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“Sayhun ilmiy axborotnomasi” ilmiy-uslubiy jurnali elektron to‘plam sifatida
O‘zbekiston Respublikasi Prezidenti Adminstratsiyasi huzuridagi Axborot va
ommaviy kommunikatsiyalar agentligi (AOKA) ning 2023-yil 9-martdagi Ne 067833
ragamli guvohnomasi asosida chop etiladi.

O‘zbekiston Milliy kutubxonasiga 2023-yil 11-oktabrdagi murojaat asosida ISSN
2992-9164 tartib ragami berildi. 2024-yil 20-iyunda (online) E-ISSN 3030-3090
ragamini oldi.

OAK Rayosatining 2024-yil 28-avgustdagi 360/5 qaroriga muvofiq
“Pedagogika” fanlari bo‘yicha falsafa doktori (PhD) va fan doktori (DSc) ilmiy
darajasiga talabgorlarning dissertatsiya ishlari asosiy ilmiy natijalarini chop etish
tavsiya etilgan milliy ilmiy nashrlar ro‘yxatiga kiritilgan.

Jurnalda ilmiy-tadgigot ishlarining natijalari, bugungi kunning dolzarb
muammolari, ta’limdagi innovatsiyalar, fan va texnikaga oid yangiliklar aks etgan
ilmiy xabarlar chop etiladi.

Jurnal  professor-o‘qituvchilar, = mustaqil  izlanuvchilar,  doktorantlar,
magistrantlar, igtidorli talaba-yoshlarning ilmiy hamda uslubiy magolalarini chop
etishlari uchun mo‘ljallangan.

Jurnal uchun magqolalar o‘zbek, rus va ingliz tillarida gabul gilinadi:

Magolalar ~ sayhunaxborotnomasi@mail.ru  elektron  pochtasi  yoki
@MavludaAlmamatova, telegram manzili orgali yil davomida gabul gilinadi, jurnal
nomerlari har kvartalda bir marta chop etiladi.
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IMPROVING THE PROFESSIONAL TRAINING OF FUTURE
ARCHITECTS ON THE BASIS OF INTERDISCIPLINARY
COMMUNICATION (on the example of english)

Bakhtiyoriy Tohir Bakhtiyor ugli, Jizzakh polytechnic institute, assistant.
e-mail: tobax2ogl@gmail.com

Annotation. The article is devoted to the study of ways to improve architectural
education in the context of its modernization. During the formation of the innovative
educational paradigm, the competence approach is designated as the leading
methodology for the modernization of architectural education. The research
substantiates the integrative approach by the methodology of implementing the
competence training of future architects in higher education at the present stage.

Keywords: professional training of future architects in higher education,
innovative paradigm of education, modernization of higher professional education,
modernization of architectural education, competence approach, competence,
integration, integrative approach, integrative essence of architectural activity.

COBEPIHIEHCTBOBAHUE IMPO®ECCHUOHAJBHOM MOJIOTOBKH _
BYAYHINX APXUTEKTOPOB HA OCHOBE MEXKJIUCHUIIJINMHAPHOU
KOMMYHHUKAIINU (Ha npuMepe aHTJINHCKOr0 SA3bIKA)

AHHoTanmus. CTaThsi TMOCBAINICHA HM3YYECHUIO MYTEH COBEPIICHCTBOBAHUS
apXUTEKTYPHOrOo 00pa30oBaHHMA B KOHTEKCTE €ro MojepHu3anuu. B nepuoj
CTAaHOBJICHUS WHHOBAIIMOHHOW 00pa30BaTEIbLHOMN IMapagurMbl B KauecTBE Bemyliel
METOJOJIOTHH MOJCPHHU3AlMK apXUTEKTypHOro oOpa3oBaHus B pabore 0003HAUYCH
KOMIIETEHTHOCTHBIA MOAX0A. Merononoruen peanusanud KOMIETEHTHOCTHOU
MOATOTOBKU OYyIYIIMX apXUTEKTOPOB B BBHICIICH INKOJE HAa COBPEMEHHOM JTame B
UCCIIEIOBAHUU 0OOCHOBAH MHTETPATUBHBIA MOJIXO/I.

KiaroueBble cioBa: mpodeccruoHnanbHas MOATOTOBKA OYIyIIUX apXUTEKTOPOB B
BBICIIICH ITKOJIe, MTHHOBAIIMOHHAS MapagurmMa 00pa3oBaHusl, MOJAECPHU3AIIHS BBICIIIETO
npodeccuoHansHOTO 00pa30BaHMs, MOJECPHU3ANMS APXUTEKTYPHOTO OOpa30BaHUA,
KOMIIETEHTHOCTHBIA MOAXOJI, KOMIETECHIINU, UHTErpalys, WHTETPATUBHBIA MOAXO/I,
MHTETPATHBHAS CYLIIHOCTh APXUTEKTYPHOU AEATEIbHOCTH.

FANLARARO ALOQA ASOSIDA KELAJAK ME'MORLARINI
KASBIY TAYYORLASHNI TAKOMILLAShTIRISH
(ingliz tili misolida)
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Annotatsiya. Maqgola me’moriy ta’limni modernizatsiya qilish sharoitida
takomillashtirish ~ yo‘llarini  o‘rganishga bag‘ishlangan. Innovatsion ta’lim
paradigmasining shakllanishi davrida kompetentsiya yondashuvi me’moriy ta’limni
modernizatsiya gilishning yetakchi metodologiyasi sifatida aniglandi. Tadgigotning
hozirgi bosgichida bo‘lajak me’morlarni oliy ta’limda malakasini oshirishni amalga
oshirish metodologiyasi integral yondashuvni asoslaydi.

Kalit so‘zlar: oliy ta’limda bo‘lajak me’morlarning kasbiy tayyorgarligi,
ta’limning innovatsion paradigmasi, oliy kasbiy ta’limni modernizatsiya qilish,
arxitektura  ta’limini  modernizatsiya  qilish, = kompetentsiya  yondashuvi,
kompetentsiyalar, integratsiya, integrativ yondashuv, arxitektura faoliyatining integral
mohiyati.

Introduction. Modern conditions for the development of architectural and
construction organizations in the domestic and foreign markets put forward new higher
requirements for the level of professional training of specialists in the architectural
field, since the activity of architects is conditioned by the demands of time and
scientific and technological progress, as well as aspects of professional activity in a
market economy. Today, there is an urgent need for qualified specialists who possess
the means of computer technology in architectural design, information technology
modeling of building architectural structures, etc.

In modern conditions, there is a need to implement the information and conceptual
component of the professional training of architects in the process of their training in
higher education.

There is a contradiction between changes in value orientations, life priorities and
traditional organizational and pedagogical support for the educational process, between
public requirements for the level of preparedness of architects and the lack
of appropriate methodological and methodological support requires the definition
of priorities, values and vectors of development of modern architectural education.

Taking into account the existing contradictions makes it possible to identify a
discrepancy between the incorrectly created model of a modern specialist in the field
of architecture and the real requirements of employers for his competence in a market
economy. Thus, the traditional model of training future architects no longer meets the
requirements of modernity; it no longer provides social the company's order for the
training of a professional in connection with the comprehensive informatization
of society and education.

The above actualizes the problem of modernization of architectural education and,
first of all, correction of the methodological foundations for the implementation
of professional training of future architects in modern universities.

In our opinion, the updated methodological model of professional training
of future architects should be based on the application and consideration of the
provisions of a number of scientific approaches that act as the leading conceptu al
foundations for the implementation of vocational education. The implementation
of professional training for future architects based on a specific (single) approach is
incomplete. Such a model cannot prepare a specialist who meets modern requirements.
This requires an integrative approach both in determining the methodology and in



implementing the professional training of future architects in higher education
In modern conditions.

Presentation of the main material of the article. As noted above, within the
framework of previous approaches to the implementation of professional training
of architects, extrapolating traditional solutions limited to local innovations
in individual units, it was impossible to create an effective concept for the development
of higher architectural education [5. 51-52 p]. In our opinion, in this regard, there is
only one possible way to improve the professional education of future urban planners
- an innovative one, which has been developed in recent years in the scientific
literature, as well as some practical application in many developed countries of the
world.

The innovative way of development of higher architectural education means a
transition from spontaneous, periodic innovations to innovations as a way
of existence of the system, which is produced by the higher school itself. Such a
transition is the basis for its purposeful, controlled and controlled development [4. 209
Pl

Ensuring architectural activity in modern socio-cultural conditions requires
reorientation of professional training of architectural personnel in accordance with an
understanding of value orientations, constant changes in the needs of subjects
of architectural design, interaction of all participants in the design process [2. 17 p].

The above justifies the need to modernize professional architectural education
and, above all, the introduction of new approaches into the methodological system
of its provision. The need for new scientific and theoretical developments on the
problems of substantiating the essence of targets, conceptual foundations, the
introduction of standards of content, methods and forms of organization
of professional training for future architects is obvious, since without them it is
impossible to introduce constructive ideas and effective technologies of vocational
training into modern higher school practice and education of future specialists in the
field of architectural activity.

The process of modernization of higher education is based on a certain
methodology. The competence approach is recognized as the leading approach to the
modernization of domestic higher professional education. The substantiation of the
competence-based approach as the leading methodology of the process
of modernization of higher professional education is caused by a change in the
educational paradigm in the context of the domestic educational space from traditional
(knowledge-based) to innovative (competence-based).

The leading concepts, goals and values in the context of the competence approach
are competencies and competencies. Thus, according to the provisions
of the competence approach and the requirements of current educational standards, the
system of professional training of future architects in higher education is aimed
at forming a complex of general cultural, general professional and professional
competencies.

Competencies, according to the provisions of the competence approach, represent
the ability of a person to put his competence into practice [6. 2 p]. In a broad sense,



competencies are generalized methods of action that ensure the productive
performance of professional activities [7. 22 p].

The list of competencies, the formation of which is the purpose of implementing
higher professional education programs for future architects, is presented in

Table 1.

List of competencies of future architects

General Cultural
Competencies (GCC)

General
Professional
Competencies (GPC)

Professional
Competencies (PC)

Having computer skills as
a means of managing
project information.

The ability to comprehend
and form architectural and
urban planning solutions
by integrating
fundamental and applied
knowledge in the field of
architectural activity.

The ability to generalize,
analyze and critically
evaluate architectural
objects, architectural and
urban planning solutions,
draw conclusions, reviews
and recommendations for
their improvement.

The ability to
independently acquire
new knowledge and skills
through information
technology and use them
in practice, including in
new areas of knowledge
that are not directly
related to the field of
activity.

The ability to mutually
coordinate various
factors, integrates diverse
forms of knowledge and
skills in the development
of design solutions, and
coordinate
interdisciplinary goals.

The ability to use
information and
Computer

Technologies as a tool in
design and scientific
research, to work with
information in global
computer networks.

The ability to use
imagination, thinks
creatively, initiate
innovative solutions and
act as a leader in the
project process.

If, on the basis of the above, we define the competence approach as the leading
methodological basis for the modernization of modern professional architectural
education, then the analysis of the competencies presented in the table allows us
to substantiate the idea that the integrative approach acts as the leading approach to the
implementation of professional training of future architects in higher education.

The integrative approach is a system that “is based on integration as the leading
principle of building modern learning technologies, techniques, and is characterized by



complexity, generalization of the content through mutual influence, interpenetration
and interrelation of various disciplines” [1. p 97].

Integration, in turn, is both a goal and a means of learning. The integration of the
content of academic disciplines allows future specialists to form a holistic view by
identifying points of convergence in a particular area [1. p 96-104]. Integration is aimed
at the formation of professional and general cultural competencies of future architects,
it allows to activate comprehensive knowledge instead of narrow specialization
in training.

The expediency of implementing the professional training of future architects
on an integrative basis is also justified by the specifics of architectural creative and
design activities.

Architectural activity as one of the leading types, signs and results of human
existence is unique in its nature. All other types of human activity are inextricably
linked in it:

- educational;

- Creative;

- value-oriented;

- communicative;

- aesthetic;

- creative, etc. [3. 193 p].

Architectural activity can be considered as the core base of a complex
of professional characteristics of social mechanisms, conditions, means of formation
and ways of developing professional competence of future architects. Architectural
activity as a socio-industrial system consists of interrelated functional subsystems:

- educational;

- design and production;

- socio-cultural [3. 193 p].

As you can see, integration is inherent in the very essence of architectural activity;
therefore, the use of an integrative approach as one of the leading methodologies for
the implementation of professional training of future architects in higher education is
appropriate and logical.

Thus, the integrative approach makes it possible to cover all elements of the
professional training process and contributes to the formation of all components of
professional competence among future architects, which, in turn, improves the quality
of their education in higher education.

Conclusions. Based on the above, we conclude that at the present stage of its
development, the system the professional training of future specialists in the field
of architectural activity requires updating and modernization. As the leading
methodological approach to the modernization of modern architectural education in the
context of the formation of an innovative educational paradigm, the competence
approach is justified in the study. Analysis of competencies that should to be formed
by a future specialist, and the essence of architectural activity itself allowed us to justify
an integrative approach as the leading approach to the implementation of professional
training of architects.
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XORIJIY TILLARNI O‘QITISHDA BADIIY ASARLARDAN
FOYDALANISHNING AFZALLIKLARI

Mustafoqulova Hulkar Axmedovna, Jizzax politexnika instituti O‘zbek va
xorijiy tillar kafedrasi dotsenti
e-mail: hulkarmustafo@gmail.com

Annotatsiya. Ushbu maqola xorijiy tillarni o‘qitishda badiiy asarlardan
foydalanishning  afzalliklarini  o‘rganishga  bag‘ishlangan. Badily asarlar
o‘quvchilarning til ko‘nikmalarini chuqurlashtirish, madaniy bilimlarini oshirish va
qiziqishni kuchaytirishda muhim o‘rin tutadi. Maqolada badiiy matnlar yordamida til
o‘rgatishning asosiy usullari va ularning ta’lim jarayoniga ijobiy ta’siri tahlil qilingan.

Kalit so‘zlar: xorijiy tillarni o‘qitish, badity asarlar, til ko‘nikmalari, madaniy
bilimlar, ta’lim usullari;

HNPEUMYHMECTBA UCITOJb30OBAHUS IUTEPATYPHBIX
HNPOU3SBEAEHUU TP OBYYEHUU UHOCTPAHHBIM SA3BIKAM

Annoramus. CTaThsg IMOCBSIIEHA H3YYECHHUIO IPEUMYINECTB HCIIOIb30BaAHHS
XYAOXKECTBCHHBIX ~ MPOU3BEACHUH TpU  OOYyYECHHHM  HMHOCTPAHHBIM  SI3BIKAM.
Xy105KeCTBEHHbIE TEKCThI UTPAIOT BAXKHYIO POJIb B YIIIYOJIEHUN SI3bIKOBBIX HABBHIKOB
yYaIlMXCs, MOBBIIICHHH WX KYJIbTYPHOH OCBEIOMIIEHHOCTH W MOTHBalMH. B cTrarhe
aHAIM3UPYIOTCS ~ OCHOBHBIE ~ METOABI  IMPEMOJaBaHHUA C  HCIOJIb30BaHHUEM
XYI0KECTBCHHBIX MAaTEPHAIOB M X IOJOKUTEIBHOE BIHSHUAE Ha 00pa30BaTEIbHBII
poriecc.

KiroueBble cjioBa: O00ydeHHE HMHOCTPAHHBIM SI3bIKAM, XYI0KECTBEHHBIC
IPOM3BEJACHUS, S3BIKOBBIC HABBIKH, KYJIbTYypHAs OCBEIOMJICHHOCTb, METOIBI
o0yJeHus;

ADVANTAGES OF USING LITERARY WORKS IN TEACHING FOREIGN
LANGUAGES

Abstract. This article explores the benefits of using literary works in foreign
language teaching. Literary texts play a significant role in deepening students' language
skills, enhancing their cultural awareness, and increasing motivation. The article
analyzes key teaching methods involving literary materials and their positive impact
on the learning process.

Keywords: foreign language teaching, literary works, language skills, cultural
awareness, teaching methods;
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Kirish. Xorijiy tillarni o‘qitishda badiiy asarlardan foydalanishning bir gancha
afzalliklari mavjud. Badity asarlar tilni o‘rganishda nafaqgat til ko‘nikmalarini
rivojlantiradi, balki madaniy bilimlarni oshirish, talabalarning ijodiy va tanqidiy
fikrlash qobiliyatlarini kuchaytirishga ham yordam beradi. Badiiy matnlar talabalarga
tilning real foydalanish shakllarini o‘rgatadi va ular orqali o‘quvchilar turli xil leksik
va grammatik konstruktsiyalarni o‘rganishadi. Shu bilan birga, badiiy asarlar tilning
ijtimoiy-madaniy kontekstini o‘rgatadi, chunki badiiy asarlarda turli ijtimoiy guruhlar
va madaniy xususiyatlarni aks ettiruvchi til o‘rinlaridan foydalaniladi [3, 80-86 b.].

Badiiy asarlarning motivatsion jihatlari ham juda muhim. Badiiy asarlar
talabalarning hissiy va intellektual javoblarini uyg‘otadi, bu esa ularning o‘qish va tilni
o‘rganish istagini kuchaytiradi. Har xil janrlar (poeziya, drama, romanlar va boshqalar)
talabalarni turli xil til muammolariga duchor qiladi va shu orqali turli til ko‘nikmalarini
rivojlantirishga yordam beradi [10, 53-66 b.].

Bundan tashqari, badiiy asarlar talabalarda tanqgidiy fikrlashni rivojlantirish va
matnni tahlil qilish ko‘nikmalarini oshirishda yordam beradi. Badiiy asarlar ko‘pincha
bir nechta ma’nolarni o°zida mujassamlashtiradi, bu esa talabalarga matnni turli nuqtali
nazarlardan ko‘rib chiqish va oz fikrlarini erkin ifoda etish imkonini beradi. Shu tarzda
badiiy asarlar tilni o‘rganish jarayonida nafaqat lingvistik, balki shaxsiy va madaniy
rivojlanishga ham hissa qo‘shadi [11].

Shuningdek, o‘qish uchun badiiy asarlarni tanlashda talabalarning til darajasi va
qiziqishlari hisobga olinishi kerak. Talabaning madaniy tajribalariga mos bo‘lgan
asarlarni tanlash, ularning o‘rganishga bo‘lgan motivatsiyasini oshiradi [12]. Shuning
uchun badiiy asarlarni xorijiy til o‘qitishda qo‘llash, tilni o‘rgatishda kuchli vosita
sifatida xizmat gilishi mumkin.

Mavzuga oid adabiyotlar tahlili. Xorijiy tillarni o‘qitishda badiiy asarlardan
foydalanishning ahamiyati ko‘plab tadqiqotlarda yoritilgan. Kolli va Sleter (1990)
badily asarlarning til o‘rganish jarayoniga ¢ganday ta’sir ko‘rsatishini tahlil
qilishgan [6]. Ularning fikricha, badiiy asarlar talabalarga tilni chuqurroq o‘rganish,
madaniy kontekstlarni tushunish va turli til xilma-xilliklarini o‘zlashtirishda yordam
beradi. Aynigsa, badiiy asarlar talabalarga tilning barcha ko‘rinishlarini ko‘rsatib
beradi, shu bilan birga, tilni o‘rganishda madaniy bilimlarni oshirishda muhim o‘rin
tutadi.

Shuningdek, badiiy asarlar talabalarda tanqidiy fikrlashni rivojlantirishga yordam
beradi. Tizimli tarzda matnlarni tahlil gilish, matnning turli nugtai nazarlardan garalishi
va ularning shaxsiy fikrlarini ifoda etishi talabalarni faol ishtirok etishga undaydi [5].

Yana bir muhim jihat — badiiy asarlardan foydalanish o‘quvchilarda tilga bo‘lgan
motivatsiyani oshiradi. Kramsch (1993) badiiy asarlarning o‘quvchilarni jalb qilish va
ularning o‘rganishdagi ishtirokini kuchaytirishdagi o‘rnini ta’kidlaydi. Badiiy
asarlarning jozibadorligi, ularda keltirilgan hissiy, intellektual reaktsiyalar
talabalarning o‘rganishga bo‘lgan qiziqishini oshiradi [10].

Tadgiqot metodologiyasi. Ushbu tadgiqot sifatli yondashuvni qo‘llaydi va
badiiy asarlarning xorijiy til o‘qitish jarayonidagi ta’sirini o‘rganadi. Tadqiqotda
quyidagi metodologik yondashuvlar ishlatiladi:



1. Tanlov. Tadqiqot o‘rta darajadagi xorijiy til o‘rganuvchilariga qaratilgan
bo‘lib, 18-30 yoshdagi ingliz, fransuz va ispan tillarini o‘rganayotgan talabalar
tanlanadi. Ma’lumotlar universitet o‘quv kurslaridan to‘plangan bo‘lib, badiiy asarlar
o‘quv dasturiga asosiy tarkib sifatida kiritilgan.

2. Ma’lumotlarni yig‘ish. Tadqiqotda quyidagi ma’lumotlar yig‘iladi:

Darslarni kuzatish. O‘qituvchilar badiiy asarlarni darslarga qanday kiritishlarini
va talabalar bu matnlarga ganday javob berayotganini kuzatish.

Intervyular. O‘qituvchilar bilan suhbatlar o‘tkazilib, badiiy asarlarni o‘qitishda
duch kelinadigan afzalliklar va muammolar hagida fikrlar olinadi.

So‘rovnomalar. Talabalarga badily asarlar orqali olingan til ko‘nikmalari,
madaniy bilimlar va motivatsiya darajasi hagida so‘rovnoma tarqatiladi.

Ma’lumotlarni tahlil qilish. Yig‘ilgan ma’lumotlar mavzuga oid tematik tahlil
orqali o‘rganiladi. Badiiy asarlarning til o‘rganish jarayoniga ta’siri, talabalarning
gizigishi va madaniy bilimlaridagi o‘zgarishlar tahlil gilinadi.

Ushbu tadqiqot badily asarlarning til o‘rganishdagi o‘rni, talabalarning til
ko‘nikmalariga, madaniy bilimlariga va motivatsiyasiga ta’sirini chuqurroq
tushunishga yordam beradi.

Tahlil va natijalar. Chet tilini o‘qitishda lug‘at eng muhim sohalardan birini
ifodalaydi; shuning uchun lug‘atni o‘rgatish uchun katta vaqt va ijodkorlik sarflash
muhimdir. Hozirgi ta'lim tizimi o‘qituvchilarga lug‘atni taqdim etish uchun keng
imkoniyatlarni taklif etadi. O‘qitish tajribasiga asoslanib shuni aytish mumkinki, yangi
lug‘atni taqdim etishning turli xil va ijodiy usullari mavjud bo‘lsa-da, eng keng
tarqalgan usul bu “3 ustunli lug‘at”. 3 ustunli lug‘at o‘quvchilarga xorijiy so‘zni
kontekstsiz to‘g‘ridan-to‘g‘ri ona tiliga tarjima qilishni taklif qiladi. Yangi so‘zlarni
kontekstsiz o‘rganish ko‘pincha o‘quvchilarning yangi so‘zlarni hayotiy vaziyatda
ishlata olmasligiga olib keladi.

Hikoyalar esa kontekstni taklif qiladi; bundan tashqari, ular o‘quvchilarning
qgizigishini va ularning ichki motivatsiyasini uyg‘otadi, bu umuman o‘rganishda juda
muhimdir. Hikoyalar butun atrof dunyoyimizni o‘rab olishgan: ular kitoblarda,
rasmlarda, televizorda, tushimizda, hamma-hamma joyda.

Bolalarning ertak tinglashi, kitob o‘qishi, rasmli kitoblarga bog‘liq hikoyalar
o‘ylab topishi tabiily. Hikoyalar nafagat so‘z boyligini, balki fantaziyani ham
rivojlantiradi va bu hikoyalarning afzallliklarini payqash va undan foydalanish ko‘p
samara berishi mumkinligini o‘rganib chiqishimiz lozim. Darsda hikoyalardan
foydalanishning ko‘plab afzalliklari bor, ulardan biri o‘quvchilarning ish tartibini
o‘zgartirishi va o‘quvchilarning qiziqishini uyg‘otishi, ularning faol ishtirokini
rag‘batlantirishdir.

Ba’zi o‘qituvchilar til yondashuvining madaniy yondashuv elementlari bilan
kombinatsiyalangan o‘qitish usulidan foydalanishni afzal ko‘radilar.

Til yondashuvidan foydalangan holda chet tilini o‘rgatish quyidagi faoliyat
shakllarini 0‘z ichiga oladi: (masalan, matn bilan ishlash)

- matnni ko‘rib chiqish,

- 0‘qilgan materialni muhokama qilish,

- matndagi bo‘shliqlarni to‘ldirish,

- bir nechta tanlov savollari (multiple choice),



- hikoya ganday tugashi hagida taxminlar gilish,

- matnning oxirini yozish,

- matn uchun eng mos sarlavhani tanlashga harakat qilish,

- harakatli o‘yinlar, sahnaviy chiqishlar (Role plays)

Til yondashuvidagi bunday vazifalar o‘quvchilarning o‘rganishdagi ehtiyojlarini
qondiradi va o‘rganilayotgan tilda badiiy adabiyot o‘qishga bo‘lgan qizigishlarini
oshirish uchun motivatsiya beradi.

Tilshunos olimlar fikriga ko‘ra, til o‘rganish jarayonida adabiy asarlardan
parchalar, o‘quvchilar nafaqat chet tili bo‘yicha bilimlarini yaxshilash, balki tanqidiy
fikrlashni rivojlantirish va matnni talqin qilish ko‘nikmalarini rivojlantirishga ham
hissa qo‘shadi. Albatta, badiiy asarning asosiy elementlari madaniy yondashuvning bir
shakli sifatida o‘quvchilarni o‘z va boshqa madaniyatlarning xususiyatlari bilan
tanishtirish imkoniyatini beradi.

Matn — yozilgan, ko‘chirilgan yoki bosilgan ijodiy, ilmiy asar, nutq, hujjat va shu
kabilar yoki ularning parchasi.

Badiiy matn — nasriy va nazmiy asarlar.

Badiiy matn uni boshqa matnlardan ajratib turadigan o‘ziga xos xususiyatlar bilan
tavsiflanadi, chunki u dunyogarashning xususiyatlari va hissiyotlarni uyg‘otishga
godir.

Chet tilini o‘rgatish uchun adabiy matnlar bilan ishlashda o‘qituvchi leksik va
madaniy jihatlarni hisobga olgan holda matnlarni tanlash muammosiga duch keladi.
Bundan tashgari, matnlarni tanlash bilan bog‘liq savollar ham shu jumladandir:

- darsda foydalanish uchun adabiy matnlarni ganday tanlash kerak?

- manday mezonlar sizning tanlovingizga mos bo‘lishi kerak?

- matnlarni tanlashda ganday omillarni hisobga olish kerak?

- talabalar matnni o‘qib chiqgandan keyin ularda ganday qobiliyatlar rivojlanadi?

Har bir o‘qituvchi o°‘qish uchun o‘quvchilarning o‘qishga qiziqishini
uyg‘otadigan mavjud bilim va ko‘nikmalarini hisobga olgan holda hamda chet tili
madaniyatini har tomonlama aks ettiradigan manbalarni topish oson emasligini
tasdiglashi mumkin. O‘qituvchi dastlab tilshunoslik darajasini, ya’ni matnning
qulayligi, ya'ni o‘quvchilarning o‘qish jarayonida lingvistik qiyinchiliklarni bartaraf
etish qobiliyatini tahlil gilishi kerak.

Matn tanlanayotganda muallif tomonidan badiiy muammolarni hal gilish vositasi
sifatida qo‘llaniladigan leksik va grammatik me’yorlar, matnni tashkil etuvchi
lingvistik va mintagaviy ma’lumotlar bilan to‘ldirilganligini hisobga olish lozim.
Masalan, klassik adabiyotdan matnni o‘qiyotganda, unda mavjud haddan tashqari ko‘p
migdordagi arxaizmlar va murakkab stilistik konstruktsiyalar asarning chet tilini
o‘rganishga bo‘lgan qiziqish uyg‘otishga qaratilgan ta’sirini kamaytiradi.

Boshqgacha aytganda, chet tilidagi asl adabiyotni tanlashda uning o‘quvchi uchun
ochiqligi, ya’ni yaratilish vaqti va yozuvchi tanlagan janrni e'tiborga olish kerak.

Shaxsan, XX-XI asr ijodkorlari asarlarini chet tilini o‘rganish jarayonida, ular
xronologik jihatdan bizning davrimizga yaqinroq bo‘lganligi sababli, o‘quvchilarda
katta qiziqish uyg‘otadi va ularni muhokamalarda qatnashishga va tasvirlanganlarga
oz munosabatini bildirishga undaydi, - deb hisoblayman hamda ulardan foydalanishni
tavsiya qilaman. Matn tanlashda, avvalambor, o‘quvchilarning sinfi, chet tilini bilish



darajasi, o‘qish qobiliyatini hisobga olish lozim. Bu jarayonda o‘z-0‘zidan asarlar ham
sintaksisi, lug‘at tarkibi, grammatikasiga ko‘ra ajratilib olinishi magsadga muvofig.

Matnlarni tanlashni cheklovchi muhim omil ijtimoiy-madaniy tafovutlardir.
Chunki o‘quvchiga mutlago noma'lum, yangi olam ularda tushunish nuqtai nazaridan
syujet va matnni sharhlashda haqiqiy giyinchiliklarga olib kelishi mumkin. O‘qish
uchun o‘quvchilarga aniq matnlarni berish emas, balki o‘quvchilarga matnni mustaqil
tanlash imkoniyatini taqdim etish muhimdir. O‘qituvchi o°‘zi tanlagan matnga
o‘quvchilarni qiziqtirish uchun uni taklif etilayotgan matndan bir qismi yoki xulosasini
o‘quvchilarga oldindan o‘qib berishi mumkin va ular matnni o‘qishni davom ettirish
kerakmi yoki yo‘qmi, o‘zlari qaror qabul qiladilar. Bu jarayonda o‘quvchilarda
dastlabki so‘rovnomada ishtirok etish hissini uyg‘otish uchun oddiy savollar
jamlanmasini asosiy yordamchi gilish mumkin:

“ - Badiiy adabiyotni o‘qishga ganday munosabatdasiz?

- Siz tez-tez kitob o‘qiysizmi?

- Sevimli janringiz gaysi?

- Sizning sevimli kitobingiz nima?” va hokazo.

O‘qituvchi o‘quvchilarga o‘qish uchun kitoblar ro‘yxatini ham taklif qilishi
mumkin. Bunday sharoitda matn tanlash jarayonida o‘quvchining o‘zi ham ishtirok
etadi va o‘qituvchi tanlangan matn juda murakkab emasligiga va o‘quvchining
lingvistik darajasiga mos kelishiga ishonch hosil gilishi kerak.

Birinchi o‘qishda o‘quvchi matnni bir butun, sarlavhalar, alohida paragraflar
sifatida tushunishi va “Kim?”, “Nima?”, “Qayerda?”, “Qachon?”, “Nima uchun?”’ kabi
savollarga javob bera olishi kerak.

Xorijiy tillarni o‘rganish darslarida haqiqiy badiiy adabiyotdan foydalanish,
xususan, ingliz  tilini  o‘rganayotgan o‘quvchilarning tizimga samarali
integratsiyalashuviga yordam beradi, jumladan, kasbiy yo‘naltirilgan tillarni o‘qitish
va butunlikni shakllantirish hamda o‘quvchilarning til ko‘nikmalari majmuasi uchun
ajralmas manbadir. Bu ko‘nikmalarga quyidagilar kiradi:

a) san’at asarining janrga ega bo‘lishi;

b) o‘quvchilarning kelajakdagi kasbiy faoliyatiga yaqin mazmunni tushinib
borishlari;

C) o‘quvchining matnda ko‘tarilgan masalalarga hissiy ishtiroki tufayli psixik
holatining rivojlanib borishi;

d) lingvistik va madaniy og‘ishlarning ahamiyatsiz darajasi;

Til (asl manba tilidagi) butun matnni o‘qish istagini keltirib chigarishi mumkin,
ayniqgsa, agar adabiy asar muammolari o‘quvchi qiziqishlariga yaqin bo‘lsa. Bu esa
hissiylikni ta’minlaydi.

0‘qib chiqilgan asar ustida munozara qilish o‘quvchida fikrni ochiq ifoda qilish
ko‘nikmasini rivojlantiradi.

Hikoyalar, xatti-harakatlar namunalari va axlogiy hagigatlarni tushunish va
eslash, oson yo‘llar bilan yetkazish mumkin bo‘lgan vosita ekanligini tan
ta’kidlashimiz lozim; bundan tashqari, hikoya qilishning asosiy ma'lumot manbai
bo‘lib qolishi sababi XV asrda matbaa ixtirosi bo‘lgan. Biz hikoyada tush ko‘ramiz,
eslaymiz, oldindan ko‘ramiz, umid qilamiz, umidsizlikka tushamiz, ishonamiz,
shubhalanamiz, rejalashtiramiz, gayta ko‘rib chiqamiz, tanqid qilamiz, tuzamiz,



g‘iybat qilamiz, o‘rganamiz, nafratlanamiz va hikoya orqali sevamiz, qisqacha
aytganda, asar qahramoni sifatida o‘zimizni tasavvur qilamiz.

Hikoya qilish - tinglovchilarga o‘z tushunchalarini boshqga bolalar bilan baham
ko‘rish va shu tariqa tranzaktsiyalar qilish imkonini beradigan lingvistik, shuningdek,
ta’lim faoliyati bo‘lgan texnikasi sifatida ta’riflanadi. Hikoyalarga asoslangan ushbu
interaktiv tajriba muhim ahamiyatga ega, chunki u odamlarga o‘z g‘oyalari va
bilimlarini baham ko‘rish imkonini beradi.

Hikoya qilishning asosiy maqgsadi hikoya orqali hikoyani baham ko‘rishdir.
Olimlarning fikricha, hikoyaning asosiy elementlari gahramonlar, syujet va hikoyaning
asosily g‘oyasi. Tomoshabinlarsiz hikoya qilish mumkin emas, ta'lim muhitida bu
auditoriya o‘quvchilar tomonidan ifodalanadi.

Hikoya o‘qish usuli - bu so‘zlarda qo‘llaniladigan manbalarni o‘qish yoki
hikoyani ovoz chiqarib o‘qish yoki ovoz chiqarib o*qish, xotiradan bir parcha o‘qish
yoki dramani sahnalashtirish orgali ma'lumot olish usuli.

Ba’zi tadqiqotlar shuni ko‘rsatadiki, birgalikda hikoyalar kitobi tajribasi bolalar
uchun turli sohalarda katta bilimga ega bo‘lib xizmat giladi va pedagoglar tomonidan
ham qo‘llab-quvvatlanadi.

Xulosa. Yugoridagilardan kelib chigib shuni aytishimiz mumkin-Kki, ingliz tili
darslarida o‘rganish uchun biror badiiy parcha — hikoya, ertak, roman, novella, gissa
kabilardan foydalanish o‘quvchilarda ham ona tilida, ham chet tilida o‘qish
ko‘nikmasining rivojlanishiga, o‘quvchi psixikida yangi dunyoqarash, yangi
madaniyat borasida tushuncha hosil bo‘lishiga, mavzu yanada qiziqarli, amaliy
bog‘langan holatda tushuntirilishiga har tomonlama hissa qo‘shadi.
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Abstract. The development of independent work skills is essential for students to
succeed both academically and professionally. This article explores the various stages
of developing independent work skills through educational tasks. It highlights the
importance of structured tasks in fostering autonomy, self-discipline, and critical
thinking. The article outlines the stages of independent work development, from
introductory tasks to mastery, and provides insights on how teachers can effectively
design and organize assignments to support students' growing independence. Through
these educational tasks, students gain essential life skills that promote self-motivation
and problem-solving.

Keywords: independent work, educational tasks, student autonomy, self-
discipline, problem-solving, critical thinking, task organization;

®OPMHUPOBAHUE HABBIKOB CAMOCTOSITEJIbHOM PABOTHI
YYAIIUXCSA: YYEBHBIE 3ATAYU 1 X OPI'TAHU3AIIMOHHBIE
ITAIIbBI

AHHOTanus. Pa3BuTHE HABBIKOB CAMOCTOSITEIBHOM PabOTHl MMEET KITFOUYEBOE
3HauUEHWE JJIA yclexXa CTYJIEeHTOB Kak B Y4eOHOW, Tak W B MpodeCcCHOHATBHOU
NEeATENIbHOCTU. B NaHHOW cTaThe paccMaTpPUBAIOTCS PAa3IUYHBIE ATalbl Pa3BUTHUSA
HAaBBIKOB  CaMOCTOSITENIbHOM  paboThl  4epe3  oOpa3oBaTelbHBIC  3aJaHUS.
[ToguepkuBaeTCss BaXXHOCTh CTPYKTYPUPOBAHHBIX 3aJaHUN JJIsI Pa3BUTHs aBTOHOMMUH,
CaMOJUCUUIUIMHBI W KPUTHYECKOro MbllieHus. OnucaHbl 3Tanbl  Pa3BUTUSA
CaMOCTOSATEIHHON PabOThl OT HAYAIBHBIX 33/JIaHWK O YPOBHS MAcCTEPCTBA, a TaKKe
JNAOTCA PEKOMEHJAIMU 110 OpraHu3alMyd 3aJaHuil JUIsI TONJIEPKKU pPacTyllen
HE3aBUCUMOCTH CTyACHTOB. Yepe3 53Tu o0Opa3oBaTenbHbIC 3aJaHUS CTYIACHTHI
MPUOOPETAIOT BAXKHBIC JKU3HCHHBIC HABBIKH, TAKHE KAaK CAMOB/IOXHOBEHHUE U PEIIICHUE
mpooIeMm.

KiaroueBble ciaoBa: camocrositenbHas pabora, 0Opa3oBaTeNbHBIC 3a/laHUA,
ABTOHOMUS CTYJEHTOB, CaMOJMCLMIUIMHA, pEIICEHHE TMpo0sieM, KPUTUYECKOE
MBIIIJICHHE, OPTaHU3aLUs 3aJaHHM;
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TALABALAR MUSTAQIL ISHLASH KO‘NIKMALARINI O‘STIRISH:
TA’LIM TOPSHIRIQLARI VA ULARNING TASHKILIY BOSQICHLARI

Annotatsiya. Talabalarning mustaqil ish ko‘nikmalarini rivojlantirish, akademik
va professional muvaffagiyatga erishish uchun juda muhimdir. Ushbu magolada
mustaqil ish ko‘nikmalarini rivojlantirishning turli bosqichlari ta’riflanadi. Ta’lim
topshiriglari orgali mustaqillik, o‘zini boshqarish va tanqidiy fikrlashni rivojlantirishda
strukturalangan topshiriqlarning ahamiyati ta’kidlanadi. Maqolada, mustaqil ish
ko‘nikmalarini boshlang‘ich bosqichlardan to mukammallikka qadar rivojlantirishning
bosqichlari ko‘rsatilgan va talabalar mustaqilligini oshirish uchun topshiriglarni
ganday tashkil qilish kerakligi haqida fikrlar berilgan. Ushbu ta’lim topshiriglari orqali
talabalar o‘zini rag‘batlantirish va muammolarni hal qilish kabi muhim hayotiy
ko‘nikmalarga ega bo‘lishadi.

Kalit so‘zlar: Mustaqil ish, ta’lim topshiriglari, talabalar mustaqilligi, o‘zini
boshgarish, muammoni hal gilish, tangidiy fikrlash, topshiriglarni tashkil etish.

Introduction. In the modern educational landscape, the development of
independent work skills is becoming increasingly recognized as a key factor in student
success. Independent work is not only critical for academic performance but is also a
fundamental skill needed in the professional world. As educational systems strive to
prepare students for complex real-world challenges, fostering the ability to work
independently is paramount. According to Biggs (2003), the ability to engage in
independent learning is closely tied to students' ability to think critically, solve
problems, and regulate their own learning processes. Therefore, cultivating
independent work skills is essential for creating learners who are self-sufficient,
resourceful, and capable of lifelong learning.

Independent work involves various cognitive and motivational processes, where
students must manage their time, stay disciplined, and produce quality work without
constant supervision. Jonassen (2000) suggests that tasks designed for independent
learning should be authentic, engaging, and aligned with real-world problems, which
allows students to deepen their understanding while fostering autonomy. Zimmerman
(2002) further emphasizes that independent learning encourages self-regulation, which
Is essential for successful academic outcomes and personal development.

However, developing such skills is a gradual process that requires structured
support and appropriately designed tasks.

In this context, educational tasks are central to the process of developing
independent work skills. The tasks given to students must be strategically designed to
encourage independence while also providing enough guidance to ensure success at
each stage of the learning process. These tasks should evolve in complexity, providing
opportunities for students to gradually build and refine their skills. This progressive
development of independent work skills is often structured in stages, starting with basic
tasks and culminating in advanced, self-directed projects.

This article aims to explore the stages of developing independent work skills
through educational tasks. It highlights how the organization of tasks plays a crucial
role in facilitating students' autonomy, critical thinking, and self-motivation. By



analyzing the stages involved in this development from initial task assignments to more
complex, independent problem-solving assignments this article will outline how
educators can foster independent work in students at various levels of their academic
journey. Through careful task design and scaffolding, teachers can guide students
toward becoming lifelong learners who are capable of managing their own educational
processes.

Literature Review. The development of independent work skills in students has
been widely discussed in educational research, particularly in relation to fostering
autonomy, critical thinking, and lifelong learning. According to Garrison (2016),
independent learning plays a pivotal role in shaping students' capacity for self-
regulation and academic success. Autonomy in learning encourages students to take
ownership of their academic journey, enhancing both cognitive and emotional growth.

Researchers such as Zimmerman (2002) emphasize the significance of self-
regulated learning, which involves setting goals, monitoring progress, and reflecting
on outcomes. Independent work tasks help students practice these skills, contributing
to greater academic achievement and personal growth. Furthermore, Jonassen (2000)
points out that independent learning fosters problem-solving abilities, which are
essential for both academic success and real-world problem-solving scenarios.

Vygotsky’s (1978) socio-cultural theory provides a deeper understanding of the
importance of social interaction in the development of independent learning skills. He
argues that learners progress from guided assistance (scaffolding) to independent
problem solving through collaborative learning environments. This theory highlights
the teacher’s role in supporting students at different stages of independence.

Additionally, research by Biggs (2003) shows that students' independent learning
is directly linked to the design and structuring of educational tasks. Tasks that are
appropriately scaffolded and progressively complex can significantly enhance students'
self-regulation, autonomy, and academic performance.

In the context of task design, teachers are encouraged to create tasks that are both
challenging and achievable. This involves balancing the complexity of the task with
the students' current skill levels, allowing them to gradually increase their
independence. A well-structured educational task should promote critical thinking,
engagement, and the ability to reflect on one's own learning (Korthagen, 2010).

Research Methodology. This study employs a qualitative research
methodology to explore the organizational stages of developing students' independent
work skills through educational tasks. The research design consists of multiple methods
for data collection, including classroom observations, interviews, and surveys, to
provide a comprehensive understanding of the process.

Participants - The study involved undergraduate students from diverse academic
disciplines who were enrolled in language and communication courses at a major
university. The participants were selected from a pool of students who were required
to complete independent work assignments as part of their course curricula. The total
sample size consisted of 100 students, with ages ranging from 18 to 25 years.

Data Collection - Three primary data collection methods were utilized:

1. Classroom Observations: Observations were conducted to monitor how
students approached and managed independent tasks. The researcher focused on how



students interacted with the assigned tasks, managed their time, and sought guidance
from the instructor.

2. Interviews: Semi-structured interviews were conducted with both students and
instructors. The interviews aimed to gather in-depth insights into students' experiences
with independent tasks, including challenges faced and strategies employed to manage
the work. Teachers were also interviewed to understand their role in scaffolding tasks
and promoting student independence.

3. Surveys: A questionnaire was distributed to students to gather quantitative data
on their perceptions of the independent work tasks. The survey included questions
about task difficulty, time management, motivation, and the level of autonomy
provided in the tasks.

Data Analysis - The collected data were analyzed using a thematic analysis
approach. The qualitative data from interviews and classroom observations were
transcribed and coded to identify recurring themes related to the development of
independent work skills. Quantitative data from surveys were analyzed using
descriptive statistics to identify trends in student perceptions and the effectiveness of
different task structures.

Limitations - One limitation of the study was that it was confined to a single
university, which may limit the generalizability of the findings. Additionally, the study
was based on self-reported data, which may be subject to response bias. To mitigate
this, triangulation of data sources was used to strengthen the validity of the findings.

Analysis and results. Independent work involves students taking responsibility
for their own learning, managing time effectively, and completing tasks with minimal
guidance from instructors. It encourages self-motivation and promotes cognitive
development. According to Garrison (2016), independent learning helps students
become more engaged in their educational journey, as it encourages them to take
ownership of their learning process [2].

Additionally, independent tasks can range from simple exercises to complex
research projects. These tasks vary depending on the level of education, subject matter,
and the students’ prior knowledge. As students advance in their academic careers, the
complexity of tasks increases, and the expectation for independent work becomes more
pronounced. Teachers, therefore, need to create an environment where students feel
confident in their ability to complete tasks independently, which requires careful
planning and guidance.

Developing independent work skills is a gradual process that occurs in several
stages. These stages typically include the following:

a) Initial Stage: Introducing Independent Tasks. In the initial stage, students are
introduced to basic tasks that allow them to develop fundamental independent work
skills. These tasks are structured to provide clear instructions and support. For example,
simple homework assignments or structured exercises in class may be used to build
students' confidence. At this stage, the emphasis is on understanding task requirements
and following instructions [3].

b) Intermediate Stage: Encouraging Autonomy. Once students are comfortable
with basic tasks, educators encourage more autonomy in completing assignments. This
stage focuses on allowing students to select their own tasks, manage their time, and



find their own solutions to problems. Tasks at this stage may involve group work or
more complex individual projects. The role of the teacher becomes that of a facilitator,
guiding students while allowing them the freedom to explore the subject matter
independently [5].

c¢) Advanced Stage: Independent Problem Solving. In the advanced stage, students
are expected to handle tasks that require higher-order thinking and problem-solving
skills. These tasks often involve independent research, critical analysis, and the
application of knowledge in real-world contexts. At this stage, students must be capable
of organizing their work without constant supervision. Teachers support this stage by
providing feedback and strategies for improving students' work methods.

d) Mastery Stage: Reflective Practice. At the mastery stage, students not only
complete tasks independently but also engage in reflective practice. Reflective
activities help students assess their performance, identify areas for improvement, and
plan for future learning. Teachers may encourage students to keep learning journals or
participate in peer review processes. This final stage ensures that independent work
skills are not just applied but continuously improved and refined [1].

The effective organization of tasks is critical to the development of independent
work skills. Educational tasks must be carefully designed to challenge students while
providing them with the support they need at each stage of development. The task
structure should include:

« Clear Objectives: Clearly defined goals help students understand what is
expected of them.

« Time Management: Tasks should include time frames to help students manage
their time effectively.

« Feedback Mechanisms: Regular feedback ensures that students stay on track and
improve their skills.

« Flexibility: As students gain more independence, tasks should allow for
flexibility in how they approach them.

In addition to these structural elements, tasks should be tailored to the individual
needs of students. Some students may require additional support in developing
independent work skills, such as through scaffolding techniques or personalized
guidance [4].

Conclusion. Developing students' independent work skills is a vital aspect of
education that prepares them for future success. Through carefully structured tasks and
a gradual increase in autonomy, students can build the skills necessary to manage their
own learning effectively. Teachers play a key role in this development by providing
the right balance of guidance, support, and challenge. By understanding the stages of
independent work development and designing tasks that align with students' abilities,
educators can foster a learning environment that empowers students to become lifelong
learners.
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AHHoTanusa. CTaThsi TIOCBSIIEHA BONPOCAM TMOBBILICHUS MNPAKTUYECKOU
KOMITIETCHTHOCTH TOCPEACTBOM OOYUYEHHS TEPMHHOJOTHH He(TerazoBoil OTpaciiH.
OO6CyX1ar0TCs KOHTEKCTHBIN TTOIXO0/] B 00YYEHUH, TPOCKTHBIC 3aJJaHUS U CUMYJISIIUH,
KOTOpPBbIE CIOCOOCTBYIOT YCBOSGHUIO TEPMHUHOB U UX A(DPEKTHBHOMY MPUMEHEHUIO.
Pe3ynpTarhl MOKa3bIBAIOT, YTO HCHOJIB30BAHUE CIEIUATU3UPOBAHHBIX METOIO0B
0Oy4eHHMsI 3HAYUTEJIbHO TOBBIIIAET YPOBEHb MPAKTUUECKUX 3HAHUM U HaBBIKOB.

KiarwueBble ciaoBa:  IpakTUyecKas  KOMIIETEHTHOCTb,  TE€PMMHOJIOTHS,
HedTerazoBasi OTpacib, METOJIbI O0yUEHHUs, CUMYJISIIUU, KOHTEKCTHOE 00YUYeHHE;

NEFT VA GAZ TERMINOLOGIYASINI O‘QITISH ORQALI AMALIY
KOMPETENSIYANI OSHIRISH

Annotatsiya. Ushbu maqola neft va gaz sanoati uchun terminologiyani o‘rgatish
orqali amaliy kompetentlikni rivojlantirish masalalariga bag‘ishlangan. Ta’limning
kontekstual yondashuvi, loyihaviy topshiriglar va simulyatsiya mashg‘ulotlari orqali
talabalarning sohaviy terminologiyani o°‘zlashtirishi va uni samarali qo‘llashi
muhokama etilgan. Natijalar shuni ko‘rsatadiki, maxsus o‘quv usullari amaliy bilim va
ko‘nikmalarni mustahkamlashda katta ahamiyatga ega.

Kalit so‘zlar: amaliy kompetentlik, terminologiya, neft va gaz sanoati, ta’lim
usullari, simulyatsiya, kontekstual ta’lim;

ENHANCING PRACTICAL COMPETENCE THROUGH OIL AND GAS
TERMINOLOGY INSTRUCTION

Abstract. This article addresses the development of practical competence through
the teaching of oil and gas industry terminology. It discusses the importance of
contextual learning, project-based assignments, and simulation exercises to facilitate
students' understanding and practical use of industry-specific terminology. The
findings indicate that specialized educational methods are vital for enhancing practical
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knowledge and skills.
Keywords: practical competence, terminology, oil and gas industry, teaching
methods, simulations, contextual learning;

Beenenune. CoBpemeHHass HedTerasoBas OTpacib MNPEAbSIBISET BBICOKUE
TpeboBaHus K MPO(HECCUOHATBLHON MOATOTOBKE CTeUaTUCTOB. OTHUM U3 KIIFOYEBBIX
aCIEKTOB yCMEIIHON pabOThI B 3TOM cepe sIBIsieTCs BIaIeHUEe ClIeUaTu3upOBAHHO I
TepMUHOJOrMel. TepMHHbI, UCTIOIb3yEMbIE B HE(PTETra30BOM MPOMBIIIJIEHHOCTH, HE
TOJIBKO OTPAXKAIOT CJIOKHBIE TEXHUYECKUE IMPOLIECCHl, HO U UTPAIOT BaXKHYIO POJIb B
MEXIUCIUIUIMHAPHOM ~ B3aUMOJEUCTBUM W  oOecrneuyeHuu Oe30MacHOCTH  Ha
npousBojicTBe. OIHAKO TPaJULIMOHHBIE METOJbI OOYUYEHHUs 4acTO HE 00eCreyrBaIoT
JIOCTATOYHOT'O YPOBHSI TOATOTOBKH, YTO MPUBOJUT K TPYAHOCTSIM MPHU MPAKTUIECKOM
NPUMEHECHUH 3HAHUM.

AKTyanbHOCTh MPOOJIEMBI 3aKJIIOYAETCS B TOM, YTO HEJIOCTATOYHOE BIIAJICHUE
TEPMUHOJIOTUEH MOXKET CHM3UTh J(P(EKTUBHOCTHL pabOThl M TMOBIUATH Ha
npodeccruoHaIbHble JOCTHKEHUS ClelHanucToB. g pemeHus 3Tod mpoOiieMbl
HEOOXOJIMMO TIPUMEHSITh COBPEMEHHbIE O00pa3oBaTeNbHbIE TMOIXOJbI, KOTOpPbHIE
COUETAIOT TEOPEeTUYECKOe O0yUYEeHHE C MPAKTUYECKUMH YIPAKHEHUSIMHU, TAKUMU KaK
NPOEKTHBIE 33JIaHNs1, POJIEBBIC UTPHI U CUMYJIAIIMU. DTH METO/bI IOMOTAIOT HE TOJIBKO
3alIOMHUTh TEPMHUHBI, HO W TOHMMATh WX 3HAYCHHWE U MPUMEHEHUE B PEaTbHBIX
IPOU3BOJICTBEHHBIX YCIOBUSX.

Hacrosimiee nccnenoBanue HampapiieHO Ha aHAIU3 3G (HEKTUBHOCTH Pa3IMYHBIX
METOJI0B 00YYEeHHUS /JIs MOBBIIMICHUS MPAKTHUYECKOW KOMIIETEHTHOCTH CTYIEHTOB.

Oco0oe BHUMaHHE YAENSIETCS M3YUYEHUIO BIUSHUS KOHTEKCTHOTO OOy4YeHUs U
NPaKTUYECKUX 3aJJaHUI HA YCBOCHHUE U UCITOIb30BaHUE TEPMUHOJIOTHUU.

O0630p aurteparypbl. M3ydyeHne MeTOq0B OOYyYEHHS CHEIHMAIU3UPOBAHHON
TEPMHUHOJIOTUH, OCOOEHHO B TaKUX TEXHUYECKUX 00JacTiIX, Kak HedTerazopas
oTpacib, TOMYEPKUBAET HEOOXOAMMOCTH IIEJCHANPABICHHBIX 00pa30BaTEIbHBIX
noaxonoB. MBanoB (2020) yrBepkmaer, uyTo 3(Q(HEKTUBHOEC YCBOCHHE OTpACIEBOMU
TEPMHUHOJIOTUU TpeOyeT NMPUMEHEHHS METOJO0B OOY4YECHUS, BKIIOYAIOUIUX PEaTbHBIN
KOHTEKCT M TpakTudyeckue ymnpaxHeHus. KysnenoB (2021) oTMeTua BaKHOCTh
CUMYJISILIMMA I Pa3BUTHS CIIOCOOHOCTH yYalIUXCS MCIOJIB30BaTh TEPMUHOJIOTHIO B
IUHAMHYHBIX cuTyarusax. CmupHoBa (2018) moguepkHysa, 4To NPOEKTHBIEC 3aJaHUs
CIOCOOCTBYIOT Oo0Jjiee TIIYOOKOMY BOBJICUCHHIO W 3allOMHHAHUIO TEPMHHOB. OTH
HCCIIEIOBAHUSI B COBOKYIHOCTH MOJATBEPKIAIOT, YTO MPAKTUKO-OPUEHTHUPOBAHHBIC
CTpaTeTMM WMEIOT KIIOYEBOE 3HAYCHWE IS Pa3BUTUA MPOQPECCHOHATBHON
KOMITETEHTHOCTH.

MeTtonosiorus ucciaenoBanus. Vccienoanre NpoBOAUIOCH C HCIIOIb30BAHUEM
CMEILIAHHOTO MOJX0/a, 00bEIUHSIONIEr0 KAYECTBEHHBIM U KOJTMYECTBEHHbBI aHAIN3.
Yyactaukamu ObiH 50 CTymeHTOB, OOyYarOMIMXCA MO MpOorpaMMaM TEXHUYECKOU
MOATOTOBKH, CBSA3aHHBIM ¢ He(pTerazoBoi oTpacibio. COOp JaHHBIX BKITIOYAT:

« Onpochl: mOpeaBapUTEIbHbIE W WTOTOBBIE ONPOCHI ISl OLEHKH YPOBHS
KOMIETEHTHOCTH YYaCTHUKOB.

e HaOmonenue: HaOmoneHUEe 3a BBINOJIHEHHWEM MPAKTUYECKUX 3aJaHui U
POJIEBBIX UTP JJI OLIEHKU UCIIOIb30BaHUS TEPMHUHOJIOTHH B PEATbHOM BPEMEHH.



o IHTEepBBIO: YIIIyOJICHHBIE UHTEPBBIO C YaCThIO CTYJEHTOB M IpenojaBarenen
JUISL  TIOJYy4YEHUs. KAUEeCTBEHHBIX JAHHBIX. AHaJIW3 JaHHBIX MPOBOAWICA C
MCIIOJIb30BAHUEM CPABHUTENBbHBIX CTATUCTUYECKUX METOJIOB JJIs OLIEHKU U3MEHEHUN
B YPOBHE KOMIIETEHTHOCTH U TEMAaTUYECKOTO aHaIM3a i1 0OpabOTKH Ka4yeCTBEHHBIX
JTAHHBIX.

OcHOBHBIE TOAXOABI K O0YYEHHUIO TEPMUHOJIOTUH.

1. Ucnonb3oBaHre  KOHTEKCTHOTO  oOyueHus.  [IpumeHeHue  yueOHBIX
MaTepHalioB, CBSI3aHHBIX C peajJbHBIMU Pa0OYMMH CUTYaLUSIMHU, TIOMOTAET CTYEHTaM
Jy4llle MOHATh TEPMUHOJIOTHIO U HCIOJIb30BaTh €€ Ha PaKTUKe [3].

2. [IpoexTHble 3anaHus. BblloliHEHHE NPAaKTUYECKUX 3aJaHui, HaIpumep,
COCTaBJIEHHE OTYETOB W MpEe3eHTAIMi, MO3BOJSET CTYACHTaM MPUMEHUTh 3HAHUS U
3aKpenuTh ux [8].

3. CumynsiuMd M posieBble Hrpel. MojenupoBaHue pabouuMx MPOLECCOB
CIIOCOOCTBYET pa3BUTHI0O KOMMYHUKATHUBHBIX HABBIKOB W YMEHHIO HCIOJIb30BaTh
TEPMHHOJIOTHIO B TIMHAMHUYHOU cpene [4].

MeTo1bl OLIEHKH KOMIIETEHTHOCTH.

JIist u3MepeHus MPaKTUYECKOW KOMITETEHTHOCTH 11eJ1eCO00pa3HO MCMOIb30BaTh
METO/]IbI OLIEHKH, OCHOBAHHbIE Ha PEAJIbHBIX 33/1a4ax, TAKWe KaK Kelc-CTalu U aHalu3
cutyauuii [7]. TecTbl, OpMEHTUPOBAHHbIE Ha MPAKTHYECKOE NMPUMEHEHUE 3HAHUH,
TaKk)K€ MOTYT MOJITBEPAUTH YPOBEHb KOMIIETEHIIUU CIIEUATIUCTOB [6].

AHaJM3 U pe3yJbTaTbl. Pe3yiabTaThl HCCIENOBAHUS MOKA3adl 3HAYUTEIHHOE
yJIydlleHHe NPaKTUUECKON KOMIIETEHTHOCTHU CTYAEHTOB IOCIE MPOXO0XKIEHUS Kypca,
HalpaBJI€HHOIO Ha oOOydYeHHWE TEPMUHOJOTMM HEPTErasoBoil  oTpaciu ¢
UCMOJIb30BAaHUEM NPAKTUUYECKUX U KOHTEKCTYaJbHBIX METOJ0B. OCHOBHBIE BBIBOJbI
BKJIIOYAIOT:

o PesynbTats! onpocos: [IpenBaputenbHble Onpochl MOKa3aliu, 4To TOJIbKO 45%
CTYZEHTOB YyBCTBOBAJIM YBEPEHHOCTh B HCIIOJIb30BAHUM TEPMHUHOJIOTUH JI0 Hayaia
oOyuenus. Ilo uroram xypca 85% CTyA€HTOB OTMETUIIM MOBBIIIEHHE YBEPEHHOCTH,
YTO YKa3bIBA€T HA 3HAUUTEIIBHBIA POCT YPOBHSI KOMIIETEHTHOCTH.

o HaGmronenne 3a mnpakTUYEeCKUMHU 3aHATHAMM: B Xone CHMyISLHOHHBIX
YIPa)XHEHUH W POJEBBIX UIP HAOIIOJANOCh YIYYIIEHHE TOYHOCTHM U CKOPOCTH
UCMOJIb30BaHUs CHELHMAIN3UPOBAHHON TepMUHOIOTUU. CTy/I€HThl Hayalu YBEPEHHO
IIPUMEHATh TEPMHUHBI B PA3JIMYHBIX CUTyalUsX, 1eMOHCTpUpys 40%-e MoBbIlLICHHE
TOYHOCTH IO CPAaBHEHUIO C pe3ysIbTaTaMH JI0 Hadyajla Kypca.

« KauecTBeHHbIE JaHHBIE U3 MHTEPBbIO: CTYOEHTHl OTMEYalId, YTO IPOEKTHbBIE
3alaHdsg U CUMYJSMU OblTu Hambosee 3((PEeKTUBHBIMU CHIOCOOaAMU 3aKpEIUICHUS
3HaHMi. OHA U3 CTyAeHTOK nojenuiack: «lIpakTnueckue 3a1aHns IOMOIIA MHE HE
TOJIBKO 3aIIOMHHATH TEPMHUHBI, HO U ITOHATh, KaK ¥ KOTJ1a UX UCIIOJIb30BaTh B PEAJIbHBIX
pabouux curyauusax». IIpenogaBatenu Takke OTMETHIIM, YTO COYETAHHE TEOPUHU U
MPAKTHKHU CIIOCOOCTBYET Jy4IIeMy HOHUMAHUIO U yJep:KaHUI0 HH()OPMAIIHH.

CpaBHUTENBHBIM aHaIN3 METON0B oOydeHusa: B xome wuccrienoBaHus ObLIO
MPOBEJCHO CPAaBHEHUE DPA3NIUYHBIX METOAOB OOy4eHHs ISl BBIABICHHUS HanOoliee
3¢ (HEeKTUBHBIX MOAX0A0B K YCBOCHHIO U TPUMEHEHUIO TEPMUHOJIOTUU B HE(TETa30BOM
orpaciu. Kilaccuueckne MeTozbl, Takhe Kak JEKUUU U H3YYEHHE TEOPETHUYECKHUX
MaTepHalioB, MO-IPEKHEMY OCTAIOTCSI BaKHOM COCTAaBJISIOLIEH y4yeOHOro Ipouecca.



OpHako pe3ynbTaThl MOKa3ajld, YTO OHU OOECHEYMBAIOT TOJBKO 0a30BblE€ 3HAHUA,
KOTOPBI€ 3a4acTyl0 HE 3aKpEeIUIAIOTCS Ha YPOBHE MPAKTUUYECKOTO MNPUMEHEHUS.
NBanoB (2020) oTmeuaeT, 4YTO CTYACHTHI, OOy4YarONIUMECSd HWCKIIOYUTEIBHO IO
JIEKIIMIOHHOMY METOJAY, MCHBITBIBAIOT TPYAHOCTH C HCHOJIb30BaHUEM TEPMHUHOB B
peabHbIX pabouKX YCIOBUSX, TAK KAK OHU HE MOJYyYaroT ONbITa MPUMEHEHUS 3HAHUM
Ha MpaKTHUKE.

[IpoekTHbIe 3amaHug OKa3aiuch Oojiee 3()PEKTUBHBIMU JIA 3aKPEIUICHUS U
MPAKTUYECKOTO HCIOJIb30BaHUsl TepMUHOJOoruu. CTyIEHTHl, Yy4acTBOBABIIHUE B
MPOEKTHBIX paboTax, OTMEYAJIH, YTO OHU JIYUIIle 3alIOMUHAIIA TEPMHUHBI, TaK KaK ObLUIH
BBIHYKJICHbI aKTHMBHO HCIIOJB30BaTh MX B CBOMX paboTax W Mpe3eHTAlUsX. ITO
noATBepkaaeT BbIBOJAbI CMmupHoBod (2018), xoTopas moauepkuBajia 3HAYUMOCTH
AKTUBHOTO BOBJICUCHHUS CTYJACHTOB B YYeOHBIN mpolecc g 0oJjiee TIIyOOKOTO
ycBOoeHMsI Marepuana. [lpenonaBarenu Takxke yKa3aidd, YTO NPOEKTHbIE 3aJaHUs
MO3BOJISIIOT CTYICHTaM Pa3BUBATh AHATUTHYECKOE MBIIIIJICHUE U JTy4Ille TOHUMATh, KaK
TEPMUHOJIOTHS PUMEHSETCS B KOHTEKCTE PeaibHBIX 3a/1ad.

Cumynsauu ¥ pPOJIEBBIE  WIPhl  MPOJAEMOHCTPUPOBAIM  HAMOOJBIIYIO
3 PEKTUBHOCTH CPEId BCEX METOI0OB O0YUECHHUS, UCTIONB3yEMbIX B UCCIICIOBAHUH. DTH
MOAXOABl TO3BOJSIIIM  CTYJIGHTaM TPUMEHSITH TEPMHUHOJIOTHIO B  YCIOBHSX,
UMUTHUPYIOIIUX peajibHble padodue CUTYyalluW, YTO CIOCOOCTBOBAJIO PAa3BUTHIO
HABBIKOB OBICTPOTO MPUHATUS pPEImIeHUH U 3PEGEKTUBHOTO B3aUMOJICUCTBUS B
koMmannae. KysnernoB (2021) yTBepkaaer, 4TO CHMYJISIUM TOMOTAIOT CTyACHTaM
aJanTHPOBATHCA K MPO(ECCHOHANBHON cpefle M ydaT UX NPUMEHSTh 3HAHUSA TOJ
JABJICHUEM BPEMEHU U MPU B3aUMOJEHCTBUU C KOJUIETAMMU.

B xone nabmtoneHuil ObIJIO OTMEYEHO, UYTO B MPOIIECCE CUMYIISIIIUN CTYIACHTHI
0oJiee yBEpEHHO HCIIOJIB30BAIM TEPMHUHOJIOTHIO M C JIETKOCTHIO MMEPEKII0YaINCh
MEXIY pPa3IuYHbIMU MNOHATHUAMU. OAWMH M3 YYaCTHUKOB MCCIIEIOBAHUS OTMETHII:
«PoneBbie UTpbl MOMOTIN MHE MOHSTh, KaK MPUMEHSTh TEPMHUHBI HE TOJIBKO Ha Oymare,
HO U B pealbHBbIX pa3roBopax ¢ KoJuleramMu M mnaptHepamuy». [IpenomaBarenu
n00aBUIIM, YTO TaKas METOJHMKA TaKKe CIIOCOOCTBYET Pa3BUTHIO KOMMYHUKATHBHBIX
HAaBBIKOB M HABBIKOB YIPABJIEHUS CTPECCOM, 4YTO KpailHE Ba)XHO B YCIOBHUAX
He(dTera3oBoil oTpaciu.

AHann3 HeJOCTATKOB METOOB:

o JICKIIMOHHBIC ¥ TEOPETUUYECKUE 3aHATHUS 00€CTIEUNBAIOT TUPOKYIO Oa3y 3HAHUIA,
HO MX HEJJOCTATOK B TOM, YTO OHU HE 0OECIEUNBAIOT OMBIT MPUMEHEHHUS dTUX 3HAHUN
Ha MPaKTHUKE.

o [IpoexTHBIC 3a1aHNs TPEOYIOT 3HAUUTEITLHOTO BPEMEHH Ha MOATOTOBKY U MOT'YT
ObITh MeHee O(QPEeKTUBHBI 0€3 COOTBETCTBYIOIIETO KOHTPOIS CO CTOPOHBI
MpenogaBaTesei.

o CUMYJISIIUY U POJIEBBIC UTPHI TPEOYIOT BBICOKHX PECYPCOB ISl TIOATOTOBKH U
MIPOBENICHUS, BKIIFOYAs CIIEIHAIbHOE 000PYI0BaHNE WIIH MPOTPAMMHOE 00eCIIeUeHUE.

Takum o0pa3oM, COUYETaHHE PA3NUYHBIX METOJOB OOYUYEHHMs, C aKIEHTOM Ha
AKTUBHBIC W TPAKTUYECKHE TIOJIXOJbI, OKa3bIBaeTCs HambOoiee d(P(HEKTHBHBIM IS
JNOCTH)KEHUSI BBICOKUX pE3yJbTaTOB B OOYYEHUHM TEPMHUHOJOTUUA U Pa3BUTHUS
npo¢eCCUOHAbHON KOMIIETEHTHOCTHU CTYAEHTOB.

3akiarouenne. [IpoBeieHHOE HCCleI0OBaHUE MOATBEPAUIIO, YTO UCIIOJIb30BaHUE



MIPAKTUKO-OPUCHTUPOBAHHBIX METOAOB OOYYCHHS TEPMHUHOJOTHH HE(PTETa30BOM
OTpaciM CHOCOOCTBYET 3HAYUTEIHHOMY TIOBBIIICHUIO YPOBHS MPAKTUYCCKOUN
KOMITETEHTHOCTH CTYACHTOB. TakWe TOAXOHbI, KaK KOHTEKCTHOE OOydYeHHe,
MIPOCKTHBIC 3aJlaHUS W CUMYJISIUHU, TO3BOJIIOT YYaIlUMCS HE TOJBKO 3allOMHHUTH
CHCIUMATM3UPOBAHHBIC TEPMUHB, HO ® 3(PPEKTUBHO TPUMEHATH WX B
podeCCUOHANTLHON JIEITEIIbHOCTH.

JlaHHBIC pe3yIbTaThl IEMOHCTPUPYIOT HEOOXOUMOCTh BHEIPECHHUS COBPEMEHHBIX
METOJMK B 00pa3oBaTeIbHBIC MPOTPAMMBI JUISI TIOJTOTOBKH  CICIIUAIHCTOB,
CIIOCOOHBIX pPEIIaTh CIIOXHBIC 3a/Ja4d W B3aWMOJICHCTBOBATH B MpodeCcCHOHANBHON
cpene. bynymme wuccnemoBaHWs MOTYT OBITh HalpaBiICHBI Ha H3ydYeHHUE
noiarocpouyHoro 3¢d@dexra TaKMX METOJOB OOY4YeHUS W WX BIHSHUS Ha
NPOU3BOJIUTEILHOCTE B pPabodmx ycinoBusX. Kpome TOro, CTOMT pPaccMOTPETh
aJanTalyio W MPUMEHEHHWE 3THUX IMOAXOAOB B JIPYTHX TEXHHUYECKUX OOJACTAX IS
MOBBIIIIEHUS 00IIEeH KOMITIETEHTHOCTH CIICITHAIUCTOB.
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Abstract. The globalization of engineering activities has heightened the necessity
for students to acquire a strong base of foreign language terminology specific to their
field. This article explores various teaching methodologies, tools, and strategies to aid
students in developing their foreign language terminology base for effective
participation in international engineering projects. It highlights the challenges faced
during the learning process and proposes solutions to enhance retention and practical
application.

Keywords: foreign language, engineering terminology, education, teaching
methods, technical vocabulary, language learning tools, contextual learning, student
challenges;

MUHANDISLIK MUTAXASSISLIKLARI BO‘YICHA
TALABALARNING CHET TILI TERMINOLOGIYASI BAZASINI ISHLAB
CHIQISH.

Annotatsiya. Muhandislik faoliyatining globallashuvi talabalarning kasbiy
xorijiy til terminologiyasini o‘zlashtirish zaruriyatini kuchaytirdi. Mazkur maqolada
talabalarning muhandislik faoliyatida ishtirok etishi uchun xorijiy tildagi
terminologiya bazasini rivojlantirishda turli o‘qitish metodlari, vositalari va
strategiyalari o‘rganiladi. Shuningdek, o‘quv jarayonida uchraydigan qiyinchiliklar va
bilimlarni mustahkamlash hamda amalda qo’llash uchun taklif etilgan yechimlar
yoritiladi.

Kalit so‘zlar: xorijiy til, muhandislik terminologiyasi, ta’lim, o‘qitish usullari,
texnik leksika, til o‘rganish vositalari, kontekstual o‘qitish, talabalarning
giyinchiliklari;

PA3BUTHUE UHOSI3BIYHON TEPMUHOJIOINMYECKOM BA3bI
CTYJAEHTOB UH)KXEHEPHBIX CIIEIIMAJIBHOCTEN

AHHOTALMA. ['mobanuzaruss ~ WHXEHEPHOW  JEATEIBHOCTH  YCHIIHIIA
HEOOXOIMMOCTh CTYJICHTOB B OBJIaJIGHUA 0a30d WHOCTPAHHBIX TEPMHHOB,
cnenuUIHBIX 715 BX 001acT. B cTathe paccMaTpUBArOTCS pa3IMYHBIE METOIOJIOTHI
00y4eHUsl, UHCTPYMEHThl U CTPATETUU, KOTOpPhIE MOMOTAIOT CTYyJAEHTaM pa3BUBATh
0azy TepMuUHOB 751 A(PPEKTUBHOIO y4acTUs B MEXKIYHAPOIHBIX HHXKEHEPHBIX
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mpoekTax. OCBEIATCA TPYIHOCTH, C KOTOPBIMH CTaJKUBAIOTCSA CTYIEHTHI B
npouecce oOydeHHUs, M MPeAaraloTcs pelIeHUs IJis MOBBIIIEHUS 3alOMHHAHMS U
MIPAKTUYECKOTO MPUMEHEHUS.

KiroueBble ci10Ba. WHOCTPAaHHBIA  SI3bIK, WH)KEHEPHAasT TEPMHHOJIOTHS,
oOpa3oBaHue, METOJIbl 00yUYEHUsl, TEXHUYECKAsl IEKCUKA, HHCTPYMEHTBI JJI U3YUEHUS
A3bIKa, KOHTEKCTHOE 00y4Y€HUe, TPYJHOCTH CTY/ACHTOB.

Introduction. In an increasingly interconnected world, engineering has evolved
into a global profession that requires engineers to collaborate across borders,
participate in international projects, and access cutting-edge research published in
different languages. As a result, the development of foreign language skills,
particularly the mastery of engineering-specific terminology, has become essential for
students in engineering specialties. Proficiency in technical terminology not only
facilitates communication but also enhances the ability to comprehend technical
documentation, participate in multinational teams, and contribute to globally
distributed projects.

Engineering education traditionally emphasizes technical and analytical skills.
However, the incorporation of language learning, particularly specialized vocabulary,
is often overlooked despite its significant impact on students’ career prospects and
professional effectiveness. According to Smith (2020), language barriers can hinder
the integration of professionals into international teams and limit their ability to engage
with global research®l. This underscores the importance of developing a
comprehensive terminology base that enables engineering students to communicate
effectively and understand complex engineering concepts in a foreign language.

Effective terminology learning goes beyond rote memorization; it requires
contextual and practical application to ensure long-term retention and accurate usage.
The current landscape of education provides various tools and strategies for this
purpose, ranging from traditional teaching methods to digital platforms and interactive
workshops. Digital tools such as SDL MultiTerm and Quizlet, coupled with
multimedia and project-based learning, have shown promise in addressing the
challenges associated with terminology learning.

This article seeks to explore the methodologies, tools, and strategies for
developing a robust foreign language terminology base for engineering students. It also
discusses the common challenges faced by students, such as the sheer volume of terms
and the difficulty in applying them contextually, and proposes solutions to overcome
these obstacles. By adopting a blended approach that incorporates both traditional and
modern learning techniques, educators can better prepare engineering students for the
demands of a globalized profession.

Literature Review. Previous research highlights the importance of specialized
language skills in engineering education. According to Brown (2019), integrating
technical vocabulary within engineering coursework has shown a positive impact on
comprehension and retention [1, pp 150-154]. Studies by Carter (2021) emphasize the
role of interactive, contextual learning strategies in enhancing language acquisition [2,
pp 87-95]. Further, Morgan (2022) discusses the challenges students face in mastering



extensive terminology and stresses the need for innovative teaching approaches [4,
pp45-50].

Contemporary methods include the use of digital tools such as terminology
management systems, multimedia content, and language learning applications [5, pp
134-140]. Researchers like Fischer (2021) argue that technology-supported learning,
such as gamified vocabulary training, increases engagement and retention [6, pp 180-
185].

Research Methodology. This study employs a mixed-method approach
comprising qualitative and quantitative methods. The research involved:

« Participants: 100 engineering students from three universities were selected,
with equal representation from mechanical, electrical, and civil engineering
disciplines.

« Data Collection: Surveys were conducted to assess students’ prior exposure to
foreign language terminology and their preferred learning methods. Focus group
discussions and individual interviews were conducted to gather insights into learning
challenges.

« Intervention: Students underwent a 6-week training program utilizing a
combination of contextual learning, digital tools (e.g., SDL MultiTerm and Quizlet),
and interactive workshops.

Analysis and Results.

Quantitative Findingsio The study’s quantitative data focused on the changes in
students’ performance before and after the 6-week intervention program designed to
build their foreign language terminology base. Key data points include:

a) Pre-Training Performance: Students’ initial assessments, conducted through
multiple-choice quizzes and translation exercises, showed an average score of 52%.
This highlighted a significant gap in their ability to recognize and use engineering
terminology effectively in a foreign language.

b) Post-Training Performance: Following the completion of the program, students
demonstrated substantial improvement, with average scores increasing to 78%.
Statistical analysis using paired sample t-tests confirmed the significance of this result
(p < 0.01), supporting the effectiveness of the methodologies implemented.

Breakdown by Teaching Methods

Analysis of the impact of different teaching methodologies revealed:

¢) Contextual Learning: Students who engaged with case studies and real-world
engineering problems that integrated the target vocabulary showed the highest
improvement, with average test scores rising by 35%. This method reinforced their
understanding of terminology in practical situations, enhancing retention and
application.

d) Interactive Workshops: Group activities such as role-playing and collaborative
projects contributed to an increase in scores by 30%. Students reported that these
workshops helped them better understand the functional use of terms, fostering both
memorization and spoken proficiency.

e) Digital Tools: The use of platforms like SDL MultiTerm and Quizlet accounted
for a 25% improvement in test scores. These tools allowed for repetitive practice and
active recall, key techniques for vocabulary retention. However, feedback indicated



that initial difficulties with navigating the software reduced their effectiveness for some
students until familiarity was achieved.

Qualitative Findings

Through focus group discussions and individual interviews, several insights were
uncovered:

- Student Engagement: Over 70% of the participants expressed that the inclusion
of digital tools and interactive methods made learning more engaging compared to
traditional rote learning.

- Retention Challenges: Students initially struggled with the overwhelming
number of terms. However, those who utilized spaced repetition software found it
easier to retain information over the 6-week period.

- Practical Application: Students highlighted that integrating terms within project-
based tasks and simulations helped them see the relevance of vocabulary, leading to
more meaningful learning.

Common Themes:

- Positive Impact of Contextual Learning: The approach of learning vocabulary
within the context of real-world problems proved to be the most effective, aligning
with the findings of Brown (2019) and Carter (2021).

- Barriers to Learning: Initial technical difficulties with digital tools and software
navigation presented barriers, though these were mitigated through guided tutorials and
peer support.

Table 1

Average Key Insights

Methodology Improvement

Most effective method; real-
world examples helped students

Contextual Learning +35% . :
understand and apply terminology in
context.

Enhanced practical use and
: memorization; group activities
Interactive Workshops +30% group

improved engagement and spoken
proficiency.

Supported vocabulary retention
+25% through active recall; initial software
challenges noted by students.

Digital Tools (e.g., SDL
MultiTerm, Quizlet)

Conclusion. This study demonstrates that a well-rounded approach to teaching
foreign language terminology in engineering education can significantly enhance
students’ learning outcomes. The combination of contextual learning, interactive



workshops, and digital tools led to improved retention and application of technical
vocabulary, essential for successful participation in international engineering activities.
Key Findings:
eContextual and Interactive Methods: Methods that simulate real-life engineering
scenarios and encourage collaboration were most effective in helping students
internalize and apply new terminology.

« Digital Tool Integration: While digital platforms support the learning process
through spaced repetition and active recall, their effectiveness relies on user familiarity
and comfort.

« Addressing Challenges: Initial struggles with software use and the extensive
volume of terminology can be mitigated by a gradual introduction to tools and focused,
repetitive practice.

Recommendations:

« Hybrid Teaching Approach: Educators should consider blending traditional
teaching with digital and interactive methods to maximize learning.

« Training on Digital Platforms: Providing preliminary training on the use of
software and tools can enhance their effectiveness.

« Regular Practice: Implementing regular terminology review sessions can help
reinforce learning and prevent the loss of acquired knowledge.

Future Research Directions: Further research could explore the long-term impact
of these teaching strategies on professional performance and the integration of
terminology learning into workplace training programs. Additionally, studies could
examine the scalability of these methods for different engineering subfields and levels
of language proficiency.
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AHHOTanms. B 3Toil cTaThe peub UAET O BAXKHOCTU 00YUYEHUSI YTEHUIO, KOTOPOE
SIBJISIETCSI OJTHOW U3 aKTyaJIbHBIX TE€M, a TaK)Ke O €ro 3HAUYCHHH JIJIsl pa3BUTUSI JIPYTUX
HABBIKOB, TAKUX KaK TOBOPEHHUE U MTUCHMO.

KuroueBble cjioBa: ObICTpO 0Oydaromyrecs y4yalmecs, MeJIeHHO 00yJaroiuecs
ydaluecsi, CMEIIaHHbIN KJIacc, METOIbl 00YUeHUs, TUCKYCCHUH, 3aJa4H 10 PEIICHUIO
npo0sieM, TUYHOCTh, HOMUHAIIMS YYaIlerocs, TOMOJHUTeNbHAs paboTa, 6osee cnadbie
y4aluecs, JOoMOJHUTEILHOE BHUMAHUE;

STRATEGIES FOR TEACHING STUDENTS WITH DIFFERENT
FOREIGN LANGUAGE LEVELS

Abstract. This article discusses the importance of teaching reading, which is one
of the hot topics, and its significance for the development of other skills such as
speaking and writing.

Keywords: fast learners, slow learners, mixed class, teaching methods,
discussions, problem solving tasks, personality, student nomination, extra work,
weaker students, extra attention;

TIL BILISH DARAJALARI TURLI XIL BO‘'LGAN TALABALARNI
O‘QITISH STRATEGIYALARI.

Annotatsiya. Ushbu magolada dolzarb mavzulardan biri bo‘lgan o‘qishni
o‘rganishning ahamiyati, shuningdek, nutq va yozish kabi boshqa ko‘nikmalarni
talabalar orasida rivojlantirish ahamiyati haqida so‘z boradi.

Kalit so‘zlar: tez o‘zlashtirgan o‘quvchilar, sekin o‘qiydigan o‘quvchilar, aralash
sinf, o‘qitish usullari, muhokamalar, muammoni hal qgilish vazifalari, shaxs, talaba
nominatsiyasi, qo‘shimcha ish, zaifroq o‘quvchilar, qo‘shimcha e’tibor;

BBenenue. OGpa3oBanue OBLIO OCHOBHBIM (hakTOpoM Oosiee QopMaabHOM
nepeaadn aHJIMCKOTO S3bIKa 0 BceMy Mupy. [loHuManue v BiajieHue aHTJIMIUCKUM
SI3BIKOM SIBJISIETCSI HAMO0JIe€ BAXKHBIM (DaKTOPOM, OTIPEICIISIONIAM JOCTYI K BBICIIIEMY
00pa30BaHUIO, BOBMOXXHOCTSIM TPYJIOYCTPOMCTBA U COIMAIBHBIM BO3MOXKHOCTSIM. B
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HACTOSIIIEE BpPEMSl AHIJIMICKUN SBIsETCS HauOoJiee NPENNOYTUTEIbHBIM S3BIKOM.
N3yueHnue A3bpIKka — €CTECTBEHHBIN Mpoliecc A1 a0opureHoB. O1Ha U3 caMbIX OOJIBIINX
npo0ieM, ¢ KOTOPOM CTAJIKMBAIOTCS YYMTENs, OOy4arouue CTYIEHTOB, KOTOpPbIE
M3y4aroT aHIVIMMCKUM SA3bIK KAaK MHOCTPAHHBIM WIM BTOPOU A3BIK, - OTO MPENOJaBaHUE
B KJIacce, COCTOSIIEM U3 OBICTPO 00YUAIOIIMXCA U MEJJIEHHO 00yJaromuxcs, OObIYHO
HA3BIBAEMBIX KJIaCCaMU CO CMEIaHHBIMU criocooHocTssMu [0].

B npouiom yuuTens BIOJIHE MOTJIM CKa3aTh, YTO MpolsemMa Oblia MpoCTO B TOM,
YTO HEKOTOPBIE YUEHUKH ObLIIM YMHEE WM TPOCTO «Iydllle», yeM Apyrue B kinacce. Ho
TENepb Mbl IOHMMaeM, 4YTO cuTyauus Oonee cioxHas. Hamm cryaeHTs
JEHUCTBUTENBHO CMEUIaHbl BO MHOTHUX OTHOIIEHHUSIX. OHU pa3nyaroTcs MO YPOBHSIM:
BHUMaHUS, MHTEpeca, MOTUBALIUM, CTWIEH OOy4yeHus, TUIIOB MHTEJUIEKTa,
(U3MOTOrHYecCKuX MOTPEeOHOCTEN, CKOPOCTH, 3pEIOCTH, MOo3HaHusd mupa. KnaccHas
KOMHAaTa SIBISIETCS E€JUHCTBEHHOM cpenol nis yyamwuxcs, A€ OHU JOJKHBI
MaKCHMAaJIbHO HUCIOJIb30BaTh ATOT MAHC. OJHAKO HEKOTOPHIM Yy4YalllUMCS TPYIHO
TOBOPHUTH Ha U3y4aeMOM SI3bIKE IO MHOTMM IIPUYMHAM, OT MHTEpeca A0 YBEPEHHOCTH,
OT BO3pacTa A0 3HaHuM. [[pyrue cTyaeHTsl, 0JHAKO, XOTEIN Obl BEIPA3UTh BCE, UTO OHU
IYyMalOT WM YYBCTBYIOT, MCIIOJIb3Ysl HOBBIM sI3bIK. - B TO Bpemsi Kak HEKOTOpHIE
ydaniuecs clesaT 32 YpOKOM U MOT'YT OTBE€UYaTh Ha BOIPOCHI M XOPOILIO CAAIOT TECTHI,
IpyTrHe OTCTAIOT, KayKETCs, YTO OHM HE MOHMUMAIOT U TUIOXO CIPABJISIOTCS C TECTaMU. -
B 10 Bpemsi kak HEKOTOpbIE CTYACHTHI 00paIlatoT BHUMAaHUE U COTPYTHUYAIOT, APYTHE
HETIPAaBUJIbHO ce0si BeAyT» M KaXyTcsd HE3aMHTEPECOBAHHBIMU. - YUHTENs
00€CIOKOEHBI TEM, YTO OHU HEJOCTaTOYHO OpPOCAIOT BHI30B OTJIIMYHUKAM U B TO XKe
BpeMsi HE OKa3bIBAIOT JIOCTATOYHOM MOMOIIM TE€M, KTO HE TaK XOpOMI. - YUHUTEIsM
TPYAHO MPOBOJUTH YPOKM Ha TaKOM YpOBHE, YTOOBI BCE y4alUMecs MOTIU OBITh
BOBJICUCHBI. B pe3ynbTaTe OJHU ydalluecs MOTYT TOBOPUTH MHOTO, J€JlaTb MHOTO
ouepesieil, a Ipyrue He rOBOPAT BECh YPOK. YUHUTENs JOKHBI BBIIBUTH MPOOIEMBI
KJIACCOB CO CMEIIAaHHBIMU CIIOCOOHOCTSIMU W TIOMBITATHCA HAWTU PEHICHUS I HX
ycTpaHeHus.. Kaxnpiii ywamuiics WMeeT IpaBO ydyacTBOBaTh B pabore Kiacca
HE3aBUCUMO OT €r0 JUYHBIX BO3MOXHOCTEN. C OJTHON CTOPOHBI, MBI HE UMEEM IIPaBa
npeHebperaTb MaJOCIOCOOHBIMU YUEHUKAMHU, a C IPYrol CTOPOHBI, YPOK HE JOKEH
OBITh CKyYHBIM JUIsSI CIIOCOOHBIX yYaeHHKOB [0].

JIOMOTHUTENBbHYI0 paboTy ClelyeT AaTh TOMY, KTO XOTeJH Obl J1eJlaTh 3TO IO
cBoeil mobumoii TeMe. OHM ¢ OONBIIUM PHTY3Ua3MOM OYyIyT paboTaTh HAJl TAKUMHU
npoektamu. - [lomorure ydeHukam, HaydyuTeCch YBaXKaThb pa3HOOOpazue C TOYKHU
3peHHs] HaBbIKOB U crocoOHocTeil. IloMHMMO Takux MpPaKTUK, Ha 3aHATUSAX IO
AHTJIMICKOMY  SI3BIKY TaKX€ MOXHO NPUMEHSTh CIEAYIOIIUE METOIbl. -
CamoyBaXeHHE: OTHOLICHUE YUUTEI, KOTOPHII MOCTOSHHO MOIPABISET €r0, MOKET
pa3pylINTh CaMOOIICHKY YYeHHKa. YuuTenb Oojee 3¢p(eKTuBeH, KOrjaa OH WU OHA
MOJKET BBIJICIUTH TIOJIOKUTEIbHBIC KaueCcTBa YUeHHKA. BaKHO yKa3aTh Ha MaJICHbKHE



yCHEeXH YYEHUKa, KOTOPbIE MOT'YT MIPUBECTH K OONBIINM ycriexam 3aBTpa. - Co3paHue
CJIOBA: y Ka)J0r0 YeJ0BEKa, KOTOPBIA J0IKEH TOBOPUTH HA SI3bIKE, €CTh TPU YPOBHS
CHUJIBI CJIOBA, KOTOPBIE TOCTENIEHHO U HEYKJIOHHO (DOPMUPYIOTCS B IPOLIECCE N3YUEHUS
a3pika. [lepBblii HAOOp CIOB - 3TO TO, YTO YEIOBEK CMOXKET UJIEHTU(UIHUPOBATH, HO
MOXET HE 3HaTh MpPaBWIBHOTO 3HAYEHUS WU, CIEJAOBATEbHO, HE pelIaeTcs
HCIIOJIb30BaTh €r0 BO BpeMsi pasroBopa wiu mucbmal0].

Co Bceil TakoW MNPaKTHUKOM B Kaccax Yydalldecs TaKkKe [OJDKHBI OBITh
o3HakoMyIeHbl. He MoxkeT ObITh 00yueHus: 6e3 BozaeicTBus. [ pynnoBsie 00CyxaeHUS
MOT'YT OBITh OpraHU30BaHbl. TEKCTHI NOHKHBI OBITh MPOUYMTAHBI YYAIIUMHUCS BCIIYX.
PBenne k OOy4eHHIO MOMOXKET UM B HUX COOCTBEHHOM MpoJBHKeHUH. [Ipobiembl
yyaliuxcsi M yuyuTene B3auMocBsa3aHbl. HeoOxomumo yOeauThbes, 4TO ydauiuiics
BHOCHUT OI'POMHBIN BKJIaa B 3TOT mpouecc. HekoTopele ctpaTerun paboThl B Kilaccax
cMenaHHbIx crocoOHocTeit: IlepBast crpaTterus BKIOYaeT B ce0si CO3/aHHME WU
NpeloCTaBlICHUE pa3HbIX 3ajlay JJig pa3HbIX ypoBHeW. Hampumep, yuutenb mMoxer
UCIIOJIb30BaTh PsAJl BOIPOCOB HA MOHMMAHHUE TEKCTa. Y YUYUTEIS MOXKET ObITh JBa
Habopa BonpocoB — A u b. Bo3aMoxHO, Bce yuaniuecs: JOIKHBI 3aM0JIHUTh HA00p A,
0oJyiee CHIIbHBIE TaKKe JIOJDKHBI 3amojiHuTh Habop b, unm y HHX Jaxke ecTh
JOTIOMHUTENbHBIA TEKCT JJIS YTEeHHUA. OTO, OYEBHUJIHO, YBEJIMYMBAET OOBEM
MOJITOTOBKH K YpoKy. Hampumep, yuutens naet yqamuMmces TEKCT s yTeHus. [ enpu
®dopa, u3BECTHBIN UHXKEHEP U MPOU3BOUTEIh aBTOMOOMIIEH, BRIPOC B O€/THOM ceMbe
aMepuKaHCKUX (epMepoB ¢ oOdeHb HeOONbIIMM Oro/keToM. BocbMepbiM geTsim
NPUIIOCh BBIKUBATH, TSKENIO paboTas Ha (epme. Bynydun HMHTEUIEKTyalbHBIM,
[IEJICYCTPEMIICHHBIM ~ MaJIbUMKOM, OH CIHOpaBWICS C MpodJieMaMH U 3aHSJICS
IIPOU3BOJICTBOM aBTOMOOWJICH: BBIITYCTHUB IEPBbI aBTOMOOWIL Ha OeH3uHe, Dopa
co3/71a]1 KOHBEHEPHYIO CHUCTEMY IMPOM3BOJCTBA aBTomoOwmiei. I'eapu Dopa yaemsn
OonpIIOE  BHHUMAaHHME  yIOpaBlIeHUIO  (UHAHCAMH,  COBEPIIEHCTBYS  CBOIO
aBTOMOOMJIBHYIO TPOMBIIINIEHHOCTh. OH TpaTUil CBOM JICHBIU HA MTPOU3BOJAUTEILHBIE,
Ba)KHBIE TIPOIIECCHI B aBTOMOOMJIECTpOeHUU. Ero 3HaMEHUTHIN N1eBU3 «ABTOMOOUIIH
IUIs1 Bcex!» OTpHIlA UIEI0 O TOM, YTO TOJBKO caMmble Oorarble JIOJU MOTYT BIIAJI€Th
aBToMobOusiMu! [locne mpouTeHust 3TOro TekcTa 0ojee CUIIbHbIE yUYalluecs A0KHBI
BBITIOJTHUTD JIETATLHYIO CIIOBApPHYIO PabOTy Ha/I CIIOBAPHBIM 3amacoM TekcTa. Eciau Mbl
MpPUMEM BO BHHMAaHHE POJIb YUUTENS M YYCHUKA B OBJIAJICHUU SI3BIKOM, MPOOIEMBI
MOTYT OBITh 3(HEKTUBHO pemieHbl. TONIBKO TOrAa CTYACHTHI OCO3HAIOT MPAKTUIECKOE
MCIIOJIb30BAaHUE AHTIIMICKOTO SI3bIKAa. AHTIIMUACKHUI Oy/leT MCIOJIb30BaThCS MMM Kak
cpencTBo BeipakeHus. OHM CMOTYT UCIOJIB30BATh AHTJIMACKHUH KaK SI3bIK OOIIECHUS.

3akaouenue. CBOOOMHOE BIIAJICHUE DPEUBIO, NMPABWIHBHOE 3HAHUE CTPYKTYPHI
MPEVIOKEHNUM, YBEPEHHOCTh B BBICTYIUIEHUH Mepe MyOIUKOW MO3BOJISIT UM UJITU B
HOT'Y C pa3BUBAKOIIMMCS MUpoM. TakuMm o0pazoM, pojb YUUTENS B NEPBYIO OUYEPEb
COCTOUT B TOM, YTOOBI ONPEACIUTh U BBIACHUTH A()PEKTUBHBIE CTpaTEruu U



peanu3oBaTh AKTUBHBIA, MHTEPECHBIH M WHTEPAKTUBHBIN mpolecc oOydeHus it
YYaIIUXCsl C pa3HbIM YPOBHEM CIIOCOOHOCTEHN. Y yuuTesaeh JOMAKHBI ObITh 3[I0POBBIC U
ONM3KHe MO JyXy OTHOIIEHUSI CO CTYJIEHTaMH, M BCErja >KelaTeIbHO COOII0/aTh
0ayaHc MEeXIy SMOLMOHAIBHBIMA U UHTEIUICKTYaJIbHBIMU OTHOLICHUSIMU C HUMH. Y
YUHUTENICH TOKHBI OBITh 3JJOPOBBIC U OJIM3KKE IO AYXY OTHOIICHUS CO CTYyICHTaMHU U
BCErJa JKeJaTelibHO  coOoaath  OajaHCc  MEXAYy  OMOIMOHAIBHBIMU U
MHTEJUIEKTYaJIbHBIMUA OTHOILICHUSIMU C HUMU. Y UUTENS JOJDKHBI YUUTh, HOPMUPOBATH,
MOTUBHPOBAaTh M BOCCO3/1aBaTh YMbI, CIOCOOHBIC MPOTHUBOCTOSITH BBI30OBAM W
MPEO010JIeBaTh MPOOIEMbI B COBPEMEHHOM CIICHAPUHU.
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Annotatsiya. Ushbu magolada bo‘lajak boshlang‘ich sinf o‘qituvchilar ijodiy
qobiliyatlarini rivojlantirish, fanga oid muammolarni yechish usullarini o‘rgatish,
fikrlash qobiliyatlarini rivojlantirish, ijjodiy masalalarni evrestik yo‘llar bilan ishlash,
faoliyatining tanish usullaridan yangi vaziyatlarda kompetensiyalarini qo‘llay olish,
emotsional-integrativ kasbiy tayyorgarlik darajalari, samarali fikrlash, tasavvur,
kognitiv motivatsiya, intellektual his-tuyg‘ular uzviyligini diagnostik aniqlash asosida
takomillashtirishga garatilgan.

Muallif tomonidan magolada bo‘lajak boshlang‘ich sinf o‘qituvchilar ijodiy
gobiliyati pedagogik faoliyati davomida davriy va uzluksiz didaktik tayyorgarligini
ta’lim mazmunining shakli hamda uzluksizligiga bosqichma-bosqich uyg‘unlashtirish
asosida takomillashtirishga oid taklif va tavsiyalar aytib o‘tilgan.

Magolada hozirgi zamon adabiyotlarida ijod, ijtimoiy yoki ijtimoiy-tarixiy ulkan
ahamiyatga ega faoliyat turi sifatida e’tirof etilgan. Bu nuqtai nazarni qo‘llab-
quvvatlagan holda odatda tadgiqotlarda ijod mahsulining ob’ektiv va sub’cktiv
tomonlarini alohida ajratib ko‘rsatilgan, sub’ektiv holatda esa ijodning ijtimoiy emas,
balki faqat shaxsiy ahamiyatiga e’tibor garatilgan.

Kalit so‘zlar: ijodiy gobiliyatlar, kompetensiya, emotsional-integrativ kasbiy
tayyorgarlik darajalari, kognitiv motivatsiya, davriy va uzluksiz didaktik tayyorgarlik,
kreativ va tizimli, intellektual qobiliyat, muammoli yondashuvlar, individual-
psixologik, insonning individual salohiyati, xalgaro standart, konkret funksional tizim;

NHANBUAY AJIBHO-IICUXOJIOTTHYECKHUE OCOBEHHOCTH
TBOPUECKUX CHOCOBHOCTEH BYAYIIUX YYUTEJIEA
HAYAJIbHOH HIKOJIbI

AHHOTanus. B nmaHHOW cTaThe OyAymue yduTels HadaldbHOM IMKOJBI OymyT
pa3BUBAaTh TBOPYECKHE CIIOCOOHOCTH, OOyYaTh METOJaM PEIICHUS Hay4YHO-
TeXHUYECKUX 3aJlad, pa3BUBaTh HABLIKM MBIIIJICHUS, paboTaTh C TBOPUYECKUMHU
3a/la9aMi  OBPHUCTHYSCKUMH CIIOCOOaMH, a Takke YMETh IPUMCHSTh CBOH
KOMIIETEHIIMA B HOBBIX CHUTyallMIX W3 3HAKOMBIX METOJIOB HX JI€SATEIbHOCTD,
HampaBJICHHAs Ha MMOBBIIIICHUE YPOBHS AMOIMOHAILHO-UHTETPATUBHOM


mailto:nodira.mi.8874@gmail

npo(ecCUOHaNbHON  MOATOTOBKH, 3()P(PEKTUBHOrO MBILUICHHS, BOOOpPAKEHUS,
MO3HABATEIbHON MOTHUBAllMM, CBA3HOCTH HWHTEIUIEKTYalbHBIX YYBCTB Ha OCHOBE
OUArHOCTUYECKOTO ONPEIEIICHNUS.

B crarbe aBTOpOM yYHNOMSHYTHI NpPEMJIOKEHHS W PEKOMEHJAlUu IO
COBEPIIEHCTBOBAHHUIO TBOPYECKMX CIOCOOHOCTEH OyAylmuX yduTeleld HadyalbHON
IIKOJIBI B XOJ€ MX T[eJarornyeckor JesaTebHOCTH Ha OCHOBE IIOCTEIEHHOIO
rapMOHU3ALMK TEPUOJUYECKOTO U HENPEPHIBHOTO IUAAKTUYECKOTO OOy4YEeHUs C
(opMOii 1 IPEEMCTBEHHOCTBIO COAEPKaHUS 0OOPA30BAHHUS.

B crartbe TBOpPUECTBO MPHU3HAETCS BUAOM JAESITEIbHOCTH, UMEIOUIUM OOJIBIIOE
OOIIIECTBEHHOE WM  OOIIECTBEHHO-UCTOPUYECKOE 3HAUEHUE B COBPEMEHHOM
auTeparype. B moaTBepiKIAeHUE ATOW TOYKM 3pEHHS B HCCIEAOBAHHUSAX OOBIYHO
BBIICNISIIOT OOBEKTHBHYI0 U CYOBEKTHMBHYIO CTOPOHBI MpPOJyKTa TBOpPYECTBA, a B
CYOBEKTUBHOM Cilyyae OOpalllal0T BHUMAHUE Ha JINYHOCTHYIO, a2 HE OOLIECTBEHHYIO
3HAYMMOCTh TBOPYECTBA.

KaroueBble ciaoBa: TBOpYECKHE CHOCOOHOCTH, KOMIIETEHTHOCTb, YpPOBHH
HMOIMOHATLHO-UHTETPATUBHON MPO(ECCHOHATLHON MOATOTOBKH, IO3HABATEIbHAS
MOTHBAIIUS, IEPUOIUYECKAS U HETIPEPBIBHAS AUAAKTHYECKAs MMOATOTOBKA, TBOPUECKHUE
U CHUCTEMaTUYEeCKHEe, HHTEJUIEKTyaJIbHbIE CIIOCOOHOCTH, MPOOJEMHBIE MOIXOIbI,
UHAUBUAYATbHO-TICUXOJIOTHYECKUH,  HMHJIMBHAYaJIbHBIM  TOTEHIMAT  YeJOBEKa,
MEXTYHAPOIHBIN CTaHIApPT, KOHKpeTHas (YHKIMOHATIbHAS CUCTEMA.

INDIVIDUAL-PSYCHOLOGICAL CHARACTERISTICS OF
CREATIVE ABILITIES OF FUTURE SLSMENTARY SCHOOL TEACHERS

Abstract. In this article, future elementary school teachers will be taught to
develop their creative abilities, to learn how to solve problems related to science, to
develop their thinking skills, to work with creative problems in heuristic ways, to be
able to apply their competences in new situations from the familiar methods of their
activities, emotional - aimed at improving the levels of integrative professional
training, effective thinking, imagination, cognitive motivation, integrity of intellectual
feelings based on diagnostic determination.

In the article, the author mentioned suggestions and recommendations for
improving the creative ability of future elementary school teachers during their
pedagogical activity based on the gradual harmonization of periodic and continuous
didactic training with the form and continuity of the educational content.

In the article, creativity is recognized as a type of activity of great social or socio-
historical importance in contemporary literature. In support of this point of view,
studies usually distinguish the objective and subjective aspects of the product of
creativity, and in the subjective case, attention is paid to the personal, not social,
Importance of creativity.

Key words: creative abilities, competence, levels of emotional-integrative
professional training, cognitive motivation, periodic and continuous didactic training,
creative and systematic, intellectual ability, problem approaches, individual-
psychological, individual human potential, international standard, concrete functional
system;



Kirish. Jahonda ta’lim oluvchilarning ijodiy qobiliyatini rivojlantirishning, ilg‘or
pedagogik texnologiyalari ta’lim jarayoniga tatbiq etilmoqda, Janubiy Koreyada
o‘tkazilgan Xalgaro ta’lim forumida 2030-yilgacha qabul qilingan “Incheon
declaration”da “Ta’lim sifatini baholash jarayoni va vositalarini takomillashtirish,
erishilgan natijalarni aniglash imkonini beruvchi mexanizmlarni amaliyotga joriy
etish” konsepsiyasi asosida fan va ta’lim yutuqlarini o‘quv materiallari mazmuniga
singdirib borish, fanlarni o‘qitish sifatini oshirishga oid tendensiyalarni amaliyotga
tatbiqg etish, amaliy-tatbiqiy va tabiiy-ilmiy mazmundagi loyixalarni amaliyotga tatbiq
etish bo‘yicha ishlar olib borilmoqda.

Jaxon ta’lim va ilmiy tadqiqot muassasalarida, fanga oid muammolarni yechish
usullarini o‘rgatish, fikrlash qobiliyatlarini rivojlantirish, ijodiy masalalarni evrestik
yo‘llar bilan ishlash, faoliyatining tanish usullaridan yangi vaziyatlarda
kompetensiyalarini qo‘llay olishni takomillashtirish bo‘yicha ilmiy tadqiqotlar olib
borilmoqgda. Shu bilan birga muammoli yondashuvlar asosida ijodiy qobiliyatni
rivojlantirish, bo‘lajak  o‘qituvchilarning ijodiy qobiliyatlarini  rivojlantirish
modellarini takomillashtirish bo‘yicha ilmiy tadqiqotlarga alohida e’tibor berilmoqda.

Respublikamizda so‘nggi Yillarda talabalarning ijodiy qobiliyatlarini
rivojlantirish jarayonini zarur axborotlar bilan ta’minlash, o‘zlashtirishning maqgbul
yechimlarini topish va joriy qilishning me’yoriy asoslari yaratilmoqda. “Oliy ta’lim
bilan gamrov darajasini oshirish, xalgaro standartlar asosida yugori malakali, kreativ
va tizimli fikrlaydigan, mustaqil garor gabul gila oladigan kadrlar tayyorlash, ularning
intellektual qobiliyatlarini namoyon etishi va ma’naviy barkamol shaxs sifatida
shakllanishi uchun zarur shart-sharoit yaratish ustuvor etib vazifalar belgilangan.
Natijada bo‘lajak o‘qituvchilarning ijodiy qobiliyatlarini rivojlantirish pedagogik,
psixologik imkoniyatlari yanada kengayadi.

Adabiyotlar tahlili va metodologiyasi. Ta’lim oluvchilarning ijodiy
gobiyatlarini rivojlantirish masalalari qator olimlar tomonidan o‘rganilgan. Xususan,
J. A. Hamidov, Z. K. Ismailova, B. A. Nazarova, A. R. Xodjaboyev,
M. G. Davletshin, E. G‘ozi, B.R. Qodirov, Z. Nishonova, A. Z. Rahimovlar
tomonidan tadqiqg gilingan. ljodiy qobiliyat hagidagi nazariy garashlar N. Leontev,
S. L. Rubinshteyn, 1. M. Smirnova kabi psixologlarning ilmiy izlanishlari va
tadqiqotlarida o‘z aksini topgan.

ljod — yaratish, kashf etish; vujudga keltirish demakdir.

1) Badiiy, ilmiy, san’atgaoid asar yoki moddiy boylik yaratish.

2) yaratuvchilik faoliyati mahsuli, samarasi.

Bo‘lajak o‘qituvchilarning ijodiy qobiliyatlarini rivojlantirishning turli jihatlarini
G. Spenser tomonidan tomonidan o‘rganilgan.

Bugungi kunda psixologiya, pedagogika va boshqga turli o‘quv fanlarida ijodiy
qobiliyat tushunchasini o‘rganishga qiziqish ortib bormoqda. I[jodiy qobiliyat haqidagi
nazariy qarashlar N. Leontev, S.L. Rubinshteyn, I. M. Smirnova, E. G‘oziev,
B. Qodirov, M.G.Davletshin, A.Z.Rahimov, Z.T.Nishonova kabi psixologlarning
ilmiy izlanishlari va tadqiqotlarida o‘z aksini topgan.

Masalan, I. M. Smirnova qobiliyat haqida to‘xtalarkan, shunday deydi:
“Maktabning asosiy va bosh masalalaridan biri, ta’lim oluvchilardagi qobiliyatni,



gizigishlari darajasini aniglash va ularning ijodiy qobiliyatini yugori darajada
rivojlantirishga garatilgan shart-sharoitlarni yaratib berishdan iborat bo*lishi kerak”.

Chunki bugungi kunda ijodiy qobiliyatni aniqlashning to‘liq, aniq va yagona
tizimi yo‘q. Asosiy muammo shundaki, ijodiy qobiliyatni rivojlantirish muammosini
o‘rganish borasidagi tadqiqotlarda qobiliyat o‘zi nima ekanligi to‘g‘risida hali bir
to‘xtamga kelingan emas. Keling, zamonaviy psixologiyada qobiliyat tushunchasi
goidalari umumiy nazariy qarashlar asosida qanday ta’riflanishini ko‘rib chiqaylik.

Qobiliyat nazariyasini ishlab chigishda psixolog olim S. L. Rubinshteyn katta
hissa qo‘shgan. U qobiliyat tushunchasi asosida ijtimoiy-tarixiy rivojlanish bosgichida
yuzaga kelgan biror-bir ijtimoiy foydali ishni muvaffagiyatli bajarishda insondagi
“o‘ziga xoslik va sifat” mujassam ekanligini ta’kidlaydi

Qobiliyatlar nazariyasini yaratishda B. M. Teplov ishlab chiggan qoidalar ham
muhim ahamiyatga ega. U qobiliyatlarning uch turini alohida ajratib ko‘rsatadi:
“Birinchidan, - deydi u, - qobiliyat deyilganda, bir insonni ikkinchisidan ajratib
turadigan individual-psixologik o‘ziga xoslik tushuniladi, barchaga baravar tegishli
xususiyatlar to‘g‘risida so‘z ketganda, hech kim qobiliyat haqida gapirmaydi.
Ikkinchidan, har ganday umumiy individual xususiyatlar ham qobiliyat
sanalavermaydi, aksincha, bitta yoki ko‘p ishni bajarishda muvaffaqiyat qozonishgina
qobiliyat sifatida e’tirof etiladi. Uchinchidan, “qobiliyat” tushunchasi ma’lum bir
insonda rivojlangan bo‘lib, u yoki bu ma’nodagi malaka hamda bilimga singishmaydi.

B. M. Teplov qobiliyatlarni rivojlantirish to‘g‘risida gapirarkan, agar olib
borilayotgan faoliyatga mos tushmasa, qobiliyat yuzaga chigmaydi, deydi. “Gap
shundaki, - deb ta’kidlaydi u, - faoliyat paytida qobiliyat namoyon bo‘lmaydi, balki
olib borilayotgan faoliyat ichida yaratiladi”.

E. G‘ozievning fikricha qobiliyat — insonning individual salohiyati, imkoniyatlari
tushunilgan. U bilimdan keskin farglanadi, bilim mutolaa natijasi hisoblanadi,
gobiliyat shaxsning psixologik va fiziologik tuzilishining xususiyati sanaladi. Har
ganday gobiliyat turi shaxsga tegishli murakkab psixologik tushunchadan tashkil
topgan bo‘lib, u faoliyatning talablariga mutanosib xususiyatlar tizimini o‘z ichiga
oladi. Shuning uchun qobiliyat deganda birorta xususiyatning o‘zini emas, balki shaxs
faoliyatining talablariga javob bera oladigan va shu faoliyatda yuqori ko‘rsatkichlarga
erishishni ta’minlashga imkoniyat beradigan xususiyatlar sintezini tushunmoq lozim.
Barcha qobiliyat uchun tayanch xususiyat-kuzatuvchanlikda, ya’ni insonni fahmlash,
ob’ektdan u yoki bu alomatlarni ko‘ra bilish, ajrata olish ko*‘nikmasidir.

D. M. Maxmudovaning ilmiy izlanishlarida Oliy ta’lim tizimida talabalarda
ijodiy faoliyatni shakllantirishda muammoli masalalardan foydalanishning nazariy va
ilmiy jihatlari tadqiq qilingan. Tadqiqotchi o‘z ishlarida fanni muammoli o‘qitish
texnologiyalari yordamida o‘qitishni taklif etadi hamda muammoli pedagogik
masalalarni o‘qitishda axborot kommunikatsion texnologiyalarining vosita sifatida
ko‘rsatib bergan.

Yugorida fikr va qarashlaridan misol keltirilgan mualliflar ijodiy gobiliyatlar
muammosini o‘rganishga shaxs-faoliyat nuqtai nazaridan kelib yondashuvchi
tadgiqotchilar sirasiga kiradi.

Tahlil va natijalar. Keyingi paytlarda psixologiyada ijodiy qobiliyatga
psixologik funksional tizimning muhim xususiyati sifatida garalmogda va



mahsuldorlik darajasining namoyon bo‘lishiga qarab, funksional-genetik jihatdan
yondoshish yuzaga kelmoqda. Masalan, V. D. Shadrikov qobiliyatlarni “alohida
olingan va sifat jihatidan o‘ziga xos bo‘lgan individual xususiyatga ega ayrim ruhiy
funksiyalar tizimi”, deb belgilaydi. Uning fikricha, qobiliyatlar “insonning evolyusion
rivojlanish bosqgichlarida aniq, ya’ni konkret funksional tizimlar rivojlangan, masalan,
ob’ektiv borligni aks ettiradigan (gabul qiladigan) yoki tashqi ta’sirni o‘zida ifoda
etadigan (xotira) jamlamadir”.

Eslatib o‘tmoq lozimki, ijjodiy qobiliyat tushunchasi bilan bog‘liq yuqorida ko‘rib
chigilgan ikkita - shaxsiy-faoliyatli va funksional-genetik yondashuv psixologlarning
fikricha, bir-biriga garama-qgarshilikda emas, aksincha, bir-birini to‘Idirib turadi.

Xulosa. Yuqgorida aytilganlardan xulosa gilib aytish mumkinki, ijodiy qobiliyatlar
turli faoliyat turlarining samaradorligini belgilaydi. Maxsus qobiliyatlarni tadqiq etish
faoliyatga qo‘yiladigan talablarni tahlil qilish jarayonida qabul qilish, tasavvurlar,
fikrlashlar, u yoki bu faoliyat bilan shug‘ullanuvchi odamlar harakati kabi qismlarga
ajratib olinadi.

Yugoridagi xulosalardan kelib chiggan holda quyidagilarni tavsiya gilamiz:

1. Bo‘lajak boshlang‘ich sinf o‘qituvchilar ijodiy qobiliyatlarini rivojlantirishga
oid bilim va malakalarni shakllantirishning pedagogik-psixologik imkoniyatlarini
rivojlantirish;

2. Bo‘lajak boshlang‘ich sinf o‘qituvchilarning ijodiy qobiliyatlarini bosqichma-
bosgich mustaqil innovatsion-ijodiy ishlarga va muammoli vaziyatli topshiriglarning
yechimini topishga yo‘naltirish;

3. Bo‘lajak  boshlang‘ich sinf o‘qituvchilarning ijodiy qobiliyatlarini
rivojlantirishda innovatsion texnologiyalardan magsadli foydalanish kompetensiyasini
takomillashtirishga erishish.
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Annotatsiya. Maqolada zamonaviy ta’lim tizimlarida o‘qgituvchilarning axlogiy
tarbiyasi bilan bog‘liq muammolar va yechimlar muhokama qilinadi. Asosiy ¢’tibor
o‘gituvchilarning muvaffaqgiyatli kasbiy rivojlanishi uchun axlogiy fazilatlarning
ahamiyatiga garatiladi. Adolat, erkinlik, mas’uliyat va hagigat kabi asosiy falsafiy
kategoriyalar va ularning ta’lim amaliyotida axloqiy gadriyatlarni shakllantirishga
ta’siri tahlil qilinadi. Muallif o‘qituvchilarning axlogiy tarbiyada duch keladigan
muammolari, jumladan, resurslarning yetishmasligi, kasbiy tayyorgarlikning
yetishmasligi va tashqi omillarning ta’sirini o‘rganadi. Axloqiy tarbiyani
takomillashtirishning amaliy yechimlari taklif etiladi, jumladan, innovatsion
yondashuvlarni joriy etish, axlogiy treninglar o‘tkazish va o‘qitishning yangi
strategiyalarini ishlab chiqish.

Kalit so‘zlar: o‘gituvchining axlogiy tarbiyasi, axlogiy fazilatlar, falsafiy
kategoriyalar, ta’lim tizimi, adolat, erkinlik, mas’uliyat, haqgigat, yangilik, ma’naviy
rivojlanish, pedagogik yondashuvlar, axloqiy ta’lim, tarbiyadagi qiyinchiliklar,
yechimlar;

IMPROVING THE MORAL QUALITIES OF FUTURE TEACHERS ON
THE BASIS OF EDUCATIONAL AND DEVELOPMENTAL CATEGORIES

Abstract. This article explores the challenges and solutions associated with moral
education for teachers within contemporary educational systems. It emphasizes the
significance of moral and ethical qualities for the successful professional development
of educators. The study examines key philosophical categories such as justice,
freedom, responsibility, and truth, and their impact on the formation of moral values in
educational practice. The author addresses the difficulties teachers face in moral
education, including resource limitations, lack of professional training, and external
influences. Practical solutions are proposed to enhance moral education, such as the
implementation of innovative approaches, conducting ethical training sessions, and
developing new pedagogical strategies.

Keywords: moral education of the teacher, ethical qualities philosophical
categories, educational system, justice, freedom, responsibility, truth, innovation,
spiritual development, pedagogical approaches, ethical learning difficulties in
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education solutions;

COBEPIIEHCTBOBAHHUE MOPAJIbHO-HPABCTBEHHBIX
KAYECTB BYAYIIUX NEJAI'OI'OB HA OCHOBE BOCIIUTATEJBHO-
PA3BUBAIOIIUX KATEIOPUN

AHHoTanms. B cratee paccmaTpuBaroTcs mpoOJeMbl U PELIEHUs], CBI3aHHBIE C
MOPAJIbHBIM BOCHHUTAHUEM YUYHUTENEH B COBPEMEHHBIX 0Opa30BaTENIbHBIX CHUCTEMAaX.
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IPOLIECCE MOPAJBHOIO BOCIHTAHMS, BKIIOYAsl HEIOCTATOK PECYPCOB, OTCYTCTBUE
npodeccuoHaIbHOM TOJATOTOBKM M BiIMsIHME BHeMHUX (aktopoB. Ilpemnararorcs
OPaKTUYECKUE PEIICHUS U1 YIYYIIEHUS MOpPaJIbHOIO BOCHUTAHUSA, BKIIOYas
BHEJIPEHWE WHHOBALMOHHBIX TOAXOAO0B, IPOBEACHUE JTHUYECKUX TPEHUHIOB U
pa3pabOTKy HOBBIX MEJarOTHYECKUX CTPATETHil.

KiroueBble ci0Ba: MOpaJbHOE BOCHUTAHHE YUWTENA, ITHYECKHE KayecTBa
¢unocodckue kareropuu, odpa3oBaTesibHas CHCTEMa, CIPAaBEMJIMBOCTh, CBOOOJA,
OTBETCTBEHHOCTh, HCTHHA WHHOBAIIMM JyXOBHOE pA3BUTHE, IEJarOorMuecKue
MOJIXO/IbI, 3TUYECKOe 00yUYEeHHE TPYAHOCTH B 0Opa30BaHUM PELICHUSI.

Kirish. Bo‘lajak o‘qituvchilarning ma’naviy-axlogiy sifatlarini rivojlantirish,
zamon talablari va ta’lim tizimining muhim jihatlari bir-biri bilan chambarchas
bog‘liqdir. Ushbu muhim jihatlarni tahlil qilish uchun quyidagi asosiy nuqtalarni ko‘rib
chigish mumkin: zamon talablari jamiyatdagi o‘zgarishlar madaniyatlararo mulogot
bugungi kunda globallashuv natijasida o‘zaro ta’sirlar kuchaymoqgda. Bu bo‘lajak
o‘qituvchilardan madaniyatlararo tushunish, tolerantlik va muvofiglikni talab qiladi.
Axborot texnologiyalari yangi texnologiyalar rivojlanishi ta’lim jarayoniga
innovatsiyalar kiritmoqda. O‘qituvchilar zamonaviy texnologiyalarni ma’naviy-
axlogiy gadriyatlarni shakllantirishda samarali ishlatishlari kerak.

Ma’naviy-axlogiy gadriyatlar adolat va inson huquglari zamonaviy ta’lim tizimi
adolat, tenglik va inson huquqglarini hurmat qilishga qaratilgan. O‘qituvchilar ushbu
qadriyatlarni yosh avlodga yetkazishda muhim rol o‘ynashlari lozim. Ijtimoiy
mas’uliyat bo‘lajak o‘qituvchilar ijtimoiy mas’uliyat va axloqiy me’yorlarni yaxshi
bilishi va amalda qo‘llashi kerak. Ta’lim dasturlarining yangilanishi gonunchilik va
normativ-huquqiy asoslar ta’lim dasturlari va metodikalar zamon talablariga mos
ravishda yangilanmogda [1]. Oc‘qgituvchilarning ma’naviy-axlogiy sifatlarini
rivojlantirish bo‘yicha dasturlar ham doimiy ravishda yangilanib borishi kerak. Ta’lim
tizimida nafagat akademik bilimlar, balki shaxsiy rivojlanish va ma’naviy-axlogiy
tarbiya ham muhim ahamiyatga ega. Ta’lim jarayonida innovatsiyalar interaktiv va
ishtirokchi metodlarni qo‘llash, o‘quvchilarning faoliyatini rag‘batlantirish va ularning
ma’naviy-axloqiy sifatlarini shakllantirishda samarali bo‘lishi mumkin. Shaxsiy
yondashuv o‘qituvchilar har bir talabaning individual xususiyatlarini hisobga olib,



ularning ma’naviy-axlogiy rivojlanishini qo‘llab-quvvatlashi kerak. Professional
treninglar va seminarlar o‘qituvchilar uchun muntazam ravishda kurslar tashkil etilishi
kerak. Bu ular uchun zamonaviy pedagogik yondashuvlar va metodikalarni
o‘rganishga yordam beradi. Ta’lim muassasalarida o‘qituvchilar o‘rtasida tajriba
almashish va hamkorlik qilish orgali ma’naviy-axlogiy sifatlarni rivojlantirish
imkoniyatlari yaratilishi kerak [2].

Tadqiqot obekti va qo‘llaniladigan metodlar.

Tadgigotning obyekti bo‘lajak o‘qgituvchilarning ma’naviy va axloqiy rivojlanishi
hisoblanadi. Aniqrog‘i, tadqiqot falsafiy kategoriyalar, masalan, adolat, erkinlik,
mas’uliyat va haqiqat kabi tushunchalarning bo‘lajak pedagoglarning ma’naviy va
axloqiy sifatlarini yaxshilashdagi qo‘llanilishini o‘rganadi. Tadgiqot falsafiy
tushunchalarni o‘qituvchilarni tayyorlash dasturlariga integratsiya qilishning nazariy
va amaliy jihatlarini ko‘rib chiqadi.

- Adabiyotlarni tahlil gilish: Ma’naviy va axloqiy ta’lim, falsafiy kategoriyalar
va ularning o‘qituvchilarni tayyorlashda qo‘llanishi haqida mavjud adabiyotlarni keng
gamrovli tahlil gilish. Bunga akademik kitoblar, jurnallar va mavzu bo‘yicha boshga
ilmiy ishlar kiradi.

- Sifatli tahlil: Ta’lim nazariyasi va amaliyotidagi ma’naviy va axlogiy rivojlanish
bilan bog‘lig mavzularni aniglash va tahlil qilish. Bu falsafiy kategoriyalar qanday
muhokama gilinishi va turli ta’lim kontekstlarida qanday qo‘llanilishini o‘rganishni o‘z
ichiga oladi.

- Hodisalar tadgiqoti: Falsafiy kategoriyalarni o‘z dasturlariga muvaffaqiyatli
integratsiya gilgan ta’lim dasturlari yoki tashabbuslarining holatlarini ko‘rib chiqish.
Bu amaliy qo‘llanishlar va natijalarni tushunishga yordam beradi.

- So‘rovnomalar va anketalar: Hozirgi va bo‘lajak o‘qituvchilar o‘rtasida
ma’naviy va axlogiy ta’lim va falsafiy tushunchalarning professional rivojlanishga
ta’siri hagida ma’lumot toplash.

- Talabalar anketalari: O‘qituvchi tayyorlash dasturlaridagi talabalar fikrlarini
yig‘ish va falsafiy kategoriyalarni ta’limga qo‘llash samaradorligini baholash.

- Intervyular:Ta’lim, falsafa va dastur ishlab chiquvchilar bilan intervyular
o‘tkazish, falsafiy kategoriyalarni o‘qituvchilarni tayyorlashda qo‘llashning amaliy
muammolari va foydalari hagida fikr olish.

- Ta’lim seminar va workshoplari: Bo‘lajak o‘qituvchilar va pedagoglar uchun
falsafiy kategoriyalarni professional amaliyotda qanday qo‘llashni muhokama qilish
uchun seminar va workshoplar tashkil etish. Bu tadbirlar sifatli fikr-mulohazalarni
yig‘ish va takliflarni olish platformasi sifatida xizmat qiladi.

- Eksperimental Implementatsiya: O‘qituvchilarni tayyorlash muassasalarida
falsafiy kategoriyalarni o‘z ichiga olgan pilot dasturlarni amalga oshirish. Bu dasturlar
natijalarini kuzatish va baholash.

- Ma'lumotlarni Tahlil Qilish: So‘rovnomalar, intervyular va pilot dasturlardan
olingan miqdoriy va sifatli ma'lumotlarni tahlil gilish. Bu, falsafiy kategoriyalarni
o‘qituvchilarni tayyorlashda qo‘llash samaradorligini aniqlashni o‘z ichiga oladi.
Statistik tahlil va sifatli fikrlarni mavzu tahlili.

- Tagqoslash Tadgiqoti: Falsafiy kategoriyalarni qo‘llaydigan ta’lim tizimlari va
qo‘llamaydigan tizimlarni taqgoslash, bo‘lajak o‘qituvchilarni ma’naviy va axlogiy



sifatlarini rivojlantirishdagi nisbiy ta’sirni baholash [3].
- Olingan natijalar va ularning tahlili:

Falsafiy kategoriyalarni ta’limga integratsiya qgilish. Tadgigot davomida falsafiy
kategoriyalar (adolat, erkinlik, mas’uliyat, haqiqat) ta’lim dasturlariga muvaffaqiyatli
integratsiya qilinishi aniglangan. Pilot dasturlar va tajribaviy o‘quv mashg‘ulotlari
bo‘yicha ma’lumotlar shuni ko‘rsatadiki, falsafiy tushunchalarni o‘rgatish, bo‘lajak
o‘qgituvchilarning axloqiy qarashlarini va ma’naviy qadr-qimmatlarini oshiradi [4].

Ma’naviy-axlogiy sifatlarning rivojlanishi: O‘qituvchilarning ma’naviy va
axloqiy sifatlarining rivojlanishi aniq seziladigan o‘zgarishlar bilan kuzatildi.
O‘qituvchilar va talabalar orasida o‘tkazilgan so‘rovnomalar, ayniqsa, adolat va
mas’uliyat tushunchalarining ta'limdagi rolini chuqurroq tushunishga yordam beradi.

Amaliy metodlarning samaradorligi: Tadqiqot natijalari shuni ko‘rsatdiki,
innovatsion metodlar va amaliy yondashuvlar (masalan, seminarlar va workshoplar)
ma’naviy va axloqiy sifatlarni rivojlantirishda samarali bo‘ldi. Ma’lumotlar,
shuningdek, pedagogik metodlarni takomillashtirish va ta’lim jarayonida falsafiy
tushunchalarning qo‘llanilishini ko‘rsatdi.

Muammolar va qiyinchiliklar: Falsafiy kategoriyalarni ta’lim tizimiga
integratsiya qilishda ba’zi muammolar yuzaga kelgani aniqlangan. Xususan, ba’zi
ta’lim muassasalarida resurslarning yetishmasligi va o‘qituvchilarni tayyorlashdagi
cheklovlar mavjud bo‘lgan. Shuningdek, falsafiy tushunchalarni o‘rgatishdagi metodik
giyinchiliklar ham muhokama gilingan.

Falsafiy kategoriyalarning ta’siri: Falsafiy kategoriyalarni o‘qituvchilarning
ta’lim dasturlariga kiritish, ularda adolat, erkinlik, va mas’uliyat kabi qiymatlarni
chuqurroq anglashga yordam berdi. Bu, o‘z navbatida, ta’lim jarayonida etika va
ma’naviyatni oshiradi. Ma’lumotlar shuni ko‘rsatadiki, bu yondashuv ta’lim tizimida
jjobiy o‘zgarishlarga olib keladi.

Samaradorlik tahlili: Pilot dasturlar va amaliy metodlarning samaradorligi
o‘rganildi. Ushbu metodlarning o‘quvchilarda va o‘qituvchilarda ma’naviy va axlogiy
sifatlarni rivojlantirishda ganchalik muvaffagiyatli ekanligi aniglandi. Tadgiqot
natijalari shuni ko‘rsatdiki, amaliy yondashuvlar, seminarlar va workshoplar orgali
ta’limda yanada chuqurroq natijalarga erishish mumkin.

Qiyinchiliklar va muammolar: Ta’lim tizimida falsafiy kategoriyalarni
integratsiya gilishda duch kelinadigan giyinchiliklar va muammolar tahlil gilindi.
Resurslarning yetishmasligi, o‘qituvchilarning tayyorlashdagi cheklovlar, va metodik
qiyinchiliklar muammolar sifatida ko‘rsatildi. Ushbu muammolarni hal qilish uchun
tavsiyalar ishlab chiqildi.

Tavsiya va takliflar: Tadgigot natijalariga asoslanib, falsafiy kategoriyalarni
ta’lim dasturlariga yanada samarali integratsiya gilish uchun tavsiyalar berildi. Bu,
aynigsa, o‘qituvchilarning professional rivojlanishini qo‘llab-quvvatlash va ta'lim
jarayonida ma’naviy-axlogiy giymatlarni kuchaytirishga garatilgan.

Bu tahlil tadqiqot natijalarini o‘rganib chiqadi va falsafiy kategoriyalarni
ta’limga integratsiya gilishning samaradorligini, shuningdek, mavjud muammolarni va
ularni hal qilish bo‘yicha tavsiyalarni taqdim etadi [5].

Xulosa. Falsafiy kategoriyalar ma’naviy-axloqiy sifatlarni rivojlantirishda
nazarly va amaliy asoslarni tagdim etadi. Ular orqali ta’lim jarayonida axloqiy



me’yorlar, adolat, erkinlik va mas’uliyat kabi muhim qadriyatlarni o‘rganish va amalda
qo‘llash mumkin. Falsafiy yondashuvlar va kategoriyalar ma’naviy-axloqiy sifatlarni
shakllantirishda o‘qituvchilarga va talabalarga yo‘l-yo‘riq ko‘rsatadi, ularning shaxsiy
rivojlanishini qo‘llab-quvvatlaydi va jamiyatda yaxshi insonlar yetishtirishga yordam
beradi.
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Annotatsiya. Maqgolada bo‘lajak chizmachilik fani o‘qituvchilarining loyihalash
kompetenligini rivojlantirishning didaktik imkoniyatlari haqida asosli ma’lumotlar
berilgan. U pedagog-olimlar tomonidan bo‘lajak o*qituvchilarning kasbiy va loyihalash
kompetentligini rivojlantirish bo‘yicha olib borilgan tadqiqot natijalari asosida
yozilgan.

Kalit so‘zlar: konstruktor, konsepsiya, sintez, motivatsion, kognitev, refleksif,
pedagogik texnologiya, didaktik, metod, grafik, loyihalash, kompetensiya, kompyuter
grafikasi.

JTAJAKTUYECKHUE BO3MOKHOCTH PA3BUTHS IIPOEKTHON
KOMIETEHTHOCTH YYUTEJENW YEPYEHUS

AHHOTaTcus. B manHOW crtaTte mpuBOAATCS OOOCHOBAaHHBIE CBEJACHUS O
TUIAKTHYECKUX BO3MOXKHOCTSX Pa3BUTHUS TPOCKTHON KOMIIETCHTHOCTH OYIYIINX
yuuTenaeid uepueHusi. (OHa HamucaHa Ha OCHOBE peE3YyJITaTOB HCCIIEAOBAHUM,
IIPOBEJCHHBIX YYEHBIMHU-TIEIArOTaMH TI0 Pa3BUTHIO MPO(HECCHOHATHO-TIPOSKTHOM
KOMIIETEHTHOCTH OYyIIUX MEJaroros.
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DIDACTIC OPPORTUNITIES FOR THE DEVELOPMENT OF
PROJECT COMPETENCE DRAWING TEACHERS

Abstract. This article provides reasonable information about the didactic
possibilities of developing the project competence of future drawing teachers. It is
written on the basis of the results of research conducted by scientists-teachers on the
development of professional and project competence of future teachers
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Kirish. Talabalarning loyihalash kompetentligini rivojlantirish tizimi ob’ektiv va
sub’ektiv shart-sharoitlar, tashqi va ichki omillarga bog‘liq. Har qanday pedagogik
tizim tarkibida ikkita tushuncha aniq ko‘rinadi: Didaktik vazifa va uni hal qilish
texnologiyasi. Didaktik vazifa tuzilishida istalgan inson faoliyati sohasidagi kabi
vaziyatlar (sharoitlar) va mavjud axborot (faoliyat mazmuni)ga asoslangan maqsadlar
aks etadi [1].

Tahlil va natijalar. Chizmachilik fani o‘qituvchisini tayyorlashning didaktik
imkoniyatlarini o‘rganish borasidagi tadqiqotimiz maqsadi texnik tayyorgarlik
jarayonida o‘quvchilar grafik faoliyatini tashkil etish uchun bo‘lajak chizmachilik fani
o‘qituvchilarning loyihalash kompetentligi mazmuni (tarkibiy qismlari) ko‘rib chigilgan
axborotlar vositasida shakllantirish hisoblanadi.

Tadqiqotimizda o‘quv materiallarining mazmuni talabalarni kasbiy- pedagogik
faoliyatga tayyorlashning har bir bosqichida grafik va o‘quv- konstruktorlik faoliyatini
integrasiyalash yo‘li bilan belgilanadi.

Bo‘lajak chizmachilik fani o‘qituvchilarining loyihalash kompetentligini
rivojlantirish jarayoni tizimli-faoliyatli yondashuv asosiga quriladi. Uning ijodiy
faoliyati, ya’ni loyihalash faoliyatda ko‘nikma va malakalaridan ijodkorona
foydalanish tajribasida ixtirochilik sifatlarini o‘rni juda beqiyos.

Konstruktorning faoliyati quyidagi bosqichlarga ajratilgan:

1. Obektni yaratish konsepsiyasi - loyihalashda konstruksiyalash bosqichi bo‘lib,
unda obektning dastlabki modeli aqliy yoki matn bilan, grafik vositalar yoki
cksperimental tarzda amalga oshiriladi; buning natijasi texnik qurilmani
konstruksiyalash va texnologik metod ishlab chiqish uchun asos bo‘ladi.

2. Konstruksiyalash — loyihalash bosqichi bo‘lib, unda mazmunni ifodalash texnik
buyum detallari bilan aniqlanadi. Konstruktorlik jarayonida konstruktor faqat aqliy
faoliyatining samarasi bo‘lgan, hali mavjud bo‘lmagan narsani aks ettirishi kerak. Bu
texnika sohasidagi ijodiy muhandislik vazifasidir.

Sintez — buyumni amalda qgo‘llash uchun tayyorlash texnologiyasi va texnik
qurilmalarda konstuktorlik g‘oyalarini ijodiy birlashtirishdir.

“Loyihalash™ va “konstruksiyalash” atamalarini yoritishda, ularni birga ko‘rib
chiqilishi kerakligi va bir tushunchani boshgasidan ajratmaslik magsadga muvofig.
Aslida “konstruksiyalash atamasi qurish, “loyihalash” esa — loyiha, goyani yaratishni
bildiradi, konstruksiyalash loyihalashni o‘z ichiga oladi [2]. Konstruksiyalash
faoliyatida texnik qurilmalarni yaratishda loyihaviy- konstruktorlik faoliyatni e’tiborga
olish kerak.

Yugoridagilarni tahlil gilib, loyihalash va konstruksiyalash bu ijodiy, murakkab
va o‘zaro bog‘liq bo‘lgan jarayon deb hisoblash mumkin. Loyihalash — bu muhandislik
faoliyati ko‘rinishi bo‘lib, biror konstruksiyani tayyorlash uchun loyiha ishlab chiqish
bilan bog‘liq, konstruksiyalash esa — loyihalash bosgichi bo‘lib, konstruksiya
variantlarini yaratish, hisob-kitoblar, operasiyalarni bosgichma-bosgich bajarishni o‘z
ichiga oladi.

Adabiyotlar tahlili. D. K. Mamatov tomonidan chizmachilik fanini o‘qitishda
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o‘quvchilarning fazoviy tasavvurlarini rivojlantirishning ilmiy — metodik asoslari
ishlab chigilgan va amaliyot jarayoniga tadbiq etish yo‘llari ko‘rsatib berilgan.
Chizmachilik fani o‘gituvchisi shaxsini rivojlantirish jarayonini ta’minlovchi omillar
yig‘indisi va shart-sharoitlari aniglangan hamda mazmuni ochib berilgan [3].
Chizmachilik fani o‘qituvchilarini tayyorlashning nazariy va uslubiy jihatlari
Sh. N. Muslimovning fundamental tadgiqotlarida o‘z aksini topgan [4].

Professor N. A. Muslimovning tadgiqot ishlarida bo‘lajak o‘qgituvchilarda kasbiy
pedagogik sifatlarni shakllantirishning ilmiy-metodik asoslari tadqiq etilgan,
shuningdek, mutaxassislarning yangi avlodini shakllantirish, ma’naviy-axlogiy
jihatdan etuk, mustaqil dunyogarashga ega, ijodiy fikrlovchi, umuminsoniy va milliy
gadriyatlarga sadoqatli barkamol shaxsni tarbiyalab voyaga etkazish masalalariga
alohida e’tibor qaratilgan [5]. Pedagog olim Sh. S. Sharipov o‘quvchilar kasbiy
ijodkorligi uzviyligini ta’minlashning nazariyasi va amaliyoti, o‘quvchilarning
ixtirochilik hamda ijodkorlik qobiliyatlarini rivojlantirishning ilmiy-pedagogik
asoslarini ishlab chiggan [6].

IImiy-pedagogik adabiyotlar tahlili bo‘lajak chizmachilik fani o‘qituvchisining
loyihalash kompetentligining quyidagi tarkibini aniglash imkonini beradi:

a) motivasion-gadriyatiy komponent (shaxsning faoliyat ob’ekti sifatidagi o‘rnini
va yo‘nalishini belgilovchi shaxsiy sifatlar;

b) kognitiv komponent (ongli faoliyatni ta’minlaydigan nazariy bilimlarning
mavjudligi);

c¢) amaliy-faoliyatiy komponent (shaxs tomonidan o‘zlashtirilgan, amalda sinab
ko‘rilgan bilim va ko‘nikmalar eng samarali deb hisoblanadi);

d) refleksiv-baholash komponent (shaxsning loyihalashaviy ishlarni amalga
oshirishda konstruktorlik, loyihalash faoliyatida mustaqilligi, faolligi, ijodkorligi,
kreativligi va o°zini-o‘zi baholab borish).

Tadgigot metodologiyasi. Bo‘lajak chizmachilik fani o‘qituvchilarining
loyihalash kompetentligini rivojlantirish jarayonini tahlil gilish tadgigot ishimizning
asosini tashkil etadi. Yukoridagilardan kelib chikib, bo‘lajak chizmachilik fani
o‘qituvchilarini tayyorlashning sifat va samaradorligini oshirish uchun davlat ta’lim
standartlari, o‘quv rejasi va dasturlarining tizimliligi hamda izchilligiga e’tibor
karatishni tadqigotimizning asosiy vazifalaridan biri deb belgiladik. Shunga ko‘ra,
tadqigotni olib borishda ilmiy izlanish ob’ekti sifatida tanlangan ta’lim yo‘nalishining
umumiy mohiyatiga tayangan holda talabalarning loyihalash kompetentligini
rivojlantirishda e’tibor qaratilishi zarur bo‘lgan jihatlar to‘g‘risidagi tasavvur
oydinlashtirib olindi.

Chizmachilik fani umumiy o‘rta ta’lim maktablari, o‘rta maxsus, kasb-hunar
ta’limi muassasalari uchun bakalavriat ta’lim yo‘nalishi bo‘yicha pedagogik kadr
tayyorlash jarayonida foydalaniladigan fanlar, pedagogik faoliyat vositalari, usullari,
metodlari; O‘zbekiston Respublikasi Fanlar akademiyasi va tarmoq ilmiy-tadgiqot
institutlarida hamda mustaqil tadqiqotchi sifatida ilmiy- pedagogik tadqiqot ishlari
bilan shug‘ullanish; ommaviy axborot vositalari, davlat boshgaruvi organlari, boshga
davlat va nodavlat muassasalarida kasbiy faoliyat yuritish kabi kompleks masalalar
majmuasini gamrab oladi [7].

Chizmachilik fanii yo‘nalishi bo‘yicha bakalavrlar kasbiy faoliyatining ob’ektlari:
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- ta’lim jarayoni; - o‘qitishning pedagogik texnologiyalari va metodlari;
- ta’limning nazariy masalalari; - o‘qitish metodikasi;
- loyihalashtirish asosida o‘quv jarayonini boshqarish texnologiyalari, ma’ruza,

amali

y va
- laboratoriya mashg‘ulotlarini loyihalashtirish va tashkil etish jarayoni, shaxsiy

Chizmachilik fani o‘qituvchilarining kasbiy rivojlanishi
uchun zarur bo‘ladigan umumiy kompetensiyalar

dunyogarash bilan bog‘liq tizimli bilimlarga ega bo‘lishi; gumanitar va tabiiy— ilmiy fanlar

»asoslarini, joriy davlat siyosatining dolzarb masalalarini bilishi, ijtimoiy muammolar va

jarayonlarni mustaqil tahlil gila olishi

tabiat va jamiyatda kechayotgan jarayon va hodisalar haqida yaxlit tasavvurga ega bo‘lishi,

tabiat va jamiyat rivojlanishi hagidagi bilimlarni egallashi hamda ulardan zamonaviy ilmiy

_{insonning boshga insonga, jamiyatga, atrof muhitga munosabatini belgilovchi huqugiy va

asoslarda hayotda va o°z kasb faoliyatida foydalana bilishi

[

ma’naviy mezonlarni bilishi, kasb faoliyatida ularni hisobga ola bilishi

axborot yig‘ish, saglash, gayta ishlash va ulardan foydalanish usullarini egallagan bilishi oz

kasb faoliyatida mustagil asoslangan qarorlar gabul gila olishi

»elektron axborot ta’lim muhitida ta’lim jarayonini pedagogik loyihalashtirish

tegishli bakalavriat yo*nalishi bo‘yicha raqobatbardosh umumkasbiy tayyorgarlikka ega

bo‘lishi

yangi bilimlarni mustagil egallay bilishi, o‘z ustida ishlashi va mehnat faoliyatini

ilmiy asosda tashkil gila olishi

bitta xorijiy tilni erkin so‘zlashuv darajasida egallagan bo‘lishi

sog‘lom turmush tarzi va unga amal qilish zaruriyati to‘g‘risida ilmiy tassavvur hamda

Pe’tiqodga, o‘zini jismoniy chiniqtirish uquv va ko‘nikmalariga ega bo‘lishi kerak

1-rasm.

1-rasmda Bo‘g‘usi chizmachilik fani o‘qituvchilarining kasbiy rivojlanishi uchun

zarur

bo‘ladigan umumiy kompetensiyalar keltirilgan.
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va kasbiy axborot maydonini shakllantirish jarayoni, maktabdan tashgari ta’lim
muassasalari ta’lim-tarbiya jarayoni; ta’lim sohasidagi muammolar va ularning
echimlarini topishni tashkil etish jarayoni; ta’limni boshqarish va pedagogik jarayonni
tashkil etish;

Chizmachilik fani o‘qituvchilarining faoliyatida zarur bo‘ladigan
kasbiy kompetensiyalar

ta’lim mazmunini belgilash tamoyillari va mezonlariga rioya etish, o‘quv materiallarini tanlash
va tizimlashtirishga doir zamonaviy yondashuvlarni hisobga olish, O‘quv materiallarini
modellashtirish

yaxlit pedagogik jarayonning umumiy qonun, qonuniyat va tamoyillariga amal qilish, ta’lim-
tarbiya jarayonida gnoseologik, tashkiliy, psixologik, didaktik, sotsiologik va kibernetik
gonuniyatlarning uyg‘unligiga erishish

ta’lim-tarbiya jarayoni tarkibiy gismlari (magsad, natija, mazmun, shakl, metod va vosita)
ning o°‘zaro alogadorligi va umumivligini hisobga olish

ta’lim-tarbiya jarayonini tashkil etishning asosiy va yordamchi shakllaridan unumli
foydalanish; o‘quvchilarning bo‘sh vaqgtini samarali tashkil etish va o‘tkazish

talabalarning kreativ salohiyatni ta’lim tizimni axborotlantirish jarayonida shakllantirish
va rivojlantirish

ta’lim menejmenti bo‘yicha bilim va ko‘nikmalarni shaklantirish va  rivojlantirish

ta’lim-tarbiyaning xilma-xil metodlarini, zamonaviy pedagogik texnologiyalarni ogilona tanlay
olish, ijodiy yondashuv asosida metod va texnologiyalarning milliy mentalitetga mosligini
ta’minlash qobiliyatlariga ega bo‘lishi kerak.

2-rasm.

2-rasmda Bo‘lg‘usi chizmachilik fani o‘qituvchilarining faoliyatida
zarur bo‘ladigan kasbiy kompetensiyalar keltirilgan.

- mos ixtisoslik bo‘yicha ilmiy-tadqiqot jarayonlari, ma’naviy-ma’rifiy targ‘ibot
ishlari jarayonlari,

Yo‘nalish bo‘yicha fan, texnika va texnologiyalarning zamonaviy yutuqlari,
kadrlar buyurtmachilari talablaridan kelib chiqgan holda bakalavrlarning kasbiy
faoliyat sohalarida qo‘shimcha va o‘zgarishlar bo‘lishi mumkin.

Tadiqotlar va izlanishlar jarayonida bo‘lajak chizmachilik fani o‘qgituvchilarining
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kasbiy rivojlanishi uchun va kasbiy faoliyatida zarur bo‘ladigan kompetensiyalar
aniglandi. 1-rasmda bo‘lajak chizmachilik fani o‘gituvchilarining kasbiy rivojlanishi
uchun va 2-rasmda kasbiy faoliyatida zarur bo‘ladigan kompetensiyalar majmui
keltirilgan.

Tasvirily san’at va muhandislik grafikasi ta’lim yo‘nalishi bo‘yicha bakalavrlar
kasbiy faoliyatlarining turlari: pedagogik; ilmiy-tadgigot; ma’naviy-ma’rifiy;
tashkiliy-boshgaruv; ishlab chigarish faoliyati. Yo‘nalish bo‘yicha fan, texnika va
texnologiyalarning zamonaviy yutuqglari, kadrlar buyurtmachilari talablaridan kelib
chiggan holda bakalavrlarning kasbiy faoliyat sohalarida qo‘shimcha va o‘zgarishlar
bo‘lishi mumkin.

Xulosa. Ta’lim yo‘nalishining yo‘nalishlari bo‘yicha tayyorlangan bakalavrlar
kasbiy faoliyatlarining muayyan turlari ta’lim jarayonining ishtirokchilari bilan
hamkorlikda oliy ta’lim muassasasi tomonidan aniglanadi. Bo‘lg‘usi chizmachilik fani
o‘qgituvchisi loyihalash kompetentligining mazmuniy va faoliyatiy komponentlarini
aniglash uchun, birinchidan, biz konstruktorning faoliyatini tahlil gildik, bu esa yangi
texnik jihozni loyihalash umumiy magsadga erishishga garatilganligini ko‘rsatib berdi.
Ushbu maqgsadni amalga oshirish uchun dizayner quyidagi vazifalarni ketma-ket
bajarishi lozim. Masalan, loyihalashning texnik vazifasi, texnik taklif, texnik loyiha,
ishchi loyiha (xomaki konstruktorlik hujjatlari)ni oz ichiga oladi. Ikkinchidan,
faoliyatli yondashuvdan kelib chigib, amaliy ko‘nikmalar uning nazariy bilimlarining
ishlash shakli hisoblanadi.
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Abstract. In recent years, the development of electronic education
(e-learning) has revolutionized traditional education systems, providing more flexible,
accessible, and personalized learning opportunities. However, the independent study
component in e-learning remains a challenge for both students and educators. This
study aims to propose an improved methodology for organizing independent education
within electronic education environments. The methodology leverages personalized
learning paths, interactive content, and collaborative learning tools to enhance student
engagement, motivation, and academic outcomes. The proposed model has been tested
and validated in several higher education institutions, demonstrating significant
improvements in students’ learning performance and self-regulation skills.

Keywords: e-learning, independent learning, self-regulation, personalized
learning paths, electronic education environment, collaborative learning, digital

pedagogy;

COBEPHIEHCTBOBAHHUE METOJ0JIOI'NM OPT'AHU3ALINN
CAMOCTOATEJBHOI'O OBPA3OBAHMSA CTYAEHTOB B CPEJIE
IJIEKTPOHHOI'O OBPA30BAHUA

AOcTpakT. B nmocnennue ronpl pa3BUTHE JIEKTPOHHOTO 00pa30BaHUs
(e-learning) mpou3Beno PEBOJIONMIO B TPaAJAMIIMOHHBIX CHCTEMaX OOpa3OBaHMS,
MpeIoCTaBuB OoJjiee THOKWUE, NOCTYIHBIE W TIEPCOHATM3WPOBAHHBIE BO3MOKHOCTU
oOydennsi. OJJHAKO HE3aBUCHUMBIN KOMIIOHEHT OOYYEHHsI B DJIEKTPOHHOM OOY4YEHUU
ocTaeTcsi Ipo0IeMOH Kak JJIsl CTYJEHTOB, TaK U JyIs npenogasateneil. Llenbro n1anHoro
WCCIIEIOBAHUS  SIBISIETCS NPEIJIOKEHUE  YCOBEPIICHCTBOBAHHOW  METOJIOJIOTUU
OpraHM3alMy HE3aBUCUMOTO 00pa30BaHuUs B AJIIEKTPOHHBIX 00pa30BaTEIbHBIX Cpeaax.
MeTton0J10rusi UCMOIAB3YET NMEPCOHATU3UPOBAHHBIE TYTH O0YUYEHUsI, HHTEPAKTUBHBIM
KOHTEHT U MHCTPYMEHTHI COBMECTHOTO OOYUYEHMSs /JiS MOBBIIIEHUS BOBJIEUEHHOCTH
CTYJIEHTOB, MOTHUBAIIMU U aKaJIEMUUECKUX pe3yabTatoB. [Ipeoxkennas moaensb Oblia


mailto:hudoyberdievmansur506@gmail.com
mailto:ganiyevtemur1506@gmail.com

NPOTECTHPOBAaHA W TPOBEPEHAa B HECKOJIBKUX BBICIIMX YYEOHBIX 3aBEICHHSIX,
MPOAEMOHCTPUPOBAB 3HAUYMTEIbHBIC YIYUYIICHHS B YCHEBAEMOCTU CTYIACHTOB H
HaBBIKaX CaMOPETYIISIIIHH.

KaroueBble cjoBa: DleKTpoHHOE OOy4YeHHME, CaMOCTOSTeNbHOE OO0Yy4eHHE,
CaMOpeTyJIMpOBaHUEe, [EPCOHAJIM3UPOBAHHBIE MYyTH OOy4YeHUs, DJICKTPOHHAS
oOpa3oBareibHas cpesia, COBMeCTHOE oOyueHue, nudpoBas negaroruka

ELEKTRON TA’LIM MUHITIDA TALABALAR MUSTAQIL
TA’LIMINI TASHKIL ETISH METODIKASINI TAKOMILLASHTIRISH.

Abstrakt. So‘nggi yillarda elektron ta’limning rivojlanishi (e-learning) an’anaviy
ta’lim tizimlarini tubdan o‘zgartirib, yanada moslashuvchan, qulay va
shaxsiylashtirilgan ta’lim imkoniyatlarini taqdim etadi. Biroq, elektron ta’limda
mustaqil ta’lim komponenti ham talabalar, ham o*qituvchilar uchun muammo bo‘lib
golmoqda. Ushbu tadqiqot elektron ta’lim muhitida mustaqil ta’limni tashkil etishning
takomillashtirilgan metodologiyasini taklif gilishga garatilgan. Metodika talabalarning
faolligini,  motivatsiyasini  va akademik natijalarini  yaxshilash  uchun
shaxsiylashtirilgan o‘quv yo‘llari, interaktiv kontent va hamkorlikdagi o‘quv
vositalaridan foydalanadi. Taklif etilayotgan model bir gancha oliy ta’lim
muassasalarida sinovdan o‘tkazilgan va tasdiglangan bo‘lib, bu talabalarning oqish
samaradorligi va o°‘z-o‘zini boshqgarish ko‘nikmalarida sezilarli yaxshilanishlarni
ko‘rsatdi.

Kalit so‘zlar: elektron ta’lim, mustaqil ta’lim, o‘z-o‘zini tartibga solish,
shaxsiylashtirilgan ta’lim yo‘llari, elektron ta’lim mubhiti, hamkorlikda o‘rganish,
ragamli pedagogika

Introduction. The rapid digitalization of education has led to the emergence of
e-learning platforms, where students can access educational resources remotely, often
at their own pace. While this shift has made education more accessible, it has also
introduced new challenges in terms of student engagement, motivation, and the
effective organization of independent learning. Independent learning is essential to
academic success, as it encourages students to develop self-regulation, critical
thinking, and time management skills. However, in the context of electronic education
environments, organizing independent learning effectively is complex due to the lack
of direct face-to-face interaction with instructors and peers, the need for technical
skills, and the potential for students to feel isolated.

This paper focuses on improving the methodology of organizing independent
education in electronic education environments. By analyzing existing approaches and
developing a more structured framework, this study seeks to address the challenges
associated with online independent learning. The proposed methodology focuses on
personalized learning paths, interactive content, and collaboration tools that engage
students, foster a sense of community, and enhance the quality of independent learning.

Literature Analysis and Methodology.

1. Literature Review The shift toward e-learning has brought about numerous
studies on digital pedagogy, instructional design, and the factors that influence



independent learning in virtual environments. Researchers have emphasized the
importance of self-regulation and metacognitive skills as critical success factors in
independent learning. Zimmerman’s (2000) self-regulation theory, which defines self-
regulated learners as proactive individuals who plan, monitor, and reflect on their
learning, provides a useful framework for understanding how students navigate
independent study in online settings.

Other studies have focused on the role of digital tools and resources in supporting
independent learning. For example, Garrison and Anderson's (2003) Community of
Inquiry (Col) framework highlights the significance of cognitive, social, and teaching
presence in facilitating meaningful learning in online environments. This framework
underscores the importance of interaction, collaboration, and engagement as key
components for the successful organization of independent study in e-learning
environments.

Research on personalized learning paths also suggests that students benefit from
having flexible learning options tailored to their learning preferences and pace. Studies
by Watson and Watson (2011) demonstrate that students' engagement and academic
outcomes improve when they have autonomy over the learning process, supported by
personalized educational technologies.

Despite these advancements, gaps remain in the systematic organization of
independent learning in e-learning environments, particularly in higher education.
Many students struggle with motivation, self-regulation, and time management,
leading to suboptimal learning outcomes. This study aims to address these issues by
developing an improved methodology that integrates the latest advances in educational
technology with best practices in instructional design.

Research Methodology. This study employs a mixed-method approach to
evaluate the effectiveness of a new methodology for organizing independent learning
in e-learning environments. The research design consists of both quantitative and
qualitative components:

1. Survey and Questionnaires: A survey was administered to 200 university
students engaged in e-learning to assess their experiences with independent study. The
survey focused on key aspects such as motivation, self-regulation, learning satisfaction,
and academic performance.

2. Intervention: Based on the survey results, an improved independent learning
framework was developed and implemented in a controlled environment. The
framework includes the use of personalized learning paths, interactive content (videos,
quizzes, etc.), and collaborative tools such as discussion forums and peer feedback
mechanisms.

3. Data Collection and Analysis: Pre- and post-intervention academic
performance data, as well as self-reported measures of student engagement,
motivation, and learning satisfaction, were collected. A comparative analysis was
conducted to determine the effectiveness of the new methodology.

4. Focus Groups: To gather qualitative insights, focus group discussions with 20
students were held to understand their perspectives on the new methodology and
identify areas for improvement.



Results. Quantitative Results. The comparative analysis of pre- and post-
intervention data showed significant improvements in students’ academic performance
and engagement levels. Specifically:

a) Academic Performance: Students in the intervention group showed a 15%
improvement in test scores, compared to the control group that continued with
traditional e-learning methods.

b) Engagement: The use of interactive content and personalized learning paths
increased student participation in online activities by 25%.

¢) Motivation and Self-Regulation: Survey results indicated that 80% of students
felt more motivated and better equipped to manage their independent learning tasks
after the intervention.

2. Qualitative Results.

The focus group discussions revealed positive feedback from students regarding
the new methodology. Many students expressed that personalized learning paths
allowed them to work at their own pace, which reduced stress and improved their focus.
The interactive content and collaborative tools also received praise, with students
highlighting the value of peer interaction and real-time feedback.

Discussion. The results of this study suggest that the proposed methodology for
organizing independent learning in electronic education environments is highly
effective in improving student outcomes. Several key factors contributed to the success
of the intervention:

1. Personalized Learning Paths: Tailoring the educational experience to individual
students' needs and preferences increased engagement and reduced the feeling of
isolation common in online learning.

2. Interactive Content: Engaging multimedia resources such as videos, quizzes,
and simulations helped maintain students' attention and fostered active learning.

3. Collaborative Tools: The integration of discussion forums and peer feedback
mechanisms encouraged social interaction, which is often lacking in e-learning
environments.

These findings align with existing literature on the importance of personalization,
interaction, and collaboration in online learning environments. By focusing on these
elements, the improved methodology not only enhanced students' academic
performance but also fostered greater motivation and self-regulation—two critical
components of successful independent learning.

Conclusion. This study has demonstrated that an improved methodology for
organizing independent education in electronic education environments can
significantly enhance students' learning outcomes. By incorporating personalized
learning paths, interactive content, and collaborative tools, educators can better support
students in managing their independent study tasks. The findings from this research
provide valuable insights for both educators and instructional designers looking to
optimize independent learning experiences in e-learning environments.

Further research is needed to explore the long-term effects of these interventions
and to assess their applicability across different educational contexts. However, the
positive results from this study highlight the potential of combining educational



technology with best practices in instructional design to create more effective and
engaging independent learning experiences for students.
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Abstract. Psychologists defines critical thinking as human capability to gather
information, reason and deduce an idea based on their experience. Young children
now days tend to question all the things around them, and it is part of development.
one of the important part of children development is to improve their cognitive skill
include their critical thinking. This capability uses in daily life that give the children
ability to communication, decision making, solving problem and take some action
for that. There are so many things to improve children’s critical thinking, such as
games, socio-dramatic play, and technology. Some said, you can use technology to
Improve many aspects of critical thinking and some say it is only worst the things.
Some claim that using technology such as video interactive, games, television,
digital tablet or else can trigger children’s critical thinking, but some said
technology can squash child’s critical thinking. Now days kid tends to depend on
gadget in daily basis, such to spend some lazy time another, that make that affect
their critical thinking’s skill. Critical thinking is like a pathway, it will lose its skill
if you are not use wisely and continuously. So they conclude if children don’t use
their memory and analytical skills, they will lose it over time. Essentially, these
devices are taking over the basic functions of the brain like memory and critical
thinking.

Keywords: cognitive process, education, tendency, critical thinking;

MAKTABGACHA TAYYORLOV YOSHDAGI BOLALARDA
TANQIDIY FIKRLASHNI RIVOJLANTIRISHDA AXBOROT
TEXNOLOGIYALARINING O‘RNI

Annotatsiya. Psixologlar tanqidiy fikrlashni insonning ma’lumot to‘plash, o‘z
tajribasiga asoslanib fikr yuritish va xulosa chigarish gobiliyati sifatida belgilaydi.
Hozirgi kunda yosh bolalar atrofdagi narsalarga shubha bilan garashadi va bu
rivojlanishning bir gismidir. Bolalar rivojlanishining muhim gismlaridan biri bu
ularning kognitiv gobiliyatini yaxshilash, shu jumladan tangidiy fikrlashdir. Bu
gobiliyat bolalarga mulogot qgilish, garor gabul gilish, muammolarni hal gilish va
buning uchun ba’zi harakatlar qilish qobiliyatini beradigan kundalik hayotda
qo‘llaniladi. O‘yinlar, ijtimoiy-dramatik o‘yinlar va texnologiya kabi bolalarning
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tanqidiy fikrlashini yaxshilash uchun juda ko‘p narsalar mavjud. Ba’zilar tanqidiy
fikrlashning ko‘p jihatlarini yaxshilash uchun texnologiyadan foydalanishingiz
mumkin, deyishadi, ba’zilari esa bu faqat eng yomoni, deyishadi. Ba’zilarning
ta’kidlashicha, video interaktiv, o‘yinlar, televizor, ragamli planshet yoki boshqga
texnologiyalardan foydalanish bolalarning tangidiy fikrlashiga olib kelishi mumkin,
ammo ba’zilari texnologiya bolaning tanqidiy fikrlashiga putur yetkazishi mumkin.
Hozirgi kunda bolalar har kuni gadjetga bog‘lanib qolishadi, masalan, boshga vaqtni
dangasa o‘tkazish, bu ularning tanqidiy fikrlash qobiliyatiga ta’sir qiladi. Tanqidiy
fikrlash yo‘lga o‘xshaydi, agar siz oqilona va doimiy foydalanmasangiz, u o‘z
mahoratini yo‘qotadi. Shunday qilib, ular shunday xulosaga kelishadi: agar bolalar
xotirasi va tahliliy qobiliyatlarini ishlatmasalar, vaqt o‘tishi bilan uni yo‘qotadilar.
Aslida, bu qurilmalar xotira va tangidiy fikrlash kabi miyaning asosiy funktsiyalarini
0‘z zimmasiga oladi.
Kalit so‘zlar: Kognitiv jarayon, ta’lim-tarbiya, tendensiya, tanqidiy fikrlash;

POJIb HTHOOPMAIIMOHHBIX TEXHOJIOT' U B PA3BUTUH
KPUTUYECKOI'O MBIVIEHUSA ¥V JETEN JOIIIKOJIBHUKA

AnHoTaumus. [lcuxosorm  ompenenseT KPUTHYECKOE  MBIINUICHUE — Kak
CIOCOOHOCTh YeJIOBEKa coOupaTh MHGOPMAIIUIO, PACCYK/IaTh U BBIBOJHUTH WSO Ha
OCHOBE CBOCTO OITbITa. B HaIlK JIHW MaJICHbKHE JACTH CKIIOHHBI TI0JIBEPraTh COMHCHHIO
BCE, YTO MX OKpPY)KaeT, U 3TO 4acTh pa3BUThsA. OJHOU M3 BaXKHBIX YacTeH Pa3BUTHUS
JeTel SIBISIETCS YIyYIIEHHE WX KOTHUTHUBHBIX HAaBBIKOB, BKIIFOUAsi KPUTHUECKOE
MBIIIUICHHE. DTa CITOCOOHOCTH MCIIOJIb3YETCS B TIOBCETHEBHOM KHM3HU, YTO JIa€T JACTIM
BO3MOKHOCTH O0IIAThCS, MPUHUMATH PEIICHHS, pelaTh IPOOIEMbI U PEATPUHUMATD
IUTSL 9TOTO oTpeieNieHHbIe neicTBUs. CyliecTByeT MHOKECTBO BEIIEH, KOTOPHIE MOTYT
yIAy4YIIUTh KPUTHYECKOE MBIIUICHUE JIeTeH, HampuMep, WIPbI, COIHMAILHO-
ApaMaTUYeCKHe WIPhl W TEXHOJOTHH. HEKOTOphle TOBOPAT, HYTO BBl MOMKETE
UCTIOJIh30BaTh TEXHOJNIOTHH JUIS  YIYYIICHUS MHOTHX AacIEKTOB KPUTHYECKOTO
MBIIIUICHUS, @ HEKOTOpPhIE TOBOPAT, YTO 3TO TOJBKO XyAmue Bem. HexoTopbie
YTBEPXKIAIOT, YTO WCIIOIH30BAHUE TEXHOJOTHUH, TAaKUX KaK WHTCPAKTHBHOE BHJIEO,
UTPBI, TEJIEBHICHUE, NHU(POBOM IUTAHINET WJIM YTO-TO €IIe, MOXET BBI3BaTh
KPUTHUYECKOE MBIIICHUE y JETeH, HO HEKOTOPbIE TOBOPST, YTO TEXHOJOTHU MOTYT
MO/IaBUTh KPUTUYECKOE MBITINICHHE peOeHKa. B Hamm nHu 1eTH, Kak mpaBuIio, 3aBUCST
OT Ta/PKETOB E€XEIHEBHO, HAMPUMEpP, MPOBOASIT HEKOTOpOE Bpemsi Oe3 jaena, 4To
BJIMSIET HA WX HABBIKA KPUTHUYECKOTO MBINIICHUS. KpUTHYECKOE MBIIUICHHE TTOXO0KE
Ha TPOITy, OHO MOTEPSET CBOW HABBIK, €CJIM Bl HE Oy/I€TE UCIIOIB30BATh €0 Pa3yMHO
¥ OCTOSTHHO. [103TOMY OHUM IPUXOIAT K BBIBOY, YTO €CJIH JIETH HE UCTIOIB3YIOT CBOIO
MaMATh U aHAIIMTUYECKUE HABBIKH, OHH CO BpeMeHeM motepstoT ux. [lo cytu, stu
ycTpoiicTBa OepyT Ha ce0si OCHOBHBIE (YHKIIMM MO3Ta, TaKW€ KaK TaMsITh H
KPUTHUYECKOE MBIIIICHHE.

KiaroueBble cjioBa: ToO3HABAaTENbHBIN TIpoIlecc, 0Opa3oBaHHE, CKIOHHOCTD,
KPUTHUYECKOE MBIIICHHE;
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THE ROLE OF INFORMATION TECHNOLOGY IN THE
DEVELOPMENT OF CRITICAL THINKING IN PRESCHOOL CHILDREN

Abstract. Psychologists defines critical thinking as human capability to gather
information, reason and deduce an idea based on their experience. Young children
now days tend to question all the things around them, and it is part of development.
one of the important part of children development is to improve their cognitive skill
include their critical thinking. This capability uses in daily life that give the children
ability to communication, decision making, solving problem and take some action
for that. There are so many things to improve children’s critical thinking, such as
games, socio-dramatic play, and technology. Some said, you can use technology to
iImprove many aspects of critical thinking and some say it is only worst the things.
Some claim that using technology such as video interactive, games, television,
digital tablet or else can trigger children’s critical thinking, but some said
technology can squash child’s critical thinking. Now days kid tends to depend on
gadget in daily basis, such to spend some lazy time another, that make that affect
their critical thinking’s skill. Critical thinking is like a pathway, it will lose its skill
If you are not use wisely and continuously. So they conclude if children don’t use
their memory and analytical skills, they will lose it over time. Essentially, these
devices are taking over the basic functions of the brain like memory and critical
thinking.

Keywords: cognitive process, education, tendency, critical thinking;

Introduction. In today’s world where we keep getting hit with different kinds of
information in various plat-forms, it is not unusual to keep finding ourselves thinking
more and more about how to pick out accurate information from a sea of non-fact-
based information or bias opinions. There are many patterns in our living habits which
should be re-evaluated, changed, or leave in the past entirely. It is easier said than done.
For human nature, change seems scary. Here lays one of the reasons for difficulties in
seeing the flaws in our doings and changing our behavior; This would mean a change
needs to happen.

Critical thinking skills are highlighted as a thinking and learning skill which
should be sup- ported by early childhood educators. Gathering information,
structuring, and creating some- thing new are seen as things which require creative
thinking, as well as critical thinking.

Child’s mind and learning is seen to develop by varied and meaningful
experiences. Through education and care, children are guided to form their own
opinions, evaluate dominating thinking patterns and act in ethically sustainable matter.

With all more reason, we must pay attention to our critical thinking skills. If we
all were effi- cient critical thinkers, we would have the skill to evaluate our learned
daily patterns or infor- mation given to us. Thinking critically, we are able to get to
clearer fact-based conclusions on what we believe and make connection to where our
values lay. Mastering a skill to think and evaluate information is not the only thing
needed for us to change our ways, but it sure is an efficient way to start.

They called childhood or early years development as golden age, this is related



to the rapid development of children in this stage. In this stage, all of children
development’s aspect growth rapidly include physical, language, thought, and
emotional. During this process children dependency will decrease over the time.
Children develop in holistic ways, holistic mean how all of development aspect
work together and emphasis it’s importance, include physical, emotional and
psychological. This learning methods teach children on how to take a challenge,
face the crisis, solving the problem and develop their social and communication skill.
In this approach children engage in activity in nature, such playing with plant,
animals and bugs. Exploring is one of the most favorite activity for children because
they can be play and learn at the same time. In additional to holistic development,
children also grows at varying speed.

Sometime parent is such a problematic person, in one side they want the best
thing to improve all their child’s development aspect include critical thinking. But in
other side, there’s no effort to do that and provide their children with something that
they did not need yet such gadget, pc and game player. This thing give a dilemma for
everyone, and it create a question such “do they really need that? do that stuff really
something that can improve their skill or worst it?”.

Lately parent give a privilege to their children to use gadget to make children
comfortable at home for entertainment and education purpose. According to survey in
Central Asia, about 2.714 parent or 98% of the sample who participated in the study
stated that they give freedom to their children to use technology such smartphone,
computer pc or tablet.

Based on these data parents provide gadgets as education. However, in reality
in the field of early childhood use gadgets as entertainment, like games.

Critical thinking is one of the most important aspect in children development,
because critical thinking link to the children’s judgment. Critical thinking also links to
how people understand such a complicated connection, idea, argument, and reasoning.
See the best and effective way to solve the problem.

Literature review. Critical thinking and criticality may have a negative ring to it,
but it surely is not done in neg- ative intentions. According to McKean critical thinking
origins can be traced back to early Greek philosophy and language. The word critical
comes from a word “kritikos” and the definition of criticality is strongly attached to
ideology of reasoning and making good judgements. Psychologist, philosopher, and
the father of modern- day critical thinking John Dewey defines critical thinking as
following. “Active, persistent, careful consideration of a belief or supposed form of
knowledge in light of the grounds that support it and the further conclusions to which
it tends” This quote refers to critical thinking as a tool to explore and explain one's
beliefs by leaning on facts. Critical thinking is seen as an asset and important
developing target in the education field. However, there are mixed opinions amongst
educators on the definition and development of critical thinking.

To form an understanding of varying views, critical thinking can be looked
through five well- known philosophers’ eyes and their ideology: Robert Ennis, Richard
Paul, John McPeck, Har-vey Siegel and Jane Roland Martin. There are some
differences in the discussion about criti- cality and what makes an efficient critical
thinker. Some ideas suggest that the most im- portant way to look at critical thinking



Is seeing criticality as a skill, which should be learned and developed. Some on the
other hand emphasize criticality as a character trait or just knowledge on particular
topic. Amongst these philosophers Ennis and Paul gravitate towards skills for critical
reasoning, McPeck to particular discipline and thorough knowledge on topic.

Research shows that the process of critical thinking consists in not placing limits
or prohibitions on the child’s development and abilities. In the West, this phenomenon
S. L. Rubinstein, J. Piaget, D. Bruner, L. S. Vygotsky, R. Paul, K. Popper, E. Glasser,
D. Johnson, D. A. Braus, D.Byde, D.Halpern, M.N. Brown, Dj. Cheffey,
Ch. Templen, K. Meredikt, D. Steele, S. Walter, K. Adamson, S. Brookfield,
S. I. Veksler, V. A. Shams, R. Paul, etc., were studied by a number of pedagogues.

Today, in various scientific sources, you can find different definitions of the term
“critical thinking”. J. Brous and D. Wood define it as intelligent, reflective thinking
aimed at deciding what to believe and what to do. Critics are trying to understand and
realize their own self, to be objective, logical, and to understand other points of view.
Critical thinking, according to them, is the search for common sense: “how to judge
objectively and act logically, taking into account your own point of view and the
opinions of others, abandoning your own prejudices ability. Critical thinkers can come
up with new ideas and see new possibilities, which is essential in solving problems.”

D. Halpern [2] in his book “The Psychology of Critical Thinking” defines critical
thinking as follows: it is "directed thinking that is balanced, logical and purposeful,
characterized by the use of such cognitive skills and strategies, it increases the
probability of achieving the desired result.

Educator E. Glasser developed a critical thinking program that includes tests for
reasoning, drawing conclusions, recognizing assumptions, evaluating the strength of
conclusions and arguments. According to him, critical thinking is the ability to evaluate
the validity of judgments, to approve actions and their level of validity, to find a
specific limit of their application.

Richard Paul [1], one of the leading scientists of the USA in the field of theory
and practice of critical thinking, believes that the concept of critical thinking can be
defined in different, non-contradictory ways. With this in mind, he gives this definition:
“Critical thinking is thinking about thinking, where one reflects on one’s own thinking
with the goal of improving it”.

M. N. Brown defines critical thinking as a special type of thinking that focuses on
evaluating ideas. In a narrow sense, it is related to checking the accuracy of statements
and the correctness of judgments. According to him, the uniqueness of critical thinking
iIs largely determined by its questioning position, which is explained in the following
points:

- to know a set of interrelated critical issues;

- the ability to ask critical questions and quickly respond,;

- the desire to actively use critical questions.

American philosopher and educator John Dewey believes that critical thinking
occurs when children begin to deal with a specific problem. “The main question to be
asked about a situation or phenomenon, taken as the starting point of the learning
process, is the question of what problems this phenomenon creates” [5]. According to
Dewey, preschoolers are encouraged to think critically by focusing on problems and



being naturally curious. “Only by struggling with a particular problem, by finding a
way out of a difficult situation, does one really think™. This, by critical thinking, Dewey
means reflection.

Therefore, one aspect of critical thinking is manifested in reflecting, perceiving
and evaluating the opinions of others and one's own. The second aspect of critical
thinking is related to knowledge. In this case, critical thinking performs evaluation
tasks: the origin of knowledge, its reliability and validity are evaluated, knowledge is
interpreted and understood, and conclusions or conclusions are drawn based on it.
Thus, the result of critical thinking can be a decision, a point of view, a proposal, a new
approach to a decision. However, critical thinking does not fully reflect it, even though
it includes it.

Research methodology. One of the most important cognitive aspect is critical
thinking. In his life, child will face with problems which demands a solution. Resolve
a problem is such a difficult thing to do in children, it includes such complicated
thinking process, and before able to solve the problem, children need the ability to
find the solution to their problem.

Critical thinking is ability to think about the problem and trying to solve it based
on past experience, knowledge of logical judgment, and reasoning skill.

Critical thinking demands great effort to examine every conviction or
assumptive knowledge based on evidence supporters and conclusions continued the
result. Kids in particular tend to asked and curious about something, they will be
asked and recheck for many times about it. Such when they see something move on
the ground, they will asked what is it? Is it some kind of animal? Or is it something
you can eat? They will ask you several time till they’re sure with your answer. Such
when they’re meet a hole in the ground, they will ask what is it? Who make this
hole, what the function of this hole, how can there’s a hole in the ground. They will
look for the answer, and recheck the answer for several times.

In olds days, children will looking the answer in many possible ways, such
looking in the book, ask people around them or observed it several time and conclude
the answer, but with technology this day such smartphone or pc, they can type the
word in search engine and got the answer. In the past, when people have family
dinner or tea time, they will chat about random things, their children will ask some
unexpected question and then will answer it together. Example: “why this table in
round shape? Why do we use spoon or forks to eat, or why this fruit in some color
or shape”. In the old day, they will trying to answer the question together but now
days what you need to do is open google and type the question you want to ask, and
google will provide the answer for us. On one hand, it’s such a great that we can get an
answer for every question instantly about all the question that we had. On the other
hand, it is also mean make our child lazy. They are no longer need effort to looking
for the answer like their brain are freeze and unable to process all the information.
Only with one click and the you get an answer.

We know in today society it is really rare to saw a young kid read a book in
public space such station, train, hospital or somewhere else. If in the old day young
kid used to read for pleasure than enhances their thinking instead they’re use their
smartphone to playing video game and watched their favorite tv show.



Analysis and results. You can apply that research to kids as well. When they
know the technology such internet and browser, they will used it to looking the
answer for their question. Critical thinking will grow as much as we use it over
the time, because it is use past experience to process information, if kids looking for
answer instantly it will dull their thinking skill because the answer for each question
only stay in short term memory. With technology uses children can’t thinking for them
self, so what will they do to face problem outside the world.

For people who pro for the idea that technology can improve child’s critical
thinking state you can use video game interactive to improve their critical thinking.
Video game with many question and game which trigger their thinking can be used
to improve their thinking. Or you can internet to help you answer a hard question
and link it to your own knowledge and perspective.

Conclusion. Like two blades, gadgets can have both positive and negative
effects. As teachers and parents, we must be smart to respond to the use of gadgets in
children, how can we be able to use gadgets in a more positive direction and
minimize the negative impact caused by gadgets for achieving optimal development
in children.

With so many interesting features offered and often make children quickly
familiar with it. Some say give some kind of gadget to your child will help their critical
thinking and other development, on the other side it will numbed your child critical
thinking skill. So it is up to you on how to take advantages of gadget.
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AHHoTamusi. B cratbe paccmaTpuBalOTCs <~ METOAMKH  OpPTaHU3AINH
CaMOCTOSITENILHOI'O OOYYEHHUS! CTYJCHTOB B DJIEKTPOHHOI 00pa30BaTENbHOW cpere.
PackppiBaroTcst KIFOYEBBIC MPHUHIMITBI M TIOIXOABI K TOBBIMIEHUIO d()()EKTHBHOCTH
oOyueHus, BKJIIOYas CTPYKTYpHUpOBaHUE Y4eOHOTO MaTepuania, HCIOJIb30BaHUE
MHTEPAKTUBHBIX HMHCTPYMEHTOB, OpTraHHM3AIMI0 OOpaTHOH CBS3M W MOTHBAIIHIO
oOyuatoruxcs. [logu€pkuBaeTcsi 3HaUYCHHE CaMOCTOSTEILHOW PabOThI B YCIIOBHSIX
1 poBoi 00pa3oBaTENbLHON CPelibl M 00CYKIaI0TCSI OCHOBHBIE BBI30OBBI, C KOTOPBIMU
CTAJIKUBAIOTCSI CTY/ICHTHI U MTPETIOaBaTelu.

KawueBble cioBa: DieKkTpoHHas oOpa3oBaTelibHAs Cpela, CaMOCTOSTENbHOE
o0y4eHHe, METOAMKAa OpraHHW3allii, HHTEPAKTUBHBIE HMHCTPYMEHTBI, MOTHBAIUS
CTY/I€HTOB, oOpaTHas CBs3b, IU(poBOE 0Opa3oBaHNE;

IMPROVING METHODS FOR ORGANIZING INDEPENDENT
LEARNING FOR STUDENTS IN AN ELECTRONIC EDUCATIONAL
ENVIRONMENT

Abstract. The article explores methods for organizing independent learning for
students in an electronic educational environment. It discusses key principles and
approaches to improve learning efficiency, including structuring course material,
utilizing interactive tools, providing feedback, and motivating learners. The
importance of independent work in a digital educational setting is highlighted, along
with the main challenges students and educators face.

Keywords: Electronic educational environment, independent learning,
organizational methods, interactive tools, student motivation, feedback, digital
education;

ELEKTRON TA’LIM MUHITIDA TALABALAR MUSTAQIL
TA’LIMINI TASHKIL ETISH METODIKASINI TAKOMILLASHTIRISH.

Abstrakt: Maqolada talabalar uchun elektron ta’lim muhitida mustaqil ta’limni
tashkil etish usullari muhokama qilinadi. Ta’lim samaradorligini oshirishning asosiy
tamoyillari va yondashuvlari, jumladan o‘quv materialini tizimlashtirish, interfaol
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vositalardan  foydalanish, fikr-mulohazalarni  tashkil etish va talabalarni
rag‘batlantirish. Raqamli ta’lim muhitida mustaqil ishlashning ahamiyati ta’kidlanib,
talabalar va o‘qituvchilar duch keladigan asosiy muammolar muhokama qilinadi.

Kalit so‘zlar: Elektron ta’lim muhiti, o‘z-o‘zidan ta’lim, tashkiliy usullar,
interfaol vositalar, talabalar motivatsiyasi, fikr-mulohazalar, raqamli ta’lim;

Beenenue. CoBpeMeHHOE OOUIECTBO NPEIBSABIAECT BBICOKHE TpeOOBaHUS K
YpOBHIO  00pa3oBaHMS W  KOMIIETEHTHOCTH oOyuaromuxcs. llepexox  k
IUCTAaHIIMOHHOMY W CMEIIAaHHOMY OOYYEHHIO B CBS3H C TJI00QNBbHBIMH BBI30BAMHU
TpeOyeT OT MeAaroroB BHEAPEHUS HOBBIX METOMK OpraHU3alllMK y4eOHOTO Mpoliecca.
CaMocTosiTebHOE 00yUEHUE CTAHOBHUTCS KITFOUEBBIM 3JIEMEHTOM, HEOOXOTUMBIM LTSI
dopmMupoBaHusi y OOy4YalONIMXCS HABBIKOB CaMOPETYJISIMH W KPUTHUYECKOTO
MBIIIUICHUsA. B ycnmoBusx nudpoBuzau 00pa3oBaHusl M PaCTyIIeH MOMyIsSpHOCTH
JTUCTaHIIMOHHBIX (hOpM OOyUEHUSI caMOCTOsITeNIbHAsl paboTa CTYyIEHTOB MPHUOOpETaeT
0CcOOyI0 aKTyalbHOCTh. OJJEKTpPOHHas o0Opa3oBaTeNbHAs Cpela MpPeaOCTaBISCT
IIMPOKKE BO3MOXKHOCTH ISl OPTaHU3AIMHA W KOHTPOJIS TAKOH JesATenbHOCTH. OTHAKO
JUIS  JIOCTMDKEHUST MaKCUManbHOH d(ddexTuBHOCTH TpedyeTcs MeToaudeckas
NOJICPKKa, TO3BOJISIONIAs BBICTPOHUTH IMPOIECC OOYYCHHsS C Y4EeTOM CHEeIH(DHKU
DIIGKTPOHHBIX TEXHOJIOTHIA U OCOOCHHOCTEH CaMOIOTOTOBKH B BUPTYaIbHOMN Cpe/Ie.

1. ITpodJembl CaAaMOCTOSITEJILHOT O o0yueHust B JIEKTPOHHOM
o0pa3oBaTeqbHOIi cpene. HecMoTpss Ha JOCTYNMHOCTH OHJIAWH-PECYpPCOB, MHOTHE
oOy4aromuecs CTaTKUBAIOTCA ¢ TpoOIeMaMu MOTHUBAIIMH, HEJOCTATKOM OpTraHU3aIluu
B CAMOCTOSITEIBHOM paboTe U OTCYTCTBHEM MOACPKKHU CO CTOPOHBI MPeEroaBaTelei.
3T aKkTOPsl MOTYT CYIIECTBEHHO CHU3UTD A (PEeKTUBHOCTH 00yueHusd. JlJig pemenus
JaHHBIX MpoOJeM BaXXHO pa3padoTaTh METOIMKH, KOTOpble OYyIyT Yy4YHUTHIBATH
UHAUBUAYaTbHbIE OCOOCHHOCTH OOYYaIOIIMXCA W CO3/[aBaTh YCIOBUS I HX
aKTUBHOTO BOBJeUEeHUS B mporecc. CamMocTosiTeTbHOE OOy4YeHHE B DJIEKTPOHHOU
o0Opa3oBaTeIbHOM Cpelie MPEIoyaraeT, 4To CTYACHTBl y4aTcsl YIpPaBIATh CBOUM
BPEMCHEM, HaxOJWTh W 00pabaTeiBaTh MHGPOPMAIIMIO, a TaKXe pelaTh y4cOHbBIC
3amayu  0€3 HEMOCPEJCTBEHHOTO KOHTPOJIA TpenojaBaTess. IJTO CIOCOOCTBYET
Pa3BUTHIO HABBIKOB CAaMOKOHTPOJIS, CaMOOpPraHW3allid W MOTHUBALMHM, KOTOPHIC
SBJIIOTCS] BA)KHBIMU KOMITIETCHIIMSIMU B YCIIOBHUSIX OBICTPO MEHsoIerocs mupa. B to
KE BpEMsi, OTCYTCTBHE TPATUIIMOHHOTO KOHTPOJII W JKMBOTO B3aUMOJICUCTBHS C
[pernojaBaTeieM MOXKET YCIOXKHSATh IPOLEeCcC YCBOGHHMS MaTepuana, Tpedys OT
oOyyarouxcs 00JbIIel OTBETCTBEHHOCTH U CaMOIUCLUIUIMHBI.

2. llpuHUMNIBI OPraHU3alUN CAMOCTOATENbHOr0 00yueHusi. Opranuszaius
CaMOCTOSITETILHOTO O0YUYEHHsI B DJIEKTPOHHON 00pa30BaTeIbHON Cpe/ie OCHOBBIBACTCS
HA  HECKOJBKMX  KIIOYEBBIX  NPUHIMMIAX:  JIOCTYIHOCTh  MaTepHaJIOB,
CTPYKTYpHUPOBAaHHOCTh y4eOHOro Tmpolecca, CHCTEMaTHYecKas TMOAJEpXKKa U
MOTHBAIMS CTYyICHTOB. Pa3paboTaHHbBIE METOAMKN M TIOJIXOJIBI JTOJDKHBI 00€CTIeUnTh
YCIIOBHUS JIJIsl yCBOCHMSI 3HAHWUW U IPUMEHEHUS UX Ha MPAKTUKE.

2.1. Pa3paboTka CTPYyKTypHpPOBAaHHOW W JOCTYIMHOW Y4eOHOW MPOTPaAMMBI.
Heo6xomuMocTh B 9eTKO CTPYKTYPHPOBAHHOW MpOTrpaMMe BO3PACTAET B YCIOBUAX
ANEKTPOHHOU cpenbl. CTyeHTaM JTOJDKHO OBITh TMOHSITHO, KaKME MaTepHaIbl HYKHO
W3Y4YUTh, KAKUE 3aTaHMS BRIMIOJIHUTH U K KaKUM cpokaM. OnTUMAaNIbHO, €CTN YIeOHbIe



MaTepuaibl pa30UTBl Ha KOPOTKHME OJIOKM M TeMaTH4YeCKHUE MOIYNH, KaXAbIH U3
KOTOPBIX CHA0XEeH YETKUMHU IIETIIMU U OKUTAEMBIMU PE3yIbTaTaMHU.

2.2 lnTepaKTUBHBIE AJIEMEHTHI M aBTOMAaTHU3allHs Y4eOHOTO Tpollecca.
[IpumeHeHne WHTEPAKTUBHBIX WHCTPYMEHTOB, TAaKWX KAaK BHUKTOPHUHBI, TECTHI,
BUPTYyaJIbHbIE J1A0OpAaTOPUU W CHUMYJISILMHU, [IOMOTaeT OO0y4aloluMcs JIydlle
ycBaWBaTh MaTepHal W MPUMEHUTH MOMydYeHHBIC 3HAHMUA Ha MpakThke. Kpome Toro,
aBTOMAaTH3aIMs TPOIlecca MPOBEPKH MOKET CIY>KUTh JOTOTHUTEIBHBIM CTUMYJIOM K
cucTeMaThueckoi pabdore.

2.3 Tlognepxka u oOpaTtHast cBs3b. Jlake B YCIOBHUSX CaMOCTOSATEIbHOTO
oOyueHUs BakHa oOOpaTHas CBS3b OT MPENOAaBaTessl WM APYTUX YYaCTHUKOB
yueOHOorO0 mporecca. PekoMeHyeTcss HHTErpUpOBaTh CHCTEMbl KOMMYHUKAIIAH (YaTHl,
(GopyMmbl, TUUHbIE KaOWHETHI) JUIsl OBICTPOW CBS3U CTYJEHTOB C MpENoaaBaTeNISIMU.
Perynspnas oOpaTHast cBsi3b, OyAb TO aBTOMarhyeckas (Hampumep, IMocie
MPOXOXKJIEHUSI TeCTa) WM JIMYHAs, TO3BOJSET CTYJASHTaM BHJETh CBOW Mporpecc U
KOPPEKTUPOBATH CBOM JICHCTBHSI.

2.4 Cucrematudeckas olleHKa 3HaHuWi. [l moBbimeHus 3()QPEeKTUBHOCTH
CaMOCTOSITEJILHOTO OOYYEeHHsI Ba)XHO OOECHEeYUTh CHUCTEMY IMPOMEXKYTOUYHOTO U
UTOTOBOTO KOHTpOJsi. [IpoMexyTouHas OIICHKAa 3HAHWHA TIO3BOJSIET CTYyIEHTaM
OPUEHTHPOBATHCS B YPOBHE YCBOCHHUS MaTepHalia U BBISBISATH MPOOEIBI B 3HAHUSX, &
UTOTOBask — OIEHUTH OOIIKE JOCTIKECHHUS U 3aKPEIUTh H3yUYeHHOE.

2.5 PazBuTHE = MOTMBallMd W CaAaMOJMCUUIUIMHBL. B 3JIEKTpOHHOMH
oOpa3oBaTelbHOM Cpele CTYIAEHThl HEPEeIKO CTAJKUBAIOTCA C MpobieMaMu
MoOTHBaIUU. s uX pelieHust ciefyeT BHEAPSITh METOIAUKH, HaIlpaBiICHHbIE Ha
pa3BUTHE UHTEpeca K 00yUEHHUIO, TaKue KaK reiMuduKaiys, peMTHHIOBbIE CUCTEMBI,
BbIJIaya HArpaj 3a yCIexXu U CUCTEMaTUYECKOe MOOLIPEHHE aKTUBHOCTH.

IIpeumymiecTBa ¥ BBI3OBbI NPUMEHEHUS METOAMK CAMOCTOSITEJIHLHOIO
ooyueHusi. DOd(DEKTHBHO OpPraHM30BAHHOEC CAMOCTOSTEILHOE OOyYCHHE B
AIIEKTPOHHON 00pa3oBaTeNbHON cpele JaeT O0y4aromIMMCsi BO3MOXKHOCTh HM3ydaTb
MaTepualn B yAOOHOM JJIsi HUX TEeMIIe, KOHIIEHTPUPOBATHCS HA CIIOKHBIX ACTEKTaX,
pa3BHUBaTh HABBIKM CAMOOPTaHU3AIMU M CAMOKOHTpPOJsl. OIHAKO HApSAIY C 3TUM OHO
NPEIbSBISECT BBICOKHME TpeOOBaHMS K OpraHU3allMd W MOTHUBAIMU CTYJEHTOB.
VYcnemHas peanuzanusi METOAUKA CAMOCTOSITENIBHOTO OO0ydeHus Tpedyer oT
MpernoaBaTeseii BIaeHus MHCTPYMEHTAMH OHJIAMH-00yUeHHs, a TAKXKE PErYISIPHOTO
MOHUTOpHUHTA 3PHEKTUBHOCTA METO/IOB U COACPIKAHUS KYPCOB.

3. Ucnosib30BaHne TEXHOJOTHWH I OPraHU3alMU CaMOCTOSITEJILHOIO
o0ydenusi. [I[pumeHeHrne COBpEeMEHHBIX O0PA30BATEIbHBIX TEXHOJIOTHH, TaKUX Kak
0o0y4yeHHUsI Ha OCHOBE MPOEKTOB, OHJIANH-KYpPChl U MOJIYJIH, a TaKKe MCIIOJIb30BaHUE
wiatopmM JUIsl BUJICOJIEKIIMH, TO3BOJISIET CAeNaTh 00pa3oBaTeIbHbIN Mpolecc 0oee
TUMOKUM ® JOCTYIHBIM. BaXKHO, YTOOBI TEXHOJOTHHM HE TMPOCTO JOMOJHSIIA
TPaIUIIUOHHBIE METOIbI O0yUEHHS, HO ¥ CTAHOBHJINCh OCHOBHBIM HHCTPYMEHTOM JIJISI
OpraHM3aluy Mpolecca.

3axnoueHue. CoBepIICHCTBOBAHUE METOJUKN OpPraHU3alMU CAMOCTOSATEIILHOTO
00ydeHHUs 00yJaroIMXCsl B JICKTPOHHOW 00pa30BaTeIIbHOM Ccpejie SBIICTCS BaKHOU
3aladyeii  COBpEMEHHOTO oOpa3oBaHus. HauBuayanusamus, WHTEPAKTUBHBIC
AJIIEMEHTHI U CO3/IaHKE TIOJICPKUBAIOIICH CPENbI SIBISIOTCS KIFOUEBBIMU (pakTopamu,



CHOCOOCTBYIOUIMMH  YCIIEIIHOMY OCBOCHHUIO YyuyeOHOro marepuana. Buenpenue
MPEIOKEHHBIX MOJIX0/I0B MO3BOJIUT HE TOJIBKO MOBBICUTH 3(PHEKTUBHOCTH 00yUCHUS,
HO U (GOopMHUPOBaTH y OOYYAIOIIMXCS HABBIKA, HEOOXOAUMBIE [JIsl YCHEIIHOM
npo¢eCCUOHANIBHON JIEATEIIbHOCTH.
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Annotatsiya. Ushbu maqolada bugungi kunda insonlarning muammolaridan biri
bo‘lgan stressni va uni yengish usullari, innovatsion menejment haqida tushuncha
OTMlarda boshgaruv xodimlarining stressni boshgarish va uni oldini olish bartaraf
etish imkoniyatlarini takomillashtirish shuningdek bo‘sh vaqtlaridan unumli
foydalanish va samarali tashkil qilish.
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IMPROVING THE ABILITY OF MANAGEMENT STAFF IN HEIS TO
MANAGE AND ELIMINATE STRESS BASED ON INNOVATIVE
MANAGEMENT IMPROVING

Abstract. In this article, stress which is one of the problems of people today, and
the ways to overcome it, the of innovative management, the improvent of management
and management employees’ ability to prevent and eliminate stress,as well as the
efficient use and efficient use and effective organazation of their free time.

Key words: stress, innovation, methods, cause, source, result, direction, work
process, situation, problem, business, entrepreneurship, innovation, goal,
psychological path, stressor, essence, the means;
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ITEPCOHAUJIA BY30B YIIPOBJIATH YCTPAHATDH CTPECC HA OCHOBE
NMHHOBALIMOHHOI'O MEHE/[KMEHT

AHHOTanmusA. B 1aHHON cTaThe cTpecc, KOTOPBIM SBISIETCS OIHOM U3 MpoOJieM
YJIOBEYECTBA CETOMHS CIIOCOOHOCTH  YIPABICHUYECKOTO TIEpCcOHAla YIPAaBIATH,
MPEeOTBpAIlaTh W yCTPaHSb CTPecC, a Takke d(HPEKTUBHOE €ro MCIOIb30BaHUE. WU
eddexTuBaHs opraHu3alys CBOEro CBOOOTHOTO BpEMEHHU
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Kirish. Zamonaviy ta’lim muassasalari doimiy muammolar va o‘zgarishlarga
duch kelmoqgda, bu esa boshgaruv xodimlaridan yugori moslashuvchanlik va
chidamlilikni talab giladi. Menejmentdagi asosiy muammolardan biri stress va
beqarorlik, qonunchilikdagi o‘zgarishlar, xodimlarni boshqarish va boshqa omillar
bilan bog‘liq qiyinchiliklardir. Shu nuqtai nazardan, innovatsiyalarni boshqarish
boshgaruv samaradorligini oshirish va yangi muammolarga moslashish uchun muhim
vositaga aylanadi [2].

Innovatsiyalarni boshgarish — bu nima? Innovatsion menejment - bu jarayonlarni
takomillashtirish va maqgsadlarga erishish uchun yangi texnologiyalar, texnika va
yondashuvlarni joriy etishga asoslangan boshgaruvga yondashuv. Ta’lim
muassasalarida (OTM) bu yangi ta’lim texnologiyalarini joriy etish, boshgaruv
strategiyasini o‘zgartirish, resurslardan foydalanish samaradorligini oshirish va tashqi
muammolarga moslashishni 0‘z ichiga olishi mumkin. Innovatsion menejment nafaqat
ragobatdosh ustunliklarni yaratishga qaratilgan, balki menejerlarda etakchilik
ko‘nikmalarini va qiyinchiliklarni yengish qobiliyatini rivojlantirishga yordam
beradi [3]

Ta’lim muassasalarini  boshqarishdagi stress va qiyinchiliklar. Ta’lim
muassasalari rahbarlari har kuni turli xil stress omillariga duch kelishadi, masalan:

* ma’muriy bosim va tartibga solish talablariga rioya qilish zarurati.

» turli qiziqish va ehtiyojlarga ega bo‘lgan ko‘p sonli xodimlarni boshqarish.

* texnologiya va ta’lim standartlarining tez o‘zgarishi.

« xodimlar, talabalar va ota-onalar o‘rtasidagi nizolarni hal gilish.

* ta’lim jarayoni natijalari uchun javobgarlik.

Bunday muhitda stressni boshgarish boshgaruv guruhlari uchun asosiy mahoratga
aylanadi. Stress, agar nazorat qilinmasa, kasbiy charchashga, boshgaruv
samaradorligini pasayishiga va tashkiliy muhitning yomonlashishiga olib kelishi
mumkin.

Stress— og‘ir, mushkul yoki murakkab sharoitlarda yuzaga keluvchi psixikaning
zo‘riqishidir. Stressning vujudga kelishi quyidagilarini o‘z ichiga oladi; Inson
shug‘ullanadigan faoliyatning turi, mazmuni, mavjud shart-sharoitlar, faoliyatning
tashkiliy qismi va ekstremal omillar, shuningdek tashqi muhit insonning bor
imkoniyatlaridan ortig‘ini talab qilishi. Masalan, xizmat faoliyatida talabning
ko‘payishi kuchli stressor hisoblanadi. Stress hamma insonlarda uchraydi stress
ko‘pgina salbiy oqgibatlarga olib kelishi mumkin qachonki u o‘z vaqtida oldi
olinmasa vaqtida chora ko‘rilmasa yomon oqibatlarga olib kelishi mumkin. Stress
ijobiy natijalarga ham olib keladi. Stressni boshidan o‘tkazgan inson giyinchiliklarni
yengish va ularni yengib yanada kuchli bo‘lishga o‘rganadi. Har qanday inson o‘zini
tirik va to‘laqonli ekanligini his etish uchun o‘zining atrofdagi har qanday
giyinchiliklarni, muammolarni yechib, o‘zini baxtli seza boshlaydi. Stress holatini
yengish uchun ham bir nechta usullar mavjud bo‘lib ularni bajarish orqali shaxs
o‘zidagi stressni yengishga harakat qiladi va albatta chindan bu usullarni bajarsa stersni



yenga oladi. Stress holatida gilish mumkin bo‘lgan ba’zi oddiy narsalarga quyidagilar
kiradi;

1. Qizigarli narsalar qilish.

2. Jismoniy faol bo‘lish.

3. Boshgalarga yordam berish.

4. O‘zingizni his gilayotgan narsalar hagida kimdir bilan suhbatlashish.

5. Sog‘lom, muvozanatli dietaga ega bo‘lish.

Stresslarsiz faol hayot kechirib bo‘lmaydi, chunki stresslar bo‘lmasligi bu o‘lim
bilan barobar degan edi Hans Selye. demak stresslar nafagat xavfli, balki organizm
uchun foydali ham bo‘lishi mumkin. Bu holat organizm imkoniyatlarini ishga soladi,
salbiy ta’sirotlarga chidamliligini oshiradi.Sterssning yuzaga kelish sabablari ilmiy
nugtai nazardan turlicha izohlanadi. Stressning inson organizmning haddan tashgari
zo‘riqishi, salbiy emotsiyalar yoki oddiygina zerikishga bo‘lgan javob reaktsiyasidir.
Stress chog‘ida inson organizmi yechim izlashga undaydigan adrenalin gormoni ishlab
chigaradi. Kichik migdordagi stress hamma uchun kerak chunki bu kishini fikrlashga,
muammodan chiqish yo‘lini topishga undaydi, stressiz hayot zerikarli bo‘lardi. Boshqa
tomondan, agar stress juda ko‘p bo‘lsa, tana zaiflashadi, kuchsizlanadi va
muammolarni hal qilish qobiliyatini yo‘qotadi. Stresslar sog‘liqqa ta’sir qiladi.Stress
Immunitetni pasaytiradi va ko‘plab kasallikga sabab bo‘ladi. Shuning uchun ham
stressli vaziyatga garshi tura olishni va hayotga ijobiy garay olishni o‘rganishga
to‘g‘ri keladi. Stressni sabablari aslida insonni ta’sirlaydigan, bezovta giladigan har
qanday narsa bo‘lishi mumkin. Misol uchun tashqi sabablardan biri nima tufayli paydo
bo‘lgan bezovtalikni vujudga kelishi natijasida paydo bo‘ladi. Stress va depressiya ayol
va erkaklarda taxminan teng darajada uchrashi mumkin. Birog, har bir organizm o°z
Xususiyatlariga ega. Agar siz o‘zingizda stress haqida so‘zlashi mumkin bo‘lagan
alomatlarni sezsangiz, birinchi navbatda holat sabachilarini aniglash kerak. Stressning
oqibatlaridan ko‘ra sabablarini bartaraf etish ancha osonroq. Stressdan qutulish uchun
eng avvalo stressga olib keluvchi omilga to‘g‘ridan-to‘g‘ri ta’sir o‘tkazish, stressli
vaziyatning asl sababi nimada ekanligini aniglash, ushbu vaziyatni
o‘zgartiraolishingizni ~ baholash, oqibatlarini baholash. Vaziyatga bo‘lgan
qarashingizni  o‘zgartirish; Vaziyatni o‘zgartirish sizning qo‘lingizdan kelish-
kelmasligini baholash, agar boshgalar hatti-harakatini o‘zgartirib bo‘lmasa, ularga
bo‘lgan munosabatingizni o‘gartirish. Stressga garshi kurashishdan oldin uning kelib
chiqish sabablarini o‘rganish va undan so‘ng shunga mos tarzda kurashish talab
gilinadi. Stressga har qanday kasb egasi uchraydi chunki har bir ishning o‘z
texnikasi bor o‘z qiyinchiliklari bor. Qiyinchiliklarga sabr qilish,ularni yengib
o‘tishga harakat qilmoq darkor. Kasbiy so‘nish bu uzoq davom etgan surunkali
stress natijasida rivojlanadigan sindrom bo‘lib, mehnat giladigan insonni emotsional-
energetik va shaxslilik resurslarining holdan toyishiga olib keladi. O‘z navbatida ish
joylaridagi stresslar bevosita professional so‘nish bilan ham insonlar bilan ishlash
,2ularga xizmat ko‘rsatish va yordam berish sohasida uchraydi. Kasbiy so‘nish bunda
kasbiy krizis sifatida ham baholanadi, birinchi navbatda o‘zgarishlar shaxslararo
o‘zaro munosabatlar tizimida, o‘zaro ta’sirga kirishish jarayonida kuztiladi. Kasbiy
so‘nish barcha kasb egalarida jumladan o‘qituvchi-pedagoglarda ham kuztilar ekan.
Bugungi kunda insonlarga foyda keltiradigan mashg‘ulot turlari kun sayin ko‘payib,



rivoj topib bormogda, bunday mashg‘ulotlarni o‘rganish ulardan samarali foydalanish
kerak. Masalan OTMlarda boshqaruv xodimlarining faoliyatiga qo‘shimcha tarzda
innovatsion menejment sohasini o‘zlashtirib olishlari birmuncha oson bo‘lishi
mumkin. Bu orqali ular ish faoliyatiga qo‘shimcha tarzda o‘rganishlari mumkin ekan.
Innovatsion menejment o‘zi nima? Innovatsion menejment — bu yangi turdagi
tovarlarni, ishlab chigarishning yangi usullarini, yangi bozorlarni o°zlashtirishni joriy
etish va ulardan foydalanish maqgsadida tadbirkorlik ruhi asosida ishlab chigarish
omillarini o‘zgartirish sohasidir. Innovatsion menejment faoliyat yo‘nalishlari
quyidagilar taallugli;

a) maqgsadni qo‘yish, strategiyani tanlash.

b) bosqichlarni rejalashtirish.

c) sharoitlarni aniglash va tashkil qgilish.

d) ljro etish, rahbarlik.

Innovatsion menejmentni o‘zlashtirish orqali yangi, rivojlanayotgan sohalarni
yaratish ularni takomillashtirish uchun imkon yaratadi. Innovatsion menejment asosida
yangi mahsulot turlarini yaratish ularni keng ommaga tatbiq qilish orgali boshqalar
uchun ham foydali bo‘lgan sharoitlarni ham yaratish mumkin bo‘lgan. Innovatsion
menejment asosida boshgaruv xodimlarining g‘oyalarini amalga oshirish ularni
takomillashtirish yanada ko‘proq yangiliklarni yaratish mumkin ekan, innovatsiyalarni
to‘g‘ri yo‘naltirish orqali yaxshigina bilim va malakaga ega bo‘lish ularni moddiy
to‘ldirib borish ham talab qilinar ekan. Xulosa o‘rnida aytadigan bo‘lsak inson hech
gachon bir joyda to‘xtab golmasdan doimo harakatda bo‘lishi, 0z yangi g‘oyalarini
yaratib borishi jamiyat tarragiyoti, yuksalishi uchun izlanishda bo‘lishi darkor.
Odamlarda bo‘sh vaqtning ko‘p bo‘lishi, zerikish, ma’naviy bo‘shligning paydo
bo‘lishi, tushkunlikka tushib qolish, rivojlanishdan orgada qolib ketish ham
streeslarning paydo bo‘lishi uchun imkon yaratadi. Yangiliklarga moyil bo‘lish,
innovatsiyalarni, turli foydali usullar orqali bo‘sh vaqtni to‘g‘ri tashkil gilish orgali
yaxshi natijalarga erishsa bo‘ladi.

Stressni boshgarishda innovatsion boshgaruvning roli. Innovatsiyalar menejmenti
OTM menejerlariga stressni boshgarish va giyinchiliklarni samaraliroq yengishda
yordam beradigan ko‘plab yechimlarni taklif etadi. Ushbu yondashuvning asosiy
jihatlariga quyidagilar kiradi:

1. Moslashuvchanlik va boshgaruvchanlik. Doimiy o‘zgaruvchan tashqi muhitda
innovatsion yondashuvlardan foydalanadigan rahbarlar o°‘z strategiyalari va
jarayonlarini tezda moslashtira oladi. Bu stressni kamaytiradi, chunki ular o‘zgarishlar
gilishga tayyor va kutilmagan muammolarni hal gilish uchun vositalarga ega.

2. Texnologik ta’minot. Zamonaviy boshqaruv va ta'lim texnologiyalarini joriy
etish muntazam jarayonlarni sezilarli darajada soddalashtirishi, strategik ishlar uchun
vaqtni bo'shatishi va boshgaruv xodimlarining yukini kamaytirishi mumkin. Masalan,
ta’limni boshqgarishning avtomatlashtirilgan tizimlaridan foydalanish resurslarni
yanada samarali tagsimlash va hujjatlarni boshgarish imkonini beradi.

3. Etakchilik va jamoaviy ish. Innovatsiyalarni boshgarish yetakchilik
gobiliyatlarini rivojlantirish va jamoaviy madaniyatni yaratishga urg‘u beradi.
Rahbarlar vazifalarni topshirishni, 0z qo‘l ostidagilarga ishonishni va hamkorlik



qilishni o‘rganadilar, bu stressni targatish va ortiqcha yuklanishdan gochishga yordam
beradi [6].

4. Ta’lim va rivojlanish. Menejerlarni stressni boshqgarish va nizolarni hal gilish
ko‘nikmalariga o'rgatish dasturlarini amalga oshirish ularning stressga chidamliligini
sezilarli darajada oshirishi mumkin. Bunga an’anaviy treninglar ham, stressli
vaziyatlarni simulyatsiya gilish uchun murabbiylik, murabbiylik va virtual hagigatdan
foydalanish kabi innovatsion yondashuvlar Kiradi.

5. Hissiy intellekt. Innovatsiyalarni boshqgarishning asosiy jihatlaridan biri bu
menejerlar orasida hissiy intellektni rivojlantirishdir. O‘z his-tuyg'ularingizni,
shuningdek, boshgalarning his-tuyg‘ularini tushunish va boshqarish qobiliyati stressni
samaraliroq engish va jamoangizda qulay mubhit yaratishga yordam beradi.

Innovatsiyalarni boshqarish yordamida giyinchiliklarni bartaraf etish.

Stressni boshgarishdan tashqari, innovatsiyalarni boshqgarish ta’lim rahbarlariga
qiyinchiliklarni samarali yengib o‘tishga yordam beradi. Bu bir qator asosiy
afzalliklarga ega:

1. O‘zgarishlarni proaktiv boshqarish: innovatsion yondashuvlar yuzaga kelishi
mumkin bo‘lgan qiyinchiliklarni bashorat gilishga va ularga oldindan tayyorgarlik
ko‘rishga yordam beradi, bu esa salbiy oqibatlarni minimallashtirish va yangi
sharoitlarga tezda moslashish imkonini beradi.

2. Risklarni boshqarish: xatarlarni boshgarishning zamonaviy vositalari potentsial
muammolarni baholash va ularni bartaraf etish bo‘yicha strategiyalarni faol ishlab
chigish imkonini beradi. Bu noaniglik darajasini va natijada stress darajasini
kamaytirishga yordam beradi.

3. Nizolarni innovatsion yechimlari: ta’lim muassasalarida nizolar ko‘p uchraydi.
Innovatsion menejment ularni hal gilish uchun vositachilik usullari, moslashuvchan
xodimlarni boshqarish va madaniy xilma-xillikni joriy etish kabi yangi yondashuvlarni
taklif giladi[9].

4. Muammolarni hamkorlikda hal qilish: jamoa ishtirokidagi hamkorlikda
muammolarni hal qilish mas’uliyatni tagsimlashga va bitta rahbarga bosimni
kamaytirishga yordam beradi. Bu jamoaviy qo‘llab-quvvatlashni yaratadi va yanada
jjodiy va samarali yechimlarni rag‘batlantiradi.

Xulosa. Innovatsion menejment ta’lim muassasalarining boshqaruv xodimlari
o'rtasida stressni boshgarish va engish ko'nikmalarini oshirishning kuchli vositasidir.
Bu nafaqat yangi texnologiyalarni joriy etish va ta’lim jarayonlarini
takomillashtirishga yordam beradi, balki etakchilik gobiliyatini, hissiy intellektni va
o'zgarishlarga moslashish gobiliyatini rivojlantiradi. Boshgaruvga innovatsion
yondashuvlarning joriy etilishi menejerlarga nafagat dolzarb muammolarni yanada
samarali hal gilish, balki kelajakka ishonchni his qilish, ta’lim muassasalarining
bargaror rivojlanishi uchun sharoit yaratish imkonini beradi.
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AnHoTanus. dropoHrMUYecKas JIEKCMKAa — O3TO IUIACT $3bIKA, W3YyYalOIIUM
HAMMEHOBAHUSl PACTCHHUH, OTpaKAIOIIUME HE TOJIBKO OOTAaHWYECKHE 3HAHUS, HO U
KyJIbTYpHBIC, HUCTOPUYECKHE, ATHOJUHTBUCTHYECKUEC M DKOJOTHYECKHE AaCIEeKTHl.
[lonumanue QIOPOHUMOB CIMOCOOCTBYET 3HAYUTEIBHOMY OOOTAIEHUIO Tpoliecca
U3YUYEHUS S3bIKA, CBS3BIBASL €r0 C MPUPOAON U KyJIbTypoul. Bkitouenue hropoHnMOB
B METOJIMKY MPETOJaBaHUs MOXKET HE TOJIbKO 00OTaTUTh CJIOBAPHBIN 3aIac ydauxcs,
HO Y TTIOMOYb UM JTYUIlle TIOHATh B3AaUMOCBSI3b MEX/IY S3bIKOM M OKPYKAIOIIUM MHPOM.
B naHHOW cTaThe paccMaTpuBarOTCs CHOCOOBI MHTETPUPOBAHUS (PIOPOHUMUUYECKOM
JEKCUKM B  METOJAUKY TMpENnojaBaHUsl  S3bIKOB W JIMHTBOCTPAHOBEICHUS.

KiaioueBble cioBa: JHUHIBOCTpaHOBeNEHUE, (IIOPOHUM, (GIOpUCTHYECKAs
JIEKCUKA, KyJIbTypa, CHMBOJI, KOHTEKCT, HAMMEHOBaHUE, KOHIIETITyalbHasl CUCTEMA.

TILLAR VA LINGVOMAMKAKATSHUNOSLIKNI O‘QITISH
KONTEKSTIDA FLORISTIK LEKSIKA

Annotatsiya. Floronimik lug‘at — bu nafagat botanika bilimlarini, balki madaniy,
tarixiy, etnolingvistik va ekologik jihatlarni ham aks ettiruvchi o‘simlik nomlarini
o‘rganadigan til qatlamidir. Floronimlarni tushunish tilni o‘rganish jarayonini tabiat va
madaniyat bilan bog‘lash orqali sezilarli darajada boyitishga yordam beradi.
Floronimlarni o‘qitish metodologiyasiga kiritish o‘quvchilarning so‘z boyligini
boyitibgina qolmay, balki ularga til va atrofdagi dunyo o‘rtasidagi munosabatni
yaxshiroq tushunishga yordam beradi. Ushbu maqolada floronimik lug‘atni tillarni
o‘qitish  metodologiyasiga  birlashtirish usullari muhokama  qilinadi.

Kalit so‘zlar: tilshunoslik, floronim, floristik leksika, madaniyat, ramz, kontekst,
iIsm, kontseptual tizim.

FLORONYMIC VOCABULARY: A BRIDGE BETWEEN LANGUAGE
AND NATURE IN TEACHING METHODS

Abstract. Floronymic vocabulary is a layer of language that studies plant names,
reflecting not only botanical knowledge, but also cultural, historical, ethnolinguistic
and environmental aspects. Understanding floronyms contributes to a significant
enrichment of the language learning process, linking it with nature and culture. The
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inclusion of floronyms in teaching methods can not only enrich the vocabulary of
students, but also help them better understand the relationship between language and
the world around them. This article discusses ways to integrate floronymic vocabulary
into the methodology of language teaching.

Key words: linguistics, floronym, floristic vocabulary, culture, symbol, context,
name, conceptual system;

BBenenne. JIMHIBOCTpaHOBEAEHUE KAK CIIELIMAIbHAS OTPACIb HAYKH O S3bIKE,
TECHO CBSI3bIBAIOILAS SI3BIK U UCTOPHUIO, A3BIK U KYJIBTYPY, COJAEPKUT B c€O€ OrpOMHBIE
BO3MOXHOCTH JUIsl 00pa3oBaHUsl M BOCIIUTAHUS MOJOJekHU. BmecTte ¢ TeM, ympasiss
0COOBIM MaTepuanoMm, Takas pabora (aKTHUECKH CO3JAaeT MHOIO TPYIHOCTEH,
00yCIJIOBJIEHHBIX KaK OTOOPOM 3TOr0 Marepuania, Tak U CPeACTBAMU €ro aJeKBaTHOMN
uHTeprpeTanuu. JINHrBOCTpaHOBEACHHE B CHHXPOHHOM 3Tare OTINYAETCsS HE TOJIBKO
pacHIMpeHreM HCTOYHUKOBEIUECKON 0a3bl, HO M yriyOJIeHHOH pa3paboTkoil mpobdieM
TEOPETHYECKOTO 17} METOJ0JIOTUYECKOTO Xapaxkrepa. Camo MIOHSITHE
«JIMHT'BOCTPAHOBEJICHUE» XpPaHUT B ceOe BOCMUTATEIbHBIE BO3MOKHOCTHU Kak Jis
ydamierocs, Tak u Juis yuurensi-gpunoinora. [Ipu BceM 3TOM 04eHb BaXKHO, YTO C TOYKU
3peHHUsl JMHTBOCTPAHOBEACHHS SI3bIK MPEACTaBlIsAeT cO00N OOIIeHAIMOHANIbHbBIE
3HAYMMBbIE JTMHTBUCTHYECKHUE SIBJIICHHUSA, MPOIECCHI, OH CBSI3aH C PEATUSIMU, KOTOPHIE
OTJIMYAIOT OJWH PEruoH OT BCEX JAPYIMX M COCTaBIAET, TEM CaMbIM, €ro
WHIUBU1YaJIbHOCTb.

MeTononorusa ucciaeqoBaHus. MeTogamMu  HCCIIEOBaHUS  SIBISIOTCA:
OMMUCATENbHBIII METOJ, METOJ JIMHIBOKYJIbTYPOJIOTHYECKOTO aHallh3a; METOJ
CJI0BOOOPA30BATEIBLHOTO aHANIM3a, CPABHUTEIBHO-COMOCTABUTEIBHBIA METO/I; METOJ
ATUMOJIOTUYECKOT0 aHAJIN3a; METOJI CEMAaHTUYECKOr0 aHAJIM3a.

AHaan3 u pe3yabraThl. K 001I€3HAYNMBIM HAIIMOHATBHBIM OCOOEHHOCTSM
A3bIKa MOXKHO OTHECTH JIIOObIE €ro MPU3HAKU, KOTOPHIE OTIMYAIOT AAHHBIA A3BIK OT
apyrux. OTinunMe COCTOMT HE TOJNBKO B JIEKCHKE, (pa3eosorud, HO U JaxXe B
rpammatike ¥ opdorpadun. OTa Hues MpeBOCXOAHO cPOpPMYIHpPOBAHA B Tpyaax
OTEYECTBEHHBIX uccienoBarenen B obOnacTu JIMHTBOCTPaHOBECHUS
E.M. Bepemaruna u B.I'. KocromapoBa: «f3bik — (eHOMEH KyJIbTYphI, W, IPH
OTIpEJICTICHHON HEPABHOLIEHHOCTH €T0 €IMHUI] B IJIAHE UX KYyJIbTYPOHOCHOU (DYHKIIUH,
BCE C/IMHHUIIBI SI3bIKa 3TOW (pyHKIMEH obmanaror» [1.45-C] .

Upe3BblYailHO MHTEPECHBIM MATEPHUAIIOM JJI TAKOH PadOThl MOXKET MOCITYKHUTh, B
YaCTHOCTH, ¥ (PIIOPOHMMHUKA — COBOKYITHOCTh Ha3BaHWM PaCTCHUI OOIICHAPOIHBIX U
OCOOCHHO TPUHAJICKAIINUX ONPEICICHHON TEPPUTOPUHU, TaK Kak OOTaHUYECKHE
HaMEHOBAaHUs BOOOIIE U HAMMEHOBAHUS LIBETOB B YACTHOCTH — 3TO A3BIK MPUPOJIbI
TOTO Kpasi, B KOTOPOM MbI JKUBEM M UCTOPHUIO KOTOpPOro uzyyaeM. [Iporpamma Takoii
pabotsl pencraBneHa H.M. HUpGe: «...OTo He ypokH B TpaIuIIMOHHOM TTOHUMAHWH, a
M3YUYEHHUE JIEKAPCTBEHHBIX PACTEHUH, JIETEH]I O HUX, CTUXOTBOPEHUH, MPUOOIIEHNE K
KpacoTe cJoBa... IT0 ¥ paboTa co CIOBOM, €ro (OpMOii, MPABOMUCAHUEM, CMBICIIOM)
[2. 72-c].

@®IOPOHUMBI — 3TO HAaMMEHOBaHUS, 0003HAYAIOUIME PACTEHUS U MX YacTH, B
KOTOPBIX OTPAXaITCsl MBIILJICHUE U KOHIENTyalbHas cucTeMa yenoBeka. Ha ocHoBe
pa3Iuuui U CXOJICTB YEJIOBEK HA3bIBACT U IPYNIUPYET PACTEHUS, IPYTUMH CIOBAMH,



KaTeropusupyer. M3 OTHOLIEHN N MeK 1y Ha3BaHUSAMU U CBOMCTBAMU PACTEHUN MOKHO
3aKJII0YMTh, YTO JIFOJU APEBHUX BPEMEH Jelajdl TOUYHbIE HAOIIOIEHNU O PACTEHHUSIX C
MOMOILBIO PAa3IMYHBIX YyBCTB. Kaxk/blil (hJIOPOHUM COJAEPKHUT B ceOe MPUUUHY WU
OCHOBaHHE, KOTOPOE MOKHO paccCMaTpUBaTh KaK MOTHBBI JIJI1 HOMUHALMU PACTEHUH,
TaKMU€ KaK BHEIIHWE CBOMCTBAa pacTeHUs, €ro IOJIE3HbIE KayecTBa, MECTO
MPOU3PACTAHUST WIH KYyJIbTypHbIE OCOOCHHOCTM M HECyT B ce0e€ 3HaYyuTENbHBIN
KyJIbTYPHBI U HMCTOPUYECKHM KOHTEKCT, KOTOPbIA MOXET OBIThb MCHOJb30BAaH IS
yIIyOJICHHOTO U3YUYEHUS SI3bIKA.

HauMmenoBaHus pacteHuil B JI000M SI3bIKE CJIEAYET OTHOCUTH K OCHOBHOMY
cioBapHOoMy (OHAY, TaKk Kak (ropucTUyYecKass TEPMHUHOJIOTHS CKJIaJbIBaeTCA
B IIPOLIECCE MHOTOBEKOBOTO PAa3BUTHS HAPOJ1a M OCMBICIICHUS! UM OKPY>KAIOIIero MUpa.
[lo TakoMy MmaTepuasy MOXHO CYAUTh OO0 UCTOPUHU Kpasi, BPEMEHH M MYyTSIX €ro
3aceneHus. «DropoHUMUYECcKast IEKCUKA MOMOTaeT YCTAHOBUTh HCTOPUUYECKUE CBA3U
oJlHOrO peruoHa ¢ ApyruMu. COIMOCTaBUB JEKCEMbI OJHOTO apeana C JIEKCeMaMu
JPYroro, MO>KHO BBISIBUTB pa3HbI€ MJIACTHI CJIOB: 1) 17151 JAHHON TEPPUTOPUU; JAHHOTO
roBOpa; 2) AJis TPYIIIbI TOBOPOB; 3) AJisi pa3HbIX A3BIKOBY [3].

V. K .JOcynoB oTMedYaeTr, 4YTO «COMNOCTABUTEIbHOE H3YYEHUE S3BIKOB
B TEOPETUYECKUX IeNIX AaéT BO3MOXKHOCTb TIJIyO)K€ TPOHUKHYTH B CHUCTEMBI
COIMOCTABJISIEMbIX SA3BIKOB, PpACIIMPSIET HAlle 3HAHUE O CHCTEME KaXIOro u3
COIOCTaBJISIEMBIX SI3BIKOB B OTJICILHOCTH...» [4].

B pycckom s3bike, Kak ¥ B y30€KCKOM, OOJblliasi 4acTh Ha3BaHUM pacTEHUU
Npe/CcTaBlieHa HapUIATeNbHBIMU, 4 MEHbIasg 4YacTh — COOCTBEHHBIMH HMMEHAMH.
«MHorue QIOpoHUMBI 00pa3oBaHbl OT HAPHUIATEIBHBIX HUMEH, OHU MOTYT OBITH
OCHOBaHbl Ha MeTaOpUYEeCKOM IMEePEHOCE M0 CXOJCTBY:pACTEHHE HAa3BaHO
2opuyeemom, Tak Kak ero sipkuil 1BETOK MOI00€H SA3bIKY IJIAMEHU; 6ac)IbHUK UMEET
MOTHUBUPYIOIIUN MPU3HAK «TPSI3b, KUIKOE MECTO, OOJIOTON.

B tabmume 1 mnpuBeaeHsl (IOPOHUMBI, CTPYNIHUPOBAHHBIE IO JaHHBIM
KaTeropusiM MPU3HAKOB.

MoTHBaLMOHHbIH IIpumeps! ¢p1opoHNMOB
NpH3HAK
pyccKkue y30eKkcKue
Bun, popma OJlyBaHYHMK, KOJIOKOJIBYHK, | Oembapr, Tyrmaboml, Hai3abapr,
KpacaBKa, KJIIOUMKH, JYAHHUK, | HAPBOH, TEMUPTUKAH, KYHFUPOK T'yJl
HOT'OTKH, YXOIPHUIBETHUK,
Oopoparka, 3yOsiHKa,
NYTOBUYHUK, [JICMHHK,
KYBIIMHKA, 3B€3JJOBHUK
Pacrenue — AWCTHUK, OJIOIIHUIIA, PAOYHK, TYJATOXKUXYPO3, KY3UKOPHH,
JKHBOTHOE MeZBEXbe yX0, OOpoaTka, KYHFU3TapOK, OTKYHPYK, KYIIOYpHY,
3yOsiHKa, , COPOYBH JIATIbI, KalnaJlaKKyHMac, 4y4Ka KyJIOK, XYKHU3
BOPOHUU I'J1a3, IbBUHBIN 3€B, TWJIA, Ya€H YT, Kapra o€K, TyITOBOH,
BOJIUBE JIBIKO, KYpHUHAas CJIenoTa, | OYpUTapox, apCIIOHKYHPYK,
3Bep0o0Oi, KOHCKHUH KalllTaH, allMKTOBOH
BEpOITI0KbS KOTIOYKA,
SICTpEOMHKA, TUCHYKA, eKEBUKA




Pacrenue — | BacuiI€K, Maprapurka, TUPXKOBY3,  sUITUPOOI,  CcaBaFyd,

4eJI0BeK MacTepHaK, MacTyllbs CyMKa, caypaTKy, XOTUHAK CYMHUPTU, KEIUH
MeTPYIIKA, AHIOTUHBI TJ1a3KH, TUJIU, KO30HIOBIUY, OKCOKOJI
JPEMIIUK, KapJIUKOBBIH 11y0,
MaTb-U-Mauexa, IEJJOBHUK,
VBaH-4yal

Pacrenue — MaHUK, IOJIOPOKHUK, JTanadon, HOMO3HUIIOM Ty,

00beKT/sIBJIeHHE | T0JIOCUHOBUK, 1T010€PE30BHK, KyHTraboKap
MOICOJTHEYHUK
Bkyc/apomat/ | aucnuua, 1iaBenb, TOPYMLA, | aTUPTYJ,  OMOHKOpa,  KU3WIIYa,
uBeT OyIIuma, AypMaH, >KCITYNIHWK, | a94UKMHUS, KOpa 3UPK, OaxManry

rojyouka, 4ucroTel, puaika

Hewmaubrit uaTEpeC mpeaCcTaBiIsieT TO, UTO «CPEIU PYCCKUX HAPOIHBIX Ha3BaAHU I
pacTeHUil ecTh JOBOJILHO OOIIMpPHAsS TPyMIla TaKUX, KOTOpble 00pa30BaHbl OT UMEHHU
nepcoHaxei 6mbencKko-xpucTuancko Tpaguuuu. OcoOblii HHTEpPEC B ATOW TpyIiie
PEACTaBISIOT Ha3BaHMs, KOTOPbIE MOTYT OBITh CBeJeHbI K (opmyle, Tlie OJIUH
KOMITOHEHT SIBJISICTCSI TIOCTOSIHHBIM, a JIPYrod — MEePEeMEHHBIM, TPUYEM TTEPEMEHHOM
OKa3bIBACTCS KaK pa3 yacTh Ha3BaHUs, 0Opa3oBaHHas OT MMeHH. Hanpumep: agamoBa
roJioBa — UBaHOBA T'OJI0BA; XPUCTOBBI PEOPHIITKH — XPUCTOCOBBI PEOPHIIIIKU — a7JaMOBO
pebpo; amaMckasi pydyka — OOropouiibiHa pyuka — 00Xbs (00TOBa) pydka; agaMOBbI
cné3bl, cné3bl Agama — 60ropoaunbiHbl ciié3ku/ — MoBa cié3bl — O0roBbl (00XKBH,
OO0XEHBKH) CIIE3KU; ETOPHEBO (ErOPhEBCKOE, TEOPTUEBO) KOIMbE — XPUCTOBO KOMBE —
konbs€ Mucyca Xpucra.

B y30ekckoM si3bIke Ha3BaHHS PACTEHUI PEAKO aCCOIMUPYIOTCS C PEJIMTUEH,
€CTh JIUIIb HECKOJIBKO (PIIOPOHUMOB C PETUTHO3HO-MHU(POIIOTHUECKIUMU dJIEMEHTAMU
maiTonkoca (OykB. u€proBo Omroare — OeneHa 4y€pHas), maiToHkenmac (OyKB.
YepTOTOH — CUHETOJOBHMK HEW3BECTHBIN), IMAaWTOHKABUII (OyKB. rajolla yepra) —
MATIUK JIYKOBHYHBIM. Bo Bcex ATux (IIopoHMMax peIUrdo3HbIH KOMIIOHEHT
«IIAUTOH» (YEPT) MCIOIB30BAH TOJBKO [JISI TOTO, YTOOBI 00O3HAYUTH HETATHBHOE
CBOWMCTBO pacTeHusi (COpHOe, SI0BUTOE, Kojwouee). OnHako B ITUMOJOTHH
dropornmoB xacco Myco u AGy XKaxyt TapBy3u MOKHO YBUIETh UX MPSIMYIO CBA3b C
PENUTUO3HBIMU peanusiMu: xacco Myco — (0ykB. «mocox Mowuces» — abenus muTKoBast)
cTebenb pacTeHUs HamoMuHaeT (opMy IOcCoXa, CBI3b € MpPOpokoM Mowuceem
HeusBecTHa; AOy XKaxnm TtapBy3u (OykB. «apOy3 AOy Xaxuma» — mepecTyneHb
IBYNOMHBIN) — A0y XKaxwun nmonavamy ObLT 371€imuM BparoMm mpopoka Myxammana,
CTaB I03KE €ro MOCJIEeI0BaTENEM, — 3Ta UCTOPHUSI ACCOLIUUPYETCS C ITOBUTHIMU U B TO
e BpeMsl JIeueOHbIMU CBOMCTBAMU JAHHOT'O PACTEHMUS.

®IOpOHUMBI B PYCCKOM M y30€KCKOM SI3bIKaX 00JaJaloT TIYOOKHMU
KyJbTYPHbIMU M HCTOPUYECKUMHU KOpHSAMHU. OHHM YacTO OTpa)XarT NPUPOAHBIC
YCJIOBHS, B KOTOPBIX pa3BUBAIACH KYJbTypa, a TakKe OCOOEHHOCTHM MEHTAJIHMTETA,
UCTOPUM U 00pa3a >KM3HU HApOJa, HECS MOLMOHAIBHYIO U 3CTETUYECKYIO IIEHHOCTb.

Tak, Kk mpumepy, B PYCCKOW KyJIbType pOMallKa SIBISETCS HAlMOHAJIbHBIM
IIBETKOM M CHMBOJIOM, OTPAKCHUE YETO YACTO BCTPEUAETCS B PYCCKOH (DOTBKIOPHON
U OOpsIOBOM TpajguIlMU: BEHKM M3 pPOMAIIKH, TaJaHWe HAa pOMAIIKe, KOTopas
CTEPEOTUITHO aCCOIMMUPYETCS C JI0OOBBIO M 4Yallle C JIIOOOBHBIMH CTPadaHUSIMU U



MYYE€HUSMH. Y IPEBHUX CIABSIH MPUUHCISIIACE K CEMU CBSIIEHHBIM pacTeHUsIM (Y0,
OpEelIHUK, BepOa, poMallka, XMeilb, OMENa, TUIAKYH), SBISISICH CUMBOJIOM 3/10POBbS,
no0pa, HEXKHOCTH, KPacoThl U HenoMyapus. B xpuctuanckoit MugoJIorud poMarika
CUMTAETCS] CAMBOJIOM HEBUHHOCTH MitafieHna Mucyca. Takke cuuTaercs, 4To Tam, e
najaeT 3Be3[a, PacUBETAaET poMalllka, MO3TOMY HY)KHO 00s3aTelIbHO 3arajblBaTh
KEJIaHWE, YBUAEB MEPBYIO B TOy poMallKy. Bepuiau: eciin OChIliaTh pOMAIIKOW JTOM
WJIU JIBOP, OHA CHUMET MPOKJIATHS U HAaroBOphl. Marepu mousiu AeTeil poManikKoBbIM
yaeM II0CJ€ yXOJa HENPHUATHBIX TrocTeil, yToObl yOepeub OT criaza. XO3sHKd
pacchInaiy I[BEThl pOMAIIKH Yy IOpora, 4YToObl HE MyCKaTh B JOM 3Jible cUiibl. Kpome
TOT0, CYMTATIOCh, YTO POMAIIIKA aNTeYHas, OCAXKECHHAs B Cajly, IPUBJICKAET JACHbIU U
ycnex. A MOCKOJBKY YHMCIO JIEMECTKOB y I[BETKA Pa3HOE, TO IMOSABUIACH TPagUuLUs
rajath Ha pomauike. [I[ppumMepoM 0HOTO U3 MHOKECTBA CUMTATIOUEK, MOYKHO TPUBECTH:
«JTIO0UT, HE JHOOUT, TUIIOHET, MOLETYEeT, K CepJIlly NPUKMET, K 4epTy MOUUIET, JTIOOUT
UCKPEHHE, M3JEBACTCS, XKIET BCTPEUYH, HacMexaercsa». [IoMHMMO 3TOro, B pycCKOM
SI3bIKOBOM CO3HAHUW pPOMAIIIKa aCCOIMUPYETCS C TaKUMHU TIOHSATUAMH, Kak
«CKPOMHOCTB» M «IIPOCTOTA», BAXKHBIMU JIJII PYyCCKOTO MEHTajauTeTa. B BoctipusTiu
oOpa3za pOMaIIKK HMHOCTPAHHBIMU CTYJIEHTAMU MOXXET HaOIIOAAThCs CIeIyolas
TEHJICHIINSI: UM U3BECTEH JICHOTAT, HO KOHHOTAIIMS 110 OTHOIICHHUIO K HEMY OTJINYaeTCS
OT KOHHOTaIlMi, BOSHUKAIONIUX Y PYCCKHX. B oTiam4me OT pyccKux, sl KOTOPBIX
poMaIIka BBICTYMAaeT KaKk CUMBOJ PYCCKOM KYJIbTYpPbl, HHOCTPAHIIBI BOCTIPUHUMAIOT
pOMalIKy Kak [HMKOE pacTeHHE, KOTOpOE€ NPEACTaBISET B HEKOTOPBIX Clyyasx
dapmaneBTHUECKU HHTEPEC.

B y30ekckoil KynbType rapmana OOBIKHOBEHHas, AMKas pyTa — H3BECTHOE U
OYEHb MOMYJSIPHOE HAa BOCTOKE NEKapCTBEHHOE PACTEHUE, KOTOPOE HA3bIBAIOT €I
ajipacrial WIn UCPBIK (MCUPUK), U3APEBIIC UCIIOIb30BAIACh KaK B TPAJAUIIMOHHOM, TakK
U B HapoJHOW MeauIimHe. MOTWwIbHUK (MCHaH[), TaKk ke Kak xaoma (ddenpa) B
«ABecte» (VII-V BB, [10H.2.) ONHUCHIBA€TCS KakK yCIIOKauBalomiee U
JI€030/I0PUPYIOIIEE CPENICTBO, UM OKYpPHBaJIu OOJBHBIX, Xpambl U Tpymbl. ['apmaia
IIPUCYTCTBYET B IOBEPHAX U MUDOJIOTHH, HECS B ce0€ CyeBEPHBIN CTpax, TOCTaBIIUICS
OT TPEJIKOB — B HAPOJIE BEPAT, UTO UCPHIK, WIM MOTUIBLHUK, O0OEpEraeT ux OT Criasa,
Npu3HaBas 3a HUM CHIY W JiedeOHble cBoMcTBAa. CeMeHa MOTWIbHHMKA OpocaroT Ha
pacKaJeHHBIEC YTJIM WM METaJUl — YATAETCS, YTO JIbIM OT PACTEHUs CIIOCOOEH M3THATh
37IBIX IYXOB M yOoepeus OT criia3a. HazpiBaemast B Hapoie Criia3oM WK TyPHBIM TI1a30M,
a Mo-HayYHOMY — OMO9HEPTe€TUUECKUM BO3/IEHCTBUEM, YHEPTHUS HA CAMOM JIeJI€ BIUSET
MpeXJie BCero Ha paboTy Mo3ra yenoBeka. [1o cBomM kadecTBaM MOTHMIBHUK MOKHO
CPaBHUTH C MOKEBEJIbHUKOM U JIAIAHOM.

HecMoTpst Ha TO, 4TO pycCKHUI M y30€KCKHUIl SIBISIIOTCS Pa3HOCTPYKTYPHBIMU
A3bIKaMH, UX OTIMYAIOT OMpPEACIICHHAs CAMMETPUS B MOTUBAlLlMIOHHO-HOMHUHATUBHOM
opraHuzanuu  (JIOPOHUMUYECKHX TIOJIEH, YTO CBUIETEIBCTBYET O OJU3KUX
apXETUMUYECKUX MPEJICTABICHUSAX COOTBETCTBYIOUIUX COOOIIECTB O PACTUTEIHLHOM
MHUpPE C €r0 00BbIICHHO-KOTHUTUBHBIM MMO3ULIMOHUPOBAHHUEM, a TAK)XKE B MPOCTPAHCTBE
MIPU OPHEHTAIIMH, YTO, B CBOIO OYEPE/lb, IPEIONPEneIsieT MEXaHn3M (OPMHUPOBAHUS
(bIOPOHMMHIYECKOTO MPOCTPAHCTBA KaK YaCTh SI3BIKOBOW Kap THHBI MUPA.

BriBOIbI. [TpoBenénuplii aHaJus3 BBIIICYKAa3aHHBIX (bIOPOHUMOB
CBUJIETEIICTBYET O TOM, YTO MOJ00HOE UX U3YyUYEHHE B JIMHTBOKYJIBTYPOJIOTHYECKOM



acneKkTe CHOCOOCTBYET NPOSCHEHHIO HAIIMOHAJIBbHON KapTUHBI MHpa S3bIKOB. B
JAHHOM CJIy4ae B IIEHTPE sI3bIKOBOI KapTUHBI MUPA BBICTYNAIOT (PJIOPOHUMBI, KOTOPBIE
OTpakaloOT B ce0e 0co0ble KyJIbTypHO-ClieUpUUYECKUE 3HA4YCHUS (peyurus,
YeJIOBEYECKHE CBOMCTBA WM apTedakTel OOMXOJHOW KU3HMU YEJIOBEKa), U
COMOCTAaBUTEIbHBIM aHaIM3 B IUIAHE OCOOBIX JIEKCHMKO-CEMaHTHYECKUX TPy
MIOMOTaeT  MOHAThb, KAKUE 3HAYEHUS  NPEUMYLIECTBEHHbI B KaXIOM U3
paccMaTpUBaeMbIX S3bIKOB. 3HaHUE (IOPOHMMHYECKOM JIEKCUKH I03BOJISET
ydaluiuMcs JIydllle MOHUMAaTh KYJIbTYpHbIE OCOOEHHOCTH $3bIKA, KOTOPBIA OHU
U3y4aloT, U CIOCOOCTBYET pPa3BUTHIO OIUCATEIbHBIX HABBIKOB, MEXKYJIbTYPHOU
KOMITETEHLIUH.

Pexomenmanun. IlpakThueckoe mNpUMEHEHUE U3y4YeHHUsS] (PIOPOHHMOB B
METOJIMKE MPEeroaBaHusi CIOCOOCTBYET:

1. OOoraieHuo CIOBapHOTO 3araca: BKIIOYeHHE (PIOPOHMMOB B yueOHbIE
IpOrpaMMbl TO3BOJISIET YYAIIUMCS PACIIUPUTh CBOM JEKCUYECKUW Auamna3zoH. DTO
CTUMYJIUpYeT 0O0lllee pa3BUTHE S3BIKOBBIX HABBIKOB M IOMOTAET Jy4YIlle TOHSAThH
OPUPOHBIE U KYJIbTYPHBIE PEATHH.

2. Pa3BUTHIO ONMHCATENbHBIX HABBIKOB: YIMPAKHEHUS HA OMUCAHUE MPUPOIBI C
UCIIOJIb30BaHUEM  (DIIOPOHMMOB ~ TOMOTAIOT  y4allMMCS  pa3BUBaTh  HABBIKU
KUBOMUCHOTO W TOYHOTO OIKUCAaHUSA, YTO COJEHCTBYET Pa3BUTHIO KPEATUBHOIO
MBIIIIEHUS U HOPMHUPOBAHUIO HABBIKOB JIE€TATU3UPOBAHHOTO OMHMCAHMUS.

3. KynbTypHbIM  CBSI3SIM/KPOCC-KYJIBTYPHOM  KOMMYHUKAIIMM:  HM3yYEHHUE
(IOPOHUMOB TOMOTAET YCTAHOBUTH KYJIbTYPHBIE CBSA3U U TIOHITH TPAJAUIIMUA U 0ObIYAN
CTpaHbl H3Y4aeMOTO f3bIKa, YTO TIOMOTaeT TIJIy0ke MNOHUMAaTh KYJIbTypHbIE U
UCTOPUYECKUE ACTIEKTHI S3bIKA.

4. YTeHuto 1 aHaIU3y TEKCTOB: CTYJAEHThl MOTYT YHTATh JUTEPATYPY, CTATbU U
Hay4yHbIe paboOThI, TJIe YaCTO BCTPEUAIOTCs (JIOPUCTUUECKUE TEPMHUHBI. JTO, B CBOIO
ouepelb, TOMOTaeT UM Jy4dllle TIOHUMATh KOHTEKCT U COJIEPKAHUE TEKCTOB, a TAKXKE
pacuupsieT ux Kpyrosop.

5. IlucbmMeHHbBIE yIIpaKHEHUS : HAITMCAHUE ICCE WM COUYMHEHUN, BKIIFOYAKOIIUX
ONMCaHUE MPUPOJHBIX SIBJICHUW U PACTEHUW, MMOMOTAET yYalllUMCS Jydlle YCBOUTH
HOBBIE TEPMUHBI M HX HCIOJIb30BaHUE B KOHTEKCTE. Takue 3aJaHus pa3BUBAIOT
HABBIKM MMCbMA U KPUTUUYECKOTO MBIILICHHUS.

6. [IpoexkTHast eATENBHOCTD: CO3JaHHE MPOEKTOB O (hJIope CBOEH CTpaHbl WU
pervoHa TaKXe SIBIISETCS YBJIEKAaTENIbHBIM CIIOCOOOM H3ydeHHs si3blka. CTyIeHTHI
MOTYT HCCJIEOBaTh MECTHBIE PACTEHMsI, COCTaBIATh OYKJIETbl WM IMOATOTOBUTH
MPE3EHTALINH, YTO HE TOJIBKO PACIIUPUT UX JIEKCUKOH, HO M pa3BUBACT HABBIKU PabOThI
B KOMaH/I€.

7. UrpoBble METO/IbI: BKIIOUCHUE UTP, BUKTOPUH Ha 3HaAHUE (PJIOPOHUMOB HIIU
KPOCCBOPJIOB B MPOIIECC OOYYEHHUS JiejaeT ero 0oyiee yBIeKaTEeIbHBIM U MOTYT OBITh
OTJIUYHBIM CIIOCOOOM 3aKpEIJIEHUsT MaTepuana, aKTUBHO BOBJIEKAas CTYJIEHTOB B
npoiecc o0y4eHus.

8. MHrerpamus ¢ IpyruMu npeaMeramu: (QIOpOHUMHYECKas JEKCHUKAa MOXKET
ObITh CBsI3aHA C YpPOKaMM OHOJIOTHH, 3KOJOTHH, WCTOPUU WIM Teorpaduu, 4TO
MO3BOJIMT CTYAEHTAM YBHUIETh MEKIUCLUUIIJIMHAPHBIE CBA3U U YIIIyOUTh CBOM 3HAHUS.



9. Hcnonb30BaHUE TEXHOJIOTMI: COBPEMEHHBIE TEXHOJIOTMH OTKPBIBAIOT HOBBIE
BO3MOXHOCTH JUIsl U3ydeHus (aopoHUMOB. OHIIaH-pecypchbl M MPUIOKEHUS s
UACHTU(PUKALMY PACTEHUN MOTYT ClIeJaTh NpoLecc 00ydyeHus 00jiee MHTEPAKTUBHBIM
U JOCTYNHBIM, CTYAEHTBl MOTYT HCIIOJb30BaTh TAaKUE€ HWHCTPYMEHTHI JUIS
CaMOCTOSITEJIbHOTO U3YUYECHHS U IPAKTHKU.

@OopOHUMHUYECKAsl JIEKCUKA SIBISIETCS Ba)XXKHBIM DJIEMEHTOM SA3bIKA, KOTOPBIN
MOKET 3HaYUTEIbHO 000raTUTh Ipolecc ero uzydenus. Murerpauus GpiopoHuMoB B
METOJUKY INPENOJABAHUSA HE TOJIBKO PaCIIMpPSET CIOBAPHBIN 3amac CTYIEHTOB, HO U
CIIOCOOCTBYET Pa3BUTHUIO UX KYJIBTYPHOU OCBETOMJIICHHOCTH U MEXJIUCHUUIIITUHAPHBIX
cBa3el. Mcnonp3ys pasnuuHble METOJbI M MOAXObI, ITPENOAABATENN MOTYT CIIENATh
U3yYEHHE sI3bIKa 00Jiee yBIIEKATEIbHBIM U 3HAYUMBIM JJIS CBOUX CTYACHTOB.
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Annotatsiya. Ushbu maqolada O°‘zbekiston ta’lim tizimiga innovatsion
texnologiyalarni joriy etish istigbollari ko‘rib chiqiladi. Ta’lim jarayonini
raqamlashtirish, masofaviy ta’lim imkoniyatlari va individual ta’lim yondashuvlari
kabi jihatlar yoritiladi. Shuningdek, texnologik infratuzilmaning yetishmasligi,
o‘qituvchilarning tayyorgarligi va texnologiyaga teng kirish imkoniyatlarining mavjud
muammolari  ko‘rib  chiqiladi. Xalgaro tajribalar asosida O‘zbekistonda
texnologiyalarni ta’limga tatbiq etish bo‘yicha tavsiyalar tagdim etiladi. Magola
texnologik integratsiyani yaxshilash va innovatsion yechimlar orgali ta’lim sifatini
oshirish yo‘llarini taklif qiladi.

Kalit so‘zlar: Innovatsion texnologiyalar, ta’lim tizimi, raqgamlashtirish,
masofaviy ta’lim, individual ta’lim, texnologik infratuzilma;

HHEPCIIEKTHUBbBI BHEAPEHUA NTHHOBAILIMOHHBIX
TEXHOJIOTUH B PA3BBUTUE CUCTEMBbI OBPA3OBAHUSA

AnHoOTanusA. CTaThsl pacCMaTPUBAET NMEPCHEKTUBBI BHEAPEHUSI MHHOBAITMOHHBIX
TEXHOJOTUHA B 00pa3oBaTebHYI0 cHUCTeMy Y30ekuctana. Ocoboe BHUMaHUE
yAENsAeTCd TAaKUM acleKkTaM, Kak nudpoBu3amnus o00pa3oBaHMs, BO3MOXKHOCTH
JUCTAHIIMOHHOTO OOY4YeHHs W HWHJUBUAYAJbHBIE METOJbl MpenojaBaHus. Takxke
paccMaTpuBaroTCcsl MpoOJIeMbl, TaKHE€ KaK HEJOCTaTOYHAs TEXHOJOTMYeCcKas
WHOPACTPYKTYpa, HEMOJATOTOBIEHHOCTh NPEMOJaBaTee M HEPAaBHBIM JMOCTYN K
TEXHOJIOTHSIM.  AHamuM3UpyeTcsl  MEXAYHApOAHBIM  ONBIT  HCHOJb30BaHUS
o0pa3oBaTeIbHBIX TEXHOJIOTUH, YTOOBI MIPEIOKUTE Hien 111 Y30ekucTana. B ctaTee
MPUBOASTCA PEKOMEHIAUMUA 1O YIYYIIEHUIO TEXHOJIOTMYECKOW WHTErpaluu Hu
MOBBIIICHUIO KAYECTBAa 00pa30BaHUs Yepe3 MHHOBAIIMOHHBIC PEIllCHUSI.
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KiioueBble ciaoBa: VIHHOBallMOHHBIE TEXHOJOTHM, CUCTEMa OOpa3oBaHUS,
uudpoBuzanus, JUCTAHIMOHHOE OOyuYeHHE, TMEpPCOHAIU3UPOBAHHOE OOYy4YEHHUE,
TEXHOJIOTMYECKasi UHQPACTPYKTYpa;

PROSPECTS OF IMPLEMENTATION OF INNOVATIVE
TECHNOLOGIES IN THE DEVELOPMENT OF THE EDUCATIONAL
SYSTEM

Abstract. This article examines the prospects of integrating innovative
technologies into Uzbekistan’s educational system. It highlights the potential benefits,
such as the digitalization of education, distance learning opportunities, and
personalized teaching methods. The study also addresses challenges like inadequate
technological infrastructure, lack of teacher preparedness, and unequal access to
technology. International practices in education technology are explored to offer
insights for Uzbekistan. The article concludes with recommendations for improving
technological integration and enhancing the quality of education through innovative
solutions.

Key words: Innovative technologies, education system, digitalization, distance
learning, personalized learning, technological infrastructure;

Kirish. Bugungi kunda dunyo miqyosida ta’lim tizimining rivojlanishida
texnologik yutuglar muhim o‘rin tutmoqda. Innovatsion texnologiyalar ta’lim
jarayonlarini yangicha usullar bilan boyitib, samaradorlik va sifatni oshirishga yordam
beradi. O‘zbekiston ta’lim tizimi ham ragamli texnologiyalarni keng joriy etish
jarayonini boshdan kechirmogda. Ushbu maqolada ta’lim tizimini rivojlantirishda
innovatsion texnologiyalarni qo‘llash istigbollari, bu sohadagi imkoniyatlar va mavjud
muammolar tahlil gilinadi. Shuningdek, ragamli texnologiyalarni ta’limga tatbiq
etishda xalgaro tajribalar ham yoritiladi.

Ta’lim tizimini rivojlantirishda innovatsion texnologiyalarni joriy qilish —
O‘zbekiston uchun dolzarb masalalardan biridir. Bu jarayonning asosiy magsadi ta’lim
sifatini oshirish, o‘quvchilar va talabalar uchun zamonaviy o‘quv mubhitini yaratish,
shuningdek, ularning kelajakda mehnat bozorida raqobatbardosh bo‘lishlarini
taminlashdir.

O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyev tashabbusi bilan
so‘nggi yillarda ta’lim sohasida amalga oshirilayotgan islohotlar mamlakatning
innovatsion ta’lim tizimiga o‘tishga qaratilgan. Ushbu islohotlar doirasida ragamli
ta’lim texnologiyalari, masofaviy o‘qitish platformalari va zamonaviy o‘quv dasturlari
joriy qilinmoqgda. Bu o‘z navbatida, ta’lim jarayonini osonlashtirish va kengaytirish
imkonini beradi.

Metodologiya. Ushbu maqola O‘zbekiston ta’lim tizimida raqamli va innovatsion
texnologiyalarni joriy etish bo‘yicha mavjud ilmiy va amaliy adabiyotlarni o‘rganishga
asoslanadi. Shu bilan birga, xalqaro tajribalarni tahlil qilish va O‘zbekiston ta’lim
tizimidagi real vaziyatni baholash orgali texnologik rivojlanishning istigbollari
o‘rganiladi. Maqola yozish jarayonida ragamli platformalar, texnologik vositalar va



interaktiv o‘qitish metodlarini tatbiq etish bo‘yicha statistik ma’lumotlar va ilmiy
maqolalardan foydalanildi.

Innovatsion texnologiyalarning imkoniyatlari. O‘zbekistonda ta’lim jarayonida
innovatsion texnologiyalarni qo‘llash bir gancha ijobiy imkoniyatlarni yaratadi:

1. Ta’lim jarayonining ragamlashtirilishi: Ta’lim jarayonini ragamlashtirish,
ya’ni interaktiv darslar va elektron o‘quv materiallarini yaratish orqali ta’lim jarayonini
istalgan vaqtda qayta ko‘rish va mustahkamlash imkoniyati yaratiladi. Elektron
resurslar o‘qituvchilar va talabalar uchun qulaylik yaratadi va o‘qituvchining ishini
optimallashtiradi [1].

2. O‘quv jarayonining interfaol va qiziqarli bo‘lishi. Interfaol texnologiylar,
masalan, virtual (VR) va kengaytirilgan (AR) reallik, talabalar va o‘quvchilarni
mavzuga chuqurroq kirib borishga undaydi. Bu texnologiyalarni qo‘llash orqgali kimyo,
fizika, tarix va geografiya kabi murakkab mavzularni yanada gizigarli va tushunarli
shaklda o‘rganish imkonini beradi. Virtual laboratoriyalar, simulyatsiyalar va jonli
tajribalar orqgali ta’lim jarayonini yanada jozibador qilish mumkin.

a) Masofaviy ta’lim imkoniyatlari: Innovatsion texnologiyalar tufayli masofaviy
ta’lim imkoniyatlari kengaymoqda. Bu, aynigsa, pandemiya davrida juda dolzarb
bo‘ldi. Talabalar internet orgali darslarga gatnashish, sinovlar va imtihonlarni onlayn
topshirish imkoniyatiga ega bo‘lishdi. Bu jarayonni yanada takomillashtirish ta’limga
kirish imkoniyatini kengaytiradi.

b) Individual ta’lim yondashuvi: Texnologiyalar o‘quvchilar uchun individual
yondashuvni joriy qilishga yordam beradi. Elektron platformalar orqali o‘quvchilar oz
shaxsiy rivojlanish dasturlarini yaratishi va individual tarzda rivojlanishi mumekin.
Shuningdek, talabalarning bilim darajasini onlayn platformalar orgali kuzatish va
baholash imkoniyati taqdim etiladi [3]

d) Texnologik resurslar va virtual laboratoriyalar: Innovatsion texnologiyalar
orgali o‘quvchilar tajriba o‘tkazish, tahlil qilish va natijalarni kuzatishda virtual
laboratoriyalardan foydalanishlari mumkin. Bu, aynigsa, ilmiy-texnik yo‘nalishlarda
samarali hisoblanadi va qimmatbaho asbob-uskunalarga bo‘lgan ehtiyojni kamaytiradi.

e) O‘qituvchilar uchun yangi ko‘nikma va imkoniyatlarni yaratish. Ta’limda
innovatsion texnologiyalardan foydalanish o‘qituvchilarning ham bilim va
ko‘nikmalarini kengaytiradi. Masalan, ragamli ta’lim resurslarini yaratish, onlayn
platformalarda kurslarni o‘qitish yoki interfaol materiallar tayyorlash orqali
o‘qituvchilar yangi tajriba va bilimga ega bo‘lishadi. Bu esa, 0°z navbatida, ta’lim
sifatini yaxshilashga hissa qo‘shadi.

f) Shaxsiy o‘zlashtirish natijalarini kuzatish va tahlil qilish. Raqamli platformalar
va innovatsion texnologiyalar yordamida har bir talabaga oid o‘zlashtirish natijalarini
tahlil gilish, ularning kuchli va zaif tomonlarini aniqlash imkoniyati paydo bo‘ladi. Bu
esa, o‘quvchilar uchun yondashuvlarni moslashtirish va ta’lim jarayonini samarali
tashkil gilishga yordam beradi.

g) Ragamli texnologiyalar orgali kengroq ma’lumot va resurslarga kirish
imkoniyati. Innovatsion texnologiyalar yordamida talabalar dunyoning turli
chekkalaridan ilmiy manbalar, kitoblar, maqgolalar va boshga ragamli resurslarga kirish
imkoniga ega bo‘lishadi. Bularning barchasi ilmiy izlanishlar va tadqiqotlar uchun



keng imkoniyatlar yaratadi va o‘quvchilarga zamonaviy bilimlarga ega bo‘lishga
yordam beradi.

Muammolar va chegaralar. Texnologiyalarning imkoniyatlari ganchalik keng
bo‘lmasin, ularni joriy etishda gator muammolar va cheklovlar mavjud:

1. Texnologik infratuzilmaning yetishmasligi: O‘zbekistonning ba’zi hududlarida
internet sifati va texnologik infratuzilma talablarga javob bermaydi. Bu masofaviy
ta’lim jarayonini to‘liq amalga oshirishda katta to‘siq bo‘lib qolmoqda [3].

2. O‘qituvchilar malakasi va tayyorgarligi: Innovatsion texnologiyalarni
muvaffaqiyatli qo‘llash uchun o‘qituvchilarning texnologik malakasi yuqori bo‘lishi
zarur. Ko‘pgina hollarda o‘qituvchilar yangi texnologiyalar bilan ishlashga tayyor
emas, bu esa ta’lim jarayonini to‘laqonli o‘tkazishga to*sqinlik giladi.

Texnologiyaga kirish imkoniyatlari tengsizligi: Ayrim o‘quvchilar texnologik
vositalarga yetarli darajada ega emas. Bu, asosan, ijtimoiy va iqtisodiy jihatdan
imkoniyatlari cheklangan talabalar uchun jiddiy muammo hisoblanadi.

Xalgaro tajribalar. Dunyoda ta’lim sohasida innovatsion texnologiyalarni qo‘llash
bo‘yicha ko‘plab rivojlangan davlatlar tajribasi mavjud. Masalan, AQSh, Kanada,
Buyuk Britaniya kabi mamlakatlarda ragamli platformalar, onlayn kurslar va aralash
o‘qitish texnologiyalari keng joriy etilgan. Ushbu mamlakatlarda talabalar masofaviy
va aralash o‘qitish formatlaridan keng foydalanishadi. Bu tajribalar O‘zbekiston ta’lim
tizimi uchun muhim ahamiyatga ega bo‘lib, ularni o‘rganish va moslashtirish
imkoniyati mavjud [4].

1. Innovatsion texnologiyalarning ahamiyati:

Ta’lim jarayoniga zamonaviy texnologiyalarni joriy qilish o‘quvchilarning ijodiy
va intellektual qobiliyatlarini rivojlantirishda muhim rol o‘ynaydi. Shu bilan birga,
ta’limning samaradorligini oshirishga va uning xalgaro standartlarga muvofiq
bo‘lishiga imkon beradi.

2. Asosiy muammolar:

Texnologik infratuzilmaning yetarli emasligi, o‘qituvchilarning malaka
yetishmovchiligi va innovatsiyalarni qabul qilishda qarshilik ko‘rsatish kabi
muammolar texnologiyalarni to‘liq joriy qilishda to‘siq bo‘lmoqda.

3. Yechim va tavsiyalar:

Mahalliy va xalgaro hamkorlikni rivojlantirish, o‘qituvchilarning malakasini
oshirish bo‘yicha trening va dasturlar tashkil etish, shuningdek, davlat va xususiy
sektor o‘rtasidagi hamkorlikni kuchaytirish zarur. Shu bilan birga, chekka
hududlardagi maktablarda internet va texnologik resurslarni ta’minlash ustuvor vazifa
bo‘lishi kerak.

4. Metodologik yondashuvlarning samaradorligi:

Magolada tavsiya etilgan metodologiya yordamida ta’lim jarayonlarida
innovatsion texnologiyalarning samaradorligini oshirish bo‘yicha aniq strategik chora-
tadbirlar ishlab chigilishi mumkin.

Ushbu tadgiqgotdan kelib chiggan holda, ta’lim tizimiga texnologiyalarni joriy
qilish jarayonini samarali tashkil etish orqali o‘quv jarayonining sifatini oshirish,
ta'limning ragamli transformatsiyasini jadallashtirish va global talablarga moslashish
mumkinligi aniglandi. Innovatsion texnologiyalarning samarali joriy qilinishi,



shubhasiz, kelajak avlodlarning bilim saviyasi va mamlakatning raqgobatbardoshligini
oshirishga katta hissa qo‘shadi.

Qisga muddatli magsadlar: Qisqa muddat ichida resurslarni ta’minlash va
pedagoglarning texnologik ko‘nikmalarini rivojlantirish choralari ko‘rilishi zarur.

Uzog muddatli istigbol: Kelajakda ta’lim tizimining to‘liq ragamlashtirilishi,
innovatsion yondashuvlarning doimiy joriy etilishi va har bir o‘quvchi uchun sifatli
bilim olish imkoniyatlarini kengaytirish ko‘zda tutilgan.

Ta’limda innovatsion texnologiyalarni keng miqyosda joriy qilish orqali milliy
ta'lim tizimini yangi bosqichga ko‘tarish, zamonaviy talablarni gondirish va global
raqobatbardoshlikni ta’minlashga erishish mumkin.

Xulosa.  Of‘zbekistonda ta’lim  tizimini  rivojlantirishda  innovatsion
texnologiyalarni joriy etish istigbollari katta imkoniyatlarga ega. Ragamli platformalar
va masofaviy ta’lim texnologiyalari orqali ta’lim jarayonini samarali tashkil etish
mumkin. Biroq, texnologik infratuzilmaning rivoji, o‘qituvchilarning tayyorgarligi va
tengsizlik masalalari hal gilinishi kerak. Innovatsion texnologiyalarni joriy gilishda
xalqaro tajribani inobatga olish va O‘zbekiston sharoitlariga moslashtirish ta’lim
sifatini yanada yaxshilashga yordam beradi.

Ta’lim tizimini rivojlantirishda innovatsion texnologiyalarni joriy qilish
zamonaviy jamiyatning dolzarb ehtiyojlaridan biridir. Ushbu magolada ta'lim
sohasidagi innovatsiyalarni qo‘llashning imkoniyatlari, muammolari va istigbollari
ko'rib chiqildi. Quyidagi asosiy xulosalar va tavsiyalarni keltirish mumkin:

Takliflar.

1. Internet infratuzilmasini rivojlantirish: Ta’lim sifatini oshirish uchun, avvalo,
yuqori tezlikdagi internet tarmog‘ini mamlakatning barcha hududlariga yetkazish
lozim.

2. O‘qituvchilarni gayta tayyorlash: O‘qituvchilar uchun texnologiyalarni
qo‘llash bo‘yicha treninglar va malaka oshirish kurslarini yo‘lga qo‘yish zarur.

3. Sifatli ragamli resurslar vyaratish: Talabalar uchun zamonaviy o‘quv
materiallari, virtual laboratoriyalar va interaktiv darslarni rivojlantirish lozim.

4. Ilg‘or texnologiyalarni joriy etish: Elektron resurslardan foydalanishni

kengaytirish, xususan, masofaviy o‘qitish platformalari va mobil ilovalar orgali ta'lim
olish imkoniyatlarini rivojlantirish.

5.0‘quv  dasturlarini  moslashtirish: Ta’lim  dasturlarini  innovatsion
texnologiyalar bilan uyg‘unlashtirib, zamonaviy talab va standartlarga moslashtirish.

6. Tajriba almashinuvi: Xalgaro tajriba asosida innovatsion boshgaruv
modellarini sinovdan o‘tkazish.
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Universiteti nashriyoti, 2018.
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Samargand davlat universiteti nashriyoti. 2021.
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Annotatsiya: Mazkur maqolada tarix darslarida tasviriy san’at asarlaridan
foydalanish orqali o‘quvchilarning tadgiqotchilik kompetentsiyasini takomillashtirish
usullari tahlil gilingan. Vizual manbalar ta’lim jarayonini yanada samarali qilib,
o‘quvchilarni tarixiy vogealarni chuqurrog anglashga undaydi. Maqolada
o‘quvchilarda vizual va tahliliy fikrlashni shakllantirish orqali mustaqil tadqiqot olib
borish qobiliyatini rivojlantirish imkoniyatlari ko‘rsatilgan.

Kalit so‘zlar: tasviriy san’at, tadqiqotchilik kompetentsiyasi, tarix darslari, vizual
manbalar, tahliliy fikrlash

IMPROVING STUDENTS' RESEARCH COMPETENCE THROUGH
FINE ARTS (in the example of history lessons)

Abstract. This article analyzes methods for improving students' research
competencies through the use of visual art in history lessons. Visual sources enhance
the educational process by encouraging students to gain a deeper understanding of
historical events. The article demonstrates how developing visual and analytical
thinking can foster students' ability to conduct independent research.

Keywords: Visual art, research competency, history lessons, visual sources,
analytical thinking.

MNOBBINIEHUE UCCJEJTOBATEJBCKOM KOMIIETEHTHOCTH
CTYAEHTOB YEPE3 U30BPA3BUTEJIBHOE HCKYCCTBO
(Ha mpuMepe YPOKOB HCTOPHH)

AHHOTALHA. B CTaThe AHAIU3UPYIOTCSA METObI ITOBBIIIECHUS
MCCJIEIOBATEIbCKOM ~ KOMIIETGHTHOCTH  YYaIlUXCS ~ MyTeM  WCIOJIb30BAHUS
MPOU3BEACHUI W300pa3UTEIHLHOTO HMCKYCCTBA Ha YpOKaxX HMCTOpUU. BusyanbHbIe
pecypchl JienaroT yudeOHbIH mporece Oonee d3(hPEKTUBHBIM U MOOYKIAIOT YUAIIHXCS
yrayOuTh MOHMMAaHHWE MCTOPUYECKUX COOBITHH. B cTaThe mokazaHbl BO3MOXKHOCTH
Pa3BHUTHs CIOCOOHOCTH CTYIACHTOB TPOBOAUTH CAMOCTOSITCIIBHBIEC WCCIICIOBAHUS
myTeM (GOPMUPOBAHUS HATJISTHO-aHATUTUYECKOTO MBITTUICHHS.
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KawueBble CJI0Ba: I/I306paSI/IT€JIBHOC HCKYCCTBO, HCCJIICAO0BATCIbCKAsA
KOMIICTCHTHOCTb, YPOKH HCTOPHH, H306p33HTCJ’IBHBIe HCTOYHHKH, AaHAJIUTHUYCCKOC
MBIITJICHUEC.

Kirish. Bugungi kunda ta’lim tizimining asosiy magsadlaridan biri bu
o‘quvchilarning ijodiy va tadgiqotchilik kompetentsiyalarini rivojlantirishdir. Bu
kompetentsiyalar nafagat axborotni o‘zlashtirish, balki uni tahlil qilish, xulosa
chigarish, va yangi bilimlarni mustaqil kashf gilish gobiliyatini ham oz ichiga oladi.
Tadgigotchilik gobiliyatini rivojlantirish borasida tarix fanining ahamiyati katta.
Xususan, tarix darslarida tasviriy san’at asarlaridan samarali foydalanish
o‘quvchilarning bilim olish jarayonini chuqurlashtiradi va ularning tadgiqotchilik
kompetentsiyasini takomillashtirishda muhim vosita bo‘lib xizmat qgiladi. Tasviriy
san’at asarlari vizual ma’lumotlarning katta qismini o0z ichiga olgan madaniy meros
bo‘lib, o°‘quvchilarda tarixiy vogealarni chuqurrog anglash va tahlil gilish imkoniyatini
yaratadi. Ushbu maqgolada tasviriy san’at asarlari vositasida o‘quvchilarning
tadqiqgotchilik kompetentsiyasini rivojlantirish usullari tahlil gilinadi va undan ta’lim
jarayonida samarali foydalanish yo‘llari ko‘rsatiladi.

1. Tadqiqotchilik kompetentsiyalarining ta’limdagi o‘rni va ahamiyati.

Tadqiqotchilik kompetentsiyalari XXI asrda har bir shaxs uchun zarur bo‘lgan
ko‘nikmalarni o‘z ichiga oladi. Bularga axborotni mustaqil izlash, uni tahlil qilish,
tahliliy fikr yuritish va yangi xulosalar chigarish kiradi. Bunday kompetentsiyalar
o‘quvchilarni faol izlanuvchi, tanqidiy fikrlovchi va ijodkor shaxs sifatida
shakllantirishga yordam beradi. Bu kompetentsiyalar, ayniqsa, tarix fanini o‘rganish
jarayonida muhim ahamiyatga ega, chunki tarix ilmi turli manbalarni tahlil gilish va
vogealarni turlicha yondoshuvlar asosida anglashni talab giladi [1].

Tasvirlty san’at asarlari tarixi to‘g‘risida ma’lumot berish bilan birga,
o‘quvchilarga tadqiqotchilarga xos ish uslublarini o‘rganishga yordam beradi.
Masalan, tarixiy kartinalar va haykallar orqgali o‘quvchilar o‘zlarini muayyan davrga
xo0s vogealarga guvoh bo‘lganday his giladilar va bu ulardagi gizigishni kuchaytiradi.

2. Tasviriy san’atning ta’lim jarayonidagi o‘rni.

Tasviriy san’at asarlari ta’lim jarayonining ajralmas qismiga aylanishi mumkin,
chunki ular o‘quvchilarga turli tarixi voqealarni vizual manbalar orqali gabul qilish
Imkoniyatini beradi. Bunda tasviriy san’at nafagat bir madaniyat yoki davrni
tushunishga yordam beradi, balki turli mamlakatlar va xalqlar o‘rtasidagi tarixiy
alogalarni tushunishga ham yordam beradi. Tasviriy san’at tarixni tasvirlashda katta
rol o‘ynaydi. Masalan, Yevropadagi Qadimgi Rim, O°‘rta asrlar va Renessans
davrlarida yaratilgan asarlar nafaqat tarixiy voqealarni ifoda etadi, balki o‘sha davrning
jjtimoiy, siyosiy va iqtisodiy vaziyati haqida ham muhim ma’lumot beradi.
O‘quvchilar bu asarlarni tahlil qilish orqali o‘sha davrning ruhiyati va holatini
chuqurroq tushunishga harakat giladilar [2].

3. Tasviriy san’at orqali tadqiqotchilik kompetentsiyasini rivojlantirish.

3.1 Vizual manbalarni o‘rganish va tahlil qilish. Tasviriy san’at asarlaridan
foydalanib o‘quvchilarda tadgiqotchilik qobiliyatini rivojlantirishning birinchi gadami
bu vizual manbalarni tahlil qilishdir. Bunda o‘qituvchi o‘quvchilarga muayyan tarixiy
davrga oid tasviriy asarlarni namoyish qgiladi va ularni tahlil gilishni taklif etadi.



Masalan, Markaziy Osiyodagi Amir Temur davriga oid miniatyuralar yoki Sharq
madaniyatiga xos boshga tasviriy asarlar bu jarayon uchun yaxshi misol bo‘lishi
mumkin. O‘quvchilar tasvirly manbalarni tahlil qilish jarayonida tasvirning mazmuni,
kompozitsiyasi, ranglar yoki yoritilish kabi elementlarni ko‘rib chiqadilar. Bunda ular
mazkur asarning tarixiy davrdagi roli va ahamiyatini tushunib oladilar.

3.2 Tadqiqot savollarini shakllantirish. Tasvirly san’at asarlarini o‘rganish orqali
o‘quvchilarda tadqiqot savollari paydo bo‘ladi. Masalan, Amir Temurning tasviriy
obrazlari orqali o‘quvchilar uning siyosiy faoliyati va davlat qurishdagi yutuqlarini
o‘rganishi mumkin. Bunda o‘quvchilar o‘zlariga “Amir Temur nega shunday
tasvirlangan?” yoki “Bu asar uning siyosiy g‘oyalarini qanday ifoda etadi?” kabi
savollar beradilar. Bunday savollar tarixiy tahlil jarayonini chuqurlashtiradi.

3.3 Manbalarni giyosiy tahlil qilish. Tasviriy san’at tadqiqot jarayonida qiyosiy
tahlil gilish gobiliyatini ham rivojlantiradi. Masalan, bir xil tarixiy shaxsni turli
davrlarda yoki turli mamlakatlarda qanday tasvirlanganini qiyoslash orqali o‘quvchilar
bu tasvirlarning ijtimoiy va madaniy konteksti hagida xulosa chigarishlari mumkin.

3.4 Xulosa chiqarish va natijalarni baholash. Tasviriy san’at asarlarini tadqiq
qilish jarayonida o‘quvchilarda tahliliy fikrlash va xulosa chigarish ko‘nikmalari
shakllanadi. Ular vizual manbalar asosida tarixiy vogealar hagidagi bilimlarini
to‘ldirib, o‘z qarashlarini asoslash imkoniga ega bo‘ladilar. Natijada, o‘quvchilar
mustaqil ravishda tadqiqot olib borishga qobil bo‘lib, 0‘z bilimlarini turli manbalar
bilan boyitadilar.

4. Tasviriy san’atni tarix darslariga integratsiya qilishning pedagogik
usullari.

Tasviriy san’at asarlaridan foydalanish uchun tarix darslarida quyidagi pedagogik
usullardan samarali foydalanish mumkin:

e Tasviriy tahlil usuli: O‘qituvchi o‘quvchilarni tasviriy san’at asarlarini tahlil
qilish jarayoniga jalb qiladi. Bu usul o‘quvchilarda vizual manbalar orgali bilimlarni
o‘zlashtirish qobiliyatini rivojlantiradi.

* [jodiy tahlil va muhokama: O‘quvchilar tarixiy asarlarning mazmuni va shakli
haqida muhokamalar o‘tkazadilar, bu ularning tanqidiy fikrlashini rivojlantiradi.

* Interaktiv mashg‘ulotlar: Tasviriy san’at bilan bog‘liq rol o‘yinlar va ijodiy
loyihalarni dars jarayoniga kiritish o‘quvchilarni faol gatnashuvchiga aylantiradi.

Xulosa. Tasviriy san’at asarlari o‘quvchilarning tadgigotchilik kompetentsiyasini
takomillashtirishda muhim vosita bo‘lib, tarix darslarini yanada jonli va samarali
qilishga yordam beradi. Vizual manbalar o‘quvchilarda vizual fikrlashni rivojlantirib,
ularga tarixiy vogealarni chuqurroq tushunishga yordam beradi. Bunday ta’lim
jarayoni o‘quvchilarni mustaqil tadqiqotlar olib borishga undaydi va ularning ijodiy
gobiliyatlarini oshiradi.
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Annotatsiya. Boshlang‘ich sinflarda jismoniy tarbiya darslari o‘quvchilarning
jismoniy rivojlanishini ta’minlash, ularni sog‘lom turmush tarziga o‘rgatish va
jismoniy faollikka rag‘batlantirishda katta ahamiyatga ega. Ushbu darslar nafagat
jismoniy mashglarni bajarishga, balki bolaning emotsional va ijtimoiy rivojlanishiga
ham ijobiy ta’sir ko‘rsatadi. Shu sababli, boshlang‘ich sinflarda jismoniy tarbiya
darslarini samarali tashkil gilish uchun innovatsion yondashuvlar va metodlarni ishlab
chiqish zarur.

Kalit so‘zlar: Jismoniy tarbiya, klaster moduli, kreativlik, kamolot, sog‘lom
turmush, motivatsiya;

PA3PABOTKA KJIACTEPHOI'O MOJYJISI D®PPEKTUBHOM
OPI'AHM3AIIMA YPOKOB ®U3NYECKOI'O BOCIIMTAHUA B
HAYAJIBHBIX KJIACCAX

AHHOTauMsA. 3aHATHS (DU3NYECKON KyJIbTYpOMl B HayalbHBIX KJIAcCaX HUMEIOT
00JBIIIOE 3HAaYEHUE B 00ecTieUeHNH (PU3UYECKOTO PA3BUTHS YUAIIUXCS, MPUYICHUH UX
K 3I0pOBOMY 00pa3y JKU3HU U TOOUIPEHUH (PU3UIECKON aKTUBHOCTH. JTH 3aHSATHUS
MOJIOKUTENIBHO BIIUSIOT HE TOJIBKO HA BBITIOJIHEHHE (PU3NYECKUX YIPAKHEHUM, HO H
Ha SMOIMOHAIBHOE M CcoOIManbHOE pa3Butue pedenka. [loaTomMmy HeoOxoauMma
pa3paboTKa WHHOBAIIMOHHBIX MOAXOJOB U METOAOB 3(P(HEKTHUBHOW OpraHu3aluu
YPOKOB (PU3NYECKOTO BOCITUTAHUS B HAYAIBHBIX KJIaccax.

Kawuesble ciaoBa: @Dusznueckoe BOCHUTAHHWE, KIACTEPHBIA  MOAYJIb,
KpEaTUBHOCTb, 3pEJIOCTh, 3I0POBbI 00pa3 KU3HU, MOTHUBAILIUS;

DEVELOPMENT OF A CLUSTER MODULE OF EFFECTIVE
ORGANIZATION OF PHYSICAL EDUCATION LESSONS IN PRIMARY
CLASSES
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Abstract. Physical education classes in primary grades are of great importance in
ensuring the physical development of students, teaching them a healthy lifestyle and
encouraging physical activity. These classes have a positive effect not only on the
performance of physical exercises, but also on the emotional and social development
of the child. Therefore, it is necessary to develop innovative approaches and methods
for the effective organization of physical education lessons in primary classes.

Key words: Physical education, cluster module, creativity, maturity, healthy life,
motivation;

Kirish. Jismoniy tarbiya — insonni jismoniy kamolotga erishishga yo‘naltirilgan
pedagogik jarayondir. Jismoniy madaniyat jarayonida agliy, axloqiy, estetik tarbiya va
mehnat tarbiyasi amalga oshiriladi. Jismoniy tarbiya nazariyasi ijtimoiy, tabiiy va
pedagogik fanlar bilan bog‘liq.

Jismoniy tarbiya nazariyasi va metoditkasi bu - inson jismoniy kamolotini
boshgarishning umumiy gonuniyatlari hagidagi fandir. Ushbu fanni egallash jismoniy
tarbiyaning barcha bo‘g‘inlariga tegishli masalalarni hal qilishga to‘g‘ri yondashish
imkonini beradi. Jismoniy kamolot - har tomonlama rivojlanishning va odamda harakat
qilishga tayyor turishning tarixiy vujudga kelgan darajasi bo‘lib, ishlab chiqarish,
sog‘lom turmush tarzini shakllantirish va sharoitga moslashish imkoniyatini, yuksak
ish qobiliyatini va hayotiy muhim funksiyalarining normal o‘sishini ta’minlaydi. Shu
bilan birga, har ganday tashgi muhit sharoitida jismoniy va agliy ish qobiliyatini, katta
masshtabdagi harakat ko‘nikmalarini va tana shaklini garmonik rivojlantirishdan
iborat.

Tadgiqot metodologiyasi. Jismoniy tarbiya fanining asosiy magsadi,
o‘quvchilarning jismonan sog‘lom, baquvvat bo‘lishlari bilan birga Vatan
mudofaasiga, hayotga va mehnatga tayyorlashdir. Bu maqgsad mamlakatimizda
kishilaming jismoniy tarbiyasini amalga oshiruvchi hamma muassasa va tashkilotlar
uchun yagonadir. Umumiy o‘rta ta’lim maktablari jismoniy tarbiya darslarida yuqorida
ta’kidlab o‘tilgan magsadlar asosida asosiy uchta vazifa hal etiladi. Jumladan, ta’limiy,
tarbiyaviy, sog‘lomlashtiruvchi [1].

Mazkur maqolada boshlang‘ich sinflarda jismoniy tarbiya darslarini samarali
tashkil gilish uchun klaster moduli asosida ishlab chigilgan yangi yondashuvlar tahlil
gilinadi.

Tahlil va natijalar. Klaster moduli tushunchasi. Klaster moduli — bu
o‘quvchilarni bir-biri bilan hamkorlikda ishlashga, o‘zaro tajriba almashish va
muammolarni hal qilishga yo‘naltirilgan o‘quv jarayonini tashkil etishning samarali
usulidir. Klaster metodikasi o‘quvchilarni kichik guruhlarga ajratish orqali darslarni
tashkil qilish, o‘zaro faoliyatni rag‘batlantirish va o‘qitishning individual
yondashuvlarini qo‘llashni o‘z ichiga oladi.

Klaster moduli o‘quvchilarni jismoniy faollikka, sog‘lom turmush tarziga va
jamiyatda o‘z o‘rnini topishga tayyorlash uchun juda foydalidir. Ushbu metodika
o‘quvchilarni o‘ylashga, o‘z his-tuyg‘ularini boshqarishga va muammolarni hal
qilishga o‘rgatadi, shuningdek, ularning ijtimoiy ko‘nikmalarini rivojlantirishga
yordam beradi.



Boshlang‘ich sinflarda klaster moduli asosida jismoniy tarbiya darslarini tashkil
etish.

1. Klaster asosida o‘quvchilarni guruhlarga ajratish. Boshlang‘ich sinf
o‘quvchilari odatda ko‘p energiyaga ega va o‘zaro muloqot qilishni yaxshi ko‘rishadi.
Shu bois, darslarni klaster metodikasi asosida tashkil qilish, o‘quvchilarga o‘zaro
ishlash imkoniyatini beradi. Dars jarayonida o‘quvchilarni kichik guruhlarga ajratib,
har bir guruhga turli topshiriglar berish mumkin. Masalan, jismoniy mashqlarni
bajarish, o‘yinlarni tashkil qilish yoki sport faoliyatini rejalashtirish bo‘yicha guruhlar
shakllantiriladi.

2. Jismoniy faollik va kreativlikni oshirish. Klaster moduli o‘quvchilarning
jismoniy faolligini oshirish bilan birga, ularning kreativ fikrlash gobiliyatlarini ham
rivojlantiradi. Jismoniy tarbiya darslarida o‘quvchilarni jjodiy yondashuvga undash,
turli xil o‘yinlar, musobagqalar va jismoniy faoliyatlarni o‘ylab topish imkonini yaratish
orgali ularning kreativligini oshirish mumkin. Masalan, “Jismoniy tarbiya festivali”
kabi musobagalar tashkil etib, o‘quvchilarni o‘zaro bahs-munozara gilishga undash,
yangi g‘oyalar bilan chiqishga imkon yaratish samarali bo‘ladi.

3. O‘qituvchining roli. Klaster moduli asosida o‘qituvchi o‘quvchilarning
rahbarligi va yo‘naltirishiga e’tibor qaratadi. O‘qituvchi, avvalo, guruhlarga tushuncha
berishi, topshiriglarni aniq ifodalashi va o‘quvchilarning faoliyatini kuzatishi kerak.
O‘quvchilarga o‘z fikrlarini erkin ifoda etish imkonini yaratish hamda guruhlar
orasidagi aloqalarni qo‘llab-quvvatlash muhimdir. Shu bilan birga, o‘qituvchi
o‘quvchilarni jismoniy faoliyatda rag‘batlantirib, ular orasidagi hamkorlikni
rivojlantirish uchun doimiy qo‘llab-quvvatlashni ta’minlashi zarur.

4. Jismoniy va ruhiy rivojlanishni birlashtirish [2].

Klaster moduli jismoniy tarbiya darslarida jismoniy va ruhiy rivojlanishni
birlashtirish imkonini beradi. Jismoniy mashqlar, sport o‘yinlari va jismoniy faoliyat
bilan birga, o‘quvchilarga psixologik jihatdan ham o‘zini rivojlantirish uchun
imkoniyatlar yaratish zarur. Masalan, o‘quvchilarga hamjihatlikni, rahbarlikni va
guruhda ishlashni o‘rgatish, o‘zaro yordam va qo‘llab-quvvatlashni ta’minlash orqali
jismoniy tarbiya darslarini samarali tashkil gilish mumkin.

Klaster metodikasi asosida jismoniy tarbiya darslarining afzalliklari

- Hamkorlik va jamoaviy ishlash: Klaster metodikasi o‘quvchilarga jamoaviy ish
olib borishni, o‘zaro yordamni va guruhda ishlashni o‘rgatadi. Bu ularning ijtimoiy
ko‘nikmalarini rivojlantiradi va o‘zaro hurmatni shakllantiradi.

- Motivatsiya va ishtirok: Klaster metodikasi o‘quvchilarni faol ishtirok etishga
undaydi. Har bir guruh o‘z topshirig‘iga mas’uliyat bilan yondashadi, bu esa umumiy
dars jarayonida o‘quvchilarning motivatsiyasini oshiradi.

- Individual yondashuv: Guruhlar bilan ishlash o‘quvchilarning individual
xususiyatlarini hisobga olish imkoniyatini beradi. O‘qituvchi har bir o‘quvchining
ehtiyojlari va gobiliyatlariga mos ravishda yondashishi mumkin.

- Yangi g‘oyalar va ijodkorlik: Klaster metodikasi o‘quvchilarga yangi g‘oyalarni
ishlab chiqish va ijodiy ishlash imkonini yaratadi. Bu o‘quvchilarning kreativligini
oshiradi va ularni yangi muammolarni hal gilishga tayyorlaydi.

Boshlang‘ich sinflarda jismoniy tarbiya darslarining mazmuni.



Boshlang‘ich sinflarda jismoniy tarbiya darslari yoshga mos va qiziqarli bo‘lishi
lozim. O‘quvchilarni jismoniy tarbiya bilan tanishtirish, ular uchun nafaqat foydali,
balki zavqli bo‘lishi kerak. Quyidagi asosiy faoliyatlar va mashqlar bolalar uchun
samarali bo‘lishi mumkin:

1-jadval
Yengil atletika Yugurish, sakrash va boshga oddiy atletik
mashqlar bolalar organizmini rivojlantirishda muhim
ahamiyatga ega. Ular jismoniy chidamlilikni oshirishga
yordam beradi va bolalar uchun eng qulay bo‘lgan
mashglar hisoblanadi.
Basketbol O‘yinlar  bolalarning ruhiy va  jismoniy
rivojlanishini  qo‘llab-quvvatlaydi. Bolalar o‘zaro
raqobatlashib,  bir-birlarini  qo‘llab-quvvatlashni
o‘rganadilar. Bu o‘yinlar koordinatsiyani, tezkorlikni
va jamoaviy ishlash ko‘nikmalarini rivojlantirishga
yordam beradi.

Tana mashglari O‘quvchilarni  mushaklarining  rivojlanishiga
e'tibor qaratadigan mashqlar, masalan, burilishlar,
egilishlar, yengil tortishlar va boshqga harakatlar,
bolalarning tanaviy sog‘lig‘ini yaxshilashga yordam
beradi.

Tanaga Boshlang‘ich sinf o‘quvchilari uchun
moslashgan o‘yinlar moslashtirilgan sport turlari, masalan, mini-futbol,
mini-basketbol yoki mini-volleybol o‘ynash, ular
uchun samarali bo‘ladi. Bu o‘yinlar o‘quvchilarning
jjtimoiy  faoliyatini oshiradi va ko‘nikmalarini
rivojlantiradi.

Xulosa. Boshlang‘ich sinflarda jismoniy tarbiya darslarini samarali tashkil qilish
uchun klaster metodikasi juda foydali yondashuvdir. Bu metodika o‘quvchilarning
jismoniy faolligini oshirish bilan birga, ularning ijtimoiy, emotsional va intelektual
rivojlanishiga ham hissa qo‘shadi. Klaster moduli asosida tashkil etilgan jismoniy
tarbiya darslari o‘quvchilarga nafaqat sog‘lom turmush tarzini o‘rgatadi, balki ularni
jamoaviy ishlashga, kreativ fikrlashga va muammolarni hal gilishga tayyorlaydi.
Shuning uchun, boshlang‘ich sinflarda jismoniy tarbiya darslarini klaster metodikasi
asosida samarali tashkil etish o‘quvchilarning har tomonlama rivojlanishiga xizmat
qiladi. Jismoniy tarbiya boshlang‘ich sinf o‘quvchilari uchun juda muhim bo‘lib,
ularning jismoniy, ruhiy va ijtimoiy rivojlanishida muhim rol o‘ynaydi. Boshlang‘ich
sinflarda o‘qitiladigan jismoniy tarbiya darslari o‘quvchilarni faollikka, sog‘lom
turmush tarziga, jamoaviy ishlashga va o‘zlarini rivojlantirishga yo‘naltirishi kerak. Bu



jarayonning samarali bo‘lishi uchun darslar qiziqarli va moslashgan bo‘lishi lozim.
Shunday qilib, boshlang‘ich sinflarda jismoniy tarbiya nafaqat bolalarning sog‘lig‘ini,
balki ularning shaxsiy va ijtimoiy rivojlanishini ta'minlashga yordam beradi.O‘sib
kelayotgan yosh avlodning jismoniy va ma’naviy salomatligini shakllantirish, sog‘lom
turmush tarziga intilish va sportga mehr-muhabbatni singdirish borasida shart-
sharoitlar yaratib berish, bolalar ommaviy sportini gishlog joylarda rivojlantirishga
alohida e’tibor berish, vatanga sadogatli, kelajakka ishonchi bor, barkamol avlod
tarbiyalash, bolalar orasida iste’dodli sportchilarni tanlab olish va ularning qobiliyatini
rivojlantirishga ko‘mak berish magsadida jismonan baquvvat bo‘lishini yanada
rivojlantirishda muhim omil bo‘lmoqda.
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Annotatsiya. Mazkur maqolada maktabgacha ta’lim tashkilotlarida ta’lim
jarayoniga innovatsion pedagogik texnologiyalarni joriy gilish, zamonaviy talablar va
jamiyat ehtiyojlariga javob beradigan yangi o‘quv rejalari, dasturlari va o‘quv-metodik
adabiyotlarni ishlab chiqish va amaliyotga kiritish hamda o‘z hayotiy qiziqishlari,
shuningdek, jamiyat va davlat manfaatlari yo‘lida ham ijodiy salohiyatini ro‘yobga
chiqarishga qodir bo‘lgan har tomonlama kamol topgan shaxsni shakllantirish
xususiyatlari yoritib berilgan. Shuningdek, maktabgacha ta’lim tashkilotlarida ta’lim
va tarbiya jarayonlarini tashkil etishning pedagogik paradigmalari, maktagacha ta’lim
tashkilotlari uchun o‘quv-metodik komplekslar yaratish masalalari bayon etilgan.
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dastur, o‘quv-metodik kompleks, davlat ta’lim standartlari, resurs, rivojlanish
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y4eOHBIX TPOrPaMM, MIPOTPaMM U y4eOHO-METOJUIECKON JTUTEPATYpPhl, OTBEYAIOITHUX
COBPEMEHHBIM TPEOOBAaHUSM M MOTPEOHOCTSIM OOIIECTBA, a TAKKE €ro KU3HEHHBIM
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Abstract. In this article, the introduction of innovative pedagogical technologies
into the educational process in preschool educational organizations, the development
and implementation of new curricula, programs and teaching-methodical literature that
meet modern requirements and needs of society, as well as their vital interests, also,
the characteristics of forming a fully matured person who is able to realize his creative
potential in the interests of the society and the state are given.
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Kirish. Jahonda maktabgacha yoshidagi bolalarning shaxsga yo‘naltirilgan
innovatsion ta’lim muhitini yaratish, mantiqiy fikrlash ko‘nikmalarini rivojlantirish,
elementar matematik tasavvurlarni shakllantirishning ilmiy va tashkiliy-metodik
yondashuvlarni joriy qilishni taqozo etmoqda. Maktabgacha yoshdagi bolalarni
rivojlantirishda qulay ta’lim muhitini yaratish, innovatsion yondashuvlar asosida
interaktiv ta’lim shakllarini joriy etish kabi istigbolli amaliyotlar bilan “Birlashgan
Millatlar Tashkilotining “Global Learning Innovation Hub (GLIH)” [9], UNESCO
STEM “Science, Technology, Engineering and Mathematics” [10] kabi muhim
manfaatdor tomonlar shug‘ullanmoqda.

Mamlakatimizda o‘sib borayotgan avlodni sog‘lom va har tomonlama yetuk qilib
voyaga yetkazishda zamonaviy ta’lim metodlarini qo‘llash, maktabgacha yoshdagi
bolalar o‘rtasida ijodkorlik, matematik tasavvurlar va boshqa muhim ko‘nikmalarni
rivojlantirishga qaratilgan dastur va loyihalarni joriy qgilish kabi bir gator ishlar amalga
oshirilmoqda. “Bu borada, avvalambor, yoshlar va bolalarga e’tibor va amaliy
g‘amxo‘rlik ko‘rsatish, ularni jismoniy va ma’naviy barkamol etib tarbiyalashga
alohida ahamiyat garatmogdamiz. Bolalarni Kkichik yoshdan boshlab rivojlantirish
orqali kelajakda ularning o‘zligini to‘la namoyon etishiga mustahkam zamin
yaratyapmiz. Zero, bu ezgu magsadimiz yo‘lida sarflangan investitsiyalar ertaga bir
necha barobar ortig‘i bilan qaytishiga shubha yo‘q” [7]. Bundan kelib chigadiki,
maktabgacha ta’lim bolalarning ilk tarbiyasi, bilim va ko‘nikmalarni o‘zlashtirishida
muhim bosgichdir. Bu bosqgichda bolalarning bilish qobiliyatlari, ijodiy va
kommunikativ ko‘nikmalari rivojlanadi. Shunday ekan, maktabgacha ta’lim tizimining
samaradorligini oshirish va sifatini yaxshilash uchun zamonaviy o‘quv-metodik
komplekslarni ishlab chigish va joriy etish dolzarb masalalardan biri hisoblanadi.

Tadgiqot metodologiyasi. Pedagogik va psixologik so‘rovlar, ilmiy va o‘quv
adabiyotlar tahlili, pedagogik tajriba-sinov o‘tkazish va umumlashtirish, ilmiy tavsifga
asoslangan hamda diagnostik so‘rovnoma usullaridan foydalanilgan.

Tahlil va natijalar. Tashkil etiladigan pedagogik jarayonlarning sifat va
samaradorligini oshirish, ta’lim jarayonlarini axborotlashtirishning nazariy va amaliy
masalalari bo‘yicha yurtimiz olimlari A.Askarov, U.Begimqulov, M.Vaxobov,
R.Djurayev, U.Inoyatov, K.Karimov, N.Mamadov, O.Maxmudova, A.Melibayev,



M.T.Mirsoliyeva, O.Musurmanova, Q.T.Olimov, N.Raxmankulova, Sh.Saidkulov,
D.Sayfurov, R.Safarova, F.Tojiyeva, B.Xodjayev, T.Xurvaliyeva, D.Shadimetova,
A.Shin, N.Shodiyev, T.Shoymardonov, M.Yuldashev, Sh.Qurbonov kabi
tadqgiqotchilar tomonidan ilmiy nazariy jihatdan o‘rganib chiqilgan.

Ta’lim jarayoniga innovatsion pedagogik texnologiyalarni joriy qilish, zamonaviy
talablar va jamiyat ehtiyojlariga javob beradigan yangi o‘quv rejalari, dasturlari va
o‘quv-metodik adabiyotlarni ishlab chiqish va amaliyotga kiritish hamda o°z hayotiy
qiziqishlari, shuningdek, jamiyat va davlat manfaatlari yo‘lida ham ijodiy salohiyatini
ro‘yobga chigarishga qodir bo‘lgan har tomonlama kamol topgan shaxsni
shakllantirish magsadida O‘zbekiston Respublikasi Prezidentining 2023-yil 20-
apreldagi “Ilmiy-metodik va tadqiqot ishlari sifatini oshirish orqali ta’lim tizimini
kompleks rivojlantirishni jadallashtirish bo‘yicha chora-tadbirlar to‘g‘risida”gi 128-
son qarori gabul gilinganligi maktabgacha ta'lim tashkilotlarining o'quv metodik
komplekslarini ishlab chiqish va joriy etishda muhim me’yoriy-huquqiy asos bo‘lib
xizmat gilmoqda.

Mamlakatimizda maktabgacha ta’lim tashkilotlarida ta’lim sifatini raqamli
boshqgarish mexanizmini takomillashtirishning innovatsion modellarini ishlab chiqish,
maktabgacha ta’lim tashkilotlarida ta’lim sifatini boshqarishni transformatsiyalash,
sifat menejmentini joriy qilish, maktabgacha ta’lim tizimining ilmiy-metodik
ta’minotini takomillashtirishga alohida e’tibor qaratilmoqda. “Barcha bog‘chalarda
ovqat, davomat, badal puli kabi barcha jarayonlarni to‘liq raqamlashtirish, 250 ta davlat
bog‘chasida ta’lim va tarbiya sifatini xalqaro standartlar asosida baholash tizimini joriy
qilish” [6] bo‘yicha dolzarb vazifalar belgilab berildi.

Bugungi kunda o‘quv-metodik komplekslarida quyidagilar bo‘lishi shart qilib
qo‘yilgan:

- o‘quv va_ishchi dasturlar;

- tagvim-mavzuiy reja;

- ma’ruza, seminar va amaliy mashg‘ulotlar hamda mustaqil ta’limning
texnologik modeli va texnologik xaritasi;

- ma’ruza matnlari;

- seminar, amaliy va laboratoriya mashg‘ulotlari ishlanmalari;

- mustagqil ta’lim topshiriglari;

- asosiy va qo‘shimcha adabiyotlar ro‘yxati;

- prezentatsiyalar;

- nazorat va baholash uchun topshiriglar;

- sillabus;

- fanni o‘qitishga doir tashkiliy ko‘rsatmalar.

O‘quv-metodik komplekslarni ishlab chiqgish vazifalari:

1. O‘quv-metodik ta’minotni tayyorlash.

2. Ishlab chiqarish , fan, texnika va ish beruvchilarning talablarini inobatga olgan
holda fan mazmunini tizimlashtirish.

3. Sifatli mutaxassislarni tayyorlashni ta’minlovchi o‘quv-metodik va boshga
materiallar bilan o‘quv jarayonini ta’minlash.

4. Ta’lim jarayoniga faol usul va innovatsion pedagogik texnologiyalarni joriy
etish.
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5. Talabalarning mustagqil ishlarini va ularning bilimlarini nazorat qilishni to‘g‘ri
tashkillashtirish va rejalashtirish.

6. Elektron darslik, o‘quv metodik qo‘llanmalarni ishlab chiqish uchun o‘quv
metodik materiallar ishlab chiqish.

7. O‘quv jarayonini sifatini tizimli nazorat qilish imkoniyatini yaratish.

O‘quv-metodik komplekslar:

- talabalar tomonidan o‘quv materialini mustaqil o‘zlashtirishni;

- talabalar bilimini nazrorat gilishni;

- barcha turdagi mashg‘ulotlarni tashkillashtirish bo‘yicha metodik ta’minotni;

- go‘shimcha axborot ta’minotni ta’minlashi kerak.

O‘quv jarayonida o‘quv-metodik komplekslar:

- 0°‘quv materialini o‘zlashtirishda talabalarga amaliy va metodik yordam berish;

- fan bo‘yicha o‘quv jarayonini tashkillashtirishda va o‘tkazishda o‘qituvchilarga
metodik yordam ko‘rsatish;

- o‘quv jarayonini metodik ta’minotini takomillashtirishda, uni baholash va
rejalashtirishga asos uchun zarur.

O‘quv-metodik komplekslar maktabgacha ta’lim tashkilotlarida ta’lim-tarbiyani
yagona usulda olib borish va bolalarning yosh va psixologik xususiyatlariga mos bilim
berish uchun mo‘ljallangan metodik qo‘llanma, darsliklar va o‘yin dasturlari
to‘plamidir. Ushbu komplekslar quyidagi maqsadlarni amalga oshirishga xizmat
giladi:

Bolalarning intellektual rivojlanishini ta’minlash:  O‘quv-metodik
komplekslar bolalar uchun o‘quv materiallarini qiziqgarli va oson tushunarli shaklda
tagdim etadi, ularning bilimga bo‘lgan qiziqishini oshiradi.

Muloqot ko‘nikmalarini rivejlantirish: Ta’lim jarayonida bolalarning bir-
birlari bilan mulogot gilishiga imkon yaratish, ularning kommunikativ ko‘nikmalarini
shakllantirish.

ljodiy qobiliyatlarni rivojlantirish: Bolalarda ijodiy tafakkur va o‘ylash
qobiliyatlarini rivojlantirishga yordam beradigan amaliy mashg‘ulot va o‘yinlar
majmuasi mavjud bo‘ladi.

O‘zbekistonda maktabgacha ta’lim tashkilotlari uchun sifatli o‘quv-metodik
komplekslarni yaratish jarayonida quyidagi yo‘nalishlarga e’tibor qaratilmoqda:

1. Dasturiy ta’minotni ishlab chiqish: Ta’lim jarayonida qo‘llaniladigan
multimedia dasturlarini yaratish orqali bolalarning bilim olish qobiliyatini o‘stirish.

2. Ko‘rgazmali o‘quv materiallarini yaratish: Rang-barang va qiziqarli o‘yinlar,
plakatlar, interaktiv darsliklar orqali bolalarning o‘quv jarayoniga qiziqishini
kuchaytirish.

3. Metodik qo‘llanmalarni ishlab chiqgish va takomillashtirish: Bolalar bilan
ishlashda yordam beradigan metodik qo‘llanmalarni muntazam yangilab borish va
yangi pedagogik usullardan foydalanish.

Maktabgacha ta’lim tizimida o‘quv-metodik komplekslarni joriy etishda gator
muammolar kuzatiladi:

Malakali mutaxassislar yetishmasligi: Zamonaviy o‘quv-metodik komplekslar
bilan ishlay oladigan malakali pedagoglar yetishmasligi ushbu jarayonni
murakkablashtiradi.


http://muhaz.org/elektron-chuntakdagi-darslik.html
http://muhaz.org/2-maruza-kompleks-birikmalar-turlari.html

Resurs va moddiy ta’minot yetishmovchiligi: Ko‘plab maktabgacha ta’lim
tashkilotlarida metodik materiallar va uskunalar yetarli emas, bu esa ta’lim
jarayonining samaradorligini pasaytiradi.

Ushbu muammolarni bartaraf etish uchun quyidagi tadbirlarni amalga oshirish
zarur. O‘qituvchilarning malakasini oshirish: Malakali mutaxassislarni tayyorlash
uchun gayta tayyorlash kurslarini tashkil etish.

Moddiy-texnik bazani mustahkamlash: O‘quv-metodik komplekslar bilan
ta’minlash uchun byudjetdan mablag® ajratish va xususiy sektor bilan hamkorlikni
rivojlantirish.

Xulosa. O‘zbekistonda maktabgacha ta’lim uchun o‘quv-metodik komplekslarni
ishlab chiqish va joriy etish orqali kelajak avlodning bilimli va tarbiyali bo‘lib
shakllanishiga hissa qo‘shiladi. Bu jarayonning muvaffaqiyati esa zamonaviy
talablarga javob beradigan metodik majmualarni yaratish va pedagoglar malakasini
oshirish kabi chora-tadbirlar bilan chambarchas bog‘liqdir. Shu sababli, maktabgacha
ta’lim tizimida islohotlarni yanada chuqurlashtirish va bolalar uchun qulay o‘quv
sharoitlarini yaratish orgali mamlakatimizda bilimli va ijodkor yoshlarni tarbiyalashga
erishishimiz mumkin.

Tavsiyalar. O‘zbekistonda ta’lim sohasida olib borilayotgan islohotlar doirasida
maktabgacha ta’lim ham yangi bosqichga chigmoqda. Bugungi kunda maktabgacha
ta’lim tashkilotlari uchun tayyorlanayotgan o‘quv-metodik komplekslar quyidagi
asosiy tamoyillarga amal gilgan holda tayyorlansa maqgsadga muvofiq bo‘ladi:

Davlat ta’lim standartlariga moslik: Maktabgacha ta’lim uchun o‘quv-metodik
majmualar davlat tomonidan tasdiglangan standartlarga mos ravishda ishlab chigiladi
va tarqatiladi.

Bolalarning yosh va rivojlanish xususiyatlariga moslashuvchanlik: Har bir
metodik material bola yoshining xususiyatlarini, rivojlanish darajasini hisobga olgan
holda ishlab chigiladi.

Milliy qadriyat va an’analarga tayangan holda rivojlanish: O‘quv-metodik
komplekslar bolalarga milliy gadriyatlarni singdirish va ularni Vatanga sadogatli gilib
tarbiyalashda muhim rol o‘ynaydi.
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Annotatsiya. Ushbu maqolada O‘zbekistonda masofaviy ta’limning rivojlanishi,
uning imkoniyatlari va muammolari tahlil gilinadi. Imkoniyatlar gatorida keng
gamrov, harajatlarning kamayishi, moslashuvchan ta’lim va texnologik rivojlanish
kabi jihatlar mavjud. Ammo, texnologik infratuzilmaning yetishmasligi,
o‘qituvchilarning tayyorgarligi, sifat nazorati va talabalar motivatsiyasi kabi
muammolar ham mavjud. Maqolada masofaviy ta’lim bo‘yicha xalgaro tajriba ko‘rib
chiqilib, infratuzilmani rivojlantirish, o‘qituvchilarni tayyorlash va ta’lim resurslarini
yaxshilash bo‘yicha tavsiyalar berilgan.

Kalit so‘zlar: masofaviy ta’lim, texnologik infratuzilma, o‘qituvchilarni
tayyorlash, talabalar motivatsiyasi, ta’lim resurslari;

JUCTAHIIMOHHOE OBPA3OBAHME B Y3BEKUCTAHE:
BO3MOXHOCTHU U ITPOBJIEMBbI

AOcTpakT. JlaHHas CTaThsl UCCIEAYET Pa3BUTUE NUCTAHIIMOHHOTO 00pa3oBaHUs
B Y30ekucraHe, paccMaTpuBas KaK €ro BO3MOXXHOCTH, TaK H MPOOJIEMBI.
Bo3MOXHOCTH BKJIIOYAIOT B ce0sl paciIupeHue IT0CTyIa, CHIKEHUE 3aTpaT, THOKOCTh
U TEXHOJOTUYecKHil mporpecc. OTHAKO CYIIECTBYIOT Takue TMpoOJIeMbl, Kak
HEJOCTAaTOYHAs  TEXHOJOTHYeCKass  HMHPPACTPYKTYpa, HEMOATrOTOBIEHHOCTD
npenojaBaTeyei, BOMPOChl KOHTPOJS KayecTBa M MOTHBAaUUU CTYIEHTOB. CTaThs
TaK)KE aHATTM3UPYET MEXKTYHAPOIHBIN OTBIT AUCTAHIIMOHHOTO 00YUYEHUS U TIpeIaraet
pPEKOMEHJAIMU JJIA YIYYIICHHUs CHUCTEeMbl B Y30€KHCTaHE, TaKhe KaK pa3BUTHE
UHOPACTPYKTYphl, TMOATOTOBKA TWpEmojaBaTelell MW  yJIydllleHHe  KadecTBa
o0pa3oBaTeIbHBIX PECYPCOB.

KawueBbie  cioBa: JluctannmmonHoe  oOydeHHe,  TEXHOJIOTHYECKas
uH(ppacTpyKTypa,  TOJATOTOBKAa  MpemojaBareiied,  MOTHBAIUS  CTYACHTOB,
o0Opa3oBaTeIbHBIE PECYPCHI;

DISTANCE EDUCATION IN UZBEKISTAN: OPPORTUNITIES AND
PROBLEMS
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Abstract. This article explores the development of distance education in
Uzbekistan, examining both its potential opportunities and the challenges it faces. The
opportunities include increased accessibility, reduced costs, flexibility, and
technological advancements. However, challenges such as inadequate technological
infrastructure, lack of teacher preparedness, quality control, and student motivation
persist. The article also reviews international practices in distance education and offers
recommendations for improving the system in Uzbekistan, including infrastructure
development, teacher training, and enhancing the quality of educational resources.

Keywords: Distance education, technological infrastructure, teacher training,
student motivation, educational resources;

Kirish. Globalizatsiya jarayonlari, texnologiyaning rivojlanishi va axborot-
kommunikatsiya vositalarining keng qo‘llanilishi ta’lim sohasida ham tub o‘zgarishlar
kiritdi. Ayniqsa, masofaviy ta’limning rivoji zamonaviy o‘quv tizimining ajralmas
gismiga aylanmoqda. O‘zbekistonda ham masofaviy ta’lim so‘nggi yillarda muhim
rivojlanish jarayonlarini boshdan kechirmoqda. Ushbu maqolada O°‘zbekistonda
masofaviy ta’lim imkoniyatlari va muammolari ilmiy asoslangan holda tahlil qilinadi.

Masofaviy ta’limning imkoniyatlari. Masofaviy ta’lim uslubi o‘qitishning
yangicha zamonaviy shakli bo‘lib, u tinglovchi o‘quvchining mustagqil fikrlash, holatni
baholash, xulosa gilish qobiliyatlarini rivojlantiradi. Mustaqil bilim olishga, izlanishga,
fikrlashga o‘rgatadi. Masofaviy ta’limning afzalligi shundaki, unda har kim o‘ziga
qulay vaqtda, qulay joyda, qulay muhitda bilim olishi mumkin. Shu tufayli ushbu tizim
bugungi kunda dunyoda keng ommalashmoqda.

Masofaviy ta’lim — o‘quv jarayonining maqsadi, mazmuni, uslublari, o‘qitish
vositalari va internet texnologiyalari yordamida tinglovchi hamda o‘qituvchilarning
masofadan turib, interfaol mulogot gilish jarayoni hisoblanadi. Bugungi kunda
dunyoda ko‘pgina OTMlar, yirik korxonalar mutaxassislar malakasini oshirishda
ushbu uslubdan foydalanib, yiliga millionlab pul mablag‘larini tejamoqda.

Shuningdek, masofaviy ta’limning tashkiliy-iqgtisodiy afzalliklari ham mavjud
bo‘lib, masalan, o‘qitish uchun sinflar, doskalar, stollar va boshga o‘quv qurollari zarur
emas. Moliyaviy xarajatlar asosan o‘quv-uslubiy materiallar tayyorlash hamda internet
trafik uchun sarflanadi. Tabiiyki bu tizim samarasida xarajatlar kamayadi. O‘quv-
uslubiy materiallar qanchalik tushunarli va batafsil bo‘lsa, shunchalik o‘quvchiga
foydali bo‘ladi. Bu o‘qituvchi va o‘quvchilar o‘rtasidagi onlayn dars jarayonidir.
Bunday darslar uchun avvalo kommunikatsiya, masofaviy ta’lim uslubiy materiallari,
elektron va odatdagi darsliklar, audio va video darsliklar, onlayn darslar (internet
sahifa) elektron kutubxonalar, testlar, multimedia elektron darsliklar va, albatta,
internetga ulangan kompyuter kerak bo‘ladi. Bunday ta’limda o‘quvchi har kuni ta’lim
muassasasiga borishi shart emas. Shu bilan birga bu tizim vositasida salomatligi
cheklanganlar, uzoqg hududlarda yashovchi bolalar, hatto mahkumlar bilan birga bo‘lib
turgan bolalar ham ta’lim olishi mumkin.

Metodologiya. Kattalarga esa masofaviy ta’limda o‘z mehnat faoliyatidan
ajralmagan holda ta’lim olish va malaka oshirishlariga imkoniyat yaratiladi. Bundan
tashqari, masofadan turib o‘qiganda bir necha kurslarda bir vaqtning o‘zida ta’lim
olish imkoniyati mavjud.
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Tadqiqotlarda aniqlanishicha masofaviy ta’lim an’anaviy ta’limdan aslo
golishmaydi. Balki samarasiga ko‘ra ustunlik jihatlari ham bor. Negaki, o‘quv
materialining asosiy gismini o‘quvchi o‘zi mustaqil o‘qib-o‘rganadi. Bu o‘tilgan
mavzularni puxta o‘zlashtirish va eslab qolishga yordam beradi. Buning ustiga
darslarni yangi texnologiyalar vositasida o‘qish tinglovchii uchun qizigarli va
mazmunli bo‘ladi.

Bunday ta’lim tizimida darsliklar, qo‘llanmalar yetishmasligi kabi muammolar
bo‘lmaydi. O‘quvchi o‘quv materialini elektron pochta yoki ijtimoiy tarmoq orqali
gabul qilib oladi. Shu bilan birga ma’lum saytlarga obuna bo‘lishi, ma’lumotlar
bazasiga kirib, o‘ziga kerakli axborotlarni olishi mumkin.

Masofaviy ta’limning yana bir afzalligi uning arzonligidir. Jumladan o‘qishga
borish-kelishga, tarnsportga pul sarflanmaydi. Chet elda o‘qish uchun esa viza va
xorijiy pasport ham talab gilinmaydi.

Masofaviy ta’lim bugungi kunda O°‘zbekistonda katta qiziqish bilan gabul
qilinmoqda. Buning bir necha sabablarini ko‘rsatish mumkin:

Keng gamrov: Masofaviy ta’limning eng katta afzalligi uning geografik
joylashuvga bog‘liq emasligidir. O‘zbekiston hududi keng, qishlog joylarida ham
yashovchi talabalar uchun oliy ta’limga yetishish imkoniyatlarini kengaytiradi.
Masofaviy ta’limda talabalar darslarni internet orqali istalgan joydan kuzatib borishlari
mumkin.

1. Harajatlarning kamayishi: An’anaviy ta’limda talabalar uchun o‘quv
dargohlariga gatnash harajatlari, yashash joyi va boshga xarajatlar mavjud. Masofaviy
ta’lim bunday harajatlarni kamaytirib, oila byudjetiga ijobiy ta’sir ko‘rsatishi mumkin.

2. Moslashuvchan ta’lim jarayoni: Masofaviy ta’lim talabalar uchun
moslashuvchan o‘quv rejimlarini taqdim etadi. Talabalar darslarni o‘zlari uchun qulay
bo‘lgan vaqt va joyda kuzatishlari mumkin, bu esa ish va o‘qishni birgalikda olib
borishga imkon beradi.

3. Texnologik rivojlanish:  O‘zbekistonning ta’lim tizimida texnologik
taraqqiyotning qo‘llanilishi yangi imkoniyatlar yaratmoqgda. Interaktiv darslar,
videomateriallar, onlayn testlar va boshqa zamonaviy vositalar ta’limning sifatini
oshirishda yordam beradi.

Tahlil va natijalar. Masofaviy ta’limning muammolari. O°zbekistonda
masofaviy ta’lim jadal rivojlanayotgan bo‘lsa-da, u bir gator muammolar bilan duch
kelmoqda:

1. Texnologik infratuzilmaning yetishmasligi: O‘zbekistonning barcha hududlari,
aynigsa, gishloq joylarda internet tezligi va sifati talab gilingan darajada emas. Bu esa
masofaviy ta’lim jarayonida jiddiy to‘siglarni keltirib chigaradi. Internet imkoniyatlari
yetarli bo‘lmagan joylarda talabalarning o‘quv materiallarini vaqtida olish va ularga
mos ravishda javob berish imkoniyati cheklangan.

2. O‘qituvchilarning malakasi: Masofaviy ta’lim sifatli bo‘lishi uchun
o‘qituvchilar zamonaviy texnologiyalardan foydalanishni yaxshi bilishlari lozim. Ko‘p
hollarda esa o‘qituvchilar masofaviy ta’lim uchun yetarli darajada tayyor emasligi
kuzatiladi. Bu esa dars jarayonlarining sifati va talabalar bilan samarali alogani
yo‘qotishiga olib kelishi mumkin.

104



3. Sifat nazorati va baholash tizimi: Masofaviy ta’limda talabalar bilimini
baholash masalasi murakkab sanaladi. Test sinovlari yoki nazorat ishlarini
o‘tkazishning samarali usullari ishlab chigilmaganligi, aldov holatlarini aniglash giyin
bo‘lishi kabi omillar muammo keltirib chiqaradi.

4. Talabalar faolligi va motivatsiyasi: Masofaviy ta’limda talabalar o‘z-o°zini
boshqgarishni o‘rganishi lozim. An’anaviy sinfdagi tartib yo*‘qligi, bevosita nazoratning
cheklangani talabalar faolligi va motivatsiyasiga salbiy ta’sir ko‘rsatishi mumkin. Shu
sababli, ko‘plab talabalar o‘quv jarayonidan ortda qolishi yoki darslarni e’tiborsiz
o‘tkazib yuborishlari mumkin.

Masofaviy ta’limning amalga oshirilishida xalqaro tajriba. Masofaviy ta’limning
xalqaro tajribasini o‘rganish, O‘zbekiston uchun muhim ahamiyatga ega. Xususan,
AQSh, Kanada, Buyuk Britaniya kabi rivojlangan davlatlar masofaviy ta’limni uzoq
yillardan beri qo‘llab kelmoqda. Bu davlatlarda masofaviy ta’lim uchun maxsus
platformalar va ta’lim resurslari mavjud. Ularda ta’lim jarayonida talabalar o‘z
bilimlarini oshirish uchun maxsus dasturlar, videokurslar va virtual laboratoriyalardan
foydalanish imkoniga ega bo‘lishadi. Bu tajribalar shuni ko ‘rsatadiki, masofaviy ta’lim
muvaffaqiyatli bo‘lishi uchun kuchli texnologik platforma va sifatli o‘quv materiallari
bilan ta’minlanishi lozim. Shuningdek, o‘qituvchilar uchun ham maxsus treninglar
tashkil etilishi talab gilinadi.

O‘zbekistonda masofaviy ta’limning rivojlanishi uchun tavsiyalar. O‘zbekistonda
masofaviy ta’limni yanada samarali rivojlantirish uchun quyidagi tavsiyalar berilishi
mumkin:

a) Infratuzilmani rivojlantirish: Avvalo, mamlakat bo‘ylab yuqori tezlikdagi
internet tarmog‘ini kengaytirish lozim. Ayniqsa, qishloq joylarda internet
infratuzilmasini kuchaytirish masofaviy ta’limning ommalashishida muhim rol
o‘ynaydi.

b) O‘qituvchilarni tayyorlash va qayta tayyorlash: Masofaviy ta’limning
muvaffaqiyati ko‘p jihatdan o‘qituvchilarning malakasiga bog‘liq. Shuning uchun
o‘qituvchilar uchun maxsus tayyorgarlik dasturlarini joriy qilish zarur. Bu dasturlar
texnologiyalardan samarali foydalanish, onlayn darslar o‘tish usullarini o‘rgatishni o‘z
ichiga olishi lozim.

c) Sifatli ta’lim resurslarini yaratish: Masofaviy ta’lim uchun interaktiv, qizigarli
va sifatli ta’lim materiallarini yaratish muhim ahamiyatga ega. Bu videodarslar, onlayn
laboratoriyalar, test sinovlari va boshqa ta’lim resurslari bo‘lishi mumkin.

d) Motivatsiya tizimini kuchaytirish: Talabalarni 0°z-o°zini boshqarish va
motivatsiyani oshirish uchun maxsus rag‘batlantiruvchi dasturlar va metodlar ishlab
chiqilishi lozim. Bu talabalarni o‘z vaqtida darslarga qatnashishini va ular uchun ta’lim
jarayoni qizigarli bo‘lishini ta’minlaydi.

e) Huquqiy asoslarni mustahkamlash: Masofaviy ta’limning qonuniy asoslarini
mustahkamlash, ta’lim sifatini nazorat qilish tizimlarini rivojlantirish ham dolzarb
masala sanaladi.

Xulosa. O‘zbekistonda masofaviy ta’lim jadal rivojlanayotgan bo‘lsa-da, u hali
bir gator muammolar bilan duch kelmogda. Bu muammolar texnologik
infratuzilmaning zaifligi, o‘qituvchilarning tayyorgarlik darajasi va talabalar
motivatsiyasi bilan bog‘liqdir. Shu bilan birga, masofaviy ta’lim imkoniyatlari ham



beqiyosdir, chunki u ta’lim jarayonini kengroq gamrab olish va samaradorlikni
oshirishga yordam beradi. Kelajakda masofaviy ta’limni yanada rivojlantirish uchun
infratuzilmani yaxshilash, o‘qituvchilarni tayyorlash va sifatli ta’lim resurslarini
yaratish ustuvor vazifalardan bo‘lishi kerak.
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Annotatsiya. Ushbu maqolada PISA topshiriqlari tarkibi, o‘quvchilarning o‘qish
ko‘nikmalarini rivojlantirish va matnni chuqurroq oshirishga PISA topshiriglaridan
foydalanish usullari ko‘rsatib berilgan. Topshiriqlarni o‘qish, tahlil qilish, tanqidiy
fikrlash, va uni hal gilish metodlari namuna sifatida keltirilgan.

Kalit so‘zlar: PISA topshiriglari, OECD tashkiloti, interaktiv metodlar,
ijodkorlik, tasavvur, hamkorlik;

OBYUYEHHME AHAJIN3Y TEKCTA C ITIOMOIIBIO 3AJTAHUM PISA HA
YPOKAX JIMTEPATYPbBI

AnnHoranusi: B jgaHHONM cTaThe mOKa3zaH cocTaB 3amanmii  PISA, kak
UCIONB30BaTh 3adaHus PISA 1ig pa3BuTHs y ydallMXCsi HABBIKOB UTECHUS U
yrayoJieHus TeKcTa. B kauecTBe MpUMEpPOB MpeCTaBICHBI METOJIBI YTEHHUsI, aHAJIN3a,
KPUTHUYECKOTO MBIIIJICHUS U PEUICHUS 3aJaHui.

KawueBble ciaoBa: 3amanus PISA, opranmzamus ODCP, uHTEpaKTHBHBIC
METO/bI, TBOPYECTBO, BOOOpAKEHUE, COTPYTHUIECCTRO.

TEACHING TEXT ANALYSIS THROUGH PISA TASK IN
LITERATURE CLASSES

Annotation: This article outlines the structure of PISA tasks, how to use PISA
tasks to develop students’ reading skills and deepen their understanding of the text.
Examples of methods for reading, analyzing, critical thinking, and solving tasks are
provided.

Keywords: PISA assignments, OECD Organization, interactive methods,
creativity, imagination, collaboration.

Kirish. PISA — bu o‘quvchilarni o‘qish, matematika va ilm-fan bo‘yicha
baholashni magsad gilgan xalgaro tadgiqotdir. U OECD (lqtisodiy hamkorlik va
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rivojlanish tashkiloti) tomonidan har uch yilda o‘tkaziladi. PISAning asosiy magsadi,
15 yoshdagi o‘quvchilarning o‘quv materiallarini o‘zlashtirishdan tashqgari, ularning
bilimlarini amaliy vaziyatlarda qo‘llash qobiliyatini baholashdir.

PISA (Programme for international student assessment) — bu o‘quvchilarning
o‘qish, matematika va ilm-fan bo‘yicha qobiliyatini baholashni magsad qilgan xalgaro
tadqgiqot bo‘lib, uning natijalari ta’lim tizimlarining samaradorligi va o‘quvchilarning
amaliy ko‘nikmalarini o‘lchashda muhim vosita hisoblanadi. Har uch vyilda
o‘tkaziladigan bu testlar nafagat o‘quvchilarning bilim darajasini baholaydi, balki
ularning real hayotdagi masalalarni hal qilishdagi qobiliyatlarini ham o‘lchashga
qaratilgan. Bu esa PISA topshiriglarini ta’lim jarayonida ganday qilib foydalanish,
ularni o‘qitish metodologiyasiga qanday integratsiya qilish mumkinligini o‘rganishni
o°‘ziga xos dolzarb masalaga aylantiradi.

Adabiyotlar va metodologiya. Umumiy o‘rta ta’lim maktablarining 7-sinf
o‘quvchilari uchun chigarilgan Adabiyot darsligining 21-sahifasida “Ogqbo‘yin”
qissasidan parcha o‘rganish uchun berilgan:[1].

“Ogbo‘yin notanish hidni darrov ilg‘adi. Parvo qilmadi. Tovuq patini o‘ynashda
davom etdi. Patni ertalab topgan, nimaligiga agli yetmay, boshi garang edi. In yonidagi
chirik xashaklar ustida cho‘zilib yotgan ona it bezovta g‘ingshiganidan so‘nggina
qadam tovushlari kelayotgan tomonga o°‘girildi. Besh odimcha narida uy egasi — Sodiq
aka bilan norg‘ul bir odam — Karim podachi, egnida yag‘iri chiqgan paxtalik,
oyoqlarini kerib turardi. Undan go‘ng, pichan, silos va yana allambalolarning hidi
anqirdi.

Ogbo‘yin bu xil tashriflarga ko‘nikkan, har keldi-ketdidan so‘ng og‘a-inilaridan
birortasi g‘oyib bo‘ladi, keyin onasi tuni bilan g‘ingshib chiqadi. Boshida ular o‘nta
edi. Uchtasini, urg‘ochi ekan, birinchi haftadayoq gumdon qilishdi.

Bu gal navbat gaysi biriga ekan? Karim podachi oyoqlari ostida o‘ralashayotgan
inisi — Oqto‘shni qo‘liga olib, obdan paypaslab ko‘rdi, panjalarini digqat bilan ko‘zdan
kechirdi. Yogtirmadi. Oqto‘sh nari ketishni xayoliga ham keltirmay, tag‘in suykala
boshlagandi, Karim podachi etigi uchi bilan turtib yubordi. Joni og‘rigan Oqto‘sh
angillaganicha onasi tomon pildillab gochdi.

Inisi Ogbo‘yinga yogmaydi, o‘lgudek yaltoq, ko‘ringan qoraga suykaladi. Akasi
Malla esa tamomila aksi — tajang, salga zardasi qaynab darhol “yoga bo‘g‘ishadi”.
Hozir ham u in to‘riga biqinib olib, Karim podachiga adovatli tikilib turardi”

Normurod Norqobilovning “Ogboyin” hikoyasidan keltirilgan parchani tahlil
gilish jarayonida dastlab asarga kirish suhbati tashkil etish magsadga muvofiq
hisoblanadi. Darslikning 12-sahifasdida o‘quvchilarga quyidagi savol bilan murojaat
qilinadi: “It — inson tomonidan qo‘lga o‘rgatilgan ilk hayvonlardan biri. Buning sababi
nimada bo‘lishi mumkin? Itlarning inson hayotidagi ahamiyati nimada?”
O‘quvchilarning fikr-mulohazalari tinglanishi, ularning munosabatlari
umumlashtirilib, tahlil etilishi o‘quvchilarning asar matnini tushunishni osonlashtiradi.

O‘quvchilarning muqobil javoblari quyidagicha bo‘lishi mumkin:

- “Itlar insonlar bilan oson aloqa qilishga mo‘ljallangan”.

- “Itlar insonning ehtiyojlarini qondirishda yordam berishi mumkin”.

- “Itlar odamlar uchun yaxshi do‘st va sodiq hamroh bo‘lishi mumkin™.

- “Itlar xavfsizlikni ta’minlashda yordam beradi”.
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Ba’zi o‘quvchilar itlarning odamlarni qo‘riglashda qanday yordam berishini
aytishlari mumkin. Misol uchun, politsiyadagi itlar, xavfli vaziyatlarda odamlarni
himoya qilishda yordam berishlari mumkin. Ba’zi o‘quvchilar itlarning qidiruv va
saglash operatsiyalarida yordam berishi, maxsus ko‘nikmalarni o‘rgatishi
mumkinligini tushuntirishlari mumkin.

O‘quvchilar itlarning yordamida turli muammolarni hal gilish va xavf-xatarlardan
xalos bo‘lish imkoniyatlarini ko‘rsatishlari mumkin. Masalan, itlar odamlarni yo‘ldan
yo‘naltirishi yoki ularga dori-darmon olib kelishi mumkin.

Matndan, o‘quvchilar turli fikrlarni ishlab chiqib, itlarning inson hayotidagi o‘rni
va ularning shaxsiy munosabatlariga ta’sirini tahlil qilishlari mumkin. Insonlarning
itlarga bo‘lgan munosabati tarixiy ravishda o‘zgarib, ular o‘z ehtiyojlariga moslab
ularni o‘rgatib, yordamchi sifatida ishlatgan. Bu munosabatlarning davomida sadoqat,
yordam, va bir-birini tushunish kabi muhim xususiyatlar rivojlangan. O‘quvchilar 0‘z
shaxsiy fikrlarini asoslab, itlarning hayotdagi ahamiyatini kengroq tahlil gilishlari
mumkin.

Tahlil va natijalar. Bunday savollar va fikr-mulohazalar orqali o‘quvchilarning
tanqidiy fikrlash va mantiqiy tahlil qilish ko‘nikmalari rivojlanadi, va ular matnni
yanada chuqurroq tushunishadi. Shundan so‘ng o‘qituvchi darslikda berilgan matn
parchasini o‘qib berib, o‘quvchilardan ushbu parcha haqida mulohazalarini bildirishni
so‘rashi magsadga muvofiq sanaladi.

Ushbu matn asosida PISA topshiriglari tuzish, o‘quvchilarning o°qish
ko‘nikmalarini rivojlantirishga va matnni chuqurroq tushunishga yordam beradi.
Topshiriqlarni o‘qish, tahlil qilish, tanqidiy fikrlash, va muammolarni hal qilish
ko‘nikmalariga yo‘naltirish magsadida tuzish mumkin. Berilgan matn asosida PISA
topshiriglarini quyidagicha tuzish mumkin:

Matnni tahlil gilish uchun topshiriglar:

a) O‘gbo‘yin va uning onasining hissiy holatini ganday tasvirlash mumkin?
Matndan misollar keltiring.

b) Karim podachining Oqto‘shga bo‘lgan munosabati qanday va bu ganday
tasvirlangan?

C) “Ogbo‘yin bu xil tashriflarga ko‘nikkan...” jumlasidan keyin, hayvonlarning
tasvirlanishi va ularning o‘zaro munosabatlari haqidagi fikrlarni ganday tushunasiz?

Tanqidiy fikrlash va analitik yondoshuv (Critical thinking and analysis) uchun
savollar:

1. Matnda o‘qib turganimizdek, Karim podachi Oqto‘shni turtib yuborganidan
keyin, Oqto‘sh onasi tomon pildillab qochadi. Bu holat ganday hissiyotlarni keltirib
chigarishi mumkin?

O‘quvchilar Karim podachi va Oqto‘sh o‘rtasidagi munosabatni tahlil gilib, bu
holatning mumkin bo‘lgan hissiy ta’sirlarini tushuntirishi kerak. Masalan, xafa bo‘lish,
qo‘rquv, yoki adovatli his-tuyg‘ular.

2. O‘gbo‘yin va uning onasining “g‘ingshiganidan” keyin, “qadam tovushlari
kelayotgan tomonga o‘girildi” degan jumla haqida nima deya olasiz? Bu holatning
o‘qilgan qismlarga ta’siri ganday?

O‘quvchilar bu tasvirni baholashlari va hikoyaning hayotiyligi va hissiy ta’siri
haqida fikr bildirishlari kerak. Yana, bu holat o‘gbo‘yin va uning oilasining hayotiga



gqanday ta’sir qilishi mumkinligini o‘ylashlari kerak.

Matndan chigadigan muammolarni tahlil gilish:

1. Matndagi “urg‘ochi ekan” va “g‘oyib bo‘lishdi” kabi ifodalar yordamida
qanday ijtimoily muammolar haqida o‘ylash mumkin?

O‘quvchilar bu qismni ijtimoiy muammolarni tasvirlash uchun ishlatib,
hayvonlarni hayotiy muammolar yoki ijtimoiy tizimlar bilan bog‘lashlari mumkin.
Masalan, nohaqlik, gashshoqlik yoki o‘zaro raqobat kabi mavzularni muhokama qilish.

2. O‘gbo‘yin va Oqto‘sh o‘rtasidagi farqlarni tahlil giling. Ularning munosabatlari
va o‘xshashliklari haqida qanday fikrlar bildirasiz?

O‘quvchilar o‘gbo‘yin va oqto‘shning xulg-atvori, hissiy holatlari, va o‘zaro
munosabatlarini tahlil gilishlari kerak. Bunga, shuningdek, gaysi xususiyatlar ularni
ajratadi va ganday umumiyliklar borligi hagida fikr bildirishlari talab gilinadi.

3. Muammolarni hal gilish va tasavvur gilish (Problem solving and imagination).

Muammoli topshiriglar:

a) Agar siz Ogbo‘yin o‘rnida bo‘lganingizda, Karim podachining Oqto‘shga
bo‘lgan munosabatini ganday o‘zgartirgan bo‘lardingiz? Bu o‘zgarishlar qanday
natijalarga olib kelishi mumkin?

O‘quvchilar o‘zgartirishlar kiritishlari va bu o‘zgarishlarning personajlar va
hikoya rivojiga ganday ta’sir qilishini tahlil qilishlari kerak.

b) Agar siz Ogbo‘yin va uning onasi bo‘lsangiz, Karim podachining xatti-
harakatlariga ganday munosabat bildirasiz? Bu qanday natijalarga olib kelishi
mumkin?

O‘quvchilar o‘zining ijtimoiy va axloqiy qarashlarini asoslab, xatti-harakatlarni
qanday o‘zgartirishlarini yoki natijalarni tahlil gilishlari kerak.

Yozma topshiriglar:

1. Sizningcha, Ogbo‘yin va uning oilasining hikoyasi ganday yakun topishi
mumkin? Bu yakun o‘quvchilarning hissiy holatiga qanday ta’sir qiladi?

O‘quvchilardan o‘z tasavvurlariga asoslangan yakun yaratish talab gilinadi.
Yozma topshiriqda hikoyaning keyingi rivoji haqida o‘z fikrlarini ifodalashlari kerak.

2. Yaratilish va ijodkorlik (creativity and creation) bo‘yicha savollar:

ljodiy topshiriglar:

- O‘gbo‘yin va uning onasining xarakterlarini chizish va tasvirlash. Ularning
qiyofasini va harakatlarini o‘z tasavvurlaringizga asoslanib tasvirlang.

O‘quvchilar o‘qilgan matn asosida personajlarni ijodiy ravishda tasvirlab
berishlari kerak. Ular bu harakatlarni ganday his qilishlari mumkinligini va o‘z
tasavvurlarini qanday shakllantirishlarini ko‘rsatishlari kerak.

- O‘gbo‘yin va Oqto‘shning hayotidagi “g‘oyib bo‘lish” mavzusini kengaytirib
yozing. Ularning hayotidagi “g‘oyib bo‘lish” sizningcha ganday ijtimoiy yoki
psixologik ta’sirlarni yaratishi mumkin?

O‘quvchilarga bu mavzuni kengaytirib, o‘z fikrlarini yozma tarzda ifodalash
topshiriladi. Ular ijtimoiy muhitda “yo‘qolish” yoki “g‘oyib bo‘lish” ning psixologik
va ijtimoiy natijalarini o‘ylab ko‘rishlari kerak.

Bu topshiriglar o‘quvchilarga matnni yanada chuqurroq tushunishga yordam
beradi va ularni o‘qish ko‘nikmalarini rivojlantirishga yo‘naltiradi. PISA testlari uchun
bu kabi topshiriglar o‘quvchilarning matnni tahlil qilish, tanqidiy fikrlash va



muammolarni hal qilish ko‘nikmalarini sinab ko‘rish imkonini beradi[2].

Bu topshiriglar ko‘pincha muammolarni hal qilishni talab qiladi, bu
o‘quvchilarning bilim va ko‘nikmalarini real hayotdagi vaziyatlarga qo‘llashga
yo‘naltirilgan. PISA natijalari davlatlar orasidagi ta’lim tizimlarining samaradorligini
baholashga yordam beradi. PISA reytinglari, shuningdek, o‘quvchilarning ta’limga
bo‘lgan yondoshuvi, kritikal fikrlash va muammolarni hal qilish qobiliyati haqida
ma’lumot beradi.

PIS A topshiriglaridan samarali foydalanish uchun o‘qituvchilar bir gancha amaliy
yondoshuvlarni tatbiq etishlari mumkin:

1. Darslarda amaliy mashqlarni qo‘llash. O‘quvchilarga har bir darsda real
hayotdagi vaziyatlar asosida masalalarni yechish imkonini berish. Bu orqali ular oz
bilimlarini fagat nazariy jihatdan emas, balki amalda ham qo‘llashni o‘rganadilar.

2. Kritik fikrlashni rivojlantirish. O‘quvchilarga savol-javoblar orgali yoki guruh
ishlari yordamida tanqidiy fikrlashni o‘rgatish. Bu ularning mustaqil fikrlarni tahlil
gilish va garorlar gabul gilish gobiliyatini oshiradi.

3. Interaktiv texnologiyalarni integratsiya gilish. Kompyuter texnologiyalari va
interaktiv dasturlarni o‘qitish jarayoniga kiritish. Bu o‘quvchilarning matematika va
ilm-fan sohalaridagi bilimlarini ko‘proq amaliyotga asoslangan tarzda rivojlantirishga
yordam beradi.

4. Proyektga asoslangan o‘qitish. O‘quvchilarga o‘zlashtirgan bilimlari va
ko‘nikmalarini real hayotdagi loyihalar orqali sinovdan o‘tkazish imkonini berish. Bu
o‘quvchilarga o‘z bilimlarini amalda qo‘llashni o‘rgatadi va ularning ijtimoiy, texnik
va ilmiy qobiliyatlarini oshiradi.

Undan tashgari Ba’zan muallif asar vogqealarini bayon qilishda ularning
xronologik (vaqt bo‘yicha) tartibini buzishi — vogea davomida oldinroq bo‘lib o‘tgan
hodisalarga gaytishi mumkin. Bu usul retrospektiva deyiladi. Misol uchun, “Ogbo‘yin”
qissasida Karim podachi Mallani olib ketganidan keyin Ogbo‘yin Malla bilan
o‘ynaganlarini eslaydi:

Vogealarning xronologik tartibi:

Ogbo’yin Malla ] ("~ Karim podachi
bilan o'ynaydi. J)‘ I Mallani olib ketadi.
Voqealarning asarda bayon qilinishi:
Karim podachi ] ( Ogbo’yin Malla
Mallani olib ketadi. j | bilan o'ynaydi.

Darslikning 21-sahifasida “Ogbo‘yin” gissasining yana qaysi o‘rinlarida muallif
retrospektiva usuliga murojaat gilgan? O‘ylab ko‘ring-chi, muallif nega vogealarni
bayon qilishning bunday usulini tanlagan bo‘lishi mumkin?” nomli topshiriq berilgan
bo‘lib, bunday topshiriglar tizimi o‘quvchilarning fikrlash darajasini oshirishga, asar
mazmunini chigirroq bilib olishga yorsdam beradi.

Hikoyadan olingan matnni retrospektiva usulida tahlil gilish jarayonida, vogea va
gahramonlarning hozirgi holatidan kelib chiqib, ularning o‘tmishdagi va hozirgi
holatiga —ularning sabablari va ta’sirlariga e’tibor qaratamiz. Ushbu usul asarda



vogealar zanjirini chuqurroq tahlil gilish va obrazlarning shakllanish omillarini
aniglash imkonini beradi.

Matndagi retrospektiv jihatlar

Hozirgi holat O‘tmishdagi holat Izoh
1 Ogbo‘yin tovuq patida Har safar kimdir tashrif
o‘ynab, o‘ziga  noma’lum | buyurganidan so‘ng, uning inidan
bo‘lgan narsalarni o‘rganishga | bir aka-ukasi yo‘qolib ketgan. Bu
intiladi. U notanish hidni sezib, | hodisa Ogqbo‘yinni ich-ichidan
buni xavfli deb baholamaydi. bezovta qilgan bo‘Isa-da, hali ongli
ravishda vogelikni to‘liq
anglamagan. Ko‘pchilikdan uchta
it yo‘qolib ketgani va onaning
g‘ingshishi bu voqealar zanjiri
orqali o‘tmishdagi iztiroblarni
eslatib turadi.

2 Ona itning chirik xashaklar Ona it o‘z Dbolalaridan
ustida yotib, tashrifchilarga | ayrilgan, bu esa har yangi tashrifni
bezovta  g‘ingshishi  uning | xavfli deb qabul qilishiga olib
xavotir va ichki og‘rigni | kelgan. Onaning instinktiv xavotiri
ifodalaydi. retrospektiv tarzda uning boshidan
o‘tgan voqealar orqali o‘zini
namoyon giladi.

3 Karim podachi Oqto‘shni Karim podachi uchun itlarni
sinchiklab ko‘radi va | tanlashda ularning  foydaliligi
yogtirmagach, itni turtib | muhim. Bu uning fe’l-atvori va

yuboradi. U oddiy dehqon | o‘tmishdagi tajribalaridan kelib
sifatida ishlatiladigan itlarni | chigadi. Itlarning tashlanishi va
tanlash mezoniga amal qiladi, | yo‘qolishi uning
bunda hissiyot va onalik | manfaatparastlikka asoslangan
instinktlariga e’tibor bermaydi | yondashuvini ko‘rsatadi.

4 Ogbo‘yin o0‘z inilaridan Bu xulg-atvor o‘tmishdagi
biri — Oqto‘shni yoqtirmaydi, | hayot uchun kurash va yashash
uning  yaltoglanishini  past | instinktiga asoslanadi. Aka-ukalar
darajali sifat deb biladi. Malla | orasida mavjud bo‘lgan ichki
esa qat’iy va adovatli fe’l-atvori | ragobat va omon qolish uchun
bilan farglanadi. kurash  retrospektiv  tahlilda
alohida e’tiborga loyiqdir.

Xulosa. Matnda tasvirlangan voqgealar Ogbo‘yin va uning oilasi boshdan
kechirayotgan iztirob va xavotirni ochib beradi. O‘tmishdagi bolalarining yo‘qolishi
va yangi tashriflarning xavotir uyg‘otishi retrospektiv tarzda hozirgi holatga ta’sir



ko‘rsatgan. Obrazlarning o‘tmish tajribasi va hozirgi voqgea zanjiri o‘rtasidagi
bog‘liglik retrospektiva usulida yaqqol namoyon bo‘ladi. Bu esa o‘quvchini
vogealarning ichki dinamikasi va ijtimoiy-madaniy omillarni yanada chuqurroq tahlil
gilishga undaydi.

PISA topshiriglari fagat o‘quvchilarni baholash vositasi bo‘lib qolmay, balki
ularning ta’lim jarayoniga faol va interaktiv tarzda yondashishni o‘rgatadigan kuchli
vosita hisoblanadi. O“gituvchilar PISA testlaridan foydalanib, o'quvchilarning amaliy
ko'nikmalarini rivojlantirish, tanqidiy fikrlashni oshirish va global ta’lim tizimlari
o'rtasidagi farqlarni o‘rganish.

Foydalanilgan adabiyotlar:
1. Mirzayeva Z., Jalilov K. Adabiyot; 7-sinf uchun darslik. — Toshkent.
Respublika ta’lim markazi, 2022. — 224 b. 3-bet.
2. Yo‘ldoshev Q. Badiiy asar tahlili. — Toshkent: Kamalak nashriyoti, 2016.
— 464 b. 18-bet.
3.Yan D, Von Davier A, Lewis L. (2014; Eds.). Computerized multistage testing:
Theory and applications. New York: CRC Press. 2014. 3-20-p.



13.00.00
Pedagogika fanlari
2024[3]

SAYHUN ILMIY
AXBOROTNOMASI

ADABIYOT DARSLARINI TASHKIL ETISHDA O‘QUVCHILARNING
MATN TAHLILI KO‘NIKMALARINI RIVOJLANTIRISH

Jabborova Gulchehra Abdumo‘min qizi, Guliston davlat pedagogika instituti,
o‘zbek tili va tillarni o‘qitish kafedrasi o‘qituvchisi
e-mail: jabborovagulchehra9696@gmail.com
Mamatova Hilola Mihiddinovna, Guliston davlat pedagogika instituti xorijiy
tillar kafedrasi dotsenti
e-mail: hilol-777@mail.ru

Annotatsiya. Ushbu maqolada adabiyot darslari o‘quvchilarning matnni chuqur
anglash, ularning estetik va axlogiy qarashlarini rivojlantirish, kuzatish, adabiy
jarayonlarni tahlil qilish ko‘nikmalarini shakllantirish metodlari ko‘rsatib berilgan.
Matn tahlili adabiyot darslarining mazmuni bo‘lib, u orqali o‘quvchilar matn mazmuni,
uslubi, janri va muhimi, muallifning fikrini ganday shakllantirishni o‘rganadi.
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PA3BBUTHUE HABBIKOB AHAJIN3A TEKCTA'Y CTYJAEHTOB ITPU
OPTAHM3BAIIMU YPOKOB JINTEPATYPbBI

AHHOTauMs. B naHHON cTaThe mMOKa3aHbl METOJBI (POPMUPOBAHHS YMEHUM
yUYalIuXCcsl JINTEPaTypHBIX KIIACCOB TIIYOOKO TOHMMATh TEKCT, pa3BUBaTh CBOU
ACTETHUYECKHUE U HPABCTBEHHBIE B3TJISIbI, HAOIOIaTh M aHATM3UPOBATh TUTEPATYPHBIC
mpouecchl. TeKCTyallbHbIA aHadu3 — COJEPNKAHUE 3aHATUUA [0 JIUTEpaType,
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Annotation. This article presents methods for literature lessons to help students
develop a deep understanding of the text, develop their aesthetic and moral views, and
develop skills in observing and analyzing literary processes. Text analysis is the
content of literature lessons, through which students learn the content, style, genre, and
most importantly, how to formulate the author's opinion.

Keywords: analysis, development, observation, literary process.

Kirish. Adabiyot darslari o‘quvchilarga matnlarni chuqur anglash, ularga estetik
va axloqiy qarashlarni shakllantirish, adabiy jarayonlarni tahlil qilish ko‘nikmalarini
rivojlantiradi. Matn tahlili — adabiyot darsining asosiy tarkibiy qismi bo‘lib, u orqali
o‘quvchilar matn mazmuni, uslubi, janri, tasvirity vositalari va muhimi, muallifning
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fikrini ganday shakllantirishni o‘rganadilar. Tahlil jarayoni to‘g‘ri tashkil etilganda,
o‘quvchilarning matnga bo‘lgan qiziqishlari ortadi va adabiyotga nisbatan yanada
chuqurroq e’tibor qaratadilar.

1. Matnni tanlash va darsning mavzusini aniqglash. Darsning boshlanishida,
avvalo, o‘qituvchi matnni tanlashda adabiy asarlarning mazmuni, janri, uslubi va
o‘quvchilarning yosh xususiyatlarini hisobga oladi. O‘quvchilarning matnni yaxshi
tushunishlari, ular uchun gizigarli va mos bo‘lishi muhimdir. O‘qituvchi o‘quvchilarga
matnning umumiy mazmuni, muallifi va asar haqidagi qisqacha ma’lumotlarni berishi
kerak. Bu bosqgichda o‘quvchilarni matnga tayyorlash va ularga qiziqish uyg‘otish
uchun savollar berish, asar haqida taxminlar qilish foydali bo‘ladi.

Adabiyotlar va metodologiya. 7-sinf Adabiyot darsligining boshlanish gismida
mashhur ingliz yozuvchisi Hemingueyning “Badiiy asarning yozilgan gismidan
yozilmagani muhimroq”, — degan iqtibosi keltirilib o‘tilgan. Darslik mualliflari ushbu
iqtibos asosida Shodiqul Hamroning “Hovlidagi daraxt” hikoyasini namuna sifatida
tahlil etishgan. Mualliflar shunday yozadi: “Badiiy matnning muhim xususiyati — uning
gator tagma’nolarga egaligi. Muallif odatda eng muhim g‘oyalari, ahamiyatga molik
fikrlarini ochig-oydin aytmaydi. Biz asarning “yozilgan” qismi — asar matni, undagi
obrazlar tasviri, voqealar bayoni, muallif qo‘llagan badiiy tasvir vositalarini tahlil
qilish orgali uning “yozilmagan” qismlarini kashf qilishni, undan xulosalar chigarishni
o‘rganamiz” [1].

Darslikda Shodiqul Hamroning “Hovlidagi daraxt” hikoyasi tahlili ko‘rsatib
berilgan. Unda hikoya tahlilini boshlashdan oldin sarlavha mazmunini tushunib olish
ta’kidlanadi: Asar sarlavhasiga e’tibor bering. Sizningcha, asar nima uchun “Hovlidagi
daraxt” deb nomlangan? Unda nima haqida hikoya qilinadi deb o‘ylaysiz?”

Shundan so‘ng darslik mualliflari tomonidan asar sarlavhasining mazmuni
savolga javob tarzida ochib beriladi: Bu savolga javob topish uchun, avvalo, “hovli”
va “daraxt” so‘zlariga e’tibor beramiz. Odatda hovli biz tug‘ilib o‘sgan joy, kichik
vatan sifatida tasavvur uyg‘otadi. Daraxt esa uzoq umr ko‘radi, tabiatning barcha
injigliklariga garamay, gaytadan kurtak ochib meva beradi. Daraxtning shu
xususiyatlaridan kelib chiqib, mualliflar ko‘p holatlarda undan badiiy adabiyotda sabr-
matonat, oila boshlig‘i, millat, jamiyatga oid g‘oyalar tasvirida foydalanadilar, Idizini
ota-onaga, yashnab turgan yaproqlarini farzandlarga o‘xshatadilar. Demak, badiiy
asarda obraz sifatida ishlatilgan obyektning matndagi vazifasini tushunish uchun uning
0°‘ziga xo0s xususiyatlariga ham e’tibor berishimiz lozim”.

2. Matnni o‘qish va tushunish. O*qituvchi matnni birinchi marta o‘qish jarayonida
o‘quvchilarni asar mazmuni bilan tanishtiradi. Matnni bir marta o‘qib chigishdan
so‘ng, o‘quvchilarga undagi asosiy fikrlar va voqealar ketma-Kketligini tushunishlari
uchun savollar beriladi. Bu savollar asar gahramonlarining xatti-harakatlarini,
muallitning fikrini, asosiy g‘oyalarni aniqlashga yordam beradi.

Tanigliolim Q. Yo‘ldoshev badiiy asar tahlili haqida qiyidagilarni yozadi: “Badiy
adabiyot fagat hayotiy savollarga javob beradigan, o‘quvchilarni yashashga
o‘rgatadigan amaliy vosita sifatida tushunish va izohlash noto‘g‘ri, va hatto zararlidir”
[2].

Matn tahlilida tushunish va anglash muhim o‘rin tutadi. Darslik mualliflari
“Hovlidagi darxt” hikoyasi tahlili borasida quyidagilarni tushuntiradi: “Odatda
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asardagi vogealar ma’lum bir ziddiyatlar asosida rivojlanadi. Bu parchada Muhojir va
ota o‘rtasidagi ziddiyat ularning daraxtga bo‘lgan turli xil munosabatini, bu munosabat
orgali esa muallifning badiiy-g‘oyaviy magsadini oydinlashtirishga xizmat qilmoqda.
Ota uchun daraxt gadrli, ajdodlaridan qgolgan yodgorlik. Bu yodgorlikni keyingi
avlodlarga beshikast yetkazish vazifasi uning zimmasiga yuklangan. Muhojir uchun
esa bunday qadriyatlarning ahamiyati yo‘q. U shunchaki “havasga” daraxt o‘stirish
uchun unga tig* urmoqchi. Shuning uchun ham ota “xushlamay”, “jahl bilan”
gapirmoqda. Muhojir esa “bilag‘onlik bilan” gapiradi, ko‘zlarini “ayyorona” qisadi.
Bu so‘zlar bizga bolaning Muhojirga munosabatini ham tushunishga yordam beradi”.

3. Matnning strukturaviy tahlili. Matnni tahlil gilishda uning tarkibiy gismlarini
(bosh, o‘rta va yakun) ajratish va har bir qismni alohida tahlil qilish muhimdir. Har bir
bo‘limning o°ziga xos funksiyasi va mazmuni mavjud. Masalan, boshlanishda voqgea
joylashuvi, gahramonlar va ulardagi ichki konfliktlar hagida gap borishi mumkin. Asar
rivojlanishi davomida vogea davom etadi, shuningdek, gahramonlarning garashlari va
Xatti-harakatlaridagi o‘zgarishlar ko‘rsatiladi. Yaxshi yozilgan yakun esa o‘quvchiga
asosiy g‘oya yoki muallifning ta’sirini qoldirishi kerak.

“Hovlidagi darxt” hikoyasi tahlilida asar qgahramonining “Otam daraxtga nisbatan
gat'ly va adolatli garashga ega. U daraxtni himoya gilishni muhim deb biladi va uning
zararlanishi yoki buzilishi og‘ir gunoh deb hisoblaydi. Bu obraz orqali otaning tabiatga,
hayotga, va odob-axlogqa bo‘lgan gat’iyatli va an’anaviy yondashuvini ko‘rishimiz
mumkin.

Muhojirning kimligi noaniq bo‘lishi, uning qishloqqa chetdan kelganligi, o‘ziga
xos tarzda kiyinishini (soyabonli kepka) ta’kidlanishi uning o‘ziga xos va alohida inson
ekanligini bildiradi. Uning nomi, ya’ni “Muhojir”’, boshqa qishloq ahlidan ajralib
turishini anglatadi. Muhojirning “yurtini bilmaslik” va “o0°‘zi ham gapirmasligi” uning
o‘tmishini yashirishga intilishini ko‘rsatadi. Bu, ehtimol, uning o‘tmishda biror
sababsiz yoki xohlagan holda gishlogga kelganligini va gishlogdagilar bilan hamisha
aloga gilishdan ehtiyot bo‘lishini anglatadi.

4. Asar janrini tahlil gilish. Adabiyot asarlarini janriga garab tahlil gilish
o‘quvchilarga ularning shakli va uslubi haqida aniq tasavvur hosil qilish imkonini
beradi. Masalan, epik asar (hikoya, roman) va lirik asar (she’r, doston) o‘rtasidagi
farglarni aniglash, muallifning til va uslubini tushunishga yordam beradi. Roman yoki
hikoya janrida yozilgan matnda voqealar, xotiralar, va xarakterlar tahlil gilinadi,
she’rda esa uslubiy vositalar, tasvirlar va gat’iy ma’nolar o‘rganiladi.

5. Matndagi tasviriy vositalar va stilistik elementlar. Adabiy tahlilning muhim
gismi — matndagi stilistik vositalarni aniqlashdir. Metafora, ta’rif, takrorlash,
solishtirish, kamsitish kabi adabiy vositalar muallifning matndagi g‘oyasini qanday
ifodalashini tushunishga yordam beradi. Matndagi har bir element (so‘z, ibora, jumla
tuzilishi) muallifning fikrini qanday ravshan va ta’sirli tarzda ifodalashini ochib beradi.

Masalan, «Yurakda ko‘tarilgan bir ko‘p boshi bor», - degan misolda adabiy
obrazni va uning ma’nolarini aniglash o‘quvchiga matnning chuqur gatlamlarini
anglash imkonini beradi. O‘qituvchi bunday tasviriy vositalar qanday his-tuyg‘ularni
yaratishi va o‘quvchiga qanday ta’sir ko‘rsatishi haqida izoh beradi.

6. Matndagi gahramonlar va ularning tahlili. Qahramonlarning xulg-atvori,
fikrlari va xatti-harakatlari matn tahlilining asosiy gismidir. Qahramonlarning ichki



dunyosi, ularning orzu va maqsadlari, o‘zgarishlari va shaxsiy inqirozlari tahlil
qilinadi. O‘quvchilarni gahramonlarning xatti-harakatlarini o‘rganishga undash, ularni
shaxs sifatida tushunishga yordam beradi.

O‘qituvchi, masalan, «Qahramonning qanday ichki kurashlari mavjud?» yoki
«Nega bu gahramon shunday qaror qabul qildi?» kabi savollar bilan o‘quvchilarni
muhokama gilishga chaqirishi mumkin. Bu, o‘z navbatida, o‘quvchilarning tahlil
qobiliyatini oshiradi va matnga nisbatan chuqur fikrlashni rag‘batlantiradi.

7. Asarning g‘oyaviy va axloqly mazmuni. Matnni tahlil qilishda g‘oya va
muallifning axlogiy xabari hagida ham gapirish zarur. Adabiyot asarlari ko‘pincha
muayyan ijtimoiy yoki axlogiy masalalarni yoritadi. Muallifning dunyogarashi va
axlogiy tamoyillari matndagi har bir gahramonning qarorlari, harakatlari va natijalari
orgali ochiladi.

“Hovlidagi daraxt” hikoyasi tahlilida Muhojir va ota o‘rtasidagi nifoqning sababi
daraxtga bog‘lanadi. Bu daraxt otaning hayotidagi muhim unsurni ifodalash bilan
birga, shuningdek, ikki kishining turli dunyogarashlari va gadriyatlarini aks ettiradi.
Ota daraxtni himoya qilishni zarur deb biladi, Muhojir esa o‘zgacha ehtiyoj va qarash
bilan, payvand qilishni so‘raydi. Bu ikki qarash orasidagi tafovut — bir tomondan,
an’anaviy, qat’lty va himoyaga asoslangan yondashuv (ota), boshga tomondan,
yangilikka va o‘zgarishga intilish (Muhojir) o‘rtasidagi garama-qarshilikni ko‘rsatadi.

Muhojirning daraxtdan payvandlik so‘rashi oziga xos bir harakatdir. Bu orqgali u
daraxtni yanada ko‘paytirishni, uni kengaytirishni istaydi. Payvandlik — bu o‘sishni,
rivojlanishni, o‘zgartirishni anglatadi. Muhojirning bu istagi otamning tabiatga va
an’anaviy qadriyatlarga bo‘lgan muhabbatiga zid keladi. Bu o‘zaro tafovut ikki shaxs
o‘rtasida hissiy va qarashlar jihatidan alohida masala yaratadi.

8. Matnning estetik ta’siri. Matnning estetik qiymatini tahlil qilish, uning
go‘zalligi va san’atsal jihatlarini anglash muhimdir. Adabiyot o‘quvchilarga nafaqat
bilim, balki estetik zavq ham berishi kerak. O‘quvchilarni asarni o‘qib, unga bo‘lgan
hissiy munosabatlarini ifodalashga chaqirish, ularni adabiy asarlarni noan’anaviy va
chuqurroq tarzda qabul qilishga o‘rgatadi.

O‘quvchilarga muallifning fikrini tushunish va ularning o‘z hayotida ganday
go‘llanilishi mumkinligini anglashda yordam berish kerak. Masalan, «Asarda
qahramonning axloqiy giyofasi qanday ifodalangan?» yoki «Muallif tomonidan ilgari
surilgan g‘oya hayotda ganday namoyon bo‘ladi?» kabi savollar orqali o‘quvchilarni
chuqurroq fikrlashga undash mumekin.

9. O‘quvchilarni matn bilan ishlashga yo‘naltirish. Matn tahlilini yakunlashda
o‘quvchilarga shaxsiy fikr bildirish imkoniyatini berish juda muhim. Ular o‘z nuqtai
nazarlarini asoslab, matn haqidagi o‘z izlanishlarini bildiradilar. O‘qituvchi,
shuningdek, tahlil qilingan matn bilan bog‘liq savollarni, diskussiyalarni yoki kichik
jjodiy vazifalarni berishi mumkin. Bu o‘quvchilarning tanqidiy fikrlash va ijodiy
gobiliyatlarini rivojlantiradi [3]

Tahlil va natijalar. Matn orqali ikki inson o‘rtasidagi qarama-garshi
dunyoqarashlar, o‘zini ifodalash va qadriyatlar tafovuti taqdim etilgan. Daraxt, bu
matnda nafagat tabiat obyekti, balki odamlar o‘rtasidagi munosabatlarning ramziga
aylangan. Otaning daraxtni himoya qilishga bo‘lgan qat’iy yondashuvi va Muhojirning
yangi imkoniyatlarga intilishdagi talabidan kelib chiqib, matn insonlar o‘rtasidagi



ideologik va madaniy farglarni ko‘rsatib beradi.

7-sinf o‘quvchilari uchun “Adabiyot” darsligining 31-sahifasida Ernest Seton-
Tomsonning “Lobo” hikoyasi berilgan. Ushbu hikoya boshlanmasdan oldin “Bolalar
enseklopediyasi” dan olingan bo‘rilar haqida ma’lumot beruvchi matn o‘qish uchun
tavsiya qilingan. O‘quuvchilar bu matnni o‘qib tushunishlari uchun o‘ziga xos tahlil
qila olishlari ham zarur bo‘ladi.

“Bo‘ri zararlimi yoki foydalimi? Aslida bunday savol berish noto‘g‘ri, chunki
ko‘pgina hayvonlar bir vaqtning o‘zida ham foydali, ham zararli bo‘lishi mumkin. Uy
hayvonlariga hujum qiladigan bo‘ri odamlarga ziyon yetkazadi. Xuddi mana shu bo‘ri
o‘rmonda yoki tundrada ko‘pincha nimjon, kasalmand hayvonlarga hujum qiladi,
chunki bunday hayvonlarni tutib olish oson-da. Kasal hayvonlarni girishi natijasida
bo‘ri o‘rmon va unda yashaydigan jonivorlarga foyda keltiradi. Uni mana shu
xizmatlari uchun “o‘rmon sanitari” deb atashadi. Bo‘rilar o‘rmonda hayvonlarning
haddan ziyod ko‘payib ketishiga yo‘l qo‘ymaydi.

Bo‘ri nihoyatda ayyor va aqglli hayvon. U o°zi ta’qib qilinayotganini darhol sezib,
xatarli joyni uzoq vaqtga tark etadi. Shuning uchun ba’zida bo‘rini yaxshilab qo‘rqitib
qo‘yishning o‘zi yetarli bo‘ladi.

Bo‘ri yashirinishga usta, juda ehtiyotkor hayvon. Ba’zan hatto eng tajribali
ovchilar ham bolalarini katta qilayotgan urg‘ochi bo‘ri uyasini topa olmaydilar. Xavf-
xatarni sezgan bo‘ri 0‘z bolalarini boshqga joyga ko‘chirib, yaxshilab yashirib qo‘yadi.
Kuzga borib, bo‘ri bolalari voyaga yetadi va ota-onasi bilan birgalikda gishki safarga
otlanadi. Ovchilar qordagi izlardan bo‘ri to‘dasi bu yerdan gqachon o‘tganini darrov
aniqlashadi, lekin tezkor va ehtiyotkor to‘dani qidirib topish oson bo‘lmaydi. Qishda
bo‘rilar odamlardan chetroqda yuradi, qopqon qo‘yilgan va xatarli joylardan aylanib
o‘tadi. Ko‘pincha ular to‘satdan paydo bo‘lib, odamlarni esankiratib qo‘yadi va
qo‘tondagi qo‘yni olib qochadi”.

Ushbu matn bo‘rilar haqida batafsil va qizigarli ma’lumotlarni beradi. O*qituvchi
matn tahliliga kirishish uchun o‘quvchilarga savollar berishi muhim:

1. Nega bo‘rilarni “o‘rmon sanitari” deb atashadi?

2. Matn muallifi bo‘rining foydali va zararli tomonlarini qanday ta’riflagan? Bu
tomonlar o‘rtasida ganday bog‘liqlik bor?

3. Bo‘rilar nimjon va kasal hayvonlarga hujum qilishining sabablarini tushuntirib
bering.

4. Sizningcha, bo‘rilar o‘rmon muhitida bo‘lmasa, bu ekotizimga ganday ta’sir
ko‘rsatishi mumkin?

5. Matnda bo‘rilarni ta’qib qilishga bo‘lgan insoniy yondashuv haqida nima
deyilgan? Siz bu yondashuv bilan rozimisiz yoki yo‘qmi? Nega?

6. Bo‘rining ehtiyotkor va yashirinishga mohir xatti-harakatlarini ganday
baholaysiz? Bu ularning omon qolishi uchun ganchalik muhim?

7. Matnda aytilishicha, bo‘rilar odamlarning chorvasiga hujum qiladi. Bunday
holatlar kamroq bo‘lishi uchun ganday chora-tadbirlar ko‘rish mumkin?

8.Agar sizning hududingizda bo‘rilar soni ortib ketgan bo‘lsa, ularga qanday
munosabatda bo‘lgan bo‘lardingiz?

9. Bo‘rilarni qish paytida ta’qib qilish o‘rniga, ularni tabiatga foydali hayvon
sifatida himoya qilish mumkinmi? Agar mumkin bo‘lsa, qanday yo‘llar bilan?
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10. Tasavvur qiling, bo‘rilar 0‘z muhitidan butunlay yo*‘qolib ketdi. Sizningcha,
bu o‘rmon ekotizimiga qanday o‘zgarishlar olib keladi? Hikoya shaklida yozib bering.

11. Agar siz “o‘rmon sanitari” bo‘lgan bo‘rilar haqida hujjatli film ishlash
imkoniyatiga ega bo‘lsangiz, qaysi jihatlarni ko‘rsatishni tanlardingiz?

12. Bo‘rining ehtiyotkorlik va yashirinuvchanlik qobiliyatlari haqida ertak yoki
qissa yozib ko‘ring.

13. Bo‘rilarni inson va tabiat uchun zararsiz qilish uchun ganday texnologiyalar
yoki yondashuvlar ishlab chigilishi mumkin?

14. O‘rmon va tundra hayvonlarining sonini muvozanatda saqlash uchun
bo‘rilardan tashgari boshqa ganday hayvonlar muhim rol o‘ynashi mumkin?

Savollar ganchalik hayotiy, o‘quvchilarni fikrlashga yo‘naltirilgan bo‘lsa, tahlil
shunchalik mukammal bo‘ladi. O‘quvchilarning asar haqida fikrlashi tinglangach
o‘qituvchining ham fikrlarni umumlashtiruvchi xulosaviy munosabati ifodalanishi
muhim hisoblanadi.

Matnda bo‘rining ikki tomonlama tabiati haqida gapirilgan. U bir tomondan, uy
hayvonlariga hujum qilishi sababli odamlarga zarar yetkazadi. Bu, aynigsa,
chorvachilik bilan shug‘ullanuvchi odamlarga iqtisodiy zararni anglatadi. Ammo
boshga tomondan, bo‘rilar 0‘z tabily muhitida juda muhim ekologik vazifani bajaradi.
Bo‘rilar “o‘rmon sanitari” vazifasini bajaradi, hayvonlar sonini nazorat qilish, ta’qibni
sezish gobiliyati mavjud bo‘ladi. Bo‘rilarda qo‘rqitish ta’siri kuchli bo‘ladi, ovchilarga
qarshi ehtiyotkorlik tajribasi mavjud bo‘ladi.

Matnda bo‘rining qishda qanday yashash tarzi haqida qiziqarli ma’lumotlar
keltirilgan: qishki safar, qopgonlardan qochish, o‘g‘irlik. Kuzga borib, bo‘ri bolalari
voyaga Yyetgach, ular ota-onalari bilan birgalikda qishki safarga chigadi. Bu
to‘dalarning ijtimoiy tuzilishini ko‘rsatadi. Bo‘rilar xavfni sezib, qopqon va xavfli
joylardan aylanib o‘tadi. Ularning ehtiyotkorligi va moslashuvchanligi tabiatda omon
golishlariga yordam beradi. Qishki sharoitda bo‘rilar odamlar bilan to‘qnash keladi.
Ular chorvalarga hujum qilib, bir garashda yovvoyi va o‘tkir taktikalardan foydalanadi.

Xulosa. Matn bo‘rilarni nafaqat xavfli yirtqich, balki ekologik tizimning muhim
gismi sifatida tasvirlaydi. Ularning zararli va foydali xususiyatlari bir-birini to‘ldiradi
va bu hayvonlarni yanada gizigarli giladi. Bo‘rilar o‘z aqlliligi, moslashuvchanligi va
o‘rmondagi muhim vazifalari bilan ajralib turadi. Shuning uchun ularga nisbatan
fagatgina zararli yoki foydali degan bir tomonlama yondashuv o‘rniga, ularning
tabiatdagi o‘rnini tushunish muhimdir.

Dars so‘ngida ma’lum bo‘ladiki, “bo‘rilar zararlimi yoki foydalimi” degan
savolni bir tomonlama ko‘rib chiqish noto‘g‘ri. Ularning yovvoyi tabiatda tutgan o‘rni
va inson bilan aloqasi o‘zaro bog‘liq. Tabiatning bu ajoyib vakillariga to‘g‘ri
yondashuv bilan, ulardan nafagat insoniyat, balki butun ekotizim foyda ko‘rishi
mumkin. Shu sabab, bo‘rilarga nafaqat yirtqich, balki tabiatning ajralmas qismi sifatida
garashimiz lozim.

Adabiyot darslarida matnni tahlil qilish o‘quvchilarni fagatgina asarni
tushunishga o‘rgatmaydi, balki ular dunyoqarashini kengaytiradi, estetik va axlogiy
giymatlarni oshiradi.
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