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AHHOTanMsA. MeTo TEIIOTEXHUYECKOTO pacdeTa IacCHUBHBIX CHCTEM
COJIHEYHOr0 00OTpeBa CBOJUTCA K COCTaBJICHUIO OajJaHCOBBIX YpaBHEHUU
(MaTeMaTUYeCKON MOJenu) Il OTACIbHBIX, OOBEMOB, YacTel W B IEJIOM JJis
TEIJIUIl, CYIIWIKA, 37aHUS W ONPECHUTENIb C TOCICAYIOIMINM HUX pPEIICHUEM.
[IpenyoxkeHpl pacyeTHBIC BBIPAXKEHUS 11 TACCUBHOM TI'eJIMOYCTAHOBKU OCEHBIO W
BECHO B TEUYEHHHM KOTOPBIX OTOIUIEHHE B IUICHOYHBIX TEJIMOyCTaHOBKAX
HNONYIMIMHAPUYECKON (HOpPMBI B 3aBUCMMOCTH OT YHCJIA CJIOEB M OPHUEHTALUU TI0
CTOPOHAaM CBE€Ta HMX CBETONPO3PAYHBIX OrPAXKICHUI H MOMXKET OCYIIECTBISITHCA
TOJIKO 3a CYET UCIOJb30BaHUs COJIHEUYHOM »dHepruu. PacueTHble maHHBIE
CONOCTABJIEHbl C pE3yJbTaTaMH JKCIEPUMEHTAJbHBIX U3MEpeHui. BuusHue
TEMIIEPATYPHOTO pPEXUMa BO3AYIIHOM CpeAbl BHYTPU IIACCUBHOM COJHEYHOM
YCTAaHOBKM Ha pPAJMAIIMOHHO — KOHBEKTHBHYIO COCTaBISAIONIYIO KO3(duinenTa
TEIJIOBBIX MOTEPh YEPE3 IIIEHOYHBIE CBETOMIPO3PAUYHBIE OIPAKICHHUS.

KuarwueBble ciaoBa: Panmanus, temnepaTypa, IUIEHOYHOE CBETOIPO3PAYHOE
Orpa)KJicHue, OpUEHTAlUHU, PEXKUM, TEIIMOYCTAHOBKAX

QUYOSH ISSIQXONASI TUPROG‘IDA QUYOSH NURLANISHI
ISSIQLIGINING TABIIY AKKUMULYATSIYALASH KOEFFITSENTI VA
UNING KUNLIK YO‘LINI ANIQLASH

Annotatsiya. Passiv quyosh isitish sistemasini balans tenglamasini tashkil
giluvchilarini issiglik texnikaviy usul yordamida (matematik model) asosida
yechishda, alohida hajmlar, qurilma gismlari va to‘lig: issigxonalar, quritgichlar,
binolar va chuchitgichlar uchun masala yechiladi. Passiv quyosh qurilmalarini kuz va
bahor oylarida isitishda ishlatishda hisoblash usulida plenkali shaffof yarim silindr
shakilda gavatlar soni va yoritgichga nisbatan oretatsiyasi bog‘lanishi keltirilgan.
Hisoblash natijalari tajriva natijalari bilan solishtirilgan. Passiv quyosh qurilmalari
ichidagi havoli muhitning temperatura rejimiga ta’siri, radiatsion konvektiv tashkil
etuvchisini issiglik isrofi garab chigilgan.
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Tayanch so‘zlar: Quyosh radiatsiyasi, temperatura, plenkali shaffof to‘siq,
orentatsiya, rejim, geliogqurilma.

DETERMINATION OF THE NATURAL HEAT ACCUMULATION
COEFFICIENT OF SOLAR RADIATION IN THE SOIL OF SOLAR
GREENHOUSES AND ITS DAY COURSE

Abstract. The method of thermomechanical calculation of passive solar heating
systems is reduced to the compilation of balance equations (mathematical model) for
individual, volumes, parts and in general for greenhouses, a dryer, buildings and a
desalination plant with their subsequent solution. Calculation expressions are
proposed for a passive solar installation in autumn and spring, during which heating
in film solar installations of a semi-cylindrical shape, depending on the number
of layers and the orientation of their translucent barriers to the cardinal points, can be
carried out only through the use of solar energy. The calculated data are compared
with the results of experimental measurements. Influence of the temperature regime
of the air environment inside a passive solar installation on the radiation-convective
component of the heat loss coefficient through translucent film barriers.

Key words: Solar radiation, temperature, film translucent fencing, orientation,
mode, solar installations

BBenenue. B Ttemnmuiax, oTomsieHHE KOTOPHIX B OCHOBHOM 0Oa3zupyercs Ha
HEMOCPEJICTBEHHOM COJIHEYHOW SHEPruH, T.€. Ha WHCOJAIIMOHHOM 0o0OOrpeBe, INpu
SCHOM TOrof€ B JHEBHBIE 4YAaChl CYTOK B IIOYBE, KaK CaMOl TEIUIOEMKOW cpene
COOpPYKEHUSI, €CTECTBEHHBIM IIyTEM AaKKyMYJHPYETCS 3HAYUTEIbHOM KOJIUYECTBO
TEeIJIa KOTOPOE PacXoyeTcs HOUbKD HAa KOMIIEHCAIMIO TEIUIOBBIX MOTEph. B ciydae
NPUTOKA TeIjla OT COJIHEYHOM paaualdd B KOJUYECTBE, OOJBIIEM CYMMBI
AKKyMYJINPYEMOI'O €CTECTBEHHBIM IyTEM B IOYBE TEIUIa U TEIUIOBBIX MOTEPH B
OKPY’KaIOUIYIO CPEAY, B TEIUIMIAX U MMAPHUKAX IPOUCXOIUT NIEPETPEB.

Bo uzbexanue neperpeBa reIMOTEIUINI] OOBIYHO MPUMEHSIOT PAa3JIMYHbBIE THITHI
JOTIOJTHUTEIbHBIX KPATKOCPOUHBIX aKKYMYJIATOPOB Temuia [1-5], KOTopble MO3BOJISIOT
palMOHAJIBHO HCIIOJB30BATh B HOYHOE BPEMS U B TEUEHUE MOCIEAYIOUIUX CYTOK
W3JIMIIEK TEIJla CYMMAapHOW COJIHEUHOM paJualyiy, NPOLICAIEd JTHEM 4Yepes
CBETOIPO3PAYHYIO0 H3OJSLUI0 W MOTJIOMIEHHOW JHUCThIMU PACTEHUHM, IOYBOM H
MHTEPBEPOM COOPYKEHUSI U TEM CaMbIM CIJIQXKUBATh CYTOYHOW XOJ TEMIIEPATYPHI
BO3AYIIHOM CPeAbl BHYTPU I€IMOTEILIULBI.

N3 wu310KEHHOrO CleAyeT, 4YTO ONTHUMallbHasi €MKOCTbh KpPaTKOCPOYHBIX
JOTIOJIHUTENIbHBIX aKKYMYJSITOPOB TEMJIa B TEIMOTEILNIMLIAX MIPH MPOYMX PABHBIX
YCIOBUSAX (MMEIOTCSL B BUY TEIUIOTEXHUUYECKUE KAUECTBA OIPAXKIAOIIUX 3JIEMEHTOB)
3aBHCHUT OT JHEBHOTO XOJ1a €CTECTBEHHOW aKKyMYJISILIMM TEIUIA COJIHEYHOM SHEPTUH B
MOYBE COOPYKECHUH.

OTtmeTuM, 4YTO, HECMOTpPS Ha MHOTOYHMCIICHHBIE WCCJIENIOBaHUS B OO0JaCTH
pa3pabOTKU U CO3/IaHMS TeTUOTEIUIUI] U TETUIOBBIX aKKyMYJATOPOB K HUM, BOIPOCHI
€CTECTBEHHOM aKKyMYJSIHMHA COJIHEYHOTO TEIJla B IIOYBE M €€ BJIWSIHUSA Ha
napaMeTpbl  KpaTKOCPOYHOTO  JOMOJHUTEIBHOIO  aKKyMYJsiTOpa  M3YYEHBI



HEJIOCTATOYHO.

AHanUTHYECKUN METOJ TEIUIOTEXHUYECKOTO pacueTa IeIHOTEINIAL] B KOTOPOM
YUYUTBIBAETCA CYTOYHAs HE CTAIMOHAPHOCTh IPUXOAA CYMMAapHOM COJIHEYHOU
paguanud W TEMIEPATypbl OKPYKAlOLIEeW Cpeabl, NpPHU ONPENEIICHHH ITOTOKa,
AKKyMYJINPOBAHHOTO B IIOYBE COOPY’KEHHH COJIHEYHOrO TEIUIA, JAET 3HAUMTEIbHBIC
norpemHocTy. llpyunHa TOMYy, Kak YK€ OTMEYEHO BBIIIE — HEKOPPEKTHOCTH
MIPEACTABIEHNS CYTOYHOTO MPUXOAa COJHEYHOW paJualyM B BUAE TapPMOHUYECKOIO
psiga BCIAEACTBUE HAIMUUS Pa3pbIBOB (IIPEPHIBUCTOCTh GYHKIMK) OT MOMEHTA 3aX0/1a
JI0 BOCXO/1a COJIHIIA U OrPaHUYEHUE MPU 3TOM IEPBOM rapMmoHukoil. Kpome toro, u3-
3a npeoOjaaHusl MOJSHOM M MACMYPHOM MOrojabl B 3WUMHEE BpeMs IMPEACTaBUTH
CYTOYHBIM MPUXO0J CYMMAapHOW COJHEYHOM pajualuy B BHUJIE TAPMOHUYECKOIO psiaa
IPaKTUYECKU HEBO3MOXKHO.

MeToabl uccIe0BAaHUS M MaTepuaJbl. [ 1eTanbHOro aHaiau3a MpoLEecCOB
€CTECTBEHHOM aKKyMYJISLIUH TEIIa COJTHEYHOTO MU3JYYEHHUS B MIOYBE U ONTUMU3ALUU
€MKOCTH KPAaTKOCPOYHOI'O JIOMOJHUTEIBHOTO AKKyMYJSITOPOB BBOJUM TIOHSTHE
K03 (HUIIMEHTa €CTEeCTBEHHONW aKKyMYJISLMK TEIJIa COTHEYHOTO M3y4YeHUsl B MOYBE
TeJUOTEIUINL. JTO — OTHOLIEHHUE MTOTOKA TEIUIa, aKKyMYJIHMPOBAHHOTO €CTECTBEHHBIM
OyTEM B MOYBE, K MOTOKY COJIHEYHOI'O M3JIYUYEHHs, MOTJIOUIEHHOIO MOBEPXHOCTIMHU
JUCTHEB pacTeHUil (MpU HAIWYUMU PACTUTEIBHOIO IOKpPOBA) WJIM TMOYBHI (TpU
OTCYTCTBUU TaKOBOT'0) BHYTPH I€JIMOTEILIUIIBI.

Ecnu 00o3naunm yepe3 Qe(X=0,z) mOTOK Temia, akKyMYJIMPOBAaHHOTO B MOYBE

€CTECTBEHHBIM IIyTeM, 0. (2), Ao, (Z)- MOTOKU TEIla COJIHEYHOTO W3JIy4YeHUs,
MOTJIOIIEHHOTO TOBEPXHOCTBHIO JIMCTHEB PACTEHMM U TOYBOH, TO, COIJIACHO

OIIPCACIICHUIO, KOE)(i)(i)I/IHI/IGHT €CTECTBEHHOM AKKYMYJBIOHUHW  TCIIJIa COJIHCYHOI'O
N3JTYUYCHUS B IIOYBC I'CIIMOTCILIINIL

kgzn = qF (X = O’ Z)/ qnoep ) (1)
kff” - qF (X = O’ Z)/qnoen ) (2)

(cpn, 6pN-cOOTBETCTBEHHO, C PACTUTEIBHBIM MIOKPOBOM U 0€3 HEro).

B ycrnoBusix HecTallmOHAPHBIX TETIOBBIX MPOIIECCOB, 00YCIOBICHHBIX CYyTOYHOM
HEPaBHOMEPHOCThIO NPHUXO0Ja COJTHEYHOM paavalid U WU3MEHEHHS TEMIIEpaTypbl
OKpYyXKaroulen cpeibl, 3akoHa Oypbe

ot (X,z
QF(Xzo’Z)z_l%h@O- ©)

[Ipencrasnsast quddepennnan B mpaBoil yactu (3) B pa3HOCTHOU Gdopme s
pacyera MOTOKa TeIja COJHEYHOTO U3Iy4YCHHUS, aKKyMYJIUPOBAHHOTO B TIOYBE
TeIMOTETUTHAIIHI, UMEEM

0. = % . -) @

B coorserctBum ¢ [1-5], 3Hayenus t, mpU  OTCYTCTBUM M HAJIUYUU

pPacTUTEIBHOIO TOKPOBA BHYTPU TENHOTEIUIMIl Ompeaensercs u3  (Qopmyin
COOTBETCTBEHHO.
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[ToacraBnsas (5) u (6) B (4), mocie HEKOTOPHIX YIPOIICHUN TOJIydyaeM
BBIPKEHUS ISl pacdyeTa MOTOKOB COJTHEYHOI'O TeIlia, aKKyMYJIHMPOBAHHOTO B MOYBE
TeIMOTEIUINIL PU HAJIMYKMU U OTCYTCTBHH B HUX PACTUTEIHHOTO MTOKPOBA,
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OtmeTtuM, 4TOo KOA(POUIIMEHTH €CTECTBEHHOW aKKyMYJSIUU TeIia HAJIWYUU U
OTCYTCTBUH B HHMX PaCTUTEIBHOTO MOKpOBak®'u Kk’ ompeneiaseMble U3 OTHOLICHUN

(7) u (8), uMeroT (PU3NUECKUN CMBICT TIPU (] >0 u q >0. Kak BunnO u3 (7)

noan, ;41 noek 41

1 (8), k?u k' mpu MPOYUX PABHBIX MPSAMO IMPOMOPIIMOHAIBHBI, COOTBETCTBCHHO,

MOTOKaM COJHEYHON panuanuu (g ) MOTJIOLIEHHBIM TMOBEPXHOCTAMHU

noau, a n04
JUCTHEB PACTCHHU W TIOYBBI BHYTPU TEIUOTEIUIMIIBI, U TEMIIEpaType OKpPYIKarolen
cpenbl tp, 0OpaTHO MPOMOPIMOHATBHEI MPUBEACHHOMY KOY(PUIIMEHTY TEIIOBBIX
IIOTEPH Y€PE3 CBETOIPO3PAYHYIO U30JIALMIO-K 7.

Pe3yabTathl U oOcy:xkaeHue. B manHON paboThl HCCIEIOBAIM COTJIACHO
pacyeToB, BBIMOJHEHHBIX ISl CEPEIMHBbI JeKaOpsi W MapTa MeEcCAIeB, MpPU SICHOMN
MOroJIe U NPU HAIMYUM WIH OTCYTCTBUM BHYTPH PacCMaTpUBAEMbIX T€IIMOTEIUIUIL
PaCTUTENBHOIO TOKPOBA.

Ha puc.l m 2 mpuBeneHsl MHEBHBIE XOABI KOIP(HUIIMEHTOB €CTECTBEHHOM
AKKYMYJSILIMM TEIUIa COJHEYHOI'0 W3JIy4Y€HHUS B IIOYBE TEIHMOTEIUIMI C OJHO- H
JBYXCJIOMHBIM CBETONPO3PAYHBIMHU IJICHOYHBIMH OTPaXKICHUSAMU
MONYUWIMHAPUYECKOU (HOPMBI, UMEIOIIMMH SKBATOPUAIBHYI0 U MEPUIUOHATBHYIO
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OpHUCHTAIMU IIO CTOPOHAM CBETa TCIIMOTCINIML JIA CCPCAHMHBI ):[eKa6p51 n MapTa
MCCALCB, IIpH SICHOM TMOroge Hu IIp1  HAJIWYUKW WX OTCYTCTBHMU BHYTPHU
paccMaTpruBaACMBbIX I'CJIMOTCIUINI] PACTUTCIIBHOI'O IIOKPOBA.
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Puc.1. JIneBHble X0abl KOX(D(OUIIMEHTOB €CTECTBCHHON AaKKyMYJISIIMU Teria
COJIHEYHOTO W3JIyYEHUsS B I[IOYBE TEIMOTEIUIUIIBI JJIsi SKBaTOpHaibHOro(a) u
MEpUMOHATIBLHOTO (0) pacCHOJOXKEeHUS € OJIHO-(TyHKTHpPHAsl)) M JBYXCJIOMHBIMHU



(crutomHast)

CBCTOIIPO3pavYHbIMHU IIJIICHOYHBIMU Orpax AICHUSAMHA

NONYUWIMHAPUYECKOo (opMbl aist cepenuHbl aekadps:l u 1’-npu Haauuuu B
TEIUIMLE PACTUTEIBHOIO MOKPOBA; 2 U 2’ - IPU OTCYTCTBUU PACTUTEIBHOIO MOKPOBA.
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Puc.2. JlneBHble X0abl KOX(D(OUIIMEHTOB €CTECTBEHHOW AaKKyMYJISIIMU Teria

COJIHEUHOM HU3JIY4YCHHA B 1I0OYBC TI'CIIMOTCIIIMIIBI

JJI.  DKBaTOpHajdbHOro(a) u

MEPUANOHATBLHOTO (0) pacmoyioKeHusi ¢ OAHO-(TyHKTHUpHAsi) W JABYXCIOWHBIMH

(crutomHas)

CBCTOIIPO3PaYHbIMHU IIJIICHOYHBIMH OIrpaXxICHUAMMA

MONYUWJIMHAPUYECKOU (PopMBI it cepeuubl MapTa:l u 1’ -npu HaTu4Yuu B TEIUTUIIE
PaCTUTENBHOIO OKPOBA; 2 U 2’ - IPU OTCYTCTBUU PACTUTEIIBHOTO IMOKPOBA.



Ha puc.l u 2 npuBeaeHsl AHEBHBbIE XOAbl KO3(P(UIHMEHTOB €CTECTBEHHOU
AKKyMYJIUM TEIUIa COJMHEYHOTO H3JIy4YEHHsS B IIOYBE TEIUOTEIUIMI] C OJHO- M
JBYXCJIOWHBIM CBETOIPO3paYHbIMU IIJIEHOYHBIMU OTpaXXACHUSIMH
MOJIYUUJIMHAPUYECKON (DOPMBI, UMEIOUIMMHU 3KBAaTOPUAIBHYIO U MEPUAHOHAIBHYIO
OpUEHTAllMM CTOPOHAM CBETa ISl CEpEeAMHBI JeKa0psi U MapTa MECSLEB, NMPU SICHON
IOTOJI¢ U IPU HAJWYUU WM OTCYTCTBHM BHYTPH PacCCMATPUBAEMBIX T'E€IMOTEILINIL
PACTUTENBHOIO IMOKPOBA IUIEHOYHBIMM OrpaxkaeHusMH HauumHaercs ¢ 8.30 yrpa u
3akaHuuBaeTcs B 15.00 gus. 3HaueHus k, , B OCHOBHOM 3aBHUCHUT OT HaJW4us WU

ak

OTCYTCTBHUSI PACTUTEIBHOTO MOKPOBA B FEJIMOTEIUIMIAX U HE3HAYUTEIbHO 3aBUCHUT OT
UX OpHEHTAIlMM TI0 CTOpPOHAM CBeTa. Tak, MaKCHMajbHblC 3HAa4YeHUsS Ka B
reJIMOTEIUINIAX, HWMEIOIIUX JBYXCJIOWHBIE CBETOMNpAa3payHble OrPAXKICHUS U
HKBATOPUAIBHYIO OPUEHTAIMIO, IPU HATMYUM U OTCYTCTBHM B HMX PACTUTEIBHOTO
MOKPOBa COCTAaBIIAIOT, COOTBETCTBEHHO, 0,4549 1 0,6645 (B 114), a B renuOTEIIUIIAX,
UMEIOIINX MEPUIUOHANIbHYIO opueHTaruto -0,4405 (B 114) u 0,6459 (8 10 u 30 mun),
4yTO B cpefHeM Oonbiie Ha 3,2%. [Ipu oTCyTCTBUM pAcTUTENBLHOTO MOKPOBA BHYTPU
reJIMOTEIUINI 3HaUYeHUs Kk, BBIIIE, YEM MpPU HAIMYUU U B MAKCUMyME€ WX pa3HHUIIA

cocTaBiisieT B cpeaHeM 46%.
W3 ananuza rpadukoB puc.2 a u 6 cieayer, 4To B MapTe MecsIIe:
-MaKCUMaJIbHbIC 3HAYCHHS K B TEIHOTEIUIMIIAX, UMEIONIUX MEPUINOHAILHYIO

OpUCHTAIMIO, TPU HAIUYMM U OTCYTCTBUM B HHUX PACTUTEIHLHOTO IOKPOBa
coctapisitor  0,4363 (11u 30 mwmH) u (114), B reamoOTEIIMIAX, HWMEIOIIUX
AKBaTOpHANIbHYIO opueHTaIuio — 0.4643 u 0.6692, yto B cpenneM Ha 6,5% OosbIie; -
KaK M Mpenoaraioch, Kk, MpU OTCYTCTBHHM B HUX PACTUTEIBHOTO MOKPOBA BHYTPHU

TeJIMOTEIUINI BBIIIE, YeM IMPU €ro HalIuduu, ¥ B mMakcumyme (11 4) sta pasnuna
cocTaBJisieT B cpenHeM 44%.

3akiaouenne. Ilpemioxena wmeroaumka — ompeaesieHus — kKoddduimeHTa
€CTECTBCHHOW aKKyMYJISIITUU TEIIa COJIHEYHOTO M3JYyYCHHS B IOYBE T'€ITMOTCIUINIIBI
Y BBISBJICHA CTENCHb 3aBUCHMOCTH OT YHCJIA CJIOEB OPHUEHTAIIMH CBETOIPO3PAYHOTO
IJICHOYHOT'O OTPaXKACHUS TEIUOTEIUIUIBI, HAJTUYUS WM OTCYCTBUS PACTHUTEIHLHOTO
MIOKPOBA B IeJIMOTEIUIMIIAX M BPEMEHH CYTOK M MIEPHO/ia roja.
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Abstract: This article gives an unconventional definition of the definition
of reflection (function) and clearly proves some properties of the traditional
definition.
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Kirish. Biz o‘rganadigan barcha obektlar ularni har xil nomlar bilan atalishiga
garamasdan: so‘zlar, simvollar, majmualar, sonlar, funksiyalar, formulalar va
boshgalar to‘plamlar bo‘ladilar. Intuitiv nuqtai nazardan albatta hamma matematik
obyektlar to‘plamlar emas, masalan qavslar haqida yoki propozitsional
o‘zgaruvchilarni to‘plamlar kabi tushunish qiyin. Biroq munosib kelishuv (kodlash)

orqali ularni to‘plar bilan aynan bir narsa deb garash mumkin. Xususan gavsni {{@}}
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to‘plam bilan aynan bir narsa deb qarash mumkin. Bu usul sermaxsul bo‘lib bu
maqolada ham shunday kelishuv gabul qilinadi. To‘plamlar nazariyasining aksiomasi
sifatida biz ekstensionallik aksiomasini gabul gilamiz , u bir xil elementga ega
bo‘lgan ikki to‘plamni teng deb tasdiglaydi-boshqacha aytganda ixtiyoriy to‘plam
o‘zining elementlari bilan bir qiymatli aniglanadi.

Mavzuga oid adabiyotlar tahlili. Agar aa,,...,a,
elementlari bo‘lsa, u holda ektensionallik aksiyomasiga muvofiq A to‘plamni
{a,,8,,...,a,} orqali belgilaymiz. Shu bilan birga a,,a,,...,a, lardan ixtiyoriy ikkitasi
har xil deb faraz qilinmaydi. Tushinarliki bunda bitta A to‘plam shunday ko‘p
belgilashlarga ega bo‘lishi mumkin masalan, {a,b,a}={a,b,b}={a,b}={b,a}.
@,{@},{@,{@}},Va hakazo to‘plarni (har qaysi keyingisi barcha oldingilaridan
tashkil topgan) natural sonlar deb ataladi va mos ravishda 0,1,2 va hakazo orgali
belgilanadi. Barcha natural sonlar to‘plami @ orqgali belgilaymiz.

a,d,,...,a, so‘zlar va a,0a,,.,a, chekli ketma-ketliklar o, a,,..,c,

elementlarning tartiblangan < o, r,,...,c, > nabori bilan aynan bir narsa deb garaladi

uni hozir n bo‘yicha induksiya bilan aniqlaymiz.
Tadgiqot metodologiyasi. Ta’rif. Bo‘sh to‘plam elementlarining tartiblangan
nabori < > & to‘plamga teng. Bitta a elementning tartiblangan nabori <a> esa a

teng. Ikkita a va b elementlarning tartiblangan nabori <a,b> tartiblangan juftlik
deb ataladi va {{a}{a,b}} ga teng. Agar n>2 bo‘lsa u holda a,a,,..a,
elementlarning tartiblagan nabori <a,,a,,...,a, > tartiblangan <<a,,a,,...,a,,>4a, >

juftlikka tengdir.
<a,a,,..,a, > tartiblangan naborni ba’zan kortej deb ataymiz Nn soni esa

<a,a,,..,a, > kortej uzunligi deb ataymiz, shu bilan birga bo‘sh kortej uzunligi
deb ataymiz,shu bilan birga <> bo‘sh kortej uzunligi nolga teng. n>2 uzunlikka
ega kortejni tartiblangan n -lik yoki oddiygina n -lik deb ataymiz (uchlik, to‘rtlik va
hakazo). So‘zlarni va ketma-ketliklarni tartiblangan nabor bilan aynan bir narsa deb
garash ushbu jumlaga muvofig mumkin.

Jumla 2.1.1. Agar <aj,a,,..,a >=<b,b,..,b > bo‘lsa u holda
a=0b,.,a =b.

Isbot. Tartiblangan nabor ta’rifidan bunda jumlani n=2 uchun isbotlash
yetarligi kelib chigadi. <a;,a, >=<b,,b, > shartlardan va tartiblangan juftlik

ta’rifidan quyidagiga ega bo‘lamiz.
{a}e{{a}.{a,a,}}=<a,a,>=<b,b,> va <b,b,>={{b} {b,b,}}
bo‘lganidan u holda {a,} ={b} yoki {a,} ={b,b,}, shuning uchun b, e{a,} yoki
ble{al} ya’ni b =a,. Agar {X, y}:{x,z} bo‘lsa u holda y=z bo‘lishini ko‘rish
qiyin emas. Hagigatdan ham ,agar {x,y}={x,z} bo‘lsa, u holda y=x yoki y=z
bo‘ladi. Agar y=1z bo‘lsa, u holda tasdiq to‘g‘ri. Agar y=X bo‘lsa, u holda
{xz} ={x,y}={xx}={x} dan z=x bo‘lishi ya’ni y=z ekanligi kelib chigadi.

- A to‘plamning hamma



Unda  o‘rnatilgan  a =b  tenglikdan  <a,b >=<b,b, > ekanligidan
<a,a, >=<a;,b, > bo‘lishi kelib chiqadi.

{{a}.{a.a,}}={{a}.{a,h,}} buyerdan {a,a,}={a,b,} tenglikni keyin esa
a, =b, tenglikni hosil qilamiz. Bundan tashgari n>2 da n-1>1 bo‘lib,
<a,a,,...,a, >=<b,b,,...b,. > = <<a,a,..a,>a >=<<b,b,,...0  >b > =
<a,a,,..,a, , >=<b,b,,...,0 ,> va a ,=b. Unda induksiya faraziga ko‘ra
a, =b,..,a,,=Db, ,,a, =b bolishi kelib chigadi.

Ta’rif. a) {< A, >\a1eA1,...,an eAq} to‘plamni A,...,A, to‘plamlarning
dekart ko‘paytmasi deb ataladi va A x...x A orgali belgilanadi.

Agar X c A x..xA bo‘lsa u holda ae A barcha a elemetlar to‘plamini,
gaysiki ular uchun shunday a,...,a ;,a_,,...,a
<a,..,8 ,,a,8,,.,8, > X bo‘lsa X to‘plam proyeksiyasi deb ataladi va np'X
orqali belgilanadi ya’'ni
npyX ={aeAla,...a.a,,...a, larmavjud bo'libbunda<a,,...a ;,a,a,,,...a, >€ X }
b) Agar A =..=A =A bo‘lsa u holda A x..xA ko‘paytmani A to‘plamning
dekart n -darajasi deb ataladi va A" orgali belgilanadi. Agar n=0 bo‘lsa u holda
ta’rifga muvofiq A’ ={@} deymiz.

. elementlar mavjud bo‘lib bunda

c) Bc A" gism to‘plamni A ga n -o‘rinli munosabat yoki predikat deb ataladi.
Agar B -birorta A to‘plam uchun A ga n -o‘rinli munosabat bo‘lsa u holda B ni n
-o‘rinli munosabat yoki predikat deb ataymiz.

d) Agar B -ikki o‘rinli munosabat bo‘lsa u holda ikki o‘rinli munosabat

{< a,b> \< b,a>e B} ni B ga teskari munosabat deb ataymiz va B~ orgali
belgilaymiz.

e) Agar B,C -ikkita ikki o‘rinli munosabat bo‘Isa u holda ikki o‘rinli munosabat
{< a,c>|<ab>eBva<bc>eC, birortabuchun} ni ikki orinli  B,C
munosabatlarning kompozitsiyasi yoki ko‘paytmasi deb ataladi (BC) yoki BC orqali
belgilanadi.

<a>=a bo‘lganligi tufayli A'= A shuning uchun A ning gism to‘plami A ga
bir o‘rinli predikat bo‘ladi. Ko‘ramizki bunda O -o‘rinli predikatlar faqat ikkita: &
va {@} chunki A’ = {@} va u hammasi bo‘lib ikkita qism to‘plamga ega < A’ va
{@} = A°. B™ ta’rifidan darhol ushbu tenglik kelib chigadi: B=(B™)™ hagigatdan
ham |<a,b>eB <<ba>B™ < <ab>e(B™)™ ya'ni. B=(B™)™.

2.1.2. Jumla. Agar B, C va D ikki o‘rinli predikatlar bo‘lsa, u holda

a)((BC)D) =(B(CD))

b) (BC)™"' =(C'B ™) Ishot. a) <x,y>e((BC)D) bo‘lsin, unda birorta v uchun
<x,v>e(BC) va <v,y>eD ega bo‘lamiz va shuning uchun birorta U uchun
<x,u>eB va <u,v>eC larga ega bo‘lamiz ya’ni birorta U va Vv lar uchun



<x,u>eB, <uyv>eC va <v,y>eD larga ega bo‘lamiz, shunday qilib
<u,y>eCD va <xy>eB(CD) ya’ni (BC)DcB(CD) qism bo‘lishiga ega
bo‘lamiz. B(CD) < (BC)D qism bo‘lishi xuddi shunday isbot gilinadi.

<X,y >€(B(CD)) bo‘lsin. Unda birorta U uchun <X,u>eB va <u,y>e(CD)
ega bo‘lamiz va shuning uchun birorta v uchun <u,v>eC va <v,y>eD larga ega
bo‘lamiz ya’ni birorta U va Vv lar uchun <x,u>eB, <u,v>eC va <v,y>eD larga
ega bo‘lamiz. Shunday qilib <x,v>e(BC) va <x,y>e(BC)D ya’ni
B(CD) c ((BC)D) qism bo‘lishiga ega bo‘lamiz. Ikkita (B(CD))c ((BC)D) va
((BC)D) < (B(CD)) qism bo‘lishlaridan ((BC)D) =(B(CD)) tenglikga ega bo‘lamiz.

Tahlil va natijalar. Isbot. b)<x,y>e(BC)™" yani <y,x>eBC shuning
uchun birorta z uchun <y,z>eB , <z,x>eC larga ega bo‘lamiz, ya’ni
<z,y>eB* wva <x,z>eC™* shuning uchun <x,y>eC'B™" ya’ni
(BC)™* = C™'B ™ qism bo‘lishi isbotlandi.

Endi <X,y>eC™'B™ bo‘lsin. Shu sababli birorta z uchun <x,z>eC™ va
<z,y>eB™ larga ega bo‘lamiz ya’ni <Yy,z>eB va <z,x>eC shuning uchun
<y,x>eBC yoki <x,y>e(BC)™ ya’ni C'B™* < (BC)™ qism bo‘lishi isbotlandi.
Ikkita (BC)'cC™'B™* va C'B*'c(BC)*' gism bo‘lishlardan (BC)*=C*'B™*

tenglikka ega bo‘lamiz.
2.1.2 Jumlada isbotlangan kompozitsiyaning assosativligi ((BC)D)=(B(CD))

ni (BCD) orqgali belgilashga imkon beradi. Shu sababga ko‘ra n ta predikatlarning
kompozitsiyasi (B, B,,...B,) bir giymatli aniglangandir. Ixtiyoriy predikatlar uchun
kompozitsiyaning kommutativligi (BC)=(CB) o‘rinli emas ekanligini takidlab
o‘tamiz. Masalan, Bc—R® bu yerda R -haqiqiy sonlar to‘plami va CcR®
munosabatlarni quyidagicha aniglaymiz.

B:{<x,y>|y:x+1, XGR}gRZ, C:{< X,y>‘y:X2, Xe R}g R®

Unda BC:{<x,y>\y:(x+1)2,xGR}, CB:{<x,y>\y:x2+1,XeR}
shuning uchun BC #CB.

Ta’rif. A to‘plamdagi U ikki o‘rinli munosabatni

a) Agar U={<a,a>/ae A} bo‘lsa A’ diogonali deb deb ataladi va id, orqali
belgilanadi;

b) Agar id, cU bo‘lsa A da refleksiv deb ataladi;

¢) Agar U=U" bo‘lsa A da simmetrik deb ataladi;

d) Agar (UJ) cU bo‘lsa tranzitiv deb ataladi;

e) Agar U refliksiv, simmetrik va tranzitiv bo‘Isa A da ekvivalentlik munosbati
deb ataladi.

f) Agar UnU™ cid, bo‘lsa antisemmetrik deb ataladi. A to‘plamdagi U ikki
o‘rinli munosbat fagat va fagat shu holda qachonki a € A bo‘lgan barcha a lar uchun



<a,a>elJ bo‘slagina refliksiv bo‘ladi, chunki ae A barcha a lar uchun
<a,a>eid, vaid, cU .

A to‘plamdagi J ikki o‘rinli munosbat fagat va fagat shu holda gachonki
<a,b>elU = <b,a>el bo‘lgandagina simmetrik bo‘ladi, chunki agar <a,b>eU
bo‘lsa u holda U=U" bo‘lgani tufayli <a,b>eU™* = <b,a>ecl.

Agar <a,b>el va <b,c>elU = <a,c>elU, u holda A to‘plamdagi U ikki
o‘rinli munosabat tranzitiv munosabat bo‘ladi. Chunki agar <ab>el va
<b,c>elU = <a,c>eUUJ ammo UUcU bo‘lgani tufayli <a,c>el. Agar
<a,b>el va <b,a>elU = a=Db shart bajarilsa, u holda A to‘plamdagi U ikKi
o‘rinli munosabat antissmmetrik munosbat bo‘ladi, chunki agar <a,b>el va
<b,a>elU = <ab>elU va <ab>eU'=<ab>eUnU™ Ammo
UnU'cid, =<ab>eid,=>a=h. Masalan
{< m,n >|m va n 0'zaro tub natural sonlar} predikati @ da simmetrik predikati
bo‘ladi, ammo @ natural sonlar to‘plamida refliksiv ham emas va tranzitiv ham
emas. {< m,n >\(n —m)>0,nme a)} predikati esa @ da tranzitiv predikati bo‘ladi
ammo o da simmetrik ham emas va refliksiv ham emas. Hagigatan ham
U= {< m,n >|m va n o'zarotub natural sonlar}. Agar
<mn>elJ=(mMn)=1 mnew=MNm)=1=(n,m)=1 nmew=<nm>ecl
2ew va (2,2)=2 ya’ni (2,2)#1 shuning uchun (2,2)¢U . Demak |J predikati
refleksiv emas. <2,3>elJ chunki (2,3)=1va 2,3ecw , <3,4>el chunki (3,4) =1
va 3,4e® ammo <2,4>¢U chunki (2,4)=2 va (2,4) #1 ya’ni U predikti tranzitiv
bo‘lmaydi.

U={<m,n>|(n-m)>0,mnea| predikat tranzitiv predikati bo‘ladi, chunki
<mn>elJ va <np>eU=(n-m)>0, mnew va (p-n)>0,npeco =
p—-m=n-m+p-n>0 mpew = <m,p>el. <2,3>el chunki (3-2)>0 va
2,3cw

ammo <3,2>¢U chunki 2—-3=-1 va (2—3)>0 to‘g‘ri emas, shuning uchun
U predikati @ da simmetrik munosabat bo‘lmaydi. <2,2>¢U chunki 2—-2>0
to‘g‘i emas ya’ni J predikati @ da refleksiv bo‘lmaydi.

U - A to‘plamda n - o‘rinli munosabat va B< A, u holda B to‘plamdagi
UNB" munosabatni U munosabatning B to‘plamdagi cheklanishi deb ataymiz.
Ayonki, oldingi ta’rifdagi a)—e) tipdagi munosabatlarning ixtiyoriy B< A gism
to‘plamdagi cheklanishlari ham shuningdek mos ravishda a)—e) tipdagi

munosabatlar bo‘ladi.
Agar A to‘plamdagi U ikki o‘rinli munosabat refleksiv bo‘lsa, u holda

UnB?*=U,- U munosabatning B to‘plamdagi cheklanishi ham refleksiv bo‘ladi,
chunki agar id, cU bo‘lsa, u holda



id, "B*={<a,a>lacA}nB?={<a,a>aeB=id, va id,=id,nB*cUnB*=U,
ya’ni id; cU, . Agar A to‘plamdagi U ikki o‘rinli munosabat simmetrik bo‘lsa , u
holda UnB?=U, - U munosabatning B to‘plamdagi cheklanishi ham simmetrik
bo‘ladi, chunki Ur=UnB)* =UnB’ =,
<x,y>(UnB) o<y, x>eUnB*< <y, x>l va
<y, x>eB’o<xy>elU va <xy>eB®<<xy>eUnB® ya’ni

Agar A to‘plamdagi U ikki o‘rinli munosabat tranzitiv bo‘lsa, u holda
UnB?*=U,— U munosabatning B to‘plamdagi cheklanishi ham tranzitiv bo‘ladj,
hagigatdan ham agar <ab>elU,U, bo‘lsa, u holda birorta ¢ uchun

<a,c>elU, va<cb>elU, =<ac>eUnB’ va <c,b>eUnB?
(<c,b>elUva<cb>eB?) =<ab>eUU va <ab>eB’B*>. UJcU va
B°B* c B? bo‘lgani tufayli = <a,b>elU va =< a,b>eB?

=<ab>eUnB*=<ab>el, ya'ni U, U, cU,.
Agar A to‘plamdagi U ikki o‘rinli munosabat A da ekvivalentlik munosabati
bo‘lsa, u holda |J munosabat A da refleksiv, simmetrik va tranzitiv bo‘ladi, shuning

uchun UnB?=U,—B to‘plamdagi |J munosabatning cheklanishi ham refleksif,
simmetrik va tranzitiv bo‘ladi ya’ni B da ekvivalentlik munosabati bo‘ladi.

<ab>eU nU'=<ab>el, va <ab>elU'=<ab>el), va
<b,a>el, = <ab>UnB* va <ba>eUnB*=<ab>clU va <a,b>eB? va
<b,a>elU va <b,a>eB® =<ab>elU va <ba>el va <ab>eB® va
<b,a>eB’=<ab>eclU va <ba>cl va aeB va beB=a=b va
a,beB=<a,b>eid; ya’ni U, mUIl cid;.

2.1.3 Misol. Agar ~ A=A va ixtiyoriy 1i,jeJ uchun yo A=A, yoki
ANA = bo'lsa R :{A‘i € J} ni A to‘plamning bo‘laklanishi (bo‘linishi) deb
aytamiz. A da quyidagi ikki o‘rinli  munosabatni  aniglaymiz.
E.={<ab>abe A birortaiuchun}. Ayonki E, A to‘plamdagi ekvivalentlik
munosabati bo‘ladi. E, = A’ chunki Y A=A=AcAabeA =abeA=

<a,b>eE, =><ab>e A= E, c A%, aeA:>ae_uJA:>aeA birorta ieJ

uchun = a,aeA birorta ieJ uchun = <a,a>eE; ixtiyoriy aeA uchun
=id, c E; ya’ni E; munosabat refliksivdir. <a,b>eE, = a,be A birorta ieJ
uchun = b,ae A birorta ieJ = <b,a>eE; ya’ni E; munosabat simmetrikdir.
<a,b>eE; va <b,c>eE; —abeA birort ieJ uchun va b,ce A, birorta
jed uchun  =beA va beA=>ANAzD=A=A=i=] Vva
a,ce A =><a,c>eE; ya’ni E; munosabat tranzitivdir. A to‘plamdagi ixtiyoriy
ekvivalentlik munosabatini 2.1.3 misolda ko‘rsatilgan usul bilan hosil qilish



mumkinligini osongina ko‘rsatish mumkin. Haqigatdan ham E — A da ekvivalentlik
munosabati va R = {EX|X e A} bo‘lsin. E ning refliksivligidan ya’ni xe A ixtiyoriy
X element uchun <x,x>eE dan x e E, kelib chigadi, demak xe U E, = A. E ning

xeA

simmetrikligi va tranzitivligidan agar <x,y>eE u holda E, =E, bo‘lishi kelib
chigadi chunki zeE, =><z,x>eE va <xy>E=<z,y>cE=1z€E, ya'ni
E,cE, zeE, =><z,y>ekE va <X,y>E=<z,y>ekE va
<y,x>eE = <z,x>eE = zeE, ya'ni E cE,. Ikkita E,cE, va E ,cE
qism bo‘lishlardan E, = E, tenglikka ega bo‘lamiz.

Agarda <X,y>¢E bo‘lsa u holda E, "E =@ bo‘ladi. Aksini faraz gilamiz
E, NE, #Q bo‘lsin. Unda shunday z mavjudki zeE, va zeE, = <z,x>€E va

<72,y>eE = <x,z>eE va <z,y>eE = <x,y>eE zidiyat hosil gildik. Hosil
gilingan ziddiyat bunda agar <x,y>¢E bo‘lsa, u holda E. NE, =& bo‘lishini

isbotlaydi. Shunday gilib E ekvivalentlik munosabati bo‘yicha RE:{EX|XEA}
ekvivalent sinflar to‘plami A to‘plamning bo‘laklanishi bo‘ladi va E;_=E.

Ta’vif. a) f-ikki o‘rinli munosabatni agar ixtiyoriy a,b,c lar uchun
<a,b>ef va <ac>ef dan b=c kelib chigsa akslantirish yoki funksiya deb
ataladi.

m f ={x|shunday y mavjudki (<x,y>e f)} to‘plamni f ning aniglanish
sohasi deb ataladi va domf orqali belgilanadi.
3 f ={y|shunday x mavjudki (< x,y > f)} to‘plamni esa f ning giymatlar sohasi
deb ataladi va rangf orgali belgilanadi.

b) Agar f™* teskari munosabat ham akslantirish bo‘lsa, f akslantirshni

in’yektiv (yoki har xil qiymatli) akslantirish deb ataladi.
c) Agar domf = A va rangf — B bo‘lsa, u holda f akslantirishni A to‘plamni

B to‘plamga aks ettiruvchi akslantirish deb ataladi.
d) Agar domf = A va rangf =B bo‘lsa, u holda f akslantirishni A to‘plamni

B to‘plamga aks ettiruvchi syur’ektiv akslantirish (yoki A to‘plamni B to‘plam
ustiga aks ettiruvchi akslantirish) deb ataladi.
f) Agar f akslantirish bir vaqtda ham in’yektiv, ham A to‘plamni B

to‘plamga aks ettiruvchi syur’yektiv akslantirish bo‘lsa, f akslantirishni A

to‘plamni B to‘plamga aks ettiruvchi biyektiv akslantirish (yoki A to‘plamni B
to‘plam ustiga aks ettiruvchi o‘zaro bir qiymatli akslantirish) deb ataladi.

e) A" to‘plamni A to‘plamga aks ettiruvchi f akslantirish A to‘plamda n-—
o‘rinli amal deb ataladi.

Ayonki A* to‘plamning id, diogonali A to‘plamda biyektiv bir o‘rinli amal
bo‘ladi. f:A— B yozuv bundan buyon A to‘plamni B to‘plamga aks ettiruvchi f
akslantirish belgilanadi, f:A>—B yozuv bilan A to‘plamni B to‘plamga aks



ettiruvchi f in’yektiv akslantirish belgilanadi, f: A—— B yozuv bilan A to‘plamni
B to‘plamga aks ettiruvchi f syur’yektiv akslantirish belgilanadi.

Funksiya(akslantirish) tushunchasi
X va'Y - qandaydir to‘plamlar bo‘lsin.
Agar birorta f qgonunga muvofiq har gqaysi xe X elementga yeY element

mos kelsa X to‘plamda aniqlangan qiymatlari Y to‘plamda bo‘lgan funksiya mavjud
deb aytiladi.

Funksiya tushunchasining keltirilgan bayoni ishning mohiyatini aks ettirishda
juda ham faol namoyon bo‘ladi. Biroq zamonaviy qonunchilar nuqtainazaridan uni
ta’rif deb atash mumkin emas chunki funksiya tushunchasiga ekvivalent bo‘lgan
moslik tushunchasidan foydalanildi. Shuning uchun funksiya(akslantirish) a) ta’rifini

zamonaviy gonunchilar nuqtai nazaridan ta’rif deb atash mumkin.

Foydalanilgan adabiyotlar:
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Kirish. XXI asrga kelib ma’naviyat butun insoniyat uchun dolzarb ma’naviy
ozugaga aylanib ketdiki, natijada usiz har ganday qudratli jamiyat yoki davlat
tanazzulga yo‘l tutishi aniq bo‘lib qoldi. Prezidentimiz Sh. M. Mirziyoyev alohida
ta’kidlaganidek, bugungi kunga kelib xalqimiz va yurtimizning istigbolini
belgilashda, “...insoniyat dunyosining buyuk bir yoritgichi — ma’naviyat chirog‘i bor.
Bu chirogning boshgalardan farqgi shuki, u insonning ongi va tafakkurini yoritadi,
galbi, vijdonini uyg‘otadi, odamiylik hissini kuchaytiradi. O‘zbekistonning yangi
uyg‘onish davrini yaratishga kirishar ekanmiz, har bir yurtdoshimizning qalbi va
ongida ana shunday ma’naviyat shu’lasi porlashi va u bizni ezgu ishlarga undab,
yuksak mas’uliyat tuyg*usi bilan yashashga da’vat etishi zarur”[1].

Shunday ekan, har bir inson hamda kamol topib kelayotgan yosh avlod uchun
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ma’naviyat suv bilan havodek naqadar zarurligini unutmasligimiz darkor. Ma’lumki,
masala va muammoning mohiyatini anglab yetish chog‘ida uning mazmunini ochib
berish magsadida ishlatiladigan tushuncha va kategoriyalarning mazmun-mohiyatiga
e’tibor qaratish juda muhim sanaladi. Shu ma’noda ma’naviyat va madaniyat
tushunchalari ham alohida ilmiy tahlillarga muhtoj bo‘lib, ayrim tadqiqotchilar
tomonidan muayyan ko‘lamda talqin etilgan.

Ma’naviyat tushunchasining ma’no-mazmuni haqida fikr yuritganda uning
jamiyatda tutgan rolini teran anglamasdan turib ma’naviy madaniyat haqida so‘z
yuritib bo‘lmaydi. Chunki ma’naviy madaniyat ma’naviyatning real hodisa sifatida
yuzaga chiqishi, uning vogeiy bo‘lish jarayonining yuzaga kelishidan iborat. Nazariy
ongning bir qismi bo‘lgan ma’naviy madaniyatning shakllari amaliyot bilan bog‘lig.
Vogelikka nisbatan yoshlar ongida ham ma’naviy madaniyatning elementlari
shakllanib, milliylik bilan bog‘liq ravishda ijtimoiy ong rivojlanadi.

Ma’naviyat asosiy tushunchalar izohli lug‘atida “ma’naviyat — inson ruhiy va
aqliy olamini ifodalovchi tushuncha™ [2] sifatida keltirilgan bo‘lsa, O‘zbekiston
milliy entsiklopediyasida esa, “ma’naviyat — kishilarning falsafiy, huquqiy, ilmiy,
badiiy, ahloqiy, diniy tasavvurlarini 0‘z ichiga oladi” [3], deyilgan. Har bir ta’rifning
funktsionallik va individuallik jihatlari mavjud bo‘lib, inson vujudining ma’nosi,
manfaatlar to‘gnashuviga moyilligi, uning benazir va mukammal mavjudotligini
ifodalaydi.

Birinchi Prezidentimiz Islom Karimov esa “Yuksak ma’naviyat — yengilmas
kuch” asarida ushbu tushunchaga bergan o‘zining quyidagicha mashhur ta’rifida:
“Ma’naviyat — insonni ruhiy poklanish, galban ulg‘ayishga chorlaydigan, odamning
ichki dunyosi, irodasini baquvvat, iymon-e’tiqodini butun qiladigan, vijdonini
uyg‘otadigan beqiyos kuch, uning barcha garashlari mezonidir” [4], deb ta’kidlaydi.
Mazkur ta’rifning o‘ziga xos tomoni shundaki, unda ma’naviyat insonning diniy va
dunyoviy hayot bilan bog‘liq ko‘rinishlarning ifodasi sifatida falsafiy tarzdagi
mohiyatini ilmiy muomalaga kiritishga yo‘naltirilgan.

Ma’naviyat bilan madaniyatni tahlil etish chog‘ida ular o‘rtasidagi dialektik
alogadorlik, sinergetik tamoyillar mavjudligini ko‘ra bilish juda muhim. Ma’lumki,
ma’naviyat ham, madaniyat ham hech kimda tug‘ma bo‘lmaydi, instinktlar orgali
tabiatan berilmaydi. U shaxsning jamiyatda ijtimoiylashuvi negizida ahlog, did,
idrok, his-tuyg‘ularning ta’siri ostida shakllanadi va, shunday deyish joiz bo‘lsa,
ongsizlikdan onglilik, anglanganlik tomon ulg‘ayishida vujudga keladi. Har bir
voyaga yetib kelayotgan yigit-qiz shaxsiy hayotiy tajribasi asosida, mustaqil ravishda
bevosita tevarak-atrofdagi Kishilarning, jamiyatning va o‘tgan ajdodlarning to‘plagan
tajribalarini  o‘zlashtiradi. Yoshlar ham ijtimoiy amaliyot mahsuli bo‘lgan
madaniyatni o‘zlashtirish bilan birga, unga o‘z ta’sirini o‘tkazadi. Yoshlar ijtimoiy
ongining shakllanishi jarayonida moddiy va ma’naviy madaniyatni boyita boradi.

Tadgigot metodologiyasi. Tadgigotning uslubiy asosini ilmiy bilishning
ob’ektivlik (xolislik), tarixiylik, sistemalilik, retrospektiv va qiyosiy tahlil usullari
tashkil etadi.

Tahlil va natijalar. Fanda madaniyatga berilgan ta’riflar ham juda ko‘p.
Masalan, akademik E. Yusupovning fikricha, “madaniyat — bu kishilar faoliyatining
jamiyat iqtisodiy, ijtimoiy-siyosiy va ma’naviy hayot sohasida yaratgan, o‘zlarining



ehtiyojlarini gondirish uchun ishlab chigargan boyliklar tizimidir” [5]. Ko‘rinib
turibdiki, akademik olimimiz bergan bu ta’rifda madaniyat asosan insonning yashash
tarzi bilan bog‘liqg madaniy faoliyatni o‘z ichiga olganligiga asosiy urg‘u berilgan.

Falsafa bo‘yicha qomusiy lug‘atda “madaniyat (so‘zning o‘zagi arabcha madina,
ya’ni shahar ma’nosidan kelib chiggan holda — madinalik, shaharlik, ta’lim-tarbiya
ko‘rganlik) — tabiat va o‘zaro munosabatlarda aks etadigan inson faoliyatining o‘ziga
xos usuli” [6], - deb talgin etilgan. Bunda madaniyatning insonning tabiat bilan
munosabatlarining uyg‘unlashuviga e’tibor qaratilgan.

Madaniyatga ta’rif bergan olimlar orasida turli soha xodimlari, jumladan,
siyosatdonlarni ham ko‘rishimiz mumkin. Jumladan, G.V. Plexanov tomonidan,
“madaniyat inson va jamiyat yaratgan moddiy va ma’naviy boyliklar (qadriyatlar)
yig‘indisi ekanligi ta’kidlanadi” [7]. Ko‘rinib turibdiki, uning ta’rifida madaniyat
bevosita inson faoliyati bilan bog‘liq ijtimoiy munosabatlarning mahsuli sifatida olib
qaralgan va o°‘z-o°‘zidan ravshanki, unda marksizm falsafasining tarixni materialistik
tushunish nazariyasining ta’siri ko‘zga yaqqol tashlanib turibdi.

Madaniyat, mohiyatan, shaxs va jamiyat o‘rtasidagi bog‘liglik bo‘lib, birinchi
marta adabiyotda “madaniyat” so‘zi nazariy atama sifatida “Toskulian suhbatlari’da
(mil. av. 45 y) qadimgi Rimning mashhur notig‘i va faylasufi, tarixchi Mark Tuliy
Sitseron tomonidan qo‘llanilganligini alohida ta’kidlash o‘rinlidir. Bu o‘rinda shuni
ham ta’kidlash lozimki, o‘sha paytda bu atama adabiyotda gishloq xo°jaligi atamasi
(qayta ishlash) vazifasini bajargan. Chunki dastlab madaniyatni majoziy ma’noda
tabiat va jamiyat hodisalarining inson ongiga ta’siriga nisbatan, keyin esa inson ongi
mahsuli va asosida yaratilgan falsafiy an’analarning davomi sifatida ishlatishgan.
Shuning uchun Sugrot ham madaniyatni falsafiy tarzda ifodalab, falsafaning inson
hayotiga ta’siri usullari tizimida «madaniyat aql — falsafa” degan tezisni maydonga
olib chiggan edi. Bu esa madaniyatning falsafiy bilim ekanligiga garatilgan ilmiy
garash ekanligini ta’kidlash borasidagi birinchi urinishlar edi. Shu vaqtdan boshlab
ushbu so‘zning ma’naviy jihati tarixiylik mazmuniga ega bo‘lib, ijtimoiy jarayonga
x0s ma’no kasb eta boshladi.

XVIl asrda kelib madaniyat inson tomonidan amalga oshiriladigan
munosabatlarning ijobiy va salbiy natijasi, shaxsning tashgi va ichki mohiyatini
ifodalovchi tushuncha sifatida keng qo‘llanila boshlandi. Bu ham, tabiiyki o°z
davriga xos ilm-fan va ijtimoiy ishlab chigarish yutuglarining ifodasi tarzida aks
etgan mazmun va mohiyatdan iborat bo‘lganligi bilan e’tiborga loyiq.

XIX asrda esa ko‘plab madaniyatshunoslar yetishib chiga boshlaganligi ko‘zga
yaqgol tashlanadi. Aynigsa, Yevropada ilmiy-falsafiy tafakkur rivoj topganligi fan
tarixida alohida sahifa ochdi va bu holat madaniyat kategoriyasini tushunishga
nisbatan yondashuvlarda ham o°‘z aksini topmasdan qolmadi, deyishimiz mumkin.
Rus olimasi E. A. Orlova aytganidek, “shu davrdan boshlab “madaniyat” tushunchasi
“sivilizatsiya”,  “ijtimoiy-igtisodiy =~ formatsiya”,  global = mintaqalashtirish”
kategoriyalari bilan kesishadigan bo‘ldi” [8].

XX asrda Yevropa madaniyatshunosligida T. Parsons madaniyatni ijtimoiy
harakatni tahlil gilish sifatida, K. Levi-Strauss esa o‘z asarlarida tabiiy jarayonlarga
qarshi bo‘lgan hodisalarning tanlangan maydoni, deb garaydi. XX asrning ikkichi
yarmidan boshlab bu tushunchaga ko‘plab rus faylasuflari, jumladan, N. Berdyayev,



V. Ivanov, L. Shestov, V. Rozanovlar yuqori madaniyatni anglash sohasidagi ko‘plab
qimmatli g‘oya va ilmiy tasavvurlarni olib kirishdi.

Madaniyatning mohiyatini tushunishda rus faylasuflaridan biri V. S. Biblerning
fikri, o‘ylaymizki, o‘ziga xosligi bilan e’tiborga molik. Uning fikricha:

madaniyat insonga xos bo‘lib, bir vaqtda borligda mavjud bo‘lishligi va odamlar
uchun hamkorlik aloqasi shaklida namoyon bo‘ladji;

madaniyat — inson o‘z mohiyati va shaxsiyatini aqliy anglab yetishi, ijtimoiy
hayotda o‘rnatilgan qoidalarga so‘zsiz amal qilish holatidir. Madaniyat - bu o‘z
tagdiriga nisbatan erkin qaror gabul qilish va gayta belgilash, uning tarixiy va
umumbashariy javobgarligini anglash shaklidir;

madaniyat dunyoning birinchi ixtirosi.

Bunda V. S. Bibler madaniyatning bu uchta ko‘rinishiga xos turli belgilarni o‘z
ichiga olgan noyob va universalligini emas, balki, madaniyatning alohida bo‘limlarga
ajratilishidir, deb ta’kidlaydi.

Bizning atrofimizdagi dunyoda mavjud bo‘lgan ma’naviy madaniyatni ongli
ravishda anglab yetish voqelik ikkilamchi tabiatga o‘tishini shaxs madaniyati sifatida
gabul gilishi natijasida obyektivlikdan subyektivlikka erishiladi. Mazkur madaniyat
inson uchun ijtimoiy va tarixiy tajriba, dasturlarni to‘plash asosida ijtimoiy
ehtiyojlarga asoslangan faoliyat va harakatni oldinga yo‘naltiradi. Borligni inson
ongida aks etishi, shu asosda o‘z ijod mahsulini yaratishi natijasida ma’naviy
madaniyat paydo bo‘ladi.

Ma’naviy madaniyat, aslida, Kishilik jamiyati tarixida asrlar davomida
shakllangan inson tafakkurining mahsuli bo‘lib, unda insonning voqelikka stixiyali
tarzda yondashuvi asosida ma’naviy dunyoqarash vujudga kelgan. Asta-sekinlik bilan
tevarak-atrofdagi narsa va hodisalarga aqliy munosabatning rivojlanishi negizida
ma’naviy madaniyat unsurlari ijobiy va foydali ahamiyat kasb etgan va shuning
uchun avloddan-avlodga meros sifatida qoldirish uchun zarur deb topilgan. Bu esa,
0‘z navbatida insonning aql-zakovatida yangicha tafakkur tarzi shakllanishi bilan
birga, borligning narsa va predmetlari, hayvonot olami, koinot, megaolam va
umuman dunyo to‘g‘risidagi qarashlarining kengayishiga olib kelgan.

Ma’naviy ishlab chigarish jarayonida siyosiy va huquqiy mafkura, falsafa,
axlog, san’at sohasidagi erishilgan yutuqlar saralanib boradi. Ular ma’naviy
boyliklarni yaratuvchi shaxslar tomonidan qayta ishlanib, sayqgallanadi va
odamlarning ehtiyojlarini gondirish tomonga yo‘naltiriladi. Shu boisdan “ma’naviy
madaniyat — insonning ma’naviy xususiyat va xislatlari, jamiyatning madaniy
darajasini aks ettiruvchi tushuncha” [9] sifatida olib qaraladi. Unda insonning oddiy
yashashi bilan bog‘liq kundalik turmushning muhim ehtiyojlari tizimi jamiyat bilan
bog‘liq holda ifodalangan.

S. Otamurodov fikriga ko‘ra esa, “ma’naviy madaniyat voqelikni badiiy aks
ettirish va o‘zlashtirish vositasidir” [10]. Bunda vogelikda inson mehnati natijasida
yaratiladigan moddiy va ma’naviy boyliklar, shaxs ma’naviy qiyofasining
yuksalishiga xizmat giladigan ahloq qoidalariga rioya etish masalalari aks etgan.

Biroq, ushbu o‘rinda ta’kidlash lozimki, bizningcha, S. Otamurodovning bu fikri
muhokama etilayotgan masala yuzasidan mutlag hagigat darajasi uchun da’vogarlik
qila olmaydi. Chunki ma’naviy madaniyat voqelikni badity aks ettirish



tushunchasidan ancha kengroq tushuncha. Binobarin, olimning badiiy aks ettirish
jihatini mutlaqlashtiradigan bo‘lsak, siyosiy, ilmiy, huquqiy aks ettirish kabi jihatlari
ushbu yondashuv doirasiga sig‘may qolishi tabiiydir. Shunday ekan, ma’naviy
madaniyatni vogelikni badiiy aks ettirishga tenglashtirish asossiz, balki vogelikni
badiity aks ettirishni ma’naviy madaniyatni shakllantirish vositalaridan biri deyish
to‘g‘riroq bo‘ladi.

I[lohiyot nazariyasi nuqtai nazaridan yondashuvda insonning ma’naviy borlig‘i
uchun najot bilan muloqot orqali sodir bo‘ladigan ilohiy inoyat, insonning ichki
o‘zgarishi va iymon orqali uning qadriyatlari va ma’naviy (ilohiy) ga bo‘lgan
munosabatining o‘zgarishlari tushuniladi. Taniqli rus faylasufi 1. Ilin bu to‘g‘rida
shunday deb yozadi: “barcha ma’naviy madaniyatning asosiy manbai - bu bizga
berilgan llohiylik. Xudo tomonidan beriladigan yaxshi va jonli narsalarda sevgi va
lymon mavjud va uni ¢’zozlaymiz” [11]. Bu fikrlardan har bir dinda xudoga sig‘inish
ilohiylik kasb etishini ko‘rishimiz mumkin va o‘zimizning unga e’tiqodimiz orqali
o‘zligimiz, ichki hissiyotlarimizni bag‘ishlaymiz.

Xulosa. Ma’naviy madaniyatga ta’sir qiluvchi omillardan biri jamiyatning
ma’naviy yangilanishi jarayonida odamlar ma’naviyatni shakllantirishda muhim rol
o‘ynaydigan turli aloqalar, yangi avlodlarning o‘z rivojlanishida yangi qadriyatlar
to‘plashi, bilim, g‘oyalar, tajriba orttirishi bilan bog‘ligligidir. Shu bilan birga
kundalik an’analar bilan bog‘liq diniy hamda dunyoviy tafakkur ham ana shu
omillardan biri sanaladi. Diniy tafakkurda inson ma’naviy ongiga ta’sir qiladigan
ilohiy hodisalar va jarayonlar asosiy o‘rin egallaydi. Bunda ma’naviy madaniyatning
rivojlanish jarayoni jamiyatning taraqqiyot yo‘nalishini belgilaydigan ko‘rsatkich
vazifasini bajaradi.

Ma’naviyat subyektning barqaror holati darajasida to‘ligq namoyon bo‘lib,
ma’naviy madaniyatning yuqori darajasiga aylanadi. Ushbu jarayonning mohiyatini
shargning buyuk allomasi Abu Nasr Forobiy juda chiroyli va mantiqiy
ta’riflaganligini keltirish juda o‘rinli bo‘ladi: “Bu esa tabiiy hayot ruhining yo‘g‘on
tomirlar vositasi bilan qalbdan a’zolarga yuborilishi bilan bajo keladi” [12], deb
yozgan edi alloma.

Jamiyatda ma’naviy madaniyatni rivojlantirish uchun milliylikni saqlash bilan
birga, undan yiroglashish, insoniyat tarixiga chuqur kirib borish ham magsadga
muvofig hisoblanadi. Shu tarzda yoshlar kamolotiga xizmat giladigan ijtimoiy-
falsafiy tafakkurni shakllantirish, jamiyatda ajdodlar yaratib qoldirgan moddiy va
ma’naviy merosning naqadar buyuk xazina ekanligini anglab yetish mumkin bo‘ladi.
Har bir yosh avlod ongli ravishda o‘zining ma’naviy-mafkuraviy olamini milliy va
umuminsoniylik uyg‘unligida kamol toptirishi ertangi kun uchun bevosita ma’naviy
boylikka aylanadi. Ijtimoiy hayotda moddiylik va ma’naviylikning uyg‘unligi va
o‘zaro ta’siri natijasida aqlan yetuk, ahlogan barkamol, jismonan sog‘lom, e’tiqodi
butun inson tarbiya topadi. Inson o‘zining teran fikri, rang-barang garashlari, boy
tushuncha va tasavvurlari va g‘oyalar dunyosi yordamida turlicha madaniyatlarni
biri-biridan farglab boradi.

Takliflar. Har bir xalg uchun ma’naviy madaniyatning o‘ziga xos boshqa
xalglardan farglanadigan jihatlari mavjud bo‘lib, undan foydalanishda ijobiy
tomonlarni olishi . Xalgimizning buyuk allomalari Forobiy, Beruniy, lbn Sino,



Navoiy, Bobur va boshqalarning asarlarida turli xalglar madaniyatlarining o‘zaro
alogasi va bir-biriga o‘zaro ta’siri keng yoritilgan ulardan unumli foydalanish.
Mutafakkirlarning asarlari bugungi kunda ko‘plab tillarda tarjima qilinib, boshqa
xalqlarning manfaatlari bilan mos bo‘lganligi bois ularning ma’naviy boyliklari
gatoridan ham mustahkam joy olish.
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Annotatsiya. Ushbu magolada zamonaviy jamiyat va uning istigboldagi
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MODERN SOCIETY AND ITS FUTURE DEVELOPMENT

Abstract. This article highlights the viewpoints of world scientists on the
relevance of a comprehensive in-depth study of modern society and its future
development based on various approaches.
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approach, social knowledge, epistemological analysis.

Kirish. Zamonaviy jamiyatdagi globallashuv jarayonlari bilan bog‘liq bo‘lgan
tezkor va chuqur evolyusion o‘zgarishlar keyingi taraqqiyot tufayli ularni yanada
o‘zgarib borishi mumkin bo‘lgan yo‘llarini nazariy o‘rganish zaruriyatini keltirib
chigarmogda. Global muammolarning keskinlashuvi bilan kelib  chiggan
umumsivilizatsion halokatning avj olish xavfi ham globallashuvning mazmuni va
oqgibatlari tahliliga bag‘ishlangan konsepsiyalarni rivojlantirishga ham turtki
bermogda. Zamonaviy jamiyatning taragqiyot istigbollari hagida gap ketganda,
ta’kidlash zarurki, uning taraqqiyoti ko‘pincha atrof-muhitning holati bilan uzviy
bog‘lig. Shuning uchun atrof-muhitni asrash muammosi bevosita insoniyatning
yashab qolish muammosiga borib tagaladi. Inson va tabiatning o‘zaro bog‘ligligi
shunchalik keng va murakkabki, har qanday harakat istagan harakatsizlik kabi ushbu
muhitning umumiy holatida 0‘z aksini topadi.



Insoniyatning tarixiy taraggiyoti va biosferaning evolyusiyasi shuning bilan
birgalikda, muallif fikriga ko‘ra, ilmiy tafakkur va inson mehnatining ta’sirida “yangi
holat — noosferaga” o‘tish zarurligini taqozo qiladi [1]. Noosfera deganda V.I.
Vernadskiy “kishilarning texnik va madaniy faoliyatining hamda tabiatdagi tabiiy
jarayonlarning birlashishi natijasida shakllanadigan Yerning yaxlit geologik
qobig‘i’ni tushungan [2]. Aholining tinmay ko‘payib borayotganligi, xom-
ashyolarning taqchillashib borayotganligi va atrof-muhitning ifloslanib borishi ham
hozirgi jamiyatning istigboldagi taraqqiy etish imkoniyatlari va kelajagini tahlil gilish
zarurligi ghagida bosh qgotirishga undamoqgda. Ushbu muammolarning tahlili Rim
Klubi vakillarining faoliyatida ham o‘z aksini topgan. Masalan, o‘zining “O‘sish
chegaralari” deb nomlangan dastlabki ma’lumotida xulosaga kelishganki, ‘“agar
aholining hozirgi o°sib borishi, tabily muhitning ifloslanishi, o0ziq-ovqat
mahsulotlarini ishlab chigarish va xom-ashyo resurslarining isrof qilinishi
tendensiyalari shunday davom etadigan bo‘lsa, unda yuz yil davomida dunyo
o‘sishdan to‘xtaydi, aholi o‘sishining kutilmagan va nazorat qilib bo‘lmaydigan
darajada pasayishi ro‘y beradi va ishlab chigarish hajmi keskin kamayadi”.

XX asrning 60-yillarida hozirgi zamon jamiyatini bashorat gilish zaruriyatining
ortib borishi futurologiya (lot. «Futurum» - kelajak, grech. «Aouos;» - ta’limot) deb
ataladigan fanlararo yo‘nalishning paydo bo‘lishiga olib keldi. Ijtimoiy va
tabiiyotshunoslik fanlarining ma’lumotlariga tayangan holda va insoniyatning va
jamiyat hayotining ayrim sohalarining kelajakdagi taraqqiyotini oldindan ko‘ra
olishni magsad qilib olgan holda futurologiya zamonaviy sivilizatsiyaning 4 ta asosiy
muammolariga e’tiborni qaratdi: qurollanish poygasini o‘rganish muammosi;
aholining tabiily o‘sishi, atrof-muhit va xom-ashyo resurslari muammosi; jahon
igtisodiyoti taraqqiyoti; insoniyat taraqqgiyotining ijtimoiy aspektlari.

Adabiyotlar tahlili va metodlar. Futurologik bashoratlarning namunalaridan
biri sifatida amerikalik futurolog E. Tofflerning jamiyat taraqgiyotining
murakkablashuvi va tezlashuvi tufayli paydo bo‘layotgan hozirgi zamon jamiyatidagi
inqiroziy tendensiyalarning tahlili berilgan “Futuroshok” (1970) va “Ekospazm”
(1975) asarlarini keltirish mumkin. Keyinroq yozilgan “Uchinchi to‘lqin” (1980),
“Zaminlar va bashoratlar” (1984), “Hokimiyatning qulashi” (1990) asarlari industrial
jamiyat inqirozining xususiyatlarini tahlil qilishga bag‘ishlangan va ularda E. Toffler
evolyusiyaning keyingi superindustrial davrida yangicha ijtimoiy tartiblarning
o‘rnatilishi masalalariga e’tibor qaratgan.

Zamonaviy jamiyatning istigbolda taraqqiy etish mumkin bo‘lgan
imkoniyatlarini anglab yetishda mamlakatlar o‘rtasidagi o‘zaro hamkorlik
mexanizmlari taqdim etilgan bilan birga butun insoniyatning yanada rivojlanishi
prognozlari ishlab chigilayotgan Z. Bauman, I. M. Vallerstayn, V. |. Vernadskiy, E.
Toffler, S. Xattington, A. L. Chijevskiy, F. Fukuyama va boshga olimlarning ilmiy
asarlari katta ahamiyatga ega.

Zamonaviy jamiyat taraqgiyoti istigbollarini yuqorida qgayd etilgan fikrlar
pozitsiyasidan turib tushuntirish O. M. Ayvanxov, A. Bezant, A. Beyli, A.
Klizovskiy, D. Krishnamurti, L.I. Maslov, E. R. Muldashev, Ye. Rerix, D.P.
Samorodov, P. Uspenskiy, R. Shtayner va boshqalarning asarlarida ko‘zga
tashlanmoqda.



Hozirgi zamon jamiyatining taraqqiyot yo‘llarini anglab yetishdagi
giyinchiliklar butunjahon tizimining kelajagini prognoz qilish va nazariy tadqiq etish
uchun yangi paradigmalardan iborat Z. Baumanning “Joriy zamonaviylik”, E.
Tofflerning “Uchinchi to‘lqin jamiyati”, F. Fukuyamaning “Tarixning intihosi”, S.
Xantingtonning “Sivilizatsiyalar to‘qnashuvi” kabi konsepsiyalar rivojlanishini
tezlashtirdi.

Muxokama va natijalar. Dunyoda sodir bo‘layotgan o‘zgarishlar hozirgi
zamon jamiyatida Z. Baumanning “Joriy zamonaviylik” [3] g‘oyasida aks etgan
boshgacha tasavvurning paydo bo‘lishiga olib keldi. “Sotsiologik fikrlash”(1996),
“Individuallashgan jamiyat™(2002), “Globallashuv: inson va jamiyat uchu oqibatlari”
(2003), “Erkinlik”(2006), “Joriy zamonaviylik”(2008) asarlarining muallifi bo‘lgan
Z. Bauman, zamonaviy jamiyatning istigbollari hagida gapirarkan, hozirgi
dunyoning suyultirilgan holda ekanligini ta’kidlaydi. Suyugqlik istagan shaklni berish
mumkin bo‘lgan substansiyadan iborat bo‘lib, biroq bu shaklni saqlab turish qiyin:
“suyuqliklar-

deb ta’kidlaydi Z. Bauman, - osongina bir joydan boshga joyga siljiydi. Ular
oqgadi, quyiladi, quriydi, sochiladi, tomchilaydi, ko‘madi, ajraladi; gattiq jismlardan
farqli ravishda ularni to‘xtatish oson emas — ayrim to‘siglardan oshib o‘tadi,
ba’zilarini eritadi va uchinchilarini esa parchalab, sochib tashlaydi” [4].

“Sovuq urush” va SSSRning parchalanishidan keyin sodir bo‘lgan geosiyosiy
davrlar almashinuvi bir-biriga garama-qgarshi bo‘lgan zamonaviy jamiyatning yangi
tuzilmasini bashorat gilish va nazariy tadqiq etishdan iborat yangi paradigmalar
ko‘rinishidagi  ikki “mondializm” va “neoatlantizm” deb ataladigan geosiyosiy
fikrlarning paydo bo‘lishiga olib keldi.

“Mondializm” (fransuzcha «Mondey, lotincha «Mundi» - dunyo), yoki “yangi
dunyo tuzilishi doktrinasi” o‘z mohiyatiga ko‘ra Jahon hokimiyatining o‘rnatilishi,
irgiy, diniy, etnik, milliy va madaniy chegaralarning barham topishi bilan barcha
davlatlar va xalglarning yagona planetar tashkilotga birlashib ketishini anglatadi.

T.F. Yefremovaning rus tilining yangi lug‘atiga muvofiq jahon hokimiyati
boshchiligida pirovard maqgsadi milliylikdan ustun turadigan yagona siyosiy
strukturani qurish bo‘lgan mondializmning mohiyati milliy davlatlarning suvereniteti
va mustaqgilligini magsadli tarzda buzishdan iborat [5]. “Mondializm® siyosati
to‘g‘risida birinchi marta Fors ko‘rfazidagi urush chog‘ida AQSh prezidenti J. Bush
tomonidan 1991 yilda gapirilgan edi. Mondializmning asosi G‘arbning strategik
dominantligi ostida yagona dunyo tizimiga o‘tishdan iborat bo‘lgan.

Zamonaviy jamiyat taraqqiyotining biz ko‘rib chiqgan variantlari qatori
ckologik halokat natijasida sodir bo‘lishi mumkin bo‘lgan dunyoning tugashi,
uchinchi jahon urushi ehtimolligi, nanotexnologiyalar taragqiyoti, jahon okeani
tublarining o‘zlashtirilishi, yulduzlararo insoniy sivilizatsiyaning yaratilishi,
kiborglarning vyaratilishi va insoniyat evolyusiyasining boshga futurologik
ssenariylari kabi bashoratlar aks ettirilgan konsepsiyalar paydo bo‘ldi.

Zamonamizning ana shunday juda dolzarb masalalardan biri sifatida uchinchi
jahon urushining boshlanishi mumkinligi masalasining yuzaga kelishidir. Xalgaro
davlatlararo munosabatlardagi ingirozning borgan sari keskinlashib borayotganligi
gipotetik global harbiy ixtilofning xavfi to‘g‘risida gapirish imkonini beradi. Sovuq



urush va qurollanish poygasining avj olishi urush xavfini sezilarli darajada
oshirilishiga olib kelgan ommaviy qirg‘in qurollarini ishlab chigarish sohasidagi
tadqiqotlarni rivojlantirishga turtki bo‘lgan sabablardan biri bo‘ldi.

Hozirgi zamon sivilizatsiyasini rivojlantirishning yana bir istigboli mexanik
yoki elektron komponetlarga (mas., miya implantatlari, sun’iy o‘pkalar va b.) ega
bo‘lgan kiborglar (gisgacha inglizchadan cybernetic organism - kibernetik organizm)
ni yaratish imkoniyatidir. Ular qisman “protezlangan” insonlar emas, balki “turlicha
kosmik mubhitlarga moslashadigan sun’iy ovqat hazm qilish regulyatsiya tizimi bilan
qisman rekonstruksiya qilingan insondan iborat bo‘ladi” [6]. Hozirgi davrda
kiborglarni yaratish dolzarb masalalardan biridir. Misol uchun, 2011 yilning fevralida
Rossiyada turli olimlarni birlashtirgan, sun’iy intellektni yaratish bo‘yicha loyihalarni
ishlab chiqib taqdim etadigan “Rossiya 2045 deb atalgan strategik ijtimoiy harakat
tashkil etildi.

Fan, ilg‘or texnologiyalar taraqqiyoti zamonaviy sivilizatsiyaga nafaqat
kosmosga chigish, balki perspektivada unda odamlarni joylashtirish imkonining
paydo bo‘lishiga ham olib keldi [7]. Kosmosni o‘zlashtirish va Quyosh tizimidagi
sayyoralardan kelajakda insoniyatning hayot faoliyati uchun foydalanish hozirgi
jamiyatni taraqqiy ettirish mumkin bo‘lgan istigbol deb tasavvur etish mumkin. Biroq
ta’kidlash kerakki, uzogqa mo‘ljallangan dastlabki prognozlarni tuzish jamiyatning
borgan sari taraqgiyotining tezlashib borayotganligi tufayli hamma vaqt ham
samarali chigavermaydi. Fan, albatta, “ u yoki bu taraqqiyot yo‘lini tanlash
ogibatlarini oldindan aytib berishi mumkin. Matematik modellardan va statistik
metodlardan foydalanishni birlashtirganda bu prognozlar jamiyat borishi mumkin
bo‘lgan majburiy murosasozliklarni aniqlash imkonini beradi” [8]... va oxirgi paytda
gonun ijodkorligi, boshgaruv va mablag‘larni yo‘naltirishlarda ijobiy siljishlar ko‘zga
tashlanib qgoldi. Analitiklar tomonidan XX asr 30-40-yillarida foydalana boshlanilgan
ishsizlik darajasi, budjet taqchilligi va milliy yalpi mahsulot kabi tushunchalar
bugunga kelib hamma joyda qo‘llanilmogda. Atrof-muhit, ijtimoiy xavfsizlikni
himoya qilish, terrrorizmdan himoyalanish, yangi texnologiyalarni joriy etishning
oqibatlarini oldindan ko‘ra olish kabilar olimlar tomonidan “uzoqni ko‘zlangan
ishonchli prognozlarni” aytib berishlari uchun juda murakkab va bashorat gilish giyin
muammolardir.

Xulosa. Shunday qilib, hozirgi zamon jamiyati va uning taragqiyot istigbollari
tahlilini yakunlar ekanmiz, biz quyidagi xulosalarga keldik:

1. Zamonaviy jamiyat taraqqiyoti jamiyat hayotining barcha jabhalarini gamrab

olayotgan global muammolar keskinlashgan va dunyo tez o‘zgarayotgan juda
murakkab va ziddiyatli jarayonlardan iborat. Hozirgi zamon jamiyatining keyingi
taraqqiyoti yo‘llarini tushunishning qiyinligi yangicha dunyo tartibi va tuzumini
nazariy tadqgiq etish va prognoz qilish uchun yangi paradigmalardan iborat
konsepsiyalarni yaratish zarurligini taqozo giladi.

2. Zamonaviy konsepsiyalarda hozirgi davrda sodir bo‘layotgan voqea-
hodisalarning— insoniyat taragqiyotining va biosfera rivojlanishi, yangi ijtimoiy
tuzum va tartiblarning evolyusiyaning superindustiral davriga o‘tish oqibati sifatida



garor topishi, va transformatsiyasini tezlashtirishning yakuni sifatida, kosmik fazoni
egallash va unga aholini ko‘chirib joylashtirish, sun’iy tanani yaratish yordamida
insoniyatni yerdagi o‘zgarib borayotgan sharoitlarga moslashtirish yoxud
insoniyatning keyingi taraqqiyoti haqgidagi futurologik bashoratlar kabi insoniyatning
keyingi taraqqiyoti hagidagi futurologik bashoratlar ilgari suriladi.

3. Hozirgi zamon jamiyatini yanada rivojlantirishning uzoqqa mo‘ljallangan
prognozlarini tuzishning qiyinligi insoniyat oldida turgan murakkab vazifalarni
bajarish uchun turli mamlakatlarning birlashishi va foydalanilishi butun sayyora
uchun fojiali bo‘lishi mumkin bo‘lgan texnologiyalarni yaratish bitimlari tuzish
zarurligini keltirib chigaradi.

Hozirgi zamon jamiyati keyingi taraqqiyotining uzoqqa mo‘ljallangan
prognozini tuzishdagi qiyinchiliklar insoniyat oldida turgan kechiktirib bo‘lmaydigan
vazifalarni hal etish va foydalanish oqibatlari butun sayyora uchun fojiali bo‘lishi
mumkin bo‘lgan texnologiyalardan foydalanish to‘g‘risida bitimlarni tuzish uchun
turli mamlakatlarning sa’y-harakatlarini birlashtirish zarurligiga olib kelganligi
aniglandi.

Shunday qilib, XXI asrga xos bo‘lgan hozirgi zamon jamiyati taraqqiyoti bilan
bog‘lig bo‘lgan muammolarni batafsilroq o‘rganish istigboldagi tadqiqot va
izlanishlarni tashkil giladi.
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MNEJATOTMYECKHUE U IICUXOJOT MYECKUE ACHEKTY
INOBYHMEHUA TYXOBHO-HPABCTBEHHYX KAYECTB CTYJIEHTOB
MOJIOJAEXH HA OCHOBE

AnnoTtanus. CojxepxaHUe JaHHOW CTATH OCHOBAHO HAa MeIUaIearoruyecKux
TpeOOBaHUAX, TaKMX KakK IMOBYIICHHE c¢P(OEKTUBHOCTH TEM, HANpPaBICHHYX Ha
pPa3BHTHE JIyXOBHOCTH yYaxXUXCsS M MOJIOJICKH B CPEJICTBaX MacCOBOM MH(pOpPMAIIHH,
COOTBEIITBHE JYXOBHYM 3allpocaM YYaXHUXCS M MOJIOJICKH, pPa3HOOOpa3He TeM,
rapMOHHUS C COJCP)KaHHE BOCIMTATEIHOW pabOTy, pa3BUTHE MEAHArPaMOTHOCTH
CTYJICHTOB M MOJIOJCKH, COOTBEITBHE COACPIKAHUS BO3PACTHYM OCOOCHHOCTSIM
CTYJICHTOB ¥ MOJIOJIC)KH.

KiarwueBble ciaoBa: riobammsanus, uHbGopmanus, CMU, ayxoBHOCT, paauo,
TEJCBUJICHHUE, UJICOJIOTHYECKII UMMYHUTET, IHTepHEeT, coluaiHas ceT, BUPTYyaIHOE
MH(pOPMAITMOHHOE TPOCTPAHCTBO.

PEDAGOGICAL AND PSYCHOLOGICAL ASPECTS OF IMPROVING
THE SPIRITUAL AND MORAL QUALITIES OF YOUTH STUDENTS
BASED ON THE MEDIA

Abstract. The content of this article is based on media pedagogical
requirements, such as increasing the effectiveness of topics aimed at developing the
spirituality of students and youth in the media, compliance with the spiritual needs of
students and youth, a variety of topics, harmony with the content of educational
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work, developing media literacy of students and youth, compliance of the content
with the age characteristics of students and youth.

Key words: globalization, information, mass media, spirituality, radio,
television, ideological immunity, Internet, social network, virtual information space.

Kirish. Jahon migyosida axborot kommunikatsion texnologiyalarining rivoji
talaba-yoshlarning hayot tarziga zid bo‘lgan zararli g‘oyalar va mafkuraviy
xurujlarning kelib chigishiga sabab bo‘Imogda. Xorijiy televidenielar orgali
berilayotgan ko‘rsatuvlar, radio eshittirishlar, internet manbalari, mobil aloqa,
kompyuter o‘yinlari, video va kino mahsulotlaridan foydalanuvchi talaba-yoshlar
kerakli axborot bilan birga jamiyatimizning axloqiy tartib qoidalariga zid bo‘lgan
shafqatsizlik, zo‘ravonlik va milliy mentalitetimizga begona bo‘lgan boshqa g‘oyalar
targ‘ibotiga ham duch kelmoqda. Natijada talaba-yoshlar orasida axborot
madaniyatini shakllantirish va ularning ma’naviyatini yuksaltirish zarurati tobora
dolzarb ahamiyat kasb etmoqda.

Magsadimiz, Ta’lim tizimining OAV lardan voz kechishi emas, ulardan oqilona
foydalangan holda, o‘zligimiz, qadriyatlarimizni saqlab qolishdan iborat. Bu borada
oila, mahalla, ta’lim muassasalari, jamoat va davlat tashkilotlarining roli muhim
ahamiyat kasb etadi. Yugoridagi fikr mulohazalardan kelib chiqgib talaba-yoshlar
ma’naviy axlogiy sifatlarini ommaviy axborot vositalari asosida takomillashtirishga
oid quyidagi takliflarni bildirish mumkin:

OAV orqali yoshlarda ijtimoiy fikrni tahlil gilish tizimini kuchaytirish;

— yoshlarning «ijtimoiy dunyogarashini» axborot maydonidagi dunyoqarashini
o‘rganish, bu boradagi faoliyat samaradorligini oshirish;

— xorijiy davlatlarning bizning milliy mentalitetimizga to‘g‘ri kelmaydigan
salbiy tomonlari ham mavjudligini OAV orqali talaba yoshlarga mashg‘ulotlar
davomida tushuntirib borish;

— internetdan foydalanishga oid axborot madaniyatini shakllantirish;

— milliy gadriyatlar va o0°zligimizni anglash, ma’naviyatimizga tahdid
kelajagimizga tahdid ekanligini tushuntirish;

— o‘sib kelayotgan yosh avlodning media savodxonligi va axborot
texnologiyalaridan foydalanish madaniyatini yuksaltirish, mafkuraviy immunitetini
oshirish (ma’naviy ma’rifiy tadbirlar, OAV dasturlari orqali);

— axborot makonining globallashuvi jarayonida talaba yoshlarning ma’naviy-
axlogiy tarbiyasini yanada takomillashtirishga garatilgan chora tadbirlar rejasini
ishlab chiqish va uzluksiz tarzda olib borilishini yo‘lga qo‘yish;

OAV vositalarida yoshlar ma’naviy yetukligini ta’minlashga erishish;

Talaba yoshlar auditoriyasiga mos bo‘lgan OAV mahsulotlari safini
kengaytirish, yoshlarga oid teleko‘rsatuvlar va radio eshittirishlarda vatanparvarlik
tuyg’ularini ularga hayotiy misollar bilan yetkaza bilish, matbuot sahifalaridagi
yoshlarga doir materiallar sifatiga e’tibor garatish, sermazmun OAV mahsulotlarini
tayyorlashda jurnalistlar va pedagoglar hamkorligini kuchaytirish;

talaba yoshlarga ma’naviy axloqiy tarbiya berishda media ta’limning, xususan,
ommaviy axborot vositalarining rolini oshirish.

Bu tadbirlarni amalga oshirishda ilmiylik, muvofiglashtirish, tizimli boshgaruv
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tamoyillariga rioya etish va talaba yoshlarlarning yosh xususiyatini hisobga olish juda
muhimdir.

Ma’naviyat insonning, xalgning, jamiyatning, davlatning kuch qudratidir.
Mamlakat va millat taqdirida ma’naviy tarbiyaning o‘rni muhim ahamiyatga ega.
Ayni davr insondan OAV larning gaysi turi orgali axborotga ega bo‘lmasin, albatta,
axborotni tahlil gila olish, yot g‘oyalarga nisbatan ma’rifat bilan garshi tura olish
ko‘nikmasiga ega bo‘lishni talab gilmogda. Bu jarayon insondagi mafkuraviy
Immunitetning shakllanishi bilan bevosita bog‘lig. [1, 114-119-b.]

Jahonda talaba yoshlarni shaxs sifatida rivojlantirish va uning ijtimoiy faolligini
oshirishda mediavositalardan foydalanish texnologiyalarini, innovatsion usullarini
takomillashtirish, talaba-yoshlar ma’naviyatini ommaviy axborot vositalari (OAV)
asosida shakllantirishning diagnostik tizimini takomillashtirish, global axborot
maydonida talaba-yoshlarni turli g‘oyaviy ta’sirlardan himoyalash va axborot
xavfsizligini ta’minlash mexanizmlarini takomillashtirishga alohida e’tibor
garatilmoqda. .[2, 42 b.]

Mamlakatimizda yosh avlod ta’lim tarbiyasi, shaxs kamoloti yo‘lida keng
ko‘lamli ishlar amalga oshirilmogda. Bu borada yosh avlodni ma’naviy axloqiy
tarbiyalashda xalqimizning boy milliy madaniy tarixiy an’analari, urf odatlari hamda
umumbashariy gadriyatlarga asoslangan samarali tashkiliy, pedagogik shakl va
vositalar amaliyotga joriy etildi.

Respublikamizda milliy g‘oya va mafkuraning jamiyat hayotida tutgan o‘rni,
milliy tarbiyaning ma’naviy asoslari, talaba yoshlar shaxsida mafkuraviy immunitetni
shakllantirish va ma’naviy madaniyatni rivojlantirishning ijtimoiy pedagogik
masalalari mamlakatimiz olimlari M. Duronov.[2, 42 b.], N. Taylakova.[2, 34 b.] va
boshga olimlar. tomonidan tadqiq etilgan.

Xorijlik olimlar J .Caberoning tadgiqgotlarida ommaviy axborot vositalarining
inson hayotidagi ijtimoiy imkoniyatlari va mediata’lim texnologiyalarini joriy etish
zarurati ochib berilgan. Talaba yoshlar ma’naviyatini rivojlantirish muammosi turli
soha olimlari tomonidan o‘rganilgan bo‘lsada, global axborotlashtirish davrida talaba-
yoshlar ma’naviyatini milliy ommaviy axborot vositalari manbalari: masalasi maxsus
tadqiqot predmeti bo‘lmagan.

Tajribalarimiz  tahlili shuni ko‘rsatadiki, talaba-yoshlar auditoriyasiga
mo‘ljallangan mavzularning yoritilishida yuqorida sanab o‘tilgan tashkiliy-pedagogik
funktsiyalar teleko‘rsatuvlar mazmunida har doim ham o‘z aksini topmaydi. Xususan,
bolalar ko‘rsatuvlarini tayyorlaydigan telejurnalistlar faoliyatida voqea-hodisalarni
pedagogik idrok va tahlil qilish qobiliyati sust, natijada ko‘rsatuv tayyorlash
jarayonida talaba-yoshlarning ma’naviy ehtiyojlari, qiziqgishlari, shaxsiy fikri
e’tibordan chetda qoladi.

Tadgigotda yugoridagi holatlarni hisobga olib, talaba-yoshlar auditoriyasiga oid
dasturlarni tayyorlovchi jurnalistlarning mediapedagogik bilimlarini oshirish zarur
degan xulosaga kelindi. Shunga ko‘ra, tadgiqot doirasida OAVda talaba-yoshlar
ma’naviyatini rivojlantirishga garatilgan mavzular samaradorligini oshirish talaba
yoshlarlarning ma’naviy ehtiyojlariga mosligi, mavzular rang barangligi, tarbiyaviy
ishlar mazmuniga uyg‘unlik, talaba yoshlarlarning mediasavodxonligini
rivojlantirish, kontentning talaba yoshlarlar yosh xususiyatlariga mosligi kabi



mediapedagogik talablar asosida takomillashtirildi (1-jadval).
1-jadval
Talaba-yoshlar ko‘rsatuvlarining ma’naviy -ma’rifiy
natijaviyligini oshirish talablari

Natijaviylikni oshirish talablari va uning gisgacha mazmuni
Ma’naviy ehtiyojlarga mosligi. Talaba-yoshlar mavzusidagi
materiallarning mazmun-mohiyati, tuzilishi aniglik va oddiylikka
"|asoslanishi va talaba-yoshlarlarning ma’naviy ehtiyojlarini rivojlantirishga
xizmat qilishi zarur.

Mavzular xilma-xilligi. Teleko‘rsatuvlarda beriladigan materiallar
2.| mazmuni badiiy, informatsion, ta’limiy, tarbiyaviy, kreativ fikrlashga
undovchi talablarga mos bo‘lishi lozim.

Uyg ‘unligi — teleko‘rsatuvlarda beriladigan materiallar mazmuni
ma’naviy- mafkuraviy tarbiya jarayoniga uyg‘un bo‘lishi lozim.

Yosh xususiyatlariga mosligi. Talaba-yoshlar mavzusini yoritadigan
4.] mediamateriallar talaba-yoshlarning istak-xohishlari va gizigishlariga,
psixologiyasiga, ijtimoiy tasavvur va qarashlariga mos bo‘lishi lozim.

Teleko ‘rsatuvlar mazmuni rivojlantirish. Teleko‘rsatuvlar mazmuni
talaba-yoshlarda mediamateriallarni tahlil gila olish, xulosa chigarish,
virtual munozaralarga mustaqil erkin fikrini bildira olish qobiliyatini
rivojlantirishi lozim.

Yugoridagi  mediapedagogik  talablarni  hisobga olib, talaba-yoshlar
auditoriyasiga oid dasturlar, jurnalistlar va pedagoglar hamkorligini yo‘lga qo‘yish
asosida tayyorlanishi lozim. Bizningcha, teleko‘rsatuvlarning tarbiyalovchi
xususiyatlarining samaradorligi aynan mazkur xamkorlik asosida tayyorlanishiga
bevosita bog‘lig. Ushbu tadbirni amalga oshirishda ommaviy axborot vositalarining
ta’lim muassasasi, oila va mahalla bilan hamkorlikdagi faoliyatini integratsiyalash
tizimini ishlab chigish magsadga muvofig.

Tadgiqot doirasida talaba-yoshlar ma’naviyatini rivojlantirishga qaratilgan
teleko‘rsatuv  va radioeshittirishlarning mazmunidan tarbiyaviy jarayonlarda
foydalanish metodlari (suhbat, davra suhbati, videolektoriy, mediahaftaliklar)
mediapedagogik resurslar asosida takomillashtirilgan. Maqolada teledasturlarni ta’lim
muassasasi, mahalla va oila muhitining ma’naviy tarbiya jarayoniga joriy qilish
metodlari yoritilgan.

Ta’lim muassasasida: dars jarayonlarini interfaol metodlar asosida tashkil
etishda o‘qituvchi ko‘rsatuvlardan dars mavzusiga mos epizodik lavhalar, kichik
syujetlardan (videolektoriy) mashg‘ulotda foydalanishi va talaba-yoshlarlarni
mushohadaga chorlashi, mediamateriallar vositasida ularda ijodiy va tankidiy fikrlash



ko“nikmalarini shakllantirishi mumkin;

OTM OAVdan foydalanish holatini ya’ni internet, ijtimoiy tarmoqlarga qanday
maqsadda kirishi, ganday film, serial, kliplarni ko‘rishini nazoratsiz qoldirmaslik
choralarini o‘zaro suhbat asosida muhokama qilishga chorlash zarur;

OTMda «Yosh jurnalistlary guruhini tashkil etish hamda milliy telekanallar
ko‘rsatuvlaridan andoza olib, kichik videolavhalar tayyorlash, maqsadga
yo‘naltirilgan intervyular tashkil etish, «Zakovat», «Bilimdon» kabi shoularni
uyushtirish orgali natijaga erishish mumkin.

Shuningdek, tadgigot davomida talaba-yoshlarning hayotida radioning o‘rni va
radioeshittirishlarning tarbiyaviy funktsiyalari aniglashtirilgan.

Kuzatuvlarimiz jarayonida, ota-onalarga berilgan «Farzandingiz internetda
nimalar bilan shug‘ullanishini bilasizmi» degan savolga 70,8% ota-onalar anig javob
bera olmaganliklari ma’lum bo‘ldi. Ota- onalarning ko‘pchiligi: «Internetni nazorat
qilish qiyin, u anonim xususiyatga ega», - degan xulosani berganlar. Ota-onalar oz
farzandlarining kanday saytlarga kirishlarini bilmasligi ogibatida, ayrim talaba-
yoshlar «kiberludomaniya» qurboniga aylanib qolmoqda. «Kibernetik ludomaniya
atamasi  jahon meditsina amaliyotiga rasman kiritilgan kasallik nomi.
Kiberludomaniya kompyuter o‘yinbozligi» talaba-yoshlar orasida kompyuter
o‘yinbozligiga chalinganlarining hayot tarzida, jismoniy va ma’naviy rivojlanishida
kiberludomaniyaning asoratlari kuzatiladi.

Tadqiqot davomida talaba yoshlarni internetning salbiy ta’siridan himoya qilish,
talaba yoshlar orasida axborot xavfsizligini ta’minlashga doir quyidagi tavsiyalar
ishlab chigilgan.

Talaba yoshlar ma’naviyatini ommaviy axborot vositalari asosida shakllantirish
hozirgi kunda turli ko‘rinishlardagi g‘oyalar, mafkuralar O‘rtasida qat’iy kurash
ketayotgan bir davrda muhim va dolzarb pedagogik zaruratdir. Tadgigotda
teleko‘rsatuvlarning talaba-yoshlar ma’naviyatini takomillashtirishga xizmat
qiluvchi: ogohlantiruvchi, ma’lumot beruvchi, integrativ, refleksiv, ijtimoiy
pedagogik, madaniy-rekreativ extiyojlarni ta’minlovchi tashkiliy pedagogik
funktsiyalari aniglashtirilgan. Ular bugungi talaba-yoshlarni ma’naviy-axlogiy
rivojlanishida muhim ahamiyat kasb etadi.

OAV muayyan axborotni yetkazish, u yoki bu masalaga diggatni garatish
orgali talaba-yoshlarga, turli ijtimoiy guruh vakillariga o‘z fikrlarini ifoda etish,
fikrdoshlarni topish, yagona maqgsad va e’tiqgod yo‘lida yakdillik bilan harakat
qilishga imkon yaratadi. Aynigsa, televidenie va internet eng so‘nggi ilmiy
yangiliklarni gisga vaqtda butun dunyoga ma’lum qilishga, ilm-fan, madaniyat,
adabiyot va san’at yutuqglaridan har bir talaba-yoshlar foydalana olishiga zamin
yaratadi.

OAV ning talaba-yoshlarga ta’sir kuchi beriladigan materiallarning tezkorligi,
ko‘tarilayotgan masalalarning dolzarbligi hamda tahliliylik darajasiga va mavjud
muammolarning samarali yechimlarini taklif etishiga ko‘p jihatdan bog‘liq. Shu bois,
tadgigotda OAV da talaba-yoshlarlar ma’naviyatini rivojlantirishga qaratilgan
mavzular samaradorligini oshirish talaba-yoshlarlarning ma’naviy ehtiyojlariga
mosligi, tarbiyaviy ishlar =~ mazmuniga uyg‘unlik, talaba-yoshlarlarning
mediasavodxonligini rivojlantirish, kontentning talaba-yoshlarlar ~ yosh



xususiyatlariga mosligi kabi mediapedagogik talablar asosida takomillashtirilgan.
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Annotatsiya. Magqolaning magsadi umumiy ta’lim muassasalarida ragamli
texnologiyalaridan  foydalanish ~ muammolarini  ochib  berish.  Maqolada
raqamlashtirishning ta’lim sifatiga ta’sirini ko‘rib chiqishga alohida e’tibor
qaratilgan, ta’limda axborot texnologiyalaridan foydalanish misollari ochib berilgan.
Magolada ragamli texnologiyalarining uchta asosiy komponenti texnik vositalar,
dasturiy vositalar va tashkiliy-uslubiy ta’minot tizimi sifatida tavsiflanadi. Maqolada
eng keng tarqalgan ko‘p funksiyali ofis ilovalari va IT vositalari sanab o‘tilgan.
O‘quv jarayonida raqamli texnologiyalarni qo‘llashning afzalliklari yoritilgan.
Magolada ta’limda axborot texnologiyalaridan foydalanish ta’lim jarayonini
takomillashtirishning zamonaviy usullaridan biri bo‘lgan o‘qitishning keng ko‘lamli
shakl va usullarini diversifikatsiya gilish imkonini beradi degan xulosaga kelishadi.
Magqgola faoliyat sohasi ta’limda zamonaviy ragamli texnologiyalarini
takomillashtirish va ulardan foydalanish bilan bog‘liq bo‘lgan o‘gituvchilar va
talabalar uchun mo‘ljallangan

Kalit so‘zlar: ragamlashtirish, axborot texnologiyalari, tizim va amaliy dasturlar
ta’lim jarayoni; kompyuterlashtirish, ragamli tizimlashtirish, axbarot maydoni.

AnHoTauus Llens cTaThu — pacKpbITh MPOOIEMBbI MCTIOIB30BAHUS HPPOBBIX
TEXHOJIOTUH B 00111€00pa30BaTEIbHBIX YUPEKICHUAX. B cTaThe ynmensercs BHUMaHUE
PacCMOTpEHHUIO BIUSHUSA IUGPOBHU3AIMKA HA KaueCTBO OOpa30BaHUS, PACKPBIBAIOTCS
MIPUMEPHI UCTIOJIb30BaHUsI WH(GOPMAIIMOHHBIX TEXHOJIOTHI B oOpa3oBaHuu. B cTtathe
OMMHMCAaHBl TPH OCHOBHBIX KOMIIOHEHTa IU(MPOBBIX TEXHOJOTUN: TEXHUYECKUE
CpeacTBa, IPOTPAMMHBIE CPEACTBA M CHCTEMA OPraHU3ALMOHHO-METOAUYECKOTO
obOecrieuenusi; B cratee  mepeuncieHsl — Hawboiee  PacIpOCTPAHECHHBIE
MHOTO(YHKIIMOHATbHBIE O(UCHBIC NpuiokeHus u WT-mHCTpyMEHTHI; BBIIEICHBI
MPEUMYIIECTBA HCIOJIB30BaHMUS IU(GPOBBIX TEXHOJOTHA B 00pa30BaTEIbHOM
mporiecce. B craThe nemaeTcsi BBIBOJA, UYTO WCIOJIB30BAaHWUE WH(DOPMAITMOHHBIX
TEXHOJIOTUH B OOpa30BaHUU, SBIAIONIMXCS OJHHM M3 COBPEMEHHBIX METOJ/OB
COBEPIIIEHCTBOBAHUS 00pPa30BaTEIBHOTO MPOIECCa, MO3BOISIET TUBEPCUDUIIMPOBATH
MaciiTababie GopMbI U MeTOIbI 00yueHusi. CTaThs MpeHaA3HAUCHA TPETOoAaBaATEISIM
U cTyjeHTaM, cdepa IeATeIbHOCTH KOTOPBIX CBS3aHA C COBEPIICHCTBOBAHUEM H
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HCIIOJIb30BAaHUEM COBPEMEHHBIX IIU(PPOBBIX TEXHOJIOTUH B 00pa30BaHUH.

KuroueBble ciioBa: nudposuzaius, cucreMa HHPOPMALMOHHBIX TEXHOJIOTHUH U
MPaKTUYECKUE MporpaMMbl  00pa30BaTEIBLHOIO MPOLECCa; KOMIbIOTEPU3ALUs,
nudpoBas cucTeMaTu3alus, THPOPMALMOHHOE TOJIE.

Abstract. The purpose of the article is to reveal the problems of using digital
technologies in general educational institutions. The article focuses on considering
the impact of digitization on the quality of education, reveals examples of the use
of information technology in education. In the article, the three main components
of digital technologies are described as technical tools, software tools and an
organizational and methodological support system; The article lists the most common
multifunction office applications and IT tools; the advantages of using digital
technologies in the educational process are highlighted. The article concludes that the
use of information technologies in education, which is one of the modern methods
of improving the educational process, allows for the diversification of large-scale
forms and methods of teaching. The article is intended for teachers and students
whose field of activity is related to the improvement and use of modern digital
technologies in education.

Key words: digitalization, information technology system and practical
programs educational process; computerization, digital systematization, information
field.

Kirish. Hozirgi kundagi jadal rivojlanayotgan davrda ilmiy-texnik sohadagi
yutuglar ragamli texnologiyalar va axborot texnologiyalarining rivojlanishini
belgilaydi. Nafagat kompyuterlar, balki ragamli texnologiyalarni ham yuqori darajada
o‘zgarganligi, ularning analitik va haqiqiy didaktik imkoniyatlari kengayganligi
sababli, ragamli texnologiyalar aqliy, ijodiy, kommunikativ va ijro faoliyatining
yangi darajasini ifodalaydi va faoliyat va ta’limning turli jihatlarini tubdan gayta
qurishga olib  keladi. Bugungi kunda texnik, axborot-kommunikatsiya
imkoniyatlaridan ta’lim magsadlarida foydalanish muhimligini ko‘rsatadi. Shu
munosabat bilan zamonaviy kompyuterlarning salohiyati ta’lim tizimining
ehtiyojlarini qay darajada gondirishi mumkinligini aniglash muhimdir. Ragamli
texnologiyalar va informatika samaradorligi o‘rganish ob’ekti sifatida ta’lim
mazmuni muammosiga taallugli va ijtimoiy-igtisodiy va ilmiy-texnik taragqiyotning
ob’ektiv dolzarb va istigbolli ehtiyojlari, o‘quvchilarning shaxsiy ta’lim talablari
bilan belgilanadigan yo‘nalish sifatida qaraladi. Ragamli  texnologiyalar va
informatika fanlarini o‘rganish maktab ta’limi sifatini oshirishga ganday istigbol va
nimani olib kelishini aniglash kerak.

Ushbu masalani ikki nuqtai nazardan ko‘rib chiqaylik: o‘quvchilarning
kompyuter savodxonligi axborot-kompyuter kasbiyligi va axborot-kompyuter
madaniyatining birinchi bosqichidir; kompyuter savodxonligi o‘qituvchilar va maktab
ma’muriyatining kasbiy mahoratining ajralmas gismidir.

Zamonaviy tadqiqotchilar fikrlariga ko‘ra, kompyuter texnologiyalari va
kompyuter texnologiyalarining zamonaviy rivojlanish sur’atlari informatika
sohasidagi fundamental bilimlar va eng oddiy dasturlarni yozish qobiliyatini
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shakllantirish ~ bilan bog‘liq bo‘lgan universal kompyuter savodxonligi
kontseptsiyasining nomuvofigligini isbotlaydi. Kompyuter texnikasi va dasturlash
bo‘yicha fundamental bilimlar o‘qitilgan mutaxassis uchun mavjud bo‘lgan
professional vazifadir. O‘quv jarayonini axborotlashtirishda yetakchi shaxsning
axborot madaniyatini shakllantirish - bilimlarni taqdim etishning asosiy usullari
bo‘yicha ko‘nikmalar va bilimlar, ularni mazmunli muammolarni hal qilish va
shakllantirish uchun amalda qo‘llash qobiliyatlari. Axborot madaniyati deganda
talaba, o‘qituvchining ma’lumotlarga bo‘lgan ehtiyojlarini mutanosib ravishda
aniglash, axborot resurslarining butun to‘plamida kerakli ma’lumotlarni samarali
qidirish, ma’lumotlarni yetarli darajada tanlash va baholash qobiliyati, shuningdek
axborot bilan aloga gilish gobiliyati, kompyuter savodxonligi tushuniladi. Axborot
madaniyati, shuningdek, zamonaviy axborot jamiyati talablariga javob beradigan
maxsus fikrlash uslubidir, shuning uchun ta’limni axborotlashtirishning yangi
sharoitlarida harakat qilish va ishlashga qodir bo‘lgan professional o‘gituvchini
tayyorlash juda muhimdir. Yugoridagilar pedagogika, psixologiya va kompyuter
fanlari chorrahasida “kompyuter ta’limi” deb nomlanuvchi tadqiqot yo‘nalishini
tanlashga e’tibor garatdi.

Kompyuter o‘gitishning quyidagi asosiy turlari farglanadi: retseptiv - texnik
o'quv vositasi sifatida kompyuterning audiovizual imkoniyatlaridan foydalangan
holda uzatiladigan bilimlarni idrok etish va o‘zlashtirish; interaktiv — inson va
kompyuterning o‘zaro ta’siri jarayonida dialog rejimida, shuningdek gibrid inson —
mashina antropotsentrik intellekt tizimlarida, ekspert o‘quv tizimlarida va
boshqalarda o‘rganish.

Kompyuter ta’limi haqidagi ba’zi fikrlarni ko‘rib chigamiz. Mashhur amerikalik
psixolog B. Skinner (1950-yillarning o‘rtalari) “dasturlashtirilgan ta’lim” atamasini
taklif qildi, uning asosiy g‘oyasi o‘quv jarayonini oldindan dasturlash edi. Va bu
uning g‘oyasi o‘qituvchilar tomonidan, iloji bo‘lsa, psixologlar bilan birgalikda,
keyinchalik kompyuterda amalga oshiriladigan ma’lum bir mavzuni o‘rganish
bosqichlari  ketma-ketligini  oldindan ishlab chigishni o‘z ichiga olgan
dasturlashtirilgan o‘quv tizimlarini yaratishga asos bo‘ldi. Agliy harakatlarni
bosgichma-bosqich shakllantirishning psixologik nazariyasida dasturlashtirilgan
ta’limning afzalliklarini eng to‘liq va nazariy jihatdan asosladi. Ushbu nazariyaga
ko‘ra, agliy harakatlarni shakllantirish jarayoni 5 bosqichdan o‘tadi: harakat bilan
oldindan tanishish, uni amalga oshirish shartlari bilan, unga Kiritilgan barcha
operatsiyalarni joylashtirish bilan harakatni moddiy shaklda shakllantirish, tashqi
nutqda harakatni shakllantirish, ichki nutgda harakatni shakllantirish, harakatni
chuqur fikrlash jarayonlariga o‘tkazish.

Ragamli tizimlashtirish — bu o‘quv tizimlarining yangi avlodi-aqlli o‘quv
tizimlari. Bunday tizimlarning paydo bo‘lishi avtomatlashtirilgan o‘qitish sohasida
sun’ly intellekt usullari va vositalarini amaliy qo‘llash natijasi bo‘ldi. Ushbu
yo‘nalishdagi birinchi tadgiqotlar va aqlli o‘quv tizimlarini yaratishga birinchi
urinishlar XIX asrning 70-yillari boshlariga to‘g‘ri keladi, bu an’anaviy
dasturlashtirilgan ta’lim texnologiyasida o‘quv tizimlaridan norozilik tufayli yuzaga
kelgan. Bugungi kunda kompyuter fanining ikki sohasi: sun’iy intellekt va ragamli
tizimlashtirish o‘qitish chorrahasida ajralib turadigan butun ilmiy yo*nalish mavjud.



Tegishli o‘quv jarayoni uchun o‘qituvchi o‘quv mavzusi nimani o‘rgatish kerak,
o‘qitish strategiyalari va usullari ganday o‘qitish kerak bo‘yicha maxsus bilimlarni
qo‘llashi va uning yutuglarini aniglay olishi kerak.

An’anaviy tizimlashtirilgan o‘quv jaroyanida o‘quv kursining ma’lum bir
gismini amalga oshirish uchun zarur bo‘lgan ushbu bilimlarning gismlari uning
individual kadrlari matniga kiritilgan. Intellektual o‘quv tizimlarida zarur bilimlar,
qoida tarigasida, sun’iy intellektning turli usullari va texnologiyalari yordamida
ajratiladi va taqdim etiladi. Intellektual o‘quv tizimi olingan bilimlarni qo‘llagan
holda, o‘qgituvchining turli funktsiyalarini bajarishga qodir: muammolarni hal qgilish
jarayonida o‘quvchiga yordam berish, talabadagi xatolarni aniqglash, optimal o‘quv
ta’sirini tanlash. Aqlli o‘quv tizimlari kompyuterni o‘rganish uchun yangi
imkoniyatlarni ochdi. Biroq, bunday tizimlarni yaratish umuman sun’iy intellekt
muammolari bilan bog‘liq ko‘plab giyinchiliklarga duch keladi, ya’ni: bilimlarni
olish va tuzish, bitta tizimni yaratish uchun katta mehnat talab etadi.

Ragamli texnologiyalar yordamida vaziyatlarni yaratish o‘quvchiga oz
bilimlaridan maksimal darajada foydalanishga, intellektual va multimedia muhitini
0°z ichiga olgan bilim jarayonining stimulyatorlaridan foydalanishga imkon beradi:
(kompyuter va talaba o‘rtasidagi aloqa bir vaqtning o°zida ko‘plab usullardan - rasm,
musiga, nutg va boshgalardan foydalanadi), giper vositalar (gipermedia), (matnli
ma’lumotlarni taqdim etishning chiziqli bo‘lmagan usuli, masalan, qoida ko‘p
vositadan faol foydalanishga asoslangan). Kompyuter o‘yinlari (mikromires) - bu
virtual vogelik deb ataladigan narsa bo‘lib, u sifat jihatidan yangi turdagi inson-
mashina interfeysi sifatida tushuniladi, Real muhitni modellashtiradi va
ishtirokchilarga u bilan bevosita alogada bo‘lish imkonini beradi [155]. Umumiy
rivojlanish kompyuter o‘yinlari sizga boshlang‘ich vaziyatlar yoki mavzular hagida
umumiy tasavvurga ega bo‘lishga, xotirani, e’tiborni, mantigni, fikrlashning eng
muhim operatsiyalarini rivojlantirishga imkon beradi, bu yerda o‘yin motivatsiyasi
asta-sekin o‘quv motivatsiyasiga aylanadi. Umumiy rivojlanayotgan kompyuter
o‘yinlaridan tashqari, maktab o‘quvchilariga matematika, til, mantiq va boshgalarni
o‘rgatish uchun maxsus o‘yinlar mavjud bo‘lib, ular ushbu fanlarning mazmunini
vizual tarzda aniqlaydi va o‘quv materialini osonroq va tezroq o‘zlashtirishga imkon
beradi. Kompyuterni o‘qitish jarayoni ehtiyotkorlik bilan tanlangan didaktik
materialsiz mumkin emas, ammo o‘qituvchining yo‘naltiruvchi ta’sirisiz o‘quv
materialini o‘zlashtirish, ko‘nikmalarni shakllantirish va fikrlashni rivojlantirishda
samarasiz.

Ratsional o‘quv jarayonida o‘qgituvchi maxsus bilimlarning quyidagi turlaridan
foydalanadi-o‘quv predmeti to‘g‘risidagi bilimlar; o‘qitish strategiyasi va usullari
to‘grisidagi bilimlar; o‘quvchi haqidagi bilimlar. An’anaviy ragamlashtirilgan o‘quv
tizimlarida o‘quv jarayoninig ma’lum bir gismini amalga oshirish uchun zarur
bo‘lgan bunday bilimlarning qismlari uning individual kadrlari matniga aniq
kiritilgan. Intellektual o‘quv tizimlarida zarur bilimlar aniq ajratilgan va odatda
sun’ly intellektning turli usullari va texnologiyalari orgali taqdim etiladi. Ushbu
bilimlardan foydalangan holda, intellektual o‘quv tizimi o‘qituvchining turli
funktsiyalarini bajarishga qodir muammolarni hal gilish jarayonida yordam berish,
o‘quvchining xatolarining sababini aniqlash, optimal o‘quv ta’sirini tanlash. Aqlli



o‘quv tizimlari kompyuterni o‘qitishning yangi imkoniyatlarini ochdi, ammo bunday
tizimlarni yaratish juda qiyin, bu umuman sun’iy intellekt muammolari bilan bog‘liq
ko‘plab qiyinchiliklar bilan bog‘liq, ya’ni: bilimlarni olish va tuzish, bitta tizimni
yaratish uchun katta mehnat. Ma’lumki, tadqiqotlardagi giyinchiliklar bilan yangi
g‘oyalar va paradigmalar paydo bo‘ladi, ularning rivojlanishi yanada rivojlanishga
yordam beradi, intellektual o‘quv tizimlarini yaratish sohasida o‘zgarishlar yuz berdi.

So‘nggi yillarda intellektual o‘quv mubhitida o‘gitish vazifalari intellektual ta’lim
tizimlari va bilim stimulyatorlarini birlashtirdi. Shu bilan birga, o‘quv jarayonida
o‘quvchilarning intuitiv, ijodiy va intellektual salohiyatiga alohida ahamiyat beriladi.
Kompyuterlardan foydalangan holda o‘qitish sifati va samaradorligini oshirishga
qaratilgan so‘nggi urinishlardan biri bu kooperativ yoki kooperativ o‘gitish deb
ataladi.
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BBenenne. B rmociegHue TONBI BBICIIME Yy4YeOHBIC 3aBEJACHUS PaCHIUPSIOT
UCIIOJIb30BAaHUE  COBPEMEHHBIX  METOJ0OB  OOy4YeHHUS, HWHTEPAKTHBHBIX U
MHHOBAITMOHHBIX TEXHOJOTHH amnpH TMOJATOTOBKE KBaTU(DUIITMPOBAHHBIX KaJpPOB.
Hcnonp3oBaHue negarornyeCKuX TEXHOJOTHUM, 3HAHWUW, OIBITA W WHTEPAKTUBHBIX
METOJI0OB Ha OCHOBE IEJarOTMYECKOro MacTepcTBa B Iporecce 00ydeHUs CTYISHTOB
MPUBEIIET K MX IIyOOKOMY OBJIQJACHHUIO MpeIMETaMUd W NMPUOOPETCHHIO MEPEIOBBIX
HaBBIKOB.

[ToHsiTHE MHHOBAIMK — 3TO HOBBIM 3KOHOMHUYECKUN TEPMHUH, BOIICAIINNA B HAII
JISCKCUKOH B TOJBI HE3aBUCHUMOCTH. MHHOBAIIMOHHBIE TEXHOJOTMH B OCHOBHOM
O3HAYalOT BHEJIPCHUE HWHHOBAIIMA M HM3MEHCHUW B MEJArOrMYECKHM MPOLECC |
NeSITEIbHOCTh ~ MpErojaBaTeied HW  CTYAeHTOB. B mporecce mnpenomaBaHust
WHHOBAIIMOHHBIE TEXHOJOTUM MOTYT OBITh HCIIOJb30BaHbI B BHJE Pa3JIMYHBIX
MHTEPAKTUBHBIX METOJIOB, ITOCKOJBKY Yy KaXJOro MperojaBarelis CBOM CIOCO0
npenogaBaHusl.
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Ha srane xauectBa 1 3()(eKTUBHOCTH B 00Pa30BATEIbHYIO TEXHOJIOTHIO BOIILIN
HOBOOOpA30BaHHBIE COBPEMEHHbIE MHHOBAIIMOHHBIC TEXHOJIOTUU U TEAaroruyeckue
TEXHOJIOTUU. DT  TEXHOJOTMU  COBEPIICHCTBYIOTCS, MOJEPHUBUPYIOTCA U
bOpMUPYIOTCS B TEUCHHE KaXOTO MPOIIEIIIET0 y4eOHOTO CeMeCTpa.

CoBpeMeHHBIE TIEarOTHYeCKUEe TEXHOJIOTUU UMEIOT CBOIO TEOPHIO, CBS3AHHYIO
C JOCTI)KCHUSIMM TYMaHUTAPHBIX M €CTECTBEHHBIX HAyK; OHH, NPEXJe BCEro,
HaIpaBJIeHbl Ha TMOCTPOCHUE O00pa30BaTENILHOIO MpOoIlecca Ha HAYYHOM OCHOBE M
CO3JIal0T OCHOBY JIJIS COBMECTHOM JNESITEIHHOCTH TMpENojaBaTesiel U CTYACHTOB,
OCHOBaHHOW Ha HIMPOKOM HCIOJIb30BAaHUU WH(OPMALIMOHHBIX CPEICTB OOYy4YECHUS,
TUJAKTUUYECKUX MATepHAIOB M aKTUBHBIX METOAO0B. B Oyayiem, Kak peabHbIN
JIBUTATENh Pa3BUTHA OOpa30BaHUS, OSTO OKaXKET IMOJOXKHUTEIHHOE BIUSHUE Ha
OOHOBJICHHE JEeSITENILHOCTH npenojaBarters, MOCTPOCHHE MIPUEMJIEMOTO
(onTUMAIIBHOTO) 00pa3oBaTEILHOTO npoiiecca, dhopmupoBaHue
HEernpeayOeKIeHHOCTH, TATH K 3HAHUSIM, BEpHOCTH PoauHe, TYMaHUCTHYECKHX
YYBCTB Y CTYICHTOB U MOJIOJICHKHU.

CoBpeMeHHOE pa3BUTHE O0pa30BaHMs TIOPOJWIO HOBOE HAampaBJICHUE
WHHOBAIlMOHHOW  meAarorukd.  VIHHOBallMOHHBIM  (aHrJ1.) —  BHEIPEHHUE
(pacipocTpaHeHne) HOBU3HBL. VIHHOBaIMs O3HA4YaeT M3MEHEHHsS B COOTBETCTBUU C
IIEJIbI0 TIPUBHECEHUSI HOBBIX, OTHOCUTEIHLHO CTaOWIBHBIX (elements) 3ieMEHTOB B
OTIPENICJICHHYI0 COIMAJbHYI0 EIWHUIY - OPTaHHW3allMio, MOIMYJISAIUI0, OOIIECTBO,
TpyIIILy.

B Hactosimiee BpeMsi CYHIECTBYIOT JBa pa3HbIX B3MIsiJa Ha ATOT MPOIECC
WHHOBAIlUOHHBIX M3MeHEeHMH. [IepBhIil B3I 3aKJII0YAETCS] B TOM, YTO OCBEIIAETCS
KaKasi-TO HOBasl Ujiesi, BHEApsieMasl B )KU3Hb, & BTOPOU MOAXO]T - 3TO B3aUMOJECHCTBUE
OT/ACJIBHO BHEAPSEMBbIX WHHOBAIlMM, WX T[EPBUYHOCTb, KOHKYPEHIHS H, Kak
CJIEJICTBUE, 3aMEHA OJIHUX JIPYTUMHU.

MaHoBanmoHHEbII Trporecc. STaIIbI BBIITOJIHSIOTCS B cIenyroumen
II0CJIE10BATEIbHOCTH:

* 3TO HAa3bIBACTCA POXKIACHUEM HOBOW HWJIEWM WM TOSBJICHUEM HWHHOBAIUU
(cTagust OTKPBITHUSA).

* H300PETATENIHCTBO - CTAAUS CO3/IaHMS YeT0-JIMO00 HOBOTO;

* CTaJus NPAKTUUYECKOr0 MPUMEHEHUS CO3/IaHHBIX MHHOBAIIUT;

* CTaJ1s pacIpOCTpaHEHUs] HHHOBAIIUM, €€ ITUPOKOT0 IPUMEHEHUSI;

* CTQIMS JOMUHUPOBAHWS WHHOBAIIMU B OIPE/ICTICHHON 001acTH.

B nenarornyeckux MHHOBAILMAX MOHITHE ““HOBOE” CUMTAETCS IICHTPAJIbHBIM, a B
MeIaroriyeckoil HayKe OHO BBI3BIBAET HMHTEPEC K KOHKPETHBIM, YCIIOBHBIM,
JIOKIBHBIM U CyObEKTUBHBIM MHHOBALMAM. [IOHSITHS HOBU3HBI 1 MHHOBAIIMOHHOCTHU
pa3IUyarTCs B HAyYHBIX oOyacTsax. HHOBAIUsS — 3TO MHCTPYMEHT, HOBBIM METO/I,
METOJIONIOTHS, TexHoJorus u T.4. “MHHOBamusa’ — 95TO o0Opa3oBaHuUE; IMpollecc,
KOTOPBIN pa3BUBAETCS B COOTBETCTBUU C OINPEICICHHBIMU dTallaMH.

CymectByeT 4 OCHOBHBIX 3aKOHAa HWHHOBAIIMOHHOTO TMpOIlecca, KOTOpbIe
HHTEPIPETUPYIOTCS CIICTYIOMHUM 00pa3oM:

1. 2. 3aK0oH O TOM, 4YTO cpeja MeJaroru4ecKuX WHHOBAIMN HE HAXOJHUTCS B
IJIOXOM COCTOSSHMHM. B 3akoHe 0e3pa3iuyus HapylIaloTcs MPEACTABICHUS O
MeIarornyeckoM  Mpolecce W COOBITHSAX,  HapyllaeTcs  MeJarorudeckas



OCBEJOMJIEHHOCTh U OLICHUBAETCS leJarornyeckas MHHOBanus. B kadecTBe npumMepa
MOHO IPUBECTH H3MEHEHME IE€arOrM4ecKoro CO3HAaHMs B IPOLIECCE NPUHATHUSA
IEOLIEHTPUYECKON M TEeIMOLICHTPUYECKONM CHUCTEM MHpa, M KECTOKas KepTBa ObuIa
IIPUHECEHA paJid OCO3HAHMS IIPABIbl O TPACKTOPHUAX JBUKECHUS IIJIAHET.

2. 3aKOH KOHEYHOM peanu3aluyd — 3TO >KU3HECIOCOOHOCTh WHHOBALIUWA, PaHO
WJIM TIO3JJHO, CHIOHTaHHO WJIM CO3HATEIBHO.

3. Jlns MUpOBOM CHCTEMBI, PEACTABICHHON BBIIIE, FEOLEHTPUYECKAass MUPOBas
CUCTEMA, KOTOpas PAaBUJIA B TECUEHUE HECKOJIBKUX CTOJIETUM, COBHATENBHO YCTYIIHIIA
MECTO  TeJMOIeHTpUYeCKOM  cuctreme. B pesymprate  ObIa  co3daHa
TEJMOLIEHTPUYECKAsl CUCTEMA C COJIHLIEM B LIEHTPE.

4. lleparormyeckre MWHHOBAallMM B 3aKOHE COBEPUICHCTBOBAHUS HMEIOT
TEHJCHLINIO CTAHAAPTU3UPOBATH MBIIUICHUE U TPAKTUYECKUE AEHCTBHUS.

CornacHo 3aKOHYy NEPUOJMYHOCTH M BO3BpaTa IEJAarorMyecKuX WHHOBALMM,
MHHOBAIUS BO30OHOBJISIETCS B HOBBIX YCIOBHSX. VHTepec u BHUMaHUE K
UCIIOJIb30BAHUIO  MHTEPAKTUBHBIX  METOJOB, HWHHOBAI[MOHHBIX  TEXHOJOTHUM,
NeAarortyeckux U HMH(POPMAIMOHHBIX TEXHOJIOTHMH B 00pa3oBaTeIbHOM IMpPOIECcce
pacTer IeHb OTO JHSA, OJAHOW W3 MPUYHUH 3TOrO SBJISETCA TO, YTO B TPAAUIIMOHHOM
00pa30BaHuU /10 CHX MOP CTYJIEHTOB YYWIH MPUOOPETATh TOJBKO TOTOBBIE 3HAHUS, B
TO BpeMs KaK B COBPEMEHHBIX TEXHOJIOTUSIX OHU MPUOOpeTaiTe Te 3HAHUS, KOTOpbIE
OHM MPUOOPETAIOT. YUYUT UX CAMOCTOSITEIBLHO MCKaTh, U3y4aTh M aHAJIU3UPOBATH U
JaXke J1eN1aTh COOCTBEHHBIE BBIBOJIBI.

[IpenonaBsarens co34aeT YCIOBUS JJIsl Pa3BUTHsI, CTAHOBJICHUS, BOCIIUTAHUSA U
JIPECCUPOBKU JIMYHOCTH B ATOM IPOIIECCE, U B TO K€ BpPEMs BBIMOJHSAET (QYHKIUU
yIpaBlieHUs W pexuUccypbl. B mpoiiecce oO0yueHUs CTYIEHT CTAHOBUTCS TJIABHOM
dburypoi.

Taxoil mpoliiecc megaroruyeckoro COTpyAHMYECTBA UMEET CBOU OCOOEHHOCTH, K
KOTOPBIM OTHOCATCS:

* 3aCTaBIATh YUYEHHWKA CAMOCTOATEIbHO MBICIUTH, TBOPUTh U UCKATh, HE OBITh
PaBHOAYIIHBIM BO BpEMS YPOKa;

» oOecreunBaTh TOCTOSHHBIA HMHTEPEC YYallUXcs K 3HAHHUSAM B IpoIlecce
o0yJeHus;

* TIOBBICUTb HHTEPEC CTYICHTAa K 3HAHUAM IIyTeM CaMOCTOSTEIbHOTO
TBOPYECKOI'O IMOJAX0/1a K KaKJIOMY BOIIPOCY;

* OpraHu3anus COBMECTHOM IEATENbHOCTH NIEArora U CTyACHTa.

Ilenarornyeckue TEXHOJOIMM — II0 MHEHHIO IIE€AAaroroB, MCCIENOBATENIEU H
MPAKTUKOB, M3YYaIOIIUX MPOOJIEMBbl MEAArOTHYECKUX TEXHOJOTUM, TMeIaroruuecKue
TEXHOJIOTUU CBS3aHBI TOJBKO C HMHQOPMAIMOHHBIMU TEXHOJIOTHSMHM, U HX
HEOOXOAMMO UCIOIB30BaTh B yUeOHOM IIpOIIECCE.

OCHOBHOM OCHOBOM II€Jarorm4eCKOM TEXHOJOTMHM SBJISICTCA TO, YTO OT
TEXHOJIOTUM, BBIOPAHHBIX NPENOJABATENEM M CTYIAEHTOM, 3aBUCUT JOCTH)KEHHE
rapaHTUPOBAHHOTO pe3yJbTaTa OT IIOCTABJIEHHOW ILENM, TO €CThb KaKJasd
oOpa3oBareibHasi TEXHOJOTHUS, HCHOJb3yemas B Ipoiecce OOyueHHus, MO3BOJSIET
JNOCTUYb TapaHTUPOBAHHOIO pe3yJbTaTa B COOTBETCTBUM C IIOCTABICHHOW LEJBIO,
€CJIM TIPENnojaBaTeslb U CTYJEHT MOTYT OpraHM30BaTb COBMECTHAsl JEATEIBHOCTH
000uX MPUBENET K MOJIOKUTEIBHOMY PE3YJbTATY. €CIU B XOJI€ YYEOHOro mpouecca



yYaluecss MOTYT CaMOCTOSITEIbHO MBICIUTh, TBOPYECKH paboTaTh, UCKATh,
aHaJM3UPOBATh, JI€aTh COOCTBEHHBIC BBIBOJBI, T'PYNIUPOBATHCS, U €CJIH YUHUTEIb
MOXET MPEJOCTaBUTh UM BO3MOXKHOCTH U YCJIOBHUS JJISI TAKOW NESTEIBHOCTH, HTO
OCHOBa y4eOHOT0 IpoLecca.

Kaxnaplii ypok, mpeaMeT UMeeT CBOI0 TEXHOJIOTHIO, TO €CTh IeJarorudeckas
TEXHOJIOTHSI B 00pa3oBaTEIbHOM TMPOLECCE — OTO HHAMBUAYaIbHBIA IIpoIieCC,
MIPEACTABISAIONINN CO00H MeIaroruueckuii mpolecc, HalpaBJIeHHbIA Ha 0OecrieueHne
[[eJICHANPAaBICHHOT0, 3apaHee CINIAHUPOBAHHOIO W TapaHTUPOBAHHOTO pe3yJibTaTa,
OCHOBaHHOTO Ha J>KEJIaHMM yyaierocs. J[jis Toro 4ToObl y4uTedh MOT BHUIETH
KOKIBIA ypOK B IIEJIOM M MPEICTaBISITH €ro cede, HeoOXOAUMO CIPOEKTUPOBATH
Oynymuii mporecc ypoka. B 3ToMm ciyudae s mpenojgaBaTesisi COCTaBIISIETCS
TEXHOJIOTMYECKasi KapTa OyJyliero ypoka, HCXOJs M3 XapakTepa TMpeaMeTa,
CIOCOOHOCTEH U JKENaHUs y4YallluXcs, M0 KaKI0U TeMe, MPeaIMETy, MPErnogaBaeMoMy
Ha KaXXJIOM YPOKE.

Co3naTh Takyl TEXHOJOTHUYECKYIO KapTy HEMpPOCTO, MOTOMY YTO JJii ATOTO
YUHUTENII0 HEOOXOJMMO OBITh OCBEIOMJICHHBIM O TII€Iaroruke, IICUXOJIOTHH,
CIIEIUAJIBHBIX METOJaX, NEeJarornyeckuX W HHQPOPMAIIMOHHBIX TEXHOJIOTHAX, a
TaK)Ke 3HaTh MHOXKECTBO MIPUEMOB U MeToinueK. Clenarh KaX/Ibli YPOK KPacOYHbIM
U MHTEPECHBIM 3aBUCHUT OT 3allJIAHUPOBAHHOM TEXHOJIOTHYECKOW KapThl YpOKa,
KOTOpasi OblIa THIATEIBLHO PO yMaHa 3apaHee.

JIst TOro 4ToOBI YPOK MPOBOJUIICS METOJOM MPE3EHTAINH, ITOAT0TaBIMBAOTCS
clainpl mo 3amaHHOM Teme. [losToMy mpu MOATOTOBKE CIAWAOB, MPEXKIE BCETO,
HEOOXOJIMMO YYHMTHIBATh MOJHBIM OXBAT TEMBI, Jeflas PUCYHKH M TaOJHUIBI XOPOIIO
BUJIUMBIMH (HE CJIMIIKOM JUIMHHBIMU) M, CaMO€ TJIABHOE, HE YTOMJISIOIIMMHU IJ1a3a
yUanuxcs.

XenatenbHO MOATOTOBUTH MEXAaHU3MBI B BHJI€ MYJIBTHUMENNA 10 AUCIUILIMHAM
“Teopernueckass mexaHuka” u “Teopuss MeXaHM3MOB W MamuH’. Eciu KapTUHKH
OyIyT MakCMMAaJbHO MPECTABICHBI B BUJIE Pa3laTOUYHBIX MATEpUAJIOB, & OCHOBHBIE
MOHATUS OynyT OOBSICHEHBI IMPENoJaBaTesieM, 3TO 3HAYUTEIBHO OO0JErduT padoTy
CTYJICHTOB.

B mpouecce oOydeHuss K CTylIeHTaM OTHOCATCA KaK K JIMYHOCTSM,
UCIIONIB3YIOTCS Pa3UYHbIC TEAarormueckre TEXHOJOTHU U COBPEMEHHBIE METOJIBI,
MO3BOJISIIOIIME UM CaMOCTOSATEIHLHO, CBOOOJHO MBICIHUTD, TPOBOJUTEH MCCIIECIOBAHNUSA,
TBOPYECKH MOJAXOAUTh K KaXKJIOMY BOIIPOCY, UYYBCTBOBAaTb OTBETCTBEHHOCT,
MIPOBOJUTh HAy4YHBIE HCCIEIOBAHUSA, aHAJIU3UPOBaTh, dPGEKTUBHO HCIOIH30BAThH
Hay4YHYIO JHUTEPATYpy M MHOTO€ APYroe. Ba)KHO, YTOOBI UYTEHHE YKPEIUISIO HX
WHTEPEC K HayKe, MeIarory u BHIOpaHHOW UM Mpodeccuu.

JlocTkeHne Takoro pe3yiabTaTa Ha TMPaKTUKE TpeOyeT WCIONIb30BaHUS
WHHOBAIMOHHBIX W WH(DOPMAIMOHHBIX TEXHOJOTHN B 00pa30BaTEIbHOM IMPOIIECCE.
OHu o4eHsb pa3zHbie. MbI paz0epeM HEKOTOPbIE U3 HUX U TO, KaK UX MPOBOJUTH:

Metox “CETEM” HampaBieH Ha TO, YTOOBI HAYYHTh CTYIEHTAa JIOTHYECKH
MBICJIUTh, PACIIAPATH KPYT OOMIECTIPUHSATHIX HACH, CaMOCTOSITEIHBHO MOJIB30BATHCS
JIATEPATYPOH.

MeTton “3x4” HampaBjeH Ha TO, YTOOBI TOMOYb CTYJACHTaM CBOOOJIHO MBICIUT,
yMETh MPEACTaBISATh pa3IMuHble WAEM B IIMPOKOM JMAara3oHe, YMETh



aHaJM3UPOBATh, JI€JIaTh BHIBOJIBI U JaBaTh OINpEJEICHUs B X0JA€ yueOHOro mpoiecca
WHJVMBHUAYaJbHO U B HEOOJIBIIUX TPyMIaX.

Meton “BJIMC-UT'PA” nanpaBieH Ha oOydeHHE NPAaBUIBHOW OpraHU3alUU
MOCJIEI0BATEILHOCTU JEHUCTBUM, JIOTHYECKOMY MBIIUICHUIO U TOMY, Kak BBIOMpATH
TO, UTO HY>KHO, U3 MHOXECTBA pa3HOOOPa3HBIX MBICJIEH U HH(OPMAIIMK, OCHOBAHHBIX
Ha M3y4yaeMOM IpEeIMETE.

OTU COBPEMEHHBIE METOAbl, WM TEXHOJOTHYECKHE TPEHUHTH, KOTOpHIC
MIOMOTAIOT TOBBICUTh 3()PEKTUBHOCTH MpPENoAaBaHUsi, MOMOTralT (OpMUPOBATH Y
CTYJICHTOB JIOTUYECKOE, YMCTBEHHOE, TBOPUYECKOE, KPUTHUYECKOE, HE3aBHUCHUMOE
MBIIIUICHUE, Pa3BUBaTh UX CIIOCOOHOCTH, CTAHOBUTHCS KOHKYPEHTOCIOCOOHBIMH,
3peNbIMU  CHEIUATUCTaMH W BOCHUTHIBATH  MPO(ECCHOHAIBHBIE  KAveCTBa,
HEO0OXOAUMBIE CIIEIIUATIUCTAM.

OddexTuBHOE OCYIIECTBICHHNE WHHOBAIMOHHON JEATEIbHOCTU MPEnoaaBaTes
3aBUCUT OT psga YCIOBUM. DTO BKJIOYAeT B Ce0S  COOTBETCTBYIOIIYIO
KOMMYHHKAIIMIO TI€arora, €ro OTHOIICHWE K MPOTHUBOIOJOXHBIM MHEHUSIM, €ro
TOTOBHOCTh BBIPA3UTh MPHU3HAHWE PAIMOHAIBHOTO TIOJIOXKEHUS B Pa3IMYHBIX
cutyarusax. B pesynbrare y negarora OyJeT KOMIUIEKCHAsI TeMa, KOTOpasi 00eCreyuT
€ro 3HaHUS W HAYYHYIO JIeITCIIbHOCTD.

B pabore mnemarora BaxkHBI MOTHBBI CaMOAKTHBAIlMU, CaMOTBOPYECTBA,
CaMOIIO3HAHUSI M KPEATHUBHOCTH, YTO TO3BOJSET (POPMHUPOBATH KPEATUBHOCTH
nejarora.

Jist Toro 94toOBl paboTaTh CO CTYAEHTAMH, NPENoJaBaTeld IOJIKHBI 3HATH
OCHOBHBIE MeToAbl Hayku [1-12], a Takke COOTBETCTBOBATH TPEOOBAHUSM,
IpeabsIBIsIeMBbIM K npernogaBateiisam [13-22]. Takke Ob1710 ObI YMECTHO, €CJTU ObI OHH
OBUIH 3HAKOMBI C OMYOJMKOBAHHBIMU CTaThSIMU B HAYUHBIX JxypHanax [23-30].

W3 BBIIIEyOMSIHYTBIX COOOpaKeHUI MOXKHO C/IeNIaTh CIEAYIOUIUE BBIBOIBI:

* B IeNAX TMOBBIMICHHS 3(PGEKTUBHOCTH 00pa3oBaTEIBLHOIO IIpoIiecca,
dbopMUpOBaHUS MPOYHBIX TEOPETHUUYECKUX 3HAHHM, BUIIOB JCSITEIBHOCTH, YMEHHUIN U
KBATM(UKAIIMNA y4daluxcs, o0ecreuyeHusi ux Tpanchopmaiuu B mpodhecCuOHAIbHBIC
HaBBIKH, UCTIOJIH30BaHNE HOBBIX MEIarorMYeCKUX TEXHOJIOTHI B Mpoliecce 00ydeHus
CTaBUTCS HA MTOBECTKY JIHS KaK TpeOOBaHME BPEMEHH U COITMATbHAs HEOOXOIUMOCTb.

* TIPUMEHEHHE HOBBIX IMEJArOTHYECKUX TEXHOJIOTH B 00pa30BaTEIbHOM
mporiecce oOecreunBaeT KauyeCTBEHHOE M3MEHEHUE COJIEp KaHMs OOIIero Impoiecca,
HaIpaBJICHHOT'0 Ha MOATOTOBKY KaJpOB.

* 00pa3oBaTeNbHBIN IPOIIECC, OpraHW30BaHHBINM Ha OCHOBE MCIIOJIB30BaHMS HIeH
TEOPUH HOBBIX MEJAArOrMYECKUX TEXHOJOTMH, NPUBOJUT K KaueCTBEHHOMY
MOKA3aTEII0 COCTOSIHUSI  BBIMOJHEHHS  COLMAJBbHOIO  3aKa3a OTHOCHUTEIIBHO
BOCITUTAHUS  BCECTOPOHHE  PA3BUTOW  JIMYHOCTH W  KBaTU(UIIMPOBAHHOTO
CHeHAINCTA.

* IEATETLHOCTh KBATU(UIIMPOBAHHBIX WHAWUBUIIOB M CIICIIHAIMCTOB B MPOIIECCe
OOIIECTBEHHOTO TMPOM3BOJACTBA M €€ A(PPEKTUBHOCTH, MPUBOIAT K YCKOPECHHIO
OOIIECTBEHHOTO Pa3BUTHSI.

* Ha KaXJOM YpPOKE YYUTEIb TOTOBUT JJISI YYAIIUXCSA WMHTEPECHBIE BOMPOCHI,
COOTBETCTBYIOILIUE TEME, KOTOPbIC MOMOT'YT YYalUMCS 3a[IOMHUTH TEMY.
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AHHOTaIII/Iﬂ. PaCCMOTpCHa MCTOJHUKA HWHIUBUAYAJIBHOT'O O6quHI/ISI
HHOCTPAHHOMY SA3BIKY MmoCpcaAcCTBOM JIBYCTOpOHHGﬁ CBA3U CTYACHTA )41
IMperioaaBaTceisd.

KialoueBble ciioBa: MyJIbTHUMEIHUIHBIE TEXHOJOTUH, HH(POpPMAIMOHHBIE
TE€XHOJOTUU, METOJbl JTUCTAHIIMOHHOTO OOYy4YEeHHUs, AUJAKTHYECKHE METOJIbI,
KyJbTYpPOJIOTHYECKAS nHpopmarus, cTtepeooHNIEeCKU KOMILJIEKC,
muddepeHpoBaHHOE 00yUYEHUE.

Annotatsiya. Talaba va o‘qituvchi o‘rtasidagi ikki tomonlama muloqot orqali
chet tilini individual o‘qitish metodikasi ko‘rib chigiladi.

Kalit so‘zlar: multimedia texnologiyalari, axborot texnologiyalari, masofaviy
o‘qitish usullari, didaktik usullar, madaniyatshunoslik ma’lumotlari, stereofonik
kompleks, tabagalashtirilgan ta’lim.

Introduction. Just some ten to fifteen years ago, they were used in classes, at
best. case, a tape recorder or a slide projector. Now a lot has changed. The emergence
of various media technologies has significantly expanded teachers’ capabilities are
significantly made their work easier, optimized the learning of foreign languages,
made this process exciting, opened up the unknown the world of a foreign language
and its culture, helped to overcome barriers between people and societies.

The introduction of modern computers and the use of new information
technologies represents a qualitatively new stage in teaching foreign languages. All
developed countries are widely developing computer teaching technologies and are
considering capabilities of multimedia language laboratories RINEL-LINGO,
HIClass and multimedia textbooks.

Analysis of publications Unique didactic properties computer technology
consists of one hand, in a productive consideration of all possible aspects (from
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linguistic to cultural studies and applied), from on the other hand, in the
implementation of both traditional and remote methods and means development,
improvement of foreign language activities [1, p. 96]. With constant and systematic
work with computer programs, the following didactic opportunities are realized:

1) the ability to systematically work with educational information;

2) providing the teacher with reliable feedback from students, opportunities
operational management of the learning process;

3) opportunities for intensive communication with a computer [2, p. 12].

Goal and problem statement. In general, teaching a foreign language through
new computer technologies characterized by the following features:

— the possibility of individual two-way communication between the student and
the teacher, training partners;

— wide access to a colossal volume and variety of linguistic and non-linguistic
(cultural) information.

Application of multimedia technologies. Let’s consider the use of some
modern multimedia technologies in the educational process. A modern multimedia
PC resembles home stereo hi-fi complex combined with a display TV. It is equipped
with active stereo speakers, a microphone and an optical CD drive. it is better to use
it in a multimedia language laboratory, which allows you to increase effectiveness
of the educational process, create conditions for individual and differentiated
learning, increases the time of oral practice, provides high motivation for learning,
overcomes the personal-psychological barrier of communication and establishes a
favorable psychological climate in the classroom.

The main feature of such an office is voice and video communication between
the teacher and group, as well as voice and video communication of students. This is
a view of the student’s screen on teacher monitor, screen viewing teacher by student.
Viewing may be active and passive. Passive Screen viewing is the process
of obtaining an image of the teacher’s computer screen. Active browsing is screen
browsing another workplace with the possibility control it with the keyboard and
mouse.

For example:

1. The teacher makes an announcement and speech is broadcast to headphones
students, while transfer is possible images of the teacher’s screen on student
monitors.

2. The teacher, working with students, conducts voice communication with them
and sees the contents of their screens on his monitor. This the opportunity allows the
teacher to work individually with each student, without leaving your workplace.

Currently very popular use multimedia language labs: RINEL-LINGO, HI-
Class, which satisfy all of the above requirements. “Multimedia” means computer
technology that uses information not only text, but also graphics, color, sound,
animation, video images in any combination. And a multimedia textbook is a vivid
example of this [2, p. 29]. There are different forms of work with multimedia
textbooks in class in a foreign language. For example, computer program “English on
holidays” let’s look at several stages of work: 1. Introduction of vocabulary on the
topic “Weather”. Using the demo computer, the teacher selects the automatic mode:



Pictures appear on the screen depicting natural phenomena: snow, rain — shower,
thunderstorm —thunderstorm, cloudy — humidity, frost - drizzle, clear — clear,

sunny — sunny, cold — cold, cloudy — cloudy and others. Then follow the
phrases:

— What a beautiful day! — How wonderful day!

— What awful weather! —~What terrible weather!

— It is usually as hot as this? — It’s always like this here hot?

— What’s the forecast for tomorrow? — Which the weather forecast for
tomorrow?

2. Work on practicing pronunciation, consolidating vocabulary. The teacher or
student switches the program from automatic mode to normal mode, clicks the
mouse, by pointing the arrow at the desired word or phrase. Students repeat in chorus.

3. Control of learned vocabulary. Students select a task containing a different
number of questions on the topic, and a table of results in percentages appears on the
screen.

4. Teaching dialogical speech by example computer program “Triple play plus
in English”, which consists of several stages: familiarization with the dialogue,
learning dialogue, dialogue dramatization and control dialogical speech after studying
all 12 dialogues.

5. Teaching writing. The computer program “Bridge to English” helps solve
these tasks. Almost every task involves typing English words on the keyboard and
expressions.

6. Practicing certain grammar structures. A large number of methodologists
believe that the key to mastering a foreign language is the actual use of a foreign
language, which is carried out through live communication via the Internet [3, p. 12].
Only via the Internet it is possible to create a genuine language environment and set
the task of forming a need in learning English based on intensive communication
with native speakers, working with authentic literature of various genres, listening to
original texts recorded by native speakers [4, p. 14] Internet lessons developed by a
group of specialists from the Reuters news agency are very popular.[5, p. 59].

You can go to the grammar page, enter the program library on the selected topic.
You can work at the desired level (elementary, pre-intermediate, intermediate, upper-
intermediate, advanced). The program is built like a chain of lessons for different
levels of training that are offered weekly.

The computer has already entered our lives. Gradually, it becomes a necessary
teaching tool that helps qualitatively improve the process of learning foreign
languages, and is an indispensable teaching assistant. When working with computer
technologies, the role of the teacher changes, whose main task is to support and guide
the creative search of students, to transform teaching foreign languages in living,
creative and natural process.

Conclusions. Experience has shown the high efficiency of using new
technologies in teaching foreign languages. They allow individualize work with
students:

Each student works in this mode, which one is suitable for his level of
knowledge, his ability to assimilate material. A weak student can work with the



course until until he completes the task. New technologies make it possible to deepen
and expand students’ knowledge, which cannot be done at classes due to lack of time.
The developed Internet lessons can greatly can be usefully used in lyceums and
gymnasiums. Based on the above, we can conclude that the computer is the most a
suitable assistant in teaching foreign languages, the purpose of which is interactive
communication and making learning lively, creative and natural process.
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Annotatsiya. Magolada ingliz tilidagi leksik-frazeologik sinonimik gatorlarning
ma’noviy xususiyatlari va o‘zbek tilidagi ekvivalentlarining qiyosiy tahlili, ularning
leksik tarkibi, o‘xshash va farqli jihatlari turli misollar bilan yoritilgan. Nutgimizdagi
faol iboralarning ma’no sinonimlari va ularning nutqda bo‘yoqdorligini ifodalovchi
sinonimlarning dominantlariga ham alohida to‘xtalib o‘tilgan.

Kalit so‘zlar: frazeologik birlik, ekvivalent, dominant, frazeologizm,
frazeologik sinonim, frazema, leksik-frazeologik sinonim.

CEMAHTUYECKHUE CBOMCTBA JIEKCHUKO-
®PA3ZEOJOI'MYECKUX CHHOHUMHMNYECKHUX CTPOK B
AHTJIMMCKOM SI3BIKE

AHHoTamus. B cTaThe Ha pa3IMUYHBIX NMPUMEPAX OCBEIIACTCS CPABHUTEIIBHBIHN
aHam3 CEMaHTUYCCKUX 0COOCHHOCTEH JICKCUKO-(PPa3eoTOrHIeCKIX
CUHOHUMHUYECKHX CTPOK B aHTJIMACKOM SI3bIKE W WX SKBHUBAICHTOB B Yy30EKCKOM
S3bIKE, MX JIGKCHYECKOTO COCTaBa, CXOXKHUX W Pa3UYHBIX acCIeKTOB. Takke
00CYXKIAIOTCSl CEMAaHTUYECKHE CHHOHUMBI AKTUBHBIX BBIPAXCHHWHA B HAIICH peud U
JOMHUHAHTBl CHHOHUMOB, BBIPQKAIOIIUX X OKPACKY B PEUH.

KiroueBble ciioBa: ppaszeosorn3m, SKBUBAJICHT, JOMUHAHTA, (ppazeosiorusm,
dbpazeosornueckuii CHHOHUM, (Pa3eoa0oTU3M, JEKCHKO-(HPa3eoTOrHIeCKUM
CUHOHHM.

SEMANTIC PROPERTIES OF LEXICAL-PHRASEOLOGICAL
SYNONYMOUS LINES IN ENGLISH

Abstract. The article, using various examples, highlights a comparative analysis
of the semantic features of lexico-phraseological synonymous rows in English and
their equivalents in the Uzbek language, their lexical composition, similar and
different aspects. Semantic synonyms of active expressions in our speech and
dominants of synonyms expressing their coloring in speech are also discussed.

Keywords: phraseological unit, equivalent, dominant, phraseological unit,
phraseological synonym, phraseological unit, lexical-phraseological synonym;
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Kirish. Ikki yoki undan ortiq so‘zdan tarkib topgan va yaxlit bir ma’no
ifodalaydigan til birligi frazeologik ibora deyiladi. Frazeologizmlar yaxlitligicha yoki
muayyan so‘zning ko‘chma ma’noda qo‘llanishi asosida yuzaga keladi. Masalan,
og‘zi qulog‘ida iborasi tarkibidagi so‘zlar bir butun holda ko‘chma ma’noda
qo‘llanib, xursand tushunchasini ifodalagan. Biroq qo‘l ko‘tarmoq birikmasida esa
ko‘tarmoq so‘zining ko‘chma ma’noda ishlatilishi iborani vujudga keltirgan. Shu bois
ular nutqning erkin sintaktik birliklaridan farqli ravishda, tilning turg‘un birikmalari
hisoblanadi.

Frazeologik birliklar orasida ham o‘zaro sinonimik aloqalarga kirishadigan
sinonimik qatorlar mavjud. Bu sinonimik qatorlardan ajratib ko‘rsatilgan birliklar
umumiy ma’noga, ya’ni keng ma’noga ega bo‘lgan birliklardir. Ba’zan esa,
frazeologik birliklar so‘zlar bilan ham sinonimik munosabatda bo‘ladi. Bunday
holatlarda so‘z sinonimik gatorning dominantasi bo‘lib keladi.

Mavzuga oid adabiyotlar tahlili. Ushbu maqolada o‘zbek tilshunoslaridan
N. Rahmonov, Q. Sodigov, Sh. Shoabduraxmonov, Sh. Rahmatullayev, U. Tursunov,
X. Doniyorov, R. Qo‘ng‘irov, G°. Abdurahmonov, B. O‘rinboyev, M. Mirzayev
T. Rasulov, S. Tursunovlarning nazariy tadgigotlari, darslik hamda o‘quv
go‘llanmalariga asos sifatida tayanildi.

Tadgigot metodologiyasi. Mavzuning maqgsad vazifalaridan kelib chiggan
holda giyosiy — tipologik, uslubiy (stilistik), tekstologik, semantik va statistik tahlil
qgilish metodlariga tayaniladi.

Tahlil va natijalar. Shunday qilib, sinonimik gatordagi har bir iboraning
ma’nosini misollar yordamida ochib berishga harakat qilinadi:

A month of Sundays - juda uzoq vaqt

1. Donkey’s years;

2. a month of Sundays;

3. till the cows come home.

A month of Sundays - hazil, ya’ni og‘zaki nutqga xos bo‘lgan ibora.Quyida
keltirilgan sinonimlariga nisbatan umumiyroq ma’noga ega.

«Juda uzoq vaqt», “qachondir” degan ma’nolarni bildiradi. Ushbu ibora orqali
biz vogelikka bo‘lgan ijobiy munosabatni ko‘rishimiz mumkin, ya’ni sodir
bo‘lmoqchi bo‘lgan hodisaning qat’iy ravishda “hech qachon” deb emas, balki
“gachondir” amalga oshishiga shama qilinayapti.

One little rumour about your being a crank would do more to ruin this business
than all the plots and stuff that these fool story-writers could think up in a month of
Sundays.

Donkey’s years — cheksiz uzog vaqt, bir umr, noma’lum uzoq vaqt
ma’nolarida qo‘llaniladi. Bu iborada vogqelikka nisabatan salbiy munosabat aks
etgan. Shuningdek, “eshak yili” ning hech qachon kelmasligini bilamiz va shu
tomonlama “never” so‘ziga qisman to‘g‘ri keladi.

I haven't seen her for donkey’s years. I'd like to see her again and have a chat
about old days. [Maugham]

Those old men, Mr. Keidy says, have been there for donkey’s years.

Till the cows come home - og‘zaki nutqga xos, cheksiz uzog vaqt,




cheksizlikkacha, bir umrga ma’nolarida qo‘llaniladi. Ushbu iborada 1jobiy munosabat
aks etgan. Bu ibora XVII-XVIII asrlarda Angliyada keng yoyilgan bo‘lib, keyin
esdan chigarilib ketgan. Lekin AQSHda saglanib golgan:

1. Steady Larry! Steady boy! I'm here I'm with you till the cows come home.

2. I've got to go now. She insisted. If you like to wait I’ll meet you...about

quarter past seven. “Wait? 1’d wait for you till the cows come home ”.

Ushbu frazeologik sinonimik qatorda “never” so‘zi dominanta bo‘lib
kelmogda. Ammo “never” so‘zi orqali biz vogelikka bo‘lgan ijobiy yoki salbiy
munosabatni anglay olmaymiz, chunki u neytral so‘z hisoblanib, hodisa yoki shaxsni
to‘gridan-to‘g‘ri ifodalaydi va unda hech ganday obrazlilik namoyon bo‘lmaydi.
Aksincha, frazeologik birliklar orqali biz voqelikka bo‘lgan munosabatni,
obrazlilikni va tasvirlilik darajasi yuqoriligini ko‘rishimiz mumkin. Shuningdek,
birgina so‘z frazeologik birliklarga ma’no qirrasi va strukturasi, yoki ta’sirlilik
doirasi jihatidan mutlaq teng bo‘lolmasligining guvohi bo‘lib turibmiz.

Leksik birlikning frazeologik birliklar bilan ma’lum bir ma’no atrofida
birlashib, leksik ma’nosi jihatidan qisman mos kela oladi deyishimiz mumkin.

2. To be in want of money — pulga muhtoj bo‘Imoq

1. Be as poor as a church mouse (rat).

2. Be as poor as Job's turkey.

3. Be hard up.

Be as poor as a church mouse (rat) - kambag‘al bo‘Imog, cherkov sichgonlari
kabi kambag‘al bo‘lmok, salbiy ma’noda qo‘llaniladigan, Amerika variantida
og‘zaki nutgga xos bo‘lgan ibora :

“They haven'’t anything, have they?”, “No”, returned Jessica, “they’re Poor as
church mice”.

Be as poor as Job’s turkey — ulov kabi kambag‘al bo‘lmok, Bibliyadagi “The
Book of Job” dan olingan bo‘lib, Avstraliyada ishlatiladigan og‘zaki nutqga xos
bo‘lgan ibora. Misollar: The Dalmatians... were miserable immigrants -poorer than
Job’s turkey. [London]

Be hard up — og‘zaki nutqga xos bo‘lgan ibora bo‘lib, juda ham pulga muhtoj
bo‘lmok, “og‘ir kunga tushmok” ma’nosiga egadir.

Oh, but we may go to the theatre, you see, Mother, and | think | ought to stand
the tickets; he’s always hard up: you know. [Galsworthy]

Yugoridagi misollarimizdan ko‘rinib turibdiki, “be hard up” iborasi dominanta
bo‘lib hisoblanmokda, chunki uning o‘zi bir tiyinsiz qolmok, bankrot bo Imoq,
giyinchilikning oxiriga etib bormoq, xonavayron bo Imoq, og ‘ir ahvolda qolmok kabi
ma’nolarni bildiradi.

3. Be one’s own enemy - 0°ziga o‘zi yomonlikni ravo ko‘rmogq.

1. Cook one’s own goose.

2. Kill the goose that laid the golden egg.

3. Be one’s own enemy.

Cook one’s own goose — og‘zaki nutgga xos bo‘lgan ibora — “o‘zini o‘zi yo‘q
gilmok, o‘z hayotini o‘zi yo‘q qilmoq” kabi ma’nolarni anglatadi.

“Look at this, Helen. They say Max de Winter murdered his first wife. I always




did think there was something peculiar about him. | warned that fool of a girl she
was making a mistake, but she wouldn'’t listen to me. Well, she’s cooked her goose
now all right”. [Galsworthy]

Kill - the goose that laid golden egg - shaxsiy yutuq keltiruvchi manbani yo‘q
gilmok, o°zi turgan shoxni kesmok, o‘ziga foyda keltiruvch manbani o‘zi yo‘q
qilmoq kabi ma‘nolarda qo‘llaniladi.

Why you’see there’s five or six masters who have set themselves again paying
wages they have been paying these two earspast... And now they come to us and say
we re to take less. And we won’t. We'll just... see who, will work for them. They’ll
have killed the goose that laid them the golden eggs, | reckon. [Galsworthy]

Be one’s own enemy — keng ma’noda qo‘llaniladigan ibora — “o‘ziga o‘zi
dushman bo‘lmoq, o‘ziga 0‘zi yomonlikni ravo ko‘rmoq, o‘ziga foyda keltiruvchi
maskanni yo‘q qilmoq” kabi ma’nolari bor. Ushbu ibora boshqa iboralar ichida
umumiy ma’noga ega va sinonimik gatorda dominanta hisoblanadi va shu bilan
birga bu frazeologik sinonimik qatorga ekvivalent bo‘lgan leksik birlik mavjud deb
ayta olmaymiz.

Ne is his own worst enemy, you know... We all like a drop to drink, but I fancy
that he takes more than most of us.

Make somebody’s blood run cold — kimnidir qo‘rqitmog, yuragini ginidan
chigarmoq, kimnidir vahimaga solmoq kabi ma’nolarda qo‘llaniladi. Ko‘proq bu
ibora o‘zida salbiy ma’noni aks etadi.

1. Chill somebody’s blood

2. Give somebody the creeps

3. Give somebody the shivers/shudders

4. Make somebody’s blood/flesh/crawl/creep

5. Make somebody’s blood run cold

6. Make somebody’s hair stand on end

Make somebody's blood run cold — kimnidir qo‘rqitmoq, yuragini ginidan
chigarmoq, kimnidir vahimaga solmoq, qo‘rqganidan rangini ogartirmoq ma’nolarida
keladi. Boshqga sinonimlari ichida umumiyroq ma’noga ega.

He read of dreadful crimes that make his blood run cold (Dick)

Chill somebody’s blood —kimnidir juda qattiq qo‘rqitmoq, qo‘rqinchdan yuragi
muzlamoq ma’nolarida keladi.

“Are you ready, Matt dear ~ in a tone of such forced cheerfulness that it
chilled Matthew’s very blood.(A. Cr)

Make somebody’s blood/flesh/crawl/creep —

Jinny Oates, the cobbler’s daughter, being more imaginative, stated not only
that she had seen the earrings too, but that they had made her blood creep . (G.El)

Make somebody’s hair stand on end — kimnidir dahshatga solmoq, kimnidir
cho‘chitmoq, og‘zaki nutqqa xos bo‘lgan ibora .

“You'’ve heard the gorilla, Ralph,...the huge baboon —the man monkey , ... that
the niggers on the African coast used to dilate about till they caused the very hair of
my head to stand upon end "'(R.Bal)

Give somebody the shivers/shudders — ko‘proq og‘zaki nutqqa xos bo‘lgan
ibora bo‘lib, dahshatga solmoq , o‘takasini yormoq ma’nolarida keladi.




That’s the bloomed gold country. It gave me the shivers sometimes to look at it —
and we were a big lot of men together, mind; but these Gambucinas wandered alone.
(J. Conr)

It gave him the shudders, he sai , to mention it now.(J.Conr)

Give somebody the creeps — og‘zaki nutqqa xos bo‘lgan ibora bo‘lib,
qo‘rqitmoq, seskantirmoq kabi ma’nolarni beradi.

He was the witch doctor. He gave me the creeps, but I liked him anyway. (J.Sal.)

Yuqoridagi sinonimik qatorda “frighten, scare” so‘zlari dominant hisoblanadi.

1. Rain cats and dogs — juda ko‘p yomg‘ir yog‘moq, jala quymoq, sharillab

yomg‘ir yog‘moq;

1) rain cats and dogs

2) rain in buckets

3) rain in torrents

4) rain like hell

5) rain pitchforks

Rain cats and dogs — juda ko‘p yomg‘ir yog‘moq, jala quymoq, sharillab
yomg‘ir yog‘moq degan ma’nolarda qo‘llaniladi va nutqda boshga sinonimlariga
garaganda faolroq ishlatiladi. Shuningdek, sinonimik gatorning dominantasi
hisoblanadi. Ushbu ibora orqali kechayotgan fizik hodisaning bo‘rttirib
ko‘rsatilayotganini anglashimiz mumkin ya’ni go‘yoki osmondan yomg‘ir
kuchukdek yoki mushukdek bo‘lib yog‘ayotganligi iborada aks etgan.

“The sky’s overcast and I bet it’s raining cats and dogs on the mountains...’
(D. Cus.)

Rain in buckets — Chelaklab yomg‘ir yog‘moq, jala quymoq, o°‘ta ko‘p yomg‘ir
yog‘moq ma’nolarida keladi. O‘zbek tilidagi “ pagqirlab quymoq” iborasi bilan
ekvivalent desak ham bo‘ladi.

Boy, it began to rain like a bastrad. In buckets, | swear to God (J. Sal.)

Rain in torrents — juda kop yomg‘ir yog‘moq; osmon teshilgandek yomg‘ir
yog‘moq; Holatni yuqori darajada bo‘rttirib berayotganini ya’ni osmonning hech
gachon teshilib golmasligidan tushunishimiz giyin emas.

A thunderstorm might blow up any day and rain fallin torrents.(K.R.)

Rain pitchforks — amerika variantida ishlatiladigan ibora bo‘lib, juda gattiq va
shiddat bilan yomg‘ir yog‘moq ma’nolarida ishlatiladi.

“She was driving like the devil,” Brownly said, “and it was raining pitchforks”
(EG.)

Rain like hell — Og‘zaki nutqqa xos bo‘lgan ibora bo‘lib, paqirlab yomg‘ir
yog‘moq, sharros quymoq degan ma’nolarda ishlatiladi.

And then he looked out of the window and said: “It’s raining like hell,” and
turned to me and cried: “Get out of this room, quick” (Galsw.)

5. Make a mountain out of a molehill — bo‘rttirib ko‘rsatmoq, oshirib

yubormogq, giyinchiliklarni bo‘rttirmoq;

1) Draw /pull/a/the/long bow

2) Lay /put/ it on thick

3) Lay (it) on with a trowel/palette-knife/

4) Lay on the colours

b



5) Make a mountain out of a molehill

Yuqoridagi leksik-frazeologik sinonimik qatorning dominantasi aniq bir so‘z
ya’ni “exaggerate” dir.

Make a mountain out of a molehill — “bo‘rttirib ko‘rsatmoq, oshirib
yubormogq, qiyinchiliklarni bo‘rttirmoq, pashshadan fil yasamoq” kabi ma’nolarda
qo‘llaniladi. Ushbu ibora nutqda boshga sinonimlariga qaraganda keng va
umumiyroq ma’noda ishlatiladi.

You are making a mountain out of a molehill. They never have epidemics
here.(A.Cr.)

Draw /pull/a/the/long bow — juda bo‘rttirib yubormoq, ko‘pirtirmoq, ertak
aytmoq kabi ma’nolariga ega.

possibly the report he hhad given of his prowess at the Rockcliff sports was
coloured by a native talent for drawing the long bow. (A.Cr.)

King of Corpus (college), who was incorrigible wag, was on the point of pulling
some dreadful long bow. (W. Thack.)

Lay on the colours — qo‘shib chatmoq, ko‘paytirmoq, rang bermoq kabi
ma’nolarda ishlatiladi. Ko‘proq yumorga oid bo‘lgan ibora bo‘lib, o‘zbek tilidagi
og‘zaki nutqga xos bo‘lgan “gapini yamab, kista, eng qo‘shib gapiradi” iborasiga
mos keladi.

So disengaged and calm was he, ... where another would have been sparkling
and laying on the colours, that he was then and there offered Admiral’s rank in the
Imperial navy...(G.M.)

Lay /put/ it on thick — Og‘zaki nutqga xos bo‘lgan ibora hisoblanadi va
bo‘rttirmoq, qo‘shib chatmoq, ko‘pirtirmoq degan ma’nolarda qo‘llaniladi.

Probably I've told one or two fairy stories in my time, when the occasion called
for it — you know: sometimes you have to lay things on thick, to impress bone-heads.
(S. Lew.)

The first thing is to exaggerate my injuries. They’ll come to you for news. Put it
on thick, Watson. (C. D.)

Lay (it) on with a trowel/palette-knife/ — Og‘zaki nutqqa xos bo‘lgan ibora
bo‘lib, yanada dag‘allashtirmoq,oshirmoq degan ma’nolarda qo‘llaniladi.

“Oh, no, it was really a clever bit of deduction on your part. You’d deduced
from the bidding exactly where the cards must be, and you played accordingly. I
thought it was brilliant. ”

Lady Julia rose abruptly.

“The woman lays it on with a palette — knife,” she thought disgustedly. (Chr.)

5. Keep something secret — nimanidir sir tutmog, biror narsa hagida aytib
qo‘yishdan saglanmog;

1. Keep a quiet/ still / tongue in one’s head

2. Keep a secret

3. Keep mum

4. Keep one’s own counsel

5. Keep something close

6. Keep something dark

7. Keep something hush- hush



8. Keep something quiet

9. Keep something secret

10. Keep something to oneself

11. Keep something under one's hat

12. Seal one’s lips / mouth /

Keep something secret — nimanidir sir tutmog, biror narsa hagida aytib
qo‘yishdan saglanmoq, sir saqlamoq, nimanidir yashirmoq kabi ma’nolarda keladi va
sinonimik gatorda dominanta vazifasini bajaradi.

How the rumor arose, then, that ‘“something very dreadful, my dear,” was
pending, no one, least of all Soames, could tell, secret as he kept everything. (Galsw).

Keep a secret — sir tutmoq, sir saqlamoq kabi ma’nolarda keladi.

| fyou lik to tell me, I assure you | can keep secret. (Ch.)

Keep something quiet — 0g‘iz ochmaslik, churq etmaslik, bir so‘z demasliq

As John West walked back to the tote he said: “Keep this quiet. Not a word.”
(F.H.)

Keep something close — o°ta qattiq sir tutmoq, kimdandir mahfiy tutmoq;

“Then what does he do it for, and why does he keep it so close from you?” said
Mrs. Nubbles. (Dick)

Keep something dark — qattig sir tutmoq, biror narsani yashirmogq, mahfiy
tutmoq;

the police had taken care to keep it dark ... that when they had gone through
Joardan’s room, ... they had found fragments of a broken watchglass. (S.M.)

Seal one’s lips / mouth / - sir saglamoq, og‘ziga qulf osmoq, biror narsani
berkitmoq, tili tanglayiga yopishib qolmoq kabi ma’nolarda keladi.

Her inclination had been to ask Edward frankly; but he had potently sealed his
lips upon the subject. (A.Cr.)

Keep something to oneself — biror narsani gapirmaslik, ichiga yutmoq
demakdir.

| was too full of my desperate intentions to keep my altered circumstances to
myself, I made them known to Mr, and Mrs. Micawber. (Dick.)

Keep one’s own counsel — biror narsa yuzasidan boshgalarga o‘z fikrini
bildirmaslik, aytmaslik, sirli bo‘lmoq kabi ma’nolarda ishlatiladi.

“Humph!” said Mr.Swiveller pondering , “this is queer. Nothing but mysteries
in connection with Brass’s house. I'll keep my own counsel, however. Everybody and
anybody has been in my confidence as et, but now I think I'll set up in business for
myself...” (Dick.)

Keep mum - lom-mim demaslik, churg etmaslik, mum tishlashlik degan
ma’nolarda qo‘llaniladi.

“I want you two to keep mum. If it comes out, it can’t be helped, but I beg that
you’ll neither of you say anything.” (Galsw.)

Keep a quiet/ still / tongue in one's head — Jim yurmoq, tilini tishlamoq, sir
boy bermaslik degan ma’nolari mavjud.

“You’ll keep a quiet tongue in your head, will you?” said Monks, With a
threatening look. “I am not afraid of your wife. " (Dick.)

Keep something under one’s hat — biror narsani shlyapa ostiga berkitmoq, sir



tutmoq, yashirmoq, hech kimga bir so‘z demay Yya’ni yopiq qozon yopiqgligicha
golmoqg degan ma’nolarda keladi va og‘zaki nutqda keng qo‘llaniladi.

“But you’ll never guess who my new boss is,” he told Morris laughingly.
“Strictly in confidence, I can tell you, Morrey, though it's got to be kept under your
hat. ... 7 (K.P.)

Keep something hush- hush — Og‘zaki nutqga xos bo‘lgan ibora bo‘lib, sir boy
bermaslik, yashirmoq, berkitmoq, nimanidir gattiq sir tutmogq, isini chigarmaslik kabi
ma’nolarni anglatadi.

“I'm by way of being engaged to him.”

“And he brought you down here to introduce you to his people?”

“Oh, dear no, nothing like that. We were keeping it very hush-hush. ... ”(Chr.)

Albatta, qisqa birgina so‘z bilan og‘zaki va badily nutqdagi fiziologik yoki
inson ruhiyatida kechayotgan o‘zgarishlarning salbiy yoki ijobiy jihatlarini, uslubiy
bo‘yoqdorligini ifodalash mushkuldir. SHuningdek, ushbu jihatlari bilan so‘zni
frazeologik birliklarga mutlag teng deb ayta olmaymiz.

Xulosa. Nutqimizda faol sodir bo‘ladigan sinonimlik hodisasi nafaqat leksik
birliklar doirasida, balki frazeologik birliklar orasida ham juda ommalashgan.

Frazemalarning ayni bir ma’noni anglatishi asosida guruhlanishi frazeologik
sinonimiya deyladi. Frazeologik birliklar ba’zan so‘zlar bilan ham sinonim bo‘lib
keladi. Leksik frazeologik sinonimiyada frazemada o‘z ma’no qirrasiga ko‘ra,
uslubiy bahosiga ko‘ra 0‘z sinonimi bo‘lgan leksemadan keskin farq qiladi.
Nimanidir frazema bilan anglatish, odatda leksemaga qaraganda ta’sirchan bo‘ladi.
Leksik frazeologik sinonimiyada leksema dominant hisoblanadi.
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Abstract. Artificial Intelligence (Al) technology has significantly transformed
the landscape of language learning, offering both promising opportunities and
potential challenges. This article delves into the nuanced interplay of positive and
negative effects that Al brings to the process of acquiring foreign languages. Through
a comprehensive analysis of recent developments and empirical studies, this paper
aims to provide a balanced understanding of how Al influences language learning
outcomes and pedagogical practices.
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Al TEXNOLOGIYALARINING CHET TILLARNI O‘RGANISHGA
TA’SIRI

Annotatsiya. Sun’iy intellekt (Artificial Intelligence - Al) texnologiyasi til
o‘rganish landshaftini sezilarli darajada o‘zgartirib, istigbolli imkoniyatlar va
potentsial muammolarni taklif qildi. Ushbu maqola Al xorijiy tillarni o‘zlashtirish
jarayoniga olib keladigan ijobiy va salbiy ta’sirlarning nozik o‘zaro ta’sirini
o‘rganadi. So‘nggi ishlanmalar va empirik tadqiqotlarni har tomonlama tahlil qilish
orgali ushbu maqola Al ning tilni o‘rganish natijalari va pedagogik amaliyotlarga
qanday ta’sir qilishini muvozanatli tushunishga garatilgan.

Kalit so‘zlar: Sun’iy intellekt (AI), til o‘rganish, chet tili, o‘zlashtirish, ta’lim
texnologiyasi, inson-kompyuter o‘zaro ta’siri, texnologiya integratsiyasi, algoritmik
o‘rganish platformalari, ragamli ta’lim;

BJIUAHUE TEXHOJIOI'MU U HA N3YUYEHUE NHOCTPAHHBIX
A3BIKOB

AHHoTanusA. TexHonorus HCKyccTBeHHoro wuHTemwiekra (M) cymiectBeHHO
M3MEHUA JaHAMAPT U3y4YeHUs: A3BIKOB, Mpeasiaras Kak MHOr00O€larolIne
BO3MOKHOCTH, TaK M MOTEHUHAJIbHBIE MPoOJieMbl. B 3TOI cTaThe paccmaTpuBaercs
TOHKO€ B3aMMOJICUCTBUE TMOJIOKUTEIbHBIX W OTPULIATENIbHBIX 3((PEKTOB, KOTOPHIC
N npuBHOCHT B MpoLEcC H3YYEHUS] HMHOCTPAHHBIX SI3bIKOB. biaropaps
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BCECTOPOHHEMY aHAJIU3Y TOCJIECIHUX COOBITHI U SMIHUPUUECKUX UCCIEIOBAHUM, T
CTaThsl MpU3BaHA 00ECTEUYUTh COANTAaHCUPOBAHHOE MOHMMaHHUE Toro, kak UM Biuser
Ha pC3yJIbTAaThbl U3YUYCHUA A3bIKA U IICAArOTHYCCKYIO ITPAKTUKY.

KiaioueBble ciaoBa: uckyccTBeHHbIM wuHTemiekt (MU), wusydenue s3bika,
I/IHOCTpaHHBIfl A3BIK, HpI/I06peTeHI/Ie 3HaHI/II71, O6pa30BaTeJ]beIe TCXHOJIOT'HUH,
B3&PIMOI[CI>1CTBI/IC YCJIIOBCKA u KOMIIBKOTEPA, HUHTCIpanus TEXHOJIOT I/If/i,
AJITOPUTMUYICCKHUC HJ'IaT(bO]Z)MBI 06y‘{eHI/I$I, L[I/I(prBBIe TCXHOJIOI'UH,

Introduction: The integration of Al technology into language learning
environments has reshaped traditional approaches and opened up new avenues for
learners worldwide. This section introduces the topic and outlines the objectives of
examining the dual impact of Al on the acquisition of foreign languages.

Methods: This section outlines the methodology employed in conducting the
research, including the review of existing literature, analysis of case studies, and
synthesis of empirical data. It elucidates the criteria used for selecting relevant studies
and the approach adopted for data synthesis.

Results: The Positive Effects of Al in Language Learning. Al-driven
language learning tools and platforms offer several benefits that enhance the
effectiveness and efficiency of language acquisition [1]. One key advantage is the
ability to provide personalized learning experiences tailored to individual learner
needs and preferences [6]. Al algorithms can analyze learner data and adapt
instructional content and feedback in real-time, optimizing learning outcomes.

Additionally, Al facilitates the integration of immersive language practice
through virtual reality (VR) and augmented reality (AR) environments [4]. Learners
can engage in simulated real-world language contexts, such as virtual conversations
or cultural simulations, enhancing their communicative competence and cultural
understanding.

Another positive effect of Al in language learning is the provision of adaptive
feedback mechanisms [2]. Al-powered systems can generate instant feedback on
language usage, pronunciation, grammar, and vocabulary, allowing learners to
identify and address areas for improvement in a timely manner.

Furthermore, Al enables real-time language assessment through automated
grading and evaluation tools [5]. Language proficiency tests, quizzes, and exercises
can be administered and scored automatically, saving time for both learners and
instructors while providing immediate performance feedback.

By harnessing Al technology, language educators can create dynamic and
interactive learning experiences that foster learner engagement and motivation.
Gamification elements, such as rewards, badges, and leaderboards, can be integrated
into language learning platforms to incentivize participation and progress.

Overall, Al holds immense potential to revolutionize language education by
offering personalized, immersive, and adaptive learning experiences that cater to the
diverse needs and preferences of learners [2]. Embracing Al-driven approaches can
enhance language learning outcomes and empower learners to achieve their linguistic
goals more effectively and efficiently.

The Negative Effects of Al in Language Learning: Despite its potential, the
widespread adoption of Al in language education also raises concerns and challenges
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[7]. One significant issue is algorithmic bias, where Al systems may inadvertently
perpetuate or even exacerbate existing biases present in the data used to train them.
This can lead to unequal treatment or opportunities for learners from different
cultural or linguistic backgrounds.

Moreover, overreliance on technology can diminish the role of human
Interaction in language learning, which is crucial for developing communicative
competence and cultural understanding. Language learning is inherently social, and
excessive reliance on Al-driven tools may limit opportunities for authentic
communication and collaboration with peers and native speakers.

Privacy risks also emerge with the use of Al in language learning platforms, as
these systems often collect and analyze vast amounts of learner data. Learners may be
unaware of how their data is being used or may not have control over its storage and
dissemination, raising concerns about data security and privacy infringement.

Furthermore, the digital divide poses a significant challenge, as not all learners
have equal access to Al-driven language learning technologies. Socioeconomic
disparities in access to digital devices, internet connectivity, and technological
literacy can exacerbate inequalities in language learning outcomes, widening the gap
between privileged and marginalized learners.

Addressing these negative effects requires careful consideration of ethical,
social, and pedagogical implications. Educators, policymakers, and technology
developers must strive to mitigate algorithmic biases, foster meaningful human
interaction, safeguard learner privacy, and promote equitable access to Al-driven
language learning resources.

By acknowledging and addressing these challenges, stakeholders can work
towards harnessing the transformative potential of Al in language education while
ensuring that its benefits are realized in an inclusive and responsible manner.

Balancing Opportunities and Challenges: Navigating the complexities of Al
integration in language learning requires a balanced approach that maximizes its
benefits while mitigating potential risks. This section discusses strategies for
educators, policymakers, and technology developers to address the ethical, social, and
pedagogical implications of Al in language education, fostering inclusive and
equitable learning environments.

Future Directions of Al in language learning:

Natural Language Processing (NLP) Advancements: Continued
advancements in natural language processing technology will enable Al systems to
better understand, interpret, and generate human language. Future Al-powered
language learning platforms may incorporate more sophisticated NLP algorithms to
facilitate natural and fluid communication with learners, offering conversational
language practice and interactive dialogue simulations.

Personalized Adaptive Learning: The future of Al in language learning lies in
increasingly personalized and adaptive learning experiences. Al algorithms will
continue to analyze learner data and behavior to tailor instructional content, pacing,
and feedback to individual needs and preferences. As Al becomes more adept at
recognizing and responding to learners’ strengths, weaknesses, and learning styles, it
will optimize language learning outcomes for each learner.
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Multimodal Learning Environments: Al technologies will enable the
development of multimodal language learning environments that integrate various
modalities, such as text, audio, video, and virtual reality. Future language learning
platforms may leverage Al to create immersive and interactive experiences that
simulate real-world language contexts, fostering authentic language acquisition and
cultural understanding.

Augmented Reality (AR) and Virtual Reality (VR) Integration: AR and VR
technologies have the potential to revolutionize language learning by providing
immersive and experiential learning experiences. Al-powered AR and VR
applications may enable learners to engage in virtual language immersion
environments, interact with virtual language tutors and peers, and explore cultural
landmarks and scenarios in real-time.

Cross-Language Transfer Learning: Al technologies can facilitate cross-
language transfer learning by leveraging insights and patterns from learners' native
languages to support the acquisition of target languages. Future Al-driven language
learning platforms may employ transfer learning techniques to scaffold language
learning processes, identify cognates and linguistic similarities, and accelerate
language proficiency development across multiple languages.

Enhanced Assessment and Feedback Systems: Al-driven assessment and
feedback systems will evolve to provide more comprehensive and personalized
evaluations of learners' language skills. Future Al technologies may incorporate
advanced speech recognition, sentiment analysis, and language comprehension
algorithms to assess learners’ speaking, listening, reading, and writing abilities
accurately. Al-powered feedback systems will offer tailored recommendations and
strategies for improvement based on individual learner performance data.

Ethical and Inclusive Al Design: As Al technologies continue to shape
language learning environments, there will be an increased emphasis on ethical and
inclusive Al design principles. Future Al-driven language learning platforms must
prioritize fairness, transparency, privacy, and accessibility to ensure equitable access
and participation for all learners, regardless of their cultural, linguistic, or
socioeconomic backgrounds.

Discussion: In this section, the findings are critically examined and
contextualized within the broader discourse on Al integration in education. The
discussion explores the implications of the identified positive and negative effects for
language learners, educators, and policymakers. It also highlights areas for future
research and development in the field of Al-driven language education.

Conclusion: The conclusion summarizes the key findings of the study and
underscores the need for a balanced approach to leveraging Al technology in
language learning. It emphasizes the importance of addressing the ethical, social, and
pedagogical implications of Al integration to optimize its benefits while mitigating
potential risks. Finally, it offers recommendations for educators and stakeholders to
harness the transformative potential of Al in enhancing foreign language education.
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AnHoTauus. PaHracTika W (PIHTE3W JBa KaHpa COBPEMEHHOH JUTEPATYpHI,
KOTOpBIC TICPCHOCAT YHUTATEJIsl B YIAUBUTEIBHBIC M 3axXBaThIBAIONIME MHpPHL. B
daHTaCTHKE, aBTOPHI HCCIACAYIOT HAYYHO-TEXHUYCCKHE M COIMAIbHBIC aCIEKTHI
OyayIero, MpeaCTaBlisiss HaM HOBBIC TEXHOJIOTHH, IJIAHETHI M packl. B To BpeMs Kak
(GoHTE3U, YBOJAWT HAC B BOJIICOHBIC MUPBI, TJC Marus, SMUYECKUC CPaKCHHS U
(aHTaCTHYECKHUE CYIIECTBA MTOBCIOY.

CoBpeMeHHas JJUuTepaTypa MpeiaracT MUPOKUN CIIEKTP MPOU3BEACHUN B 3THX
’aHpaX, KOTOPBIC IMO3BOJISIOT YUTATEIIO0 YBICULCS M PACIIMPUTH CBOE BOOOpaKCHHE.
B coBpemeHHO# smTepaType (daHTacTHKa M (IHTE3W CTaIM IUIATHOPMOM IS
OOCYXXICHHS CIIOKHBIX COIMAIBHBIX U (PUIOCOPCKUX BOMpOocoB. OHM MpeaiararoT
YUTATESIM  BO3MOXHOCTh  HMCCIIEZIOBaTh TEMBI, TaKWe Kak BJIacTh, BEpa,
TOJIEPAHTHOCTb, CIIPABEIJIUBOCTD M CMBICI KU3HUA. OHU TaK)Xe BBI3BIBAIOT BOIIPOCHI O
HareM COOCTBEHHOM MHUPE M BO3MOXKHBIX OYTYIINX CIIEHAPHSIX.

CoBpeMeHHas ThTeparypa mnpeajiaraeT MHUPOKU CIIeKTp MPOU3BEICHUN B ATUX
’KaHpaxX, KOTOPHIE TTO3BOJISIOT YATATEIIO YBIEYbCS M PACHIUPUTH CBOE BOOOpaKeHHE.
OTra cTaThsid O pPa3IMYUAX M OCOOCHHOCTSAX JKaHPOB (aHTACTHUKH M (PIHTE3U B
COBPEMEHHOW JIUTEepaType, TMOHUMAHUE KOTOPHIX HEOOXOJAMMO TPH HAIHUCAHUU
Hay4YHBIX pabOT B IaHHBIX )KaHpaX.

Kiaw4yeBble caoBa: Marus wu  BoimeOCTBO, HayuyHas (aHTAcTHKa,
MOCTANOKAJIUIITUKA, KHOEpIaHK, coluaibHas (aHTacThka, (PAaHTACTHYECKUM FOMOD,
OoeBass (aHTACTHKA, CTUMITAHK, OJIHYEeCKoe (IHTE3U, TroTHYecKoe (IHTE3H,
repouveckoe PIHTE3N.

ZAMONAVI1Y ADABIYOTDA FANTASTIKA VA FENTEZI JANRI.

Annotatsiya. Fantastika va fantaziya zamonaviy adabiyotning ikkita janri
bo‘lib, o‘quvchini hayratlanarli va hayajonli olamlarga olib boradi. lImiy fantastikada
mualliflar kelajakning ilmiy, texnik va ijtimoiy jihatlarini o‘rganib, bizga yangi
texnologiyalar, sayyoralar va irglarni tagdim etadilar. Fantaziya bizni sehrli, epik
janglar va fantastik mavjudotlar hamma joyda bo‘lgan sehrli olamlarga olib boradi.

Zamonaviy adabiyot bu janrlarda o‘quvchini maftun etish, tasavvurini
kengaytirish imkonini beruvchi keng asarlarni taklif etadi. Zamonaviy adabiyotda
ilmiy fantastika va fantaziya murakkab ijtimoiy va falsafiy masalalarni muhokama
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qilish uchun maydonga aylandi. Ular o‘quvchilarga kuch, e‘tiqod, bag‘rikenglik,
adolat va hayotning ma’nosi kabi mavzularni o‘rganish imkoniyatini beradi.
Shuningdek, ular bizning dunyomiz va kelajakdagi stsenariylar hagida savollar
tug‘diradilar.

Zamonaviy adabiyot bu janrlarda o‘quvchini maftun etish, tasavvurini
kengaytirish imkonini beruvchi keng asarlarni taklif etadi. Ushbu magola zamonaviy
adabiyotdagi ilmiy fantastika va fantaziya janrlarining farglari va xususiyatlari hagida
bo‘lib, ularni tushunish ushbu janrlarda ilmiy asarlar yozishda zarurdir.

Kalit so‘zlar: Sehr va, ilmiy fantastika, apokaliptikdan keyingi, kiberpank,
ijtimoiy fantastika, fantastik hazil, jangovar fantastika, steampunk, epik fantaziya,
gotik fantaziya, gahramonlik fantaziyasi.

GENRE OF FICTION AND FANTASY IN MODERN LITERATURE.

Abstract. Science fiction and fantasy are two genres of modern literature that
take the reader to amazing and exciting worlds. In science fiction, authors explore the
scientific, technological and social aspects of the future, presenting us with new
technologies, planets and races. While fantasy, takes us into magical worlds where
magic, epic battles and fantastic creatures are everywhere.

Modern literature offers a wide range of works in these genres that allow the
reader to get carried away and expand their imagination. In modern literature, science
fiction and fantasy have become a platform for discussing complex social and
philosophical issues. They offer readers the opportunity to explore themes such as
power, faith, tolerance, justice, and the meaning of life. They also raise questions
about our own world and possible future scenarios.

Contemporary literature offers a wide range of works in these genres that allow
readers to engage and expand their imagination. This paper is about the differences
and characteristics of the science fiction and fantasy genres in modern literature, an
understanding of which is necessary when writing research papers in these genres.

Keywords: Magic and magic, science fiction, post-apocalyptic, cyberpunk,
social fiction, fantasy humor, action fiction, steampunk, epic fantasy, gothic fantasy,
heroic fantasy.

B coBpemeHHON nuTeparype CyIIECTBYIOT JBa KaHpa, KOTOPbIE MHOTHE HE
PEAKO MYTAIOT MEXAY CO00i, 3TO kaHphl (haHTacTuka U (aHTE3U. Jlymaro, MHOTHE
COTJIAcsTCSl C TEM, YTO COBPEMEHHAs JIUTepaTypa He MOKET 0OOHUTUCH 0€3 ITUX JBYX
xaHpoB. O0a 3TUX jKaHpa HAILTKM OTKJIHMK B CEpJIlIaX MHOTUX U MOMYJSPHBI BO BCEM
MHpE.

daHTaCTUKAa — OTO aHp JIUTEPATypbl, KUHO, HCKYCCTBA M Pa3BJICUYCHHUI,
KOTOpO€ C(POKYCUPOBAHO HA CO3JAaHUU pPaHEE HE BUJAHHBIX, BBIMBIIIJIEHHBIX MUPOB,
COOBITUI W MEPCOHAXKEHN, KOTOPBIE OTINYAIOTCA OT peaibHOCTU. OH 4acTO BKJIIOYAET
B ce0s1 DIIEMEHTHI HAyYHOU (paHTACTHKHU, (DIHTE3H, Y’)KACOB U PYTUX KAHPOB.

@daHTacCTUKa MOXET HCCIeN0BaTh (PYTypUCTHUYECKHE WM aJlbTEpPHATUBHbIC
pEaNbHOCTH, HAy4YHbIE W TEXHOJOTMYECKHE MPOPBIBBI, B3aUMOACHCTBUE C



WHOIUIAHETHBIMU [MBUJIM3AIUSAMY, MYTEIIECTBUS BO BPEMEHU U MPOCTPAHCTBE,
Maruio u MU(OJIOruIo, a TAKKE COLMAIbHBIE U TIOJUTUYECKUE BOIIPOCHI.

OTOT *aHp MO3BOJISIET aBTOPAM M CO3JaTeIsM BbIpaXkaTb CBOIO (PaHTa3HUIO U
UCCJEI0BATh pa3Iu4Hble WJEH, KOHUENUUU U JpaMaTHUYECKHE CHOXKEThbl, KOTOpPbIE
MOT'YT OBITh HEBO3MOXXHBIMU WJIK HETIPEICTABUMBIMU B peasibHOM Mupe. DaHTacThKa
TaK’K€ MOXXET CIIY)KUTb CPEJCTBOM KOMMEHTAapUs Ha COBPEMEHHbIE MpPOOJEMbI U
BBI30BbI, a TaKXE HCCJIEJOBaHUS YENOBEYECKON MpUPOAbl M MOTEHIHAJIA.
daHTacTUYECKUE MPOU3BEACHUS MOTYT OBITh KaK JISTKUMU U pa3BIeKaTeIbHBIMU, TaK
U r1y0oko gunocodckumMu, U MPOBOKAIIMOHHBIMU. OHU BIOXHOBIISIOT YUTATEIEH U
3puTeNel Ha pPa3MBIILIEHUS, BBI3BIBAIOT BOIMPOCHl O OyayIIeM YelOBEYECTBa U
IIPUPOJIE HAILIEH PEAJIbHOCTH.

daHTacTHKa MMEET OrPOMHYIO MOMYJSPHOCTb BO BCEM MHUPE M OKAa3bIBaeT
BIMSIHUE HA KYJbTYpY, HayKy M TexHosiorud. OHa mpeajiaraeT HaM YHHUKaJIbHYIO
BO3MOXXHOCTb TMOTPY3UTbCA B (DAHTAaCTUYECKHE MHUPBI U HUCCIENOBAaTh T'PAHUIIBI
BO3MOXKHOCTEH U BOOOpaXKEHUS.

XKanp ¢oHTE3M Tak ke SABIAETCA KpailHe MOMyJApPHBIN KaHPOM HE TOJBKO B
XYyJI0)KECTBEHHOW JHUTEpaType, HO U B (PuiIbMax W KOMIBIOTEPHBIX WIrpax, TJIe
OTHCHIBAETCS BBIMBIILJICHHBIH MHpP, U B HEM CYIIECTBYEeT Marusi U BOJIIIEOCTBO, a
TaK)Ke pa3IUYHbIEe CKa30YHbIE CYIIECTBA KakK 3Jb(bI, (er, JeMOHBI, IPAKOHbI, THOMBI,
OpPKM W JIpyTH€ BBIMBIIUICHHBbIE TEpCcOHaXU. B ¢oHTE3M MHpax, Kak MpaBuilo,
onuchiBaeTcsa OopbOa g0o0pa W 372, M YaCTO MPHUCYTCTBYIOT T€POM M TE€POUHH,
KOTOpBIE TMBITAIOTCS TPOTUBOCTOSITH 3J0JI€AM W 3aluiiaTh cBOM mup. Takxke B
(GoHTE3W MHUpax MOTYT MPUCYTCTBOBATH PA3NIMUHBIE PAChl U KYJIbTYPHI, KaXkIas CO
CBOMMHU TPATUIUSIMHA U OOBIYASIMU.

XKanp ¢oHTE3M YacTO CBI3BIBAIOT C CpeaHEeBEeKOBOM EBporoi, MOCKOIbKY
MHOTHE MPOU3BEICHUS OMUCHIBAIOT MUPHI, HATOMUHAIOIINE CpeHeBeKOBYI0 EBporty,
C €€ 3aMKaMH, phiapsMu u KopojsiMu. OpgHako B (PIHTE3M MHpax TaKKe MOTYT
IPUCYTCTBOBATH 3JIEMEHTHI COBPEMEHHOCTH, HAINPUMEpP, B BUJE TEXHOJOTUW WIU
COLIMOKYJIBTYPHBIX siBieHMn. K nmpumMepy, Moy paHbllle MEUTa M CO3/1aTh MAIIWHY,
KOTOpasi cama Obl e37uiIa, WIH KOMITBIOTEDP, WM BUPTYaIbHBIE OYKH, JIIOJIA MEUTAIIN
00 »TOM, 3TO OBUTO M3 pa3psnaa GaHTACTUKA B TO BpeMs, a ceddac BCE 3TO YKe
CYIIECTBYET B peanuu. J[aBaiiTe paccMOTpHUM 10 MOApoOHEE kaHp (HIHTE3H.

XKanp ¢oHTE3U HMEET MHOKECTBO OCOOEHHOCTEH, KOTOpBIE JMENaloT €ro
YHUKAJIBbHBIM U MHTEPECHBIM Ul YUTaTesne u 3pureneil. HekoTopeie U3 OCHOBHBIX
0COOEHHOCTEH KaHpa BKIIOYAIOT:

BreiMblnneHHbIiE Mup: (OHTE3W MUPHI YacTO OIKCHIBAIOTCS aBTOpPaMH Kak
BBIMBIIIUICHHBIE, C Maruei, CKa30YHbIMU CYHIECTBAMU U MECTaMHU, KOTOPBIX HET B
peasbHOM MHUpE.

butBa no0Opa u 3ma: MHOrMe NPOU3BENCHHS B KaHpe (PIHTE3U OMUCHIBAIOT
O0opp0y 10Opa W 351a, TJ€ TepoM M TEPOMHH OOPIOTCS MPOTHUB 3JI0JICEB, UYTOOBI
3alIUTUTh CBOW MUP.

PaznooOpasue pac U KyJabTyp: (IHTE3M MHUPBI HacTO COIEpPKAT MHOMXKECTBO
Pa3HBIX pac W KYJbTyp, KaKJas W3 KOTOPHIX MMEET CBOW YHUKAJIBHBIC TPAIUIINH,
00blYau U S3BIKU.



Marus u BoameocTBO: MUp ()IHTE3M YACTO HACBILIEH Maruei U BONIIEOCTBOM,
KOTOpbIE MOTYT HCHOJIb30BATHCS KaK JOOPBIMU, TAK U 37bIMH IIEPCOHAKAMH.

DOneMeHThl CKa30K: (PIHTE3M MUPBI YacTO COJAEpP)KAT AJNEMEHTbl M3 CKa30K U
JIEreH/l, TAKHE KaK MPUHIIECCHI, JPAKOHBI, KOJAYHBI U IPYTUe CKa30YHbIE CYIECTBA.

CpenneBekoBas KyjlbTypa: MHOTME MPOU3BEAEHUS B KaHpe (IHTE3U
ONMKCHIBAIOT MHpPHI, HAlOMUHAKOIINE CcpeAaHeBeKkoBylo EBpomy, ¢ ee 3amkamu,
PBILIAPSMHU U KOPOJISIMU.

Tak ke cienyeT OTMETUTh MOJIHYIO CBOOOAY aBTOpa, OH MOKET IMOBEPHYTH
CIOXKET CaMbIM HEOXXHUJAHHBIM 00pa30M, MOCKOJIbKY BOJIIEOHBII MHUp (PIHTE3U
Mpeanojaraer, YyTo0 B HEM BO3MOXKHO BCE€. DTOT MOCJIEIHUA MpPU3HAK — OJUH W3
HauboJee BaXHBIX, onpeAesnsiomux. OH 4YeTKO OTrpaHUYUBAET (PIHTE3U U HAYUHYIO
(aHTacCTUKy, MOTOMY YTO Hay4Has (aHTaCTHKA ONUCHIBAET BEPOSITHOE, U aBTOP
CTECHEH OMpeJeeHHbIMU paMKaMu. OH BbIHYXIE€H 1aTh OObSICHEHUE HEBEPOSITHOMY,
000CHOBaTh HAYYHO WJIM TICEBJIOHAYYHO (YTO Yalle BCEro U MPOUCXOJINT).

B nenowm, xaHp ¢aHTE3M mpejuiaraeT YuTaTelsaM U 3pUTENsIM YHUKAJIbHBIA MUD,
/i€ BCE BO3MOXKHO, U IJIe TOJIBbKO BOOOpaKEHHUE SIBJISIETCS MPEACIIOM.

Ha panHoM »srame pa3BuTHs JUTEpaTypbl, OHa oOoramieHa pa3ITuYHbBIMU
KaHpPaMH, YTO KaXJbId YEJIOBEK MOXKET HAWTH TO, K 4YeMYy JIEKHUT €ro Cceple.
bnarogaps nurepatype 4einoBeK oOoramaeT CBOM COOCTBEHHBINH MHp, paciIupsier
CBOE MUPOBO33pEHHE.

danTacTHUecKas JUTEpaTypa — 3TO *KaHpP, KOTOPBIM OMUCHIBAET BHIMBIIUICHHBIC
MUPBI, CYIIECTB U TEXHOJOTUH, KOTOPbIE HE CYIIECTBYIOT B peallbHOM Mmupe. XKaHp
(daHTaCTUKK BKJIIOYaeT B ce0s MHOXKECTBO TOJDKAHPOB U HAIpaBIEHUM, KaXI0e W3
KOTOPBIX HMMEET CBOM OCOOCHHOCTH M XapakTepucTuku. Himke s pacckaxy
noxpoOHee O HEKOTOpPhIX W3 HauboJee paclpOCTPAHEHHBIX  IOHKaHpax
(baHTaCTHUYECKOM TUTEPATYPHI:

Hayuynas  ¢anTactuka: JkaHp, KOTOpPBIM  ONHUCHIBAET  HAy4YHbIE U
TEXHOJOTUYECKUE TOCTHKEHHSI, KOTOPBIE MOTYT OBITh JJOCTUTHYTHI B OyAyIeM. DTOT
KaHpP TaK)K€ MOXET BKJIIOYATh IMYyTEHIECTBUS BO BPEMEHU U ITPOCTPAHCTBE.

®orHTE3U: KaHP, KOTOPHIM OMUCHIBAET MAarMUECKHUE CYIIECTBA, MUPHI U COOBITHUSA,
KOTOpBIE HE MOAYMHSIIOTCS 3aKOHAM (U3UKU. B 3TOM aHpe 4acTO MPUCYTCTBYIOT
AIUYECKUE CPAXKEHUS U KBECTHI.

Vikacel: KaHp, KOTOPbIM OMNMCHIBAE€T CTpalllHble M MpauyHble COOBITUS U
cymecTa. B 3ToM kaHpe 4acTO MCHOJIB3YIOTCSI 3JIEMEHTBI CBEPXBECTECTBEHHOIO U
MHUCTHUYECKOTO.

[TocTanmokanmunTuka: »aHp, KOTOPBIA OMUCHIBAET MUP MOCTE KaTacTpodbl, TAKOU
KaK siiepHas BOHA WJIM 3MHJAEMHsI. B 3TOM jKaHpe 4acTO NMPUCYTCTBYIOT JIEMEHTHI
BBDKUBAHUS U OOPHOBI 32 PECYPCHI.

KuGepnank: >xaHp, KOTOpBIA OMNMCHIBAET MHpP, TIJI€ TEXHOJOTHUHU JIOCTHUIIH
BBICOKOIO YpPOBHS, HO OOLIECTBO HAaxoAWTCA B ynaake. B sTom xkaHpe 4acTo
MPUCYTCTBYIOT KHOEPIPOCTPAHCTBO U KUOEPIIAHKHU.

CommanpHas (haHTacTHKA: >KaHp, KOTOPHIH OMHUCHIBaeT Oymayiiee oOIIecTBa, B
KOTOPOM CYILECTBYIOT HOBBIE COLMAJIbHbIE, MOJUTHYECKUE W SKOHOMHUYECKHE
CUCTEMBI.



daHTaCTUYECKUN IOMOp: >KaHp, KOTOPBIM coueTtaeT B ceOe DIEMEHTHI
(dbaHTaCTUKU U KOMEJIUH.

AJbTepHATUBHAsT HWCTOPUS: KaHP, KOTOPHIA OMHUCHIBAET MHUpP, B KOTOPOM
MPOU3O0IUIM HUCTOPUUYECKUE COOBITHS, OTIUYHBIE OT TE€X, KOTOPbIE MPOU3OIUIA B
peaspHOM MHUpE.

Bboeas (panTacTrka, kocMHUecKas ornepa, mapaHOPMaJbHbIA pOMaH U CTUMITAHK
JNEUCTBUTEIILHO  SIBJISIFOTCSL  JIOMOJIHUTENBHBIMU  TIO/KaHpaMu  (paHTaCTUUYECKOM
JIUTEPATYPHI.

boeBasi (danTacTuka: >xaHp, KOTOpBIM OOBEIMHSIET HJIEMEHTHI OOCBUKA W
Hay4yHOH (haHTAaCTUKU. [ J1aBHBIE T€pOM 3TOrO KaHpa YacTo SBIAIOTCS OOWLIAMM HIIU
coJilaTaMM, KOTOPBIE CPAXKAIOTCS C BparaMu BO UM CIIACEHUSI MUPA UJIU TaJaKTUKH.

Kocmuueckast onepa: >kaHp, KOTOPBIH OMKMCHIBAET MPUKITIOUYEHUS] KOCMUYECKUX
MyTEIIECTBEHHUKOB U UX B3aMMOOTHOIIEHHS. B 3TOM ’KaHpe 4acTO MPUCYTCTBYIOT
AJIEMEHTHI Hay4YHOU (paHTACTUKU U (PIHTE3H.

[TapanopmaibHBIl pOMaH: >KaHpP, KOTOPBIM codeTaeT B cebe POMAHTHKY U
napaHOPMaJIbHBIC SIBJICHUS, TaKU€ KaK BaMIUpPbI, 0OOPOTHH, IyXH U T.JA. B 3TOM
KaHpPE YaCTO UCTIONB3YIOTCS PJIEMEHTHI (DIHTE3U U YHKACOB.

CruMmnaHK: >KaHp, KOTOPBIM OIHUCHIBACT albTEPHATUBHYIO pEaTbHOCTh, B
KOTOpPOM TEXHOJIOTUM PAa3BUBAIUCHL B OCHOBHOM Ha Mape, MEXaHUKE U aHAJIOTOBBIX
npubdopax. B a3Tom xkaHpe 4acTo MPUCYTCTBYIOT AJIEMEHTHI IPUKITIOUCHUI U OOCBUKA.

®sHTE3U — 3TO OJIMH U3 HauboJiee paCIPOCTPAHEHHBIX KAHPOB (PaHTACTHUECKOM
JUTEpPaTypbl, KOTOPBIA OMUCHIBAET MAaru4ecKHMe MHUpPbl M CYLIECTBAa, KOTOPBIE HE
NOMUYUHSIOTCS 3akoHaM (Gu3NKu. DOIHTE3U TaKKE HUMEET MHOXKECTBO IOJKAHPOB,
KaXIbIii U3 KOTOPBIX MMEET CBOM OCOOEHHOCTH M XapakTepucTuku. Hekoropoie u3
HauboJIee N3BECTHBIX MOKAHPOB (PIHTE3U BKIIIOUAIOT:

Onuyeckoe (PIHTE3N: )KaHP, KOTOPHIN OMUCHIBAECT IPAHAMO3HbIE IPUKITIOUEHUS U
AIUYECKUE CPAXKEHUS B MUPE, HACEIIEHHOM Marn4eCcKUMH CYILECTBAMU U F€POSIMU.

['epondeckoe GpaHTE3U: KaHP, KOTOPBIM OMUCHIBAET HCTOPUH O T€POSIX, KOTOPHIE
CpPa)KaloTCsl 3a CIPABEIJIUBOCTh W 3AIIUTY CBOUX OJIM3KUX B MHUPE, HACEIIEHHOM
Maru4eCKHMH CYyII€CTBAMH.

CpenneBekoBoe (IHTE3U: KaHP, KOTOPBIM OMUCHIBAET MUP, HAOMUHAIOIINAN
CpenHeBeKOBbE, C MATHYECKUMU CYIIECTBAMH M COOBITUSMH.

['otnyeckoe GaHTE3U: KAHP, KOTOPBIA OMUCHIBAET MPAYHbIN MUP, HAITOJTHEHHBIHI
y>KacaMy U MUCTUYECKHMHU CYILIECTBAMHU.

®3HTE3U-pOMaH: JKaHp, KOTOPBI cOoYeTaeT B ceOE AIEMEHThl POMAHTHKU WU
doHTE3H.

Temuoe (aHTE3M: XKaHP, KOTOPHIN OMHUCHIBAET MUP, HATIOJTHEHHBIM HACUIUEM U
y)KacamH, ¢ 0oJiee 3pelbIM CTHIIEM U TEMaMH, YeM B IPYTUX MOHKaHpax (HIHTE3H.

®oHTE3U-KOMEUS: KaHp, KOTOPHIM coueTaeT B ceOe DJIEMEHThl KOMEIUU WU
doHTE3M.

DTO TOJIBKO HEKOTOpbIE U3 HanboJee pacIpOCTPAHEHHBIX MOIKAHPOB (PIHTE3U.
CymiecTBYIOT TakKe MHOTHE JAPYTHE MOKaHPbI, TAKUE KaK HCTOpUYecKoe (rHTe3H,
(aHTE3M U1 1eTel U IOHOIIECTBA, TeponYecKoe GIHTE3H.

Ucropuueckoe paHTE3MU: )KaHP, KOTOPHIA ONMKUCHIBAET BHIMBIIICHHBIE COOBITUS U
MepCOHake B HMCTOPUUYECKOM KOHTEKCTe. B 3TOM jkaHpe 4YacTo HCHOJb3YIOTCS



AIIEMEHTBl PEAJbHBIX HCTOPUYECKUX COOBITHH, MEepCOHa)Xeil M KyJIbTYpPHBIX
OCOOEHHOCTEH.

@®oHTE3U U1 AETeW U IOHOLIECTBA: JKaHP, KOTOPBIM OMUCHIBAECT MarmyecKue
MUPBl U TOPUKIIOYEHHUS I MOJIOABIX 4YMTareiaedl. DTOT KaHp YacTO COACPKUT
AIIEMEHTBI IPUKITIOYEHUH, (PaHTa3UuU U MOPAJIH.

['eponueckoe GpaHTE3U: KaHP, KOTOPHIN OMKUCHIBAET FEPONUYECKUE MIPUKITIOUEHUS,
B KOTOPBIX I'JIaBHBIE T€POU CPAXKAIOTCA 3@ CIIPABEUIMBOCTD M 3AIIUTY CBOUX OJIM3KHUX.
B 3TOM 3xaHpe 4acTo UCHOJIb3YIOTCS AJIIEMEHTBI Maruu U (paHTa3Uu.

B 3akitoueHUH MOXKEM CKazaTbh, YTO >KaHP (PAHTACTUKU U (PIHTE3U MO3BOJSIOT
HaM MOTPYy3UThCA B MHUp BojmeOcTBa, MUGOB U (haHTa3UM, a TAKXKE OTKPBITh JIs
ce0s1 HeorpaHMYEeHHbIE BO3MOXHOCTH. B ¢aHTacTuke Mbl UCClelyeM Hay4dHblE U
TEXHOJOTUYECKUE JTOCTHUKEHUS, MPEJCTaBiIsieM OyAyllee U paccMaTpuBaeM BOMPOCHI
O CYUIECTBOBAaHWU BHE3EMHOM XW3HM, MYTEIIECTBUAX BO BPEMEHHM M MPOCTPAHCTRBE,
MCKYCCTBEHHOM MHTEJUIEKTE U MHOTOM ApyroM. M3HTE3HU K€ OTKPHIBAET Mepe]l HAMU
MUpBl Maruu, QoJybKiopa U MHU(OJOTUHU, TAE Mbl BCTpPEUaeMCs C SINUYECKUMU
CYILIIECTBAMHM, T€POSIMU U OUTBAMU MEXIy H00poMm u 310M. ObOa xaHpa MO3BOJISIIOT
HaM YBHJIETh, YTO BO3MOXKHOCTEH Topa3fo OoJiblie, YeM MBI MOXKEM IPEICTaBUTh, U
BJOXHOBJISIIOT HAC MEUTATh U BEPUTH B uyaeca. OHU MpeasiaraloT HaM YHUKAJIbHbBIE U
3aXBaThIBAIOIIME MCTOPUH, KOTOPHIE HE TOJBKO pa3BICKAIOT, HO W 3aCTABISIOT
3alyMaThCsi O Haied COOCTBEHHOM pealbHOCTM M O TOM, YTO HAaXOAUTCS 3a
npesesaMy Hallero 3HaKOMOTro MUpa. A TakKe CJI0KHO MPECTaBUTh COBPEMEHHYIO
auTepaTypy 0€3 3THX JBYX JKaHpOB, UX TaK >X€ MOXHO Ha3BaTh CBOETO poja
JBUTaTEJIEM IMporpecca, BeAb MHOIO JIET Ha3aj TO YTO CUUTAIOCh Obl (paHTACTUKOM,
cefyac SIBISIETCS PEAIbHOCTBIO !
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Annotatsiya. Maqolada chet tillarining ta’lim jarayonidagi ahamiyati, chet
tilining kommunikativ kompetentsiyasi va chet tilining kommunikativ muvaffagiyati
o‘rtasidagi bog‘liglik masalasini joriy etish muhimligi asoslab berilgan. Asosiy
e’tibor muhandislik yo‘nalishi talabalariga ingliz tilini o‘rgatishdir. Muallif yangi
avlod talabasining o‘z bilim sohasi bo‘yicha malakali bo‘lishining o°zi yetarli
emasligini, bugungi kunda o‘qitishning kommunikativ usullaridan foydalanish bilan
bog‘lig bo‘lgan metodik yangiliklardan ta’lim-tarbiya jarayonida foydalanish
zarurligini ta’kidlaydi.

Ka’lit so‘zlar: innovatsion yondashuv, kommunikativ kompetentsiya,
optimallashtirish, motivlar, antropologiya va etnografiya, eksperimental ta’lim.

AHHOTaTHUsA. B cTathe 0OOCHOBBIBAETCS Ba)XHOCTh ITOCTAHOBKH BOIIPOCa O
CBSI3M MEXJIYy KOMMYHUKATUBHOW KOMIETEHTHOCTBIO HMHOCTPAHHOTO fA3bIKa U
KOMMYHUKATUBHOM YCIIEITHOCThIO MHOCTPAHHOI'O $3bIKA B MPOLIECCE MHOSI3BIYHOTO
obOpazoBanusa. OCHOBHOE BHHMAHHE YJIENSICTCS OOYUYECHHIO aAHTJIMHCKOMY SI3BIKY
CTYJECHTOB TEXHUYECKUX CICIHATLHOCTEH. ABTOpP MOJUYEPKUBAET, UYTO CTYJICHTY
HOBOI'O ITOKOJIEHUS HEJOCTATOYHO OBITH KOMIIETEHTHBIM B CBO€H 00JIACTH 3HAHHUU, U
CEeroaHs HEoOXOOMMO HCIIOJIb30BaTh METOAMYESCKHE HOBIIECTBA, CBSA3aHHBIE C
IpUMEHEHHEM B  00pa3oBaTeIbHOM IIPOIecCe KOMMYHHMKATHBHBIX  METOJIOB
o0y4eHUSI.

KiaroueBoe cJIoBA: WHHOBAIIMOHHBIN MOJIXO/I, KOMMYHHUKATUBHAsI
KOMIICTCHTHOCTb, ~ ONTHMH3AIlds, MOTHBBI, AaHTPOIOJOTHS M  3THOrpadwus,
IKCTIEPUMEHTAIbHOE 00pa30BaHHeE.

Annotation. The state substantiates the importance of raising the question of the
relationship between the communicative competence of a foreign language and the
communicative success of a foreign language in the process of foreign language
education. The main attention is paid to teaching English to students of technical
specialties. The author emphasizes that it is not enough for a student of the new
generation to be competent in his field of knowledge, and today it is necessary to use
methodological innovations related to the wuse and educational process
of communicative methods.
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Keyworsd: innovative approach, communicative competence, optimization,
motives, anthropology and ethnography, experimental education.

Kirish. O°zbekistonning jahon iqtisodiy va ta’lim makoniga integratsiyalashuvi,
jamiyatning ijtimoiy ehtiyojlaridan kelib chiggan tashqgi iqgtisodiy alogalarning
kengayishi xorijiy tillarini o‘qitish sohasidagi asosiy yo‘rignomalarning o‘zgarishiga
olib keldi. Nafagat O‘zbekiston kompaniyalari, balki boshqa madaniy konfessiyalar
vakillari bilan ham professional tarzda ishlashga yo‘naltirilgan talabalar, bo‘lajak
muhandislar tomonidan xorijiy tillarni o‘zlashtirish hozirda katta ahamiyatga ega [1,
5847].

Ta’lim sohasiga innovatsion yondashuv oliy ta’lim tizimida amalga oshirilishi
lozim bo‘lgan yangicha yondashuvlar sifatida ta’lim turlari o‘rtasida o‘zaro manfaatli
alogadorlikning innovatsion-integratsion yondashuvlardagi mexanizmlarini keltirib
o‘tish mumkin. Har ganday innovatsiyada yangi ma’lumotlar va yangi tushunchalar
muhim ahamiyatga ega. Turli munosabat va jarayonlarga Kiritilayotgan yangilik
mazmunan xususiy, sub’ektiv, mahalliy va shartli g‘oyalar tarzida namoyon bo‘ladi.
Xususiy yangilik munosabat, ob’ekt yoki jarayonga tegishli elementlardan birini
o‘zgartirish, yangilashni nazarda tutadi. Sub’ektiv yangilik ma’lum ob’ektning o°zini
yangilash zaruriyatni ifodalaydi.

Lug‘aviy jihatdan ham “innovatsiya” tushunchasi ingliz tilidan tarjima
qilinganda (innovation) “yangilik kiritish” degan ma’noni anglatadi.

“Innovatsiya” larni ishlab chigish va go‘llanish to‘g‘risida ma’lumotlar birinchi
marta XI1X asrning 50-yillarida nashr etilgan, ilmiy igtisodiy adabiyotlarda berilgan
va bu atama fanga “an’ana” (yo‘nalish) atamasining antonimi tarzida kirdi. Mazkur
tushuncha antropologiya va etnografiya doirasida shakllandi, birog keyinchalik bir
gator ijtimoiy fanlarning predmeti sohalariga targaldi.

Innovatsion ta’lim (ingl. “innovation” - yangilik Kkiritish, ixtiro) — ta’lim
oluvchida yangi g‘oya, me’yor, qoidalarni yaratish, o‘zga shaxslar tomonidan
yaratilgan ilg‘or g‘oyalar, me’yor, qoidalarni tabiiy qabul qilishga oid sifatlar,
malakalarni shakllantirish imkoniyatini yaratadigan ta’lim. Innovatsion ta’lim
jarayonida qo‘llaniladigan texnologiyalar innovatsion ta’lim texnologiyalari yoki
ta’lim innovatsiyalari deb nomlanadi. Ta’lim innovatsiyalari — ta’lim sohasi yoki
o‘quv jarayonida mavjud muammoni yangicha yondashuv asosida yechish maqsadida
qo‘llanilib, avvalgidan ancha samarali natijani kafolatlay oladigan shakl, metod va
texnologiyalardir.

Pedagogik innovatsiya deganda, o‘quv muassasasida hamkorlik g‘oyalari
asosida psixologik muhitning o‘zgarishi tushuniladi; original pedagogik tizimlar,
texnologiyalarni joriy qilish va targatish; ziddiyatlarni hal qilish (innovatsion
dasturlarni o‘quv rejalari va dasturlar bilan birga qo‘shib olib borish, pedagoglarning
shaxsiy va kasbiy rivojlanishning hamda malakasini oshirishning uzluksiz jarayoni,
yangi  o‘quv  qo‘llanmalarning, = boshgarish ~ sxemalarining  zarurligi);
innovatsiyalarning tarqalishi maktabning maqomini o‘zgartiradi, bunda u
eksperimental, innovatsiya faoliyatida muntazam ishtirok etuvchi bo‘lib qoladi;
innovatsiyalar sharoitida pedagogik faoliyat barqaror ijodiy xususiyatga ega bo‘ladi,



innovatsiyalar doimiy amalda bo‘lgan izlovchi va eksperimental ta’lim tizimlari
tartibida ishlashga o‘tadi [2, 44].

Ma’lumki, “Chet tili” fanini o‘zlashtirishdan magsad chet tilining kommunikativ
kompetensiyasini shakllantirish va takomillashtirishdan iborat. Chet tilining
kommunikativ kompetentsiyasi va chet tilining kommunikativ muvaffagiyati
o‘rtasidagi bog‘liqlik masalasini ko‘rib chigsak, aytishimiz mumkinki, bu
tushunchalar Dbir-birini to‘ldiradi. Chet tilining kommunikativ kompetentsiyasi
tabiatan universaldir, uni shakllantirish maktab va universitetda har qanday ta’lim
sohasida chet tilini1 o‘rgatish maqgsadi hisoblanadi. Biroq, chet tilidagi kommunikativ
muvaffaqiyat, o‘z navbatida, professional xususiyatga ega. Universitetda
mutaxassislarni chet tilini o‘qitish uchun shakllantirish bo‘yicha ishlarni tashkil etish
magsadga muvofigdir Chet tilining kommunikativ muvaffaqiyati, birinchidan, kasbiy
samarali yo‘nalishga ega (ma’lum bir kasbiy sohani lingvistik ta’minlash, bizning
o‘rganishimizda - biznes), ikkinchidan, kasbiy funktsiyalarni samarali amalga
oshirishga garatilgan (maxsus vaziyatlarga botish va o‘rganish). Ma’lum bir kasb
egasiga xos bo‘lgan nutq xatti-harakatlari va nutq harakatlari) talabalar tomonidan
shakllantirilgan xulg-atvor ko‘nikmalari majmuasini, shu jumladan “Chet tili” fanini
batafsil ko‘rib chiqish. Ushbu ko‘nikmalar kelajakdagi xodimning kasbiy faoliyatini
optimallashtirishga qodir. Tushunchalarning ayrim tarkibiy qismlari “Chet tilining
kommunikativ kompetensiyasi” va ‘“chet tilining kommunikativ muvaffaqiyati”
umumiy narsaga ega, bir-birini to‘ldiradi, lekin bir-birini almashtirib bo‘lmaydi. Chet
tilining kommunikativ kompetensiyasi nuqgtai nazaridan, bizning tadgigotimizni
keyingi tavsiflash jarayonida ushbu hodisalarning ahamiyatini ta’kidlagan holda, men
kompensatsion va ijtimoiy kompetentsiyaning Xususiyatlarini alohida ko‘rib
chigmoqchiman, ularning shakllanish darajasi bitiruvchilarni butkul ta’minlanadi.
Kompensatsion ko‘nikmalar sinonimlardan foydalanish, so‘z tuzilishini tuzatish,
yaqinlashtirish, tilni taxmin qilish, suhbatdoshdan yordam so‘rash, murakkab
lingvistik hodisalardan qochish, keyingi so‘z va jumlalarni bashorat qilish,
shuningdek, paralingvistik strategiyalardan foydalanishda. Ushbu ko‘nikmalar
muhandislik bitiruvchilariga chet tilidagi mulogotning giyin vaziyatlaridan chigishga
yordam beradi. Madaniyatlararo ishbilarmonlik aloqalarida sheriklar bilan do‘stona
munosabatlarni  o‘rnatish uchun ahamiyatini ortigcha baholab bo‘lmaydigan
kommunikativ kompetentsiyaning yana bir asosiy tarkibiy qismi bu ijtimoiy
kompetentsiyadir [3, 78].

Zamonaviy metodika fani ta’lim jarayonida asosiy kompetensiyalar o‘quvchilar
tomonidan quyidagi shart-sharoitlarda egallanishini ta’kidlash imkonini beradi:

a) ta’limning faollik xususiyati;

b) o‘quv jarayonini o‘quvchining mustaqilligi va o‘z faoliyati natijalari uchun
javobgarligini rivojlantirishga yo‘naltirish;

V) magsadga erishishda tajriba orttirish uchun sharoit yaratish.

Ko‘rib turganimizdek, o‘quvchilarning o‘quv kursi va natijalari uchun
mustaqillik va mas’uliyat ulushi ortib bormoqda. Asosiy e’tibor talabaning
ehtiyojlari, motivlari, qiziqishlari va qobiliyatlari bilan bog‘liq. Talabaning
mustaqilligi, agar u o‘z maqgsadlari va ehtiyojlariga muvofiq harakat qilsa, o‘zining



individualligini saglasa, kommunikativ vazifani hal gilishda tashqi aralashuvsiz o‘z
garorlarini gabul gilish hugugini amalga oshirsa, yugori darajada saqlanadi [5, 191].

Nofilologik  yo‘nalish  talabalarining  chet  tilidagi  kommunikativ
kompetensiyasini shakllantirish darajasini baholash uchun kognitiv mezonini tanlash
talabalarning ingliz tilida madaniyatlararo muloqgot gqilish qobiliyatini baholash,
ularning suhbatdoshlarini o‘zaro tushunish uchun ma’lumot almashish qobiliyati,
kasbiy yo‘naltirilgan leksik birliklardan foydalanish qobiliyatini baholash maqgsadga
muvofiqgligi bilan belgilanadi.

Yuqoridagi texnologiyalarning samarali integrallashuvi ta’lim sifatini oshirish,
talabalarning ijodiy qobiliyatlarini rivojlantirish, ularning doimiy ravishda yangi
bilimlarni egallashga bo‘lgan intilishlariga qaratilgan. Shu bilan birga yondashuv,
o‘rganish usullari, ta’lim ishtirokchilarining o‘zaro munoSabatlari, o‘quv sikllari
mazmuni va talabalarning roli o‘zgaradi. Uzoq muddatli ish zamonaviy ta’lim
jarayonining ma’nosidir, shu jumladan lingvistikada ham. Xorijiy tillarni o‘qitish
jarayonida o‘quv axborotlarini uzatish vositasi sifatida faol kompyuterlashtirish
zamonaviy axborot texnologiyalari imkoniyatlariga javob bermaydigan an’anaviy
o‘quv jarayonini doimiy ravishda takomillashtirib boradi, degan fikr ilgari suriladi [4,
382].

Chet tillarni, xususan, ingliz tilini o‘rganishga tizimli yondashuv mualliflik
elektron o‘quv materiallarida bayon etilgan bo‘lib, unda gpammatik, fonetik va leksik
kichik tizimlar sifatida keltirilgan. Tizimli yondashuv yordamida tilning kuchli va
yuqori sifatli o‘zlashtirilishini kafolatlaydigan giperalogalar shakllantiriladi. Tizimli
tamoyil tadgigotimizda maxsus qo‘llanadigan loyihaviy, kommunikativ va masofaviy
usullarda foydalaniladi.

Afsuski, universitet tomonidan ajratilgan chet tili darslari soni talabalarning chet
tilini bilish darajasi (B1-B2) bo‘yicha federal magsadlarga erishish uchun yetarli
emas. O‘qishni tugatgandan so‘ng talabalarning tilni o‘rganish darajasi ko‘pincha
orzu qilingan holda qoldiradi. Qo‘llanmalar ko‘pincha zaif ifodalangan
kommunikativ  yo‘nalishga ega bo‘lgan, vazifalarning yetarli darajada
individuallashtirilmagan til mashgqlari to‘plamidir. Biznes matnlar to‘plami yoshlar
ongiga va ularning kelajakdagi kasbiy faoliyatiga zaif motivatsion jozibaga ega. Chet
tilidagi darslar talabalar uchun yanada qiziqarli va qo‘shimcha uslubiy yordam bilan
magsadlarga erishish uchun samarali bo‘lishi mumkin [6, 50].

Talabalarning o‘zaro munosabatlarga Kirishish, boshgarish va ta’sir etish
texnologiyalarini ishlab chiqish va joriy etish bilan bog‘liq kommunikativ ko‘nikma
va malakalarini shakllantirish va rivojlantirishni ta’minlaydi. Bu belgilab qo‘yilgan
texnologik na’munalarga va intizomga rioya etish, muloqot va uning turli shakllari,
texnologiyasi va texnikasi, samarali mulogotning verbal va noverbal vositalarini
bilish va amalda qo‘llash, zamonaviy psixologik treninglar tashkil etish, muloqot
sohasida o‘zini 0‘zi baholay olish va o‘zini o°zi takomillashtirish ko‘nikamalaridir.

Tadqiqot natijalariga ko‘ra, ish o‘ziga xos xususiyatlarni ochib berdi va “chet
tilidagi kommunikativ muvaffaqiyat” tushunchasi ilg‘orligini talaba o‘z sohasini chet
tiliga bog‘lagan holda o‘rganishi lozimligini tushundi. Hozirgi kontseptsiya bo‘lajak
muhandislar ongida ularning xususiyatlarini hisobga olgan holda shakllanadi, kasbiy
va umumiy madaniy ehtiyojlar va qizigishlar shu orqgali rivojlanib kelmoqda.



Belgilangan kommunikativ o‘gitish usuli va kompetentsiyaga asoslangan
yondashuvning yetakchi roli uchun tayanch bo‘lmagan universitetlar talabalariga chet
tilini o‘rgatishda bu sifatni egallashning asosini tashkil etadi [7, 31].

Foydalanilgan adabiyotlar:

1. “V36exucton Pecnybnmkacu onmuii  TapauM  TH3uMuHH  2030-itiraua
PHBOXIAHTHPHIN KOHIeNuuscH”, Y36ekucton PecryGnukacu IIpe3suieHTHHHHT
2019-itun 8-oktsa6pnaru [1d-5847-con papmonu.

2. Khiloliddinova F. R. Offer types and their classification. Science and
Education, Scientific journal. The scientific journal “Science and Education” is an
open-access journal and the main task of the journal is to highlight the achievements,
problems, and prospects of science and education. 2022. Ne7. — P. 44,

3. Xunonuaauunora @. P. Mcnonb3oBaHWe HHTEPAKTUBHBIX TEXHOJIOTUH TMpHU
0o0Oy4eHUH CTYACHTOB-3a0YHUKOB aAHTJIUHCKOMY  SI3BIKY. [lentp Hay4yHBIX
nyOnukanuid.  ExxeMecsyHBI ~ aHAIMTUYECKUM  HAYYHO-TIPABOBOWM  JKypHAa
«O0pa3oBaHue U TMPaBO» TOCBAIIEH AaKTyaJbHbIM BOMNpPOCAM TPUMEHEHUS
3aKOHO/JATeNIbcTBA B cdepe  oOpa3oBaHUs, TMPABOBOMY  MOHHTOPHUHIY,
WHHOBAIMOHHEIM TexHonorusm. 2021. — P. 78.

4. Apusin M. A. ConmanbHO pa3BUBAIOIas METOAMUECKAs cUCTeMa O0yUeHus
WHOCTPAHHBIM S3bIKAM B CPEJIHEH MIKOJIE: MPOCKTHUPOBAHUE U peaau3alus: JHUC.
Hoxtop nexa. Hayk / Apusint Mapraputa AnacracosHa. — H. Hosropoa. 2009.

—P. 382.

5. boitko M. B. TexHomoruu Kak OCHOBHOE CpeiACTBO  (OpPMHUPOBAHUS
MHOSI3BIYHOM ~ KOMMYHMKATHBHOM  YCHEIIHOCTH  CTYACHTOB  YIPABICHYECKUX
npoduneit  memarormuyeckue  yreHuss ~CoBpeMEHHas ~ METOJAWKAa  OOydeHUs
MHOCTpPaHHBIM si3bikaM: [locoOust ans yuurtens. 2-e uzganue nepepad. u gom. / H. /1.
I'anbckoBa // — MockBa: Apktu, 2003 — P, 191,

6. XuwnomuaauaoBa @. P.  “CoBpeMeHHBIE METOJUYECKHE TEXHOJOTUH B
0Oy4eHHH WMHOCTPAHHOMY s3bIKy”. “Tumin Ba amaGuér TabiuMu”. Y3GEKHCTOH

PecniyOnukacu Xaiak TabJIUMH Ba3UPJIIMTUHUHT WIMHH-METOIUK kypHanu. 2022-iui.
3-con. — b. 50.



SAYHUN ILMIY
AXBOROTNOMASI

Filologiya
2024[2]

KEY COMPONENTS OF TEACHING OIL AND GAS INDUSTRY

Azimova Feruza Xujamkulovna Jizzax politexnika instituti assistenti,
e-mail: azimferuz@gmail.com

Abstract. Teaching terms related to the oil and gas industry in English
to students in this educational sphere requires a specialized approach that integrates
technical vocabulary with practical language skills. The goal is to ensure that students
not only understand industry-specific terms but also can apply them in real-world
scenarios, including technical documentation, communication with international
colleagues, and professional presentations.

Key words: technical terms, industry jargon, curriculum design, industry
software, technical proficiency, teaching methodologies, learning strategies,
instructional techniques, regulatory requirements, standards adherence, legal
communication;

K/IIOYEBBIE KOMIIOHEHTbI IPEITOJABAHHUS TEPMHAHOB
HE®TEI'A30BOU OTPACJIM

AnHoTanms. [IpenonaBanue TEpMUHOB, CBSI3aHHBIX ¢ HETEra30BOil OTPaCIbIO,
HAa AaHIJIMICKOM SI3bIKE CTyJIeHTaM »JToW oOpa3oBaTenbHOM cdepbl Tpedyer
CHEIUATM3UPOBAHHOTO TOAX0/a, KOTOPBIH OOBEAMHSIET TEXHUYECKYIO JIEKCHKY C
IPAKTUYECKUMU SI3bIKOBBIMU HaBbIKaMmH. Llenb cocTouT B TOM, 4TOOBI CTYIEHTHI HE
TOJILKO MOHUMAIH OTPAclieBbleé TEPMHUHBI, HO M MOIJIM MPUMEHSATHh UX B peajbHBIX
CIIEHAPHSIX, BKJIIOYAs TEXHUYECKYIO JTOKYMEHTAIUIO, OOIIEHUE C MEXIAYHAPOTHBIMU
KoJUTIeraMu U podecCuOHATbHbBIC TTPE3EHTAIINH.

KarwouyeBble ci0Ba: TEXHUYECKUE TOHATHSA, MPOMBIILICHHBIA KaproH,
pa3paboTka y4eOHOW mMporpamMMbl, MPOMBIIIUICHHOE MpOrpaMMHOEe obOecTieueHue,
TEXHHYECKUE HaBBIKM, METOJMKH TPENOoJaBaHUs, W3y4das CTPATETHH, METOIUKU
oOydeHMsl, HOPMATHBHbIE TpeOOBaHMS, COOJIIOJICHUE CTAHIApPTOB, IPaBOBas
KOMMYHUKAIIHSI

NEFT VA GAZ SANOATI ATAMALARINI O‘QITISHNING ASOSIY
KOMPONENTLARI

Annotatsiya. Aynan shu ta’lim sohasidagi talabalarga neft va gaz sanoatiga oid
atamalarni ingliz tilida o‘rgatish texnik lug'atni amaliy til ko‘nikmalari bilan
birlashtiradigan maxsus yondashuvni talab giladi. Maqgsad talabalarning nafagat
sohaga oid atamalarni tushunishlarini, balki ularni real vaziyatlarda, jumladan, texnik
hujjatlarda, xalgaro hamkasblar bilan mulogotda va professional tagdimotlarda
qo‘llashlarini ta’minlashdan iborat.
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Introduction. Teaching oil and gas industry terms in English is a specialized
endeavor that plays a pivotal role in preparing students and professionals for success
in this dynamic sector. As the backbone of modern civilization and a driving force
behind global economies, the oil and gas industry demands a nuanced understanding
of its terminology, processes, and practices. Proficiency in industry-specific language
not only facilitates effective communication but also enhances operational efficiency,
safety, and regulatory compliance.

In this article, we delve into the key components essential for teaching oil and
gas industry terms. Drawing upon insights from linguistics, education, petroleum
engineering, and industry expertise, we explore the methodologies, strategies, and
resources necessary to impart this specialized knowledge effectively. From
curriculum design and vocabulary development to practical applications and industry
engagement, each component contributes to the holistic development of language
skills tailored to the unique needs of the oil and gas sector.

By examining these key components in depth, educators, trainers, and industry
professionals can gain valuable insights into the pedagogical approaches,
instructional techniques, and best practices that underpin successful language
instruction in the oil and gas industry. Whether designing courses, developing
training programs, or enhancing communication skills, understanding these
components is essential for equipping learners with the linguistic proficiency needed
to thrive in this critical field.

Throughout this article, we aim to illuminate the multifaceted nature of teaching
oil and gas industry terms, providing guidance and inspiration for educators and
practitioners alike. By embracing the principles outlined herein, stakeholders can
empower the next generation of professionals to navigate the complexities of the oil
and gas industry with confidence, competence, and clarity.

Literature review.The field of teaching oil and gas industry terms in English is
quite specialized and interdisciplinary, often involving experts from linguistics,
petroleum engineering, and education. While there isn’t a specific list of scientists
solely dedicated to this niche area, several researchers and educators have made
significant contributions through their work on English for Specific Purposes (ESP)
and technical communication in the oil and gas sector. Here are a few notable figures
and their contributions: John M. Swales, Tom Hutchinson and Alan Waters (their
book “English for Specific Purposes: A Learning-centred Approach”), Tony Dudley-
Evans and Maggie Jo St John (“Developments in English for Specific Purposes: A
Multi-Disciplinary Approach”), Christine Feak and John Swales (“Academic Writing
for Graduate Students”) and Srikant Sarangi. Besides them, various unnamed
educators and trainers within petroleum engineering departments often develop
customized programs and teaching materials to address the specific linguistic needs
of students in this field. Their work involves creating glossaries, textbooks, and
training modules tailored to the oil and gas industry’s terminology and



communication requirements. Organizations like the Society of Petroleum Engineers
(SPE) and universities with strong petroleum engineering programs (e.g., Texas
A&M University, University of Aberdeen) often have faculty members who
contribute to the development of specialized English training programs for the oil and
gas sector. While there may not be a single scientist exclusively dedicated to teaching
oil and gas industry terms in English, the field benefits from the contributions of ESP
experts, technical communication researchers, and educators in petroleum
engineering. These professionals collectively advance the methodologies and
materials used to teach industry-specific English, ensuring that students and
professionals are well-equipped to communicate effectively within the oil and gas
sector.

Research methodology. For our research, we conducted a comprehensive
review of existing literature on teaching strategies specific to the oil and gas industry
and looked for academic papers, industry reports, educational journals, and articles
(Method “Literature Review”).

We used databases like Google Scholar, JSTOR, and industry-specific
publications (e.g., SPE journals) (method “Research and Data Collection™).

Then we designed surveys or questionnaires to gather feedback from students
and educators on which strategies they find most effective (Method “Surveys and
Questionnaires™)

Analysis and results. Teaching oil and gas industry terms is crucial for several
reasons, particularly in preparing students and professionals to effectively engage
with this complex and global sector. Here are the key points highlighting the
importance of teaching these terms:

1. Professional Competence and Communication:

Enhanced Communication: — Clarity and Precision — Understanding and using
industry-specific terminology ensures clear and precise communication among
professionals, which is vital for operational efficiency and safety. — Global
Collaboration — The oil and gas industry is international, involving cross-border
projects and multinational teams. Familiarity with industry terms facilitates better
communication and collaboration among diverse teams.

Professionalism: — Industry Credibility: Using the correct terminology
demonstrates expertise and professionalism, helping individuals gain credibility in
their roles. — Career Advancement: Mastery of industry-specific language is often a
requirement for career advancement, as it shows a deep understanding of the field.

2. Operational Efficiency and Safety.

Operational Clarity: — Standardization — Consistent use of terminology helps
standardize operations, making procedures and protocols easier to follow. Efficiency
— Clear communication reduces misunderstandings and errors, leading to more
efficient operations.

Safety: — Risk Mitigation — Precise use of terms related to safety protocols and
emergency procedures is critical for mitigating risks and ensuring the safety of all
personnel. — Training and Compliance — Proper terminology is essential for training
programs and ensuring compliance with safety regulations and standards.

3. Technical Understanding and Application.



Technical Proficiency: — Core Knowledge — Grasping industry terms is
fundamental to understanding the technical aspects of oil and gas operations, from
exploration to production and refining. Problem-Solving: A thorough knowledge of
terminology aids in diagnosing and solving technical problems, as professionals can
accurately describe and address issues.

Documentation and Reporting: — Accurate Documentation: Using the correct
terms ensures that technical reports, project proposals, and other documentation are
accurate and comprehensible. — Data Analysis: Effective use of terminology is
essential for analyzing data and interpreting results, which is critical for decision-
making processes.

4. Educational and Training Programs.

Curriculum Development: Relevant Curriculum: Integrating industry terms into
educational programs ensures that the curriculum is relevant and aligned with
industry needs. Skill Development: Teaching these terms helps students develop the
specific skills required for various roles within the industry.

Learning Engagement: Real-World Context: Using industry terms in teaching
materials and exercises provides a real-world context, making learning more
engaging and applicable. Practical Application: Students can better understand and
apply what they learn in practical scenarios, enhancing their readiness for
professional environments.

5. Regulatory and Compliance Understanding.

Regulatory Requirements: Compliance: Understanding the terminology used in
regulatory frameworks ensures that professionals can comply with local, national,
and international regulations. Standards Adherence: Familiarity with terms used in
industry standards and guidelines is crucial for maintaining compliance and
operational integrity.

Legal and Environmental Considerations: Legal Communication: Proper use of
industry terms is important for legal documentation and communication, helping to
avoid misunderstandings and disputes. Environmental Impact: Understanding terms
related to environmental regulations and practices is essential for sustainable
operations and minimizing the environmental footprint.

6. Innovation and Technology Integration.

Staying Updated: Technological Advances: The oil and gas industry is
continually evolving with new technologies and methodologies. Understanding the
associated terminology helps professionals stay updated and integrate new
innovations into their work. Research and Development: Accurate use of terminology
Is critical for research and development activities, facilitating clear communication of
ideas and findings.

Adapting to Changes: Industry Trends: Keeping up with industry terms allows
professionals to adapt to changing trends and practices, ensuring they remain relevant
and effective in their roles. Continual Learning: Encourages a culture of continual
learning and professional development, as understanding new terms is part of staying
informed about industry advancements.

Teaching oil and gas industry terms effectively requires a comprehensive
approach that integrates technical vocabulary with practical language skills. This



approach should encompass various pedagogical strategies to ensure students gain a
deep understanding of industry-specific terminology and can apply it in real-world
contexts.

Key Components of Effective Teaching Strategies:

a) Vocabulary Development

b) Practical Applications

d) Multimedia Resources

e) Interactive Learning

f) Assessment Methods

g) Industry Engagement

Conclusion: The key components of teaching oil and gas industry terms involve
a blend of curriculum design, vocabulary development, practical applications, and
effective teaching strategies. By integrating these components, educators can provide
students with the skills and knowledge needed to succeed in the oil and gas industry,
ensuring they can communicate effectively and apply their learning in real-world
contexts. Teaching oil and gas industry terms is essential for fostering professional
competence, ensuring operational efficiency and safety, enhancing technical
understanding, supporting educational programs, complying with regulations, and
integrating new technologies. Mastery of these terms prepares individuals to
effectively navigate the complexities of the oil and gas sector, contributing to their
success and the industry’s overall progress.

References:

1. Dudley-Evans T., & St John M. J. Developments in English for specific
purposes: A multi-disciplinary approach. Cambridge University Press. 1998.

2. Feak C., & Swales J. M. Telling a research story: Writing a literature review.
University of Michigan Press. 20009.

3. Gatehouse K. Teaching English for specific purposes: An evolving
experience. The Internet TESL Journal, Ne7(10). 2001. Retrieved from
http://iteslj.org/Articles/Gatehouse-ESP.html

4. Hutchinson T., & Waters A. English for specific purposes: A learning-centred
approach. Cambridge University Press. 1987.

5. Ivani¢ R., & Simpson J. The role of English in the oil and gas industry.
Journal of English for Specific Purposes. 2013. Retrieved from
https://www.journals.elsevier.com/english-for-specific-purposes

6. Swales J. M. Genre analysis: English in academic and research settings.
Cambridge University Press. 1990.



http://iteslj.org/Articles/Gatehouse-ESP.html
https://www.journals.elsevier.com/english-for-specific-purposes

Filologiya
2024[2]

SAYHUN ILMIY
AXBOROTNOMASI

BALANCING AUTHORITY AND INFLUENCE: THE DUAL
FUNCTIONS OF LEADERSHIP IN HIGHER EDUCATION

Mamatova Khilola Mukhiddinovna, Phd in pedagogical sciences at Gulistan
State pedagogical institute
e-mail: hilol-777@mail.ru
Kudratova Aziza Tulkin kizi, teacher of Gulistan state pedagogical institute
e-mail: azikudratova@gmail.com

Abstract. The role of leadership in higher education institutions, particularly at
the level of rectors and other senior administrators, involves a complex array of
managerial functions. These functions can be divided into two primary groups:
production management, which focuses on operational efficiency and task
coordination, and socio-psychological management, which emphasizes staff
motivation and interpersonal relationships. The effectiveness of these leaders is
largely dependent on their ability to integrate material, legal, organizational, and
human subsystems, while balancing formal authority with informal influence. This
paper explores the key functions of higher education leaders, including their strategic,
administrative, and communicative responsibilities, and how these roles contribute to
organizational stability and growth. The importance of communication as a core tool
for successful leadership is also emphasized, alongside the need for leaders to
cultivate both professional expertise and interpersonal skills. Ultimately, the paper
argues that effective leadership in higher education requires a balance of formal and
informal authority, with leaders functioning as both professional managers and
trusted influencers within their organizations.

Keywords: Higher education leadership, Rectors, Managerial functions,
Production management, Socio-psychological functions, Strategic management,
Communication in leadership, Organizational stability, Formal and informal authority

HOKIMIYAT VA TA’SIRNI MUVOZANATLASHTIRISH: OLIY
TA’LIMDA YETAKCHILIKNING DUAL FUNKSIYALARI

Abstrakt. Oliy ta’lim muassasalarida, xususan, rektorlar va boshga yuqori
rahbarlar darajasidagi rahbarlik roli boshgaruv funktsiyalarining kompleks
majmuasini o‘z ichiga oladi. Ushbu funktsiyalarni ikkita asosiy guruhga bo‘lish
mumkin: operatsion samaradorlik va vazifalarni muvofiglashtirishga garatilgan ishlab
chigarishni boshgarish va xodimlarning motivatsiyasi va shaxslararo munosabatlarga
urg‘u beradigan ijtimoiy-psixologik boshgaruv. Ushbu rahbarlarning samaradorligi
ko‘p jihatdan ularning moddiy, huquqiy, tashkiliy va insoniy quyi tizimlarni
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birlashtirish qobiliyatiga bog‘lig, shu bilan birga rasmiy hokimiyatni norasmiy ta'sir
bilan muvozanatlashtiradi. Ushbu magqgola oliy ta'lim rahbarlarining asosiy
funktsiyalari, jumladan, ularning strategik, ma'muriy va kommunikativ mas‘uliyatini
va bu rollarning tashkilot bargarorligi va o'sishiga ganday hissa qo'shishini o'rganadi.
Muvaffagiyatli etakchilik uchun asosiy vosita sifatida mulogot muhimligi,
shuningdek, rahbarlar professional tajriba va shaxslararo ko'nikmalarni rivojlantirish
zarurligi ta'kidlanadi. Oxir ogibat, hujjat oliy ta'limda samarali etakchilik rasmiy va
norasmiy vakolatlar muvozanatini talab qiladi, bunda rahbarlar o'z tashkilotlarida
professional menejerlar va ishonchli ta'sir o'tkazuvchilar sifatida ishlaydi.

Kalit so‘zlar: Oliy ta’lim rahbariyati, Rektorlar, Boshqaruv funktsiyalari, Ishlab
chigarishni boshgarish, Ijtimoiy-psixologik funktsiyalar, Strategik menejment,
Rahbarlikdagi aloga, Tashkiliy bargarorlik, Rasmiy va norasmiy hokimiyat

BAJTAHCUPOBKA BJIACTHU U BJIUSHUS: IBOWHBIE ®YHKIIUN
JIMAEPCTBA B BBICIIEM OBPA3OBAHUU

AOCTpaKTHBIA. Poib pykoBOACTBA B BBICIINX YYCOHBIX 3aBEJICHHIX, OCOOCHHO
Ha YpPOBHE PEKTOPOB W JAPYIMX CTapliuX aIMUHUCTPATOPOB, BKJIIOYAET B CeOs
CJIOXHBIM HA0Op yIpaBIeHUYCCKUX PYHKIUN. DTN (YHKIIMH MOXHO pa3/Ie/IuTh Ha JBE
OCHOBHBIC TPYIIIBI: YIpaBJICHUE TPOU3BOJCTBOM, KOTOpoe (OKyCHUpYyeTCs Ha
ormepanuoHHOW  A()PEKTUBHOCTH W  KOOPJAMHAIIMM  33/Jad, ¢  COIHMAIbHO-
NICUXOJIOTHYECKOE YIIPABICHHE, KOTOPOE JeNaeT Yrnop Ha MOTHBAIIMIO MEpCOHANIa U
MEXIJIMYHOCTHBIE OTHOIIEHUS. D ()EKTUBHOCTH ITUX JUAEPOB BO MHOTOM 3aBUCUT OT
UX CIIOCOOHOCTH WHTErpUpPOBATh MaTepHalIbHbIE, MPABOBbIC, OPraHU3AIMOHHBIE U
YeJIOBEYECKHUE TMOJCUCTEMBI, OajaHCUpys TMpU HSTOM (POpMaIbHYI BIACTh C
He(OpMaJIbHBIM BJIMSHUEM. B 1aHHOW cTaThe HMCCIENYIOTCA KIIOYEBbIE (DYHKIIMU
pyKoBoIMTENEH  BBICIIErO  0Opa3oBaHMs,  BKJIOYas WX  CTpaTerHMyecKue,
aIMUHUCTPATUBHBIE 1 KOMMYHUKATUBHBIE O0S3aHHOCTH, a TaKXe TO, KaK 3TH POJIHU
CIIOCOOCTBYIOT OpPTraHM3AIMOHHON CTAOMJIBHOCTH U POCTY. Takke MOAYEepKUBACTCS
BaXHOCTh KOMMYHUKAIIUM KaK OCHOBHOT'O MHCTPYMEHTAa YCHEIIHOTO JIMJEPCTBA, a
Tak)Ke HEOOXOAMMOCTh Pa3BUTHS JHAEPAMU KaK MPO(EeCCHOHANBHBIX 3HAHUH, TaK U
HaBBIKOB MEXJIMYHOCTHOTO OOmieHus. B KoHeuyHOM cuere, B JIOKyYMEHTE
yTBEpKIaercsa, uto 3G(EKTUBHOE JIHIEPCTBO B cdepe BHICIIET0 00pa30BaHUsA
TpeOyeT OanaHca QopmanbHOW W HeQOpMambHOW BIACTH, TMPU ITOM JIUJEPHI
JEHUCTBYIOT KaK B KauecTBE MPO(EeCCHOHANBHBIX MEHEIKEPOB, TaK W B Ka4eCTBE
JIOBEPEHHBIX BIUATEIBHBIX JTUI] B CBOUX OPTaHU3AIUX.

KuarwueBble caoBa: JluaepctBo  Bbicliero  o0Opa3oBaHus, PeKTopsl,
VYopasnenueckue — QyHKIUH, ~ YmpaBieHue  mpousBojcTtBoM,  CorumanbHO-
ncuxonorndeckne Gynknun, CTpaTermuyeckuii MeHeIKMeHT, KomMmyHHKanus B
muaepcerBe, Opranu3annoHHas CTabmIbHOCTh, PopMarbHas U HeOpMallbHAS BIIACTb.

Introduction. Leadership in higher education institutions plays a pivotal role in
shaping the effectiveness and success of these organizations. Rectors and senior
administrators are tasked with a broad range of responsibilities, encompassing both
the operational management of resources and the more nuanced management of



human relationships. These leaders must navigate complex environments that include
material resources, legal frameworks, organizational structures, and personnel
dynamics. To achieve success, they must master a set of core functions that span
from strategic planning and decision-making to interpersonal communication and
staff motivation.

In this paper, we will explore the dual nature of leadership functions in higher
education, focusing on the production management tasks that ensure organizational
efficiency and the socio-psychological functions that promote a positive working
environment. By examining various theoretical frameworks and practical examples,
this paper aims to provide a comprehensive understanding of what makes effective
leadership in higher education. It also underscores the importance of integrating
formal authority with informal leadership qualities, such as communication and trust-
building, to ensure the stability and continued development of the institution.

Main body. As a managing director, he is entrusted with authority and leads a
large team. As a leader, he should guide his subordinates through his authority, high
level of professionalism, and positive energy. In his role as a diplomat, he must
establish connections with partners and authorities, successfully resolve internal and
external conflicts, and build strategic alliances. As a mentor, a leader must
demonstrate high moral standards, possess the ability to form a cohesive team, and
steer its development in the right direction. In his capacity as an innovator, he must
appreciate the importance of science in the modern world, be capable of evaluating
new inventions, and quickly introduce relevant innovations into production. Equipped
with deep knowledge, well-developed skills, a high level of culture, and a determined
character, he must be rational and serve as a role model in every respect.

Furthermore, in the formal structure, the head operates as an official (a formal
leader); in the informal structure, he might act as a confidant, a "gray cardinal," or
even a "scapegoat.” In this informal context, he becomes part of various groups and is
subject to personal likes and dislikes, potentially taking on the role of an informal
leader.

As highlighted by G.K. Ashin, A.V. Batarashev, N.N. Veresov, S.G. Gellerstein,
and others [16, 20, 33, 42, 81, 169], the complexity of the head's role is amplified by
the dual nature of their responsibilities, which involve both overseeing the
technological process and managing interpersonal relationships. This requires the
manager to adopt different behavioral approaches, as these responsibilities do not
always align smoothly.

Additionally, the complexity and variety of management tasks call for a
procedural approach, which addresses management activities through a range of
functions. Yu.A. Tikhomirov [182] identifies key functions of management,
including:

a) organizing the management system;

b) setting goals;

¢) forecasting;

d) planning;

e) managing information;

f) decision-making;



g) organizing collective activities; and

h) monitoring and evaluating management effectiveness.

V.G. Afanasyev adds that a leader’s functions include developing and
implementing managerial decisions, organizing and regulating processes, monitoring
and accounting, and gathering and processing information, which applies to the entire
management cycle. Kitov, R.L. Krichevsky, E.S. Kuzmin, and others emphasize core
management functions such as prioritizing goals and tasks for the team, coordinating
the distribution of responsibilities, and supervising group activities, which include
managing workflow, monitoring adherence to workplace norms, and motivating team
members.

These functions collectively characterize management primarily as an act of
leadership.In our view, G. Mintzberg presents the most systematic classification of
leadership functions, identifying:

a) Interpersonal functions: representation, communication, and administration;

b) Informational functions: gathering and disseminating information to
subordinates and external parties;

¢) Decision-making functions: fostering innovation, addressing issues, allocating
resources, and negotiating.

Thus, the head of an organization, as its representative and symbol, performs
leadership activities.A.L. Zhuravlev, V.F. Rubakhin, and V.G. Shorin, when
analyzing the roles of rectors and leaders in higher education, divided the enterprise
into several subsystems:

1. Material (premises, equipment, information tools, transport, goods, cash);

2. Legal (the legal framework for activity);

3. Organizational (structure of divisions, positions, responsibilities, plans,
contracts, etc.);

4. Human (enterprise personnel, their characteristics, behavior, and activities).

The decisive role is attributed to the leader’s personality, with managerial
activity considered through a system of specific functions. They categorize these
functions into two main groups:

Production management functions: These assume that the leader possesses
professional knowledge. Key tasks include coordinating subordinate activities to
meet goals (such as generating profit), ensuring productivity growth, organizing
smooth workflows, anticipating disruptions, monitoring and evaluating work,
correcting issues, maintaining labor discipline, organizing work shifts, and aligning
employee strengths with job requirements.

Socio-psychological functions: These focus on reducing dissatisfaction among
employees, providing moral and material incentives, managing interpersonal
relationships, protecting employees' rights, maintaining staff stability, overseeing
staff turnover, fostering professional development, and educating subordinates. This
group of functions not only requires professional knowledge but also strong
interpersonal skills, persuasion, and public speaking.

Researchers like L.I. Umansky break down the leader's functions into four
categories:



1. Integration: Uniting individuals around a common goal, establishing means
and conditions for achieving it, planning, coordinating work, and monitoring
progress.

2. Communication: Establishing horizontal communication within the team
and vertical communication with higher organizational units.

3. Training: Providing ongoing education for team members.

4. Education: Developing both professional and personal growth.

Other researchers like I.P. Volkov and Yu.N. Yemelyanov highlight
administrative, strategic, expert advisory, communicative, and regulatory functions,
as well as representing the group in external contexts. A.G. Kovalev lists goal-setting,
planning, coordination, stimulation, control, and education as core leadership
functions.

L.S. Blyakhman and S.V. Stasyuk describe leadership as including: goal-
setting (defining objectives and means), administrative (organizing departments and
tasks, coordinating and controlling subordinates), expert (consulting employees),
disciplinary (assessing performance, assigning rewards and punishments),
representative (dealing with external entities), and educational (creating a positive
work environment, fostering employee development, and participating in staff
training).

A.M. Omarov, after reviewing many systems, proposes five primary roles for
leaders: administrator, organizer, specialist, public figure, and educator.Thus,
leadership functions can be categorized according to team tasks and professional
areas. Organizational and administrative measures govern the management activities,
while a leader's role includes providing professional guidance and overseeing
specialized work. The leader must also manage interpersonal relationships and
educate subordinates, with success depending on leadership abilities.

In practice, all functions are interconnected, as noted by A.V. Karpov, who
combines production, technological, operational management, innovation, and
marketing into "production and technological functions.” The significance of these
functions varies based on the leader’s hierarchical position. Higher-level leaders
engage less in direct task execution and more in strategic planning. Karpov argues
that integration (coordination) is the function that unifies all others, with strategic
functions contributing to the overall planning process. As leaders move up in
hierarchy, operational tasks decrease while strategic ones increase, making them
more focused on managing other managers.

The representative function personifies the organization's interests, goals, and
values. Leaders must embody the full range of functions in their role and reflect the
organization’s characteristics. The image of the leader and their communication style
IS crucial, as public speaking and participation in meetings form a large part of
leadership duties. Leaders must be aware of their responsibilities and be morally
prepared to fulfill them. Karpov also highlights a stabilization function, which
focuses on maintaining internal organizational stability. This involves personnel
management, improving administrative practices, and updating management
techniques. For leadership to be effective, the leader must be both a formal authority



and an informal leader, balancing hierarchical distance while maintaining influence
over the team.

Conclusion. In conclusion, leadership and management are tightly interwoven
in practice. The effectiveness of organizational functioning is enhanced when
leadership functions are aligned and mutually supportive. Communication is the core
tool of management, as the leader’s role relies on interpersonal interactions.
Successful managers are those who not only fulfill formal duties but also serve as
informal leaders, commanding respect and authority within the team.

Effective leadership in higher education requires a nuanced approach that
balances both formal authority and informal influence. Rectors and senior
administrators are tasked with managing not only the operational and strategic
functions of their institutions but also the interpersonal dynamics that foster a
productive and motivated workforce. The dual nature of their responsibilities—
encompassing both production management and socio-psychological functions—
demands a leader who is capable of guiding their team with professional expertise
while also addressing the emotional and relational needs of staff.

The success of these leaders is contingent upon their ability to integrate various
subsystems, such as material, legal, organizational, and human resources, while
maintaining stability within the institution. Communication emerges as a vital tool,
facilitating both the execution of administrative tasks and the cultivation of a positive
organizational climate. Ultimately, higher education leaders must serve as both
formal managers and informal influencers, using their strategic, communicative, and
leadership skills to ensure the institution’s long-term growth and success. The key to
this balance lies in understanding that leadership is not just about holding a position
of power, but also about building trust, inspiring action, and fostering collaboration.
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Abstract. In today’s rapidly changing environment, successful management
demands more than just knowledge and logical decision-making. This paper explores
the critical competencies required for effective leadership, such as flexibility,
intuition, and creativity. It daws on G. Mintzberg’s framework of managerial roles,
highlighting the balance between intellectual capabilities and practical efficiency.
The study examines common psychological barriers that hinder managerial
effectiveness, emphasizing the need for personal authority, conflict resolution, and
introspection. The findings suggest that while knowledge is essential, it must be
complemented by action-oriented behavior to achieve tangible results in
organizational management.
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PO.JIb 3HAHWI, TMNBKOCTHU Y Y®PEKTUBHOCTH B
COBPEMEHHOM MEHE//KMEHTE: OB30P YIIPABJIEHUECKHUX
HABBIKOB U IICUXOJIOI'MYECKUX BAPBEPOB.

AOcTpakTHbIii. B cerogHsAmHux OBICTPO MEHSIOMIMXCS YCIOBUAX YCHEIIHOE
yrnpasienue TpeOyeT Oosbliero, 4emM MPOCTO 3HAHUA W JIOTHYHOE TPUHATHE
pemeHuid. B 3Tolt cTraThe MCCIEMYIOTCS BaKHEWINME KOMIICTCHIIMH, HEOOXOIMMBIC
st 3 (PEKTUBHOTO TUIEPCTBA, TAKHE KaK THOKOCTh, MHTYUIIUSA U KpeaTuBHOCTh. OH
OMMpaeTCsl Ha CTPYKTYpy YyIpaBiieHueckux pojied I'. Munubepra, noguepkuBas
OalaHC  MEXAYy  HMHTCIUICKTYAIbHBIMA  CIOCOOHOCTSIMH M MPaKTUYECKOUN
sbdexTuBHOCTRIO. B HWccremoBaHWM — pacCMAaTpPUBAIOTCS — PACTIPOCTPAHCHHBIC
MICUXOJIOTUYECKHE Oaphepbl, KOTOPBIC MPEMATCTBYIOT 3()(PEKTUBHOCTH YyMPABICHUS,
MOTYEPKUBAIOTCS HEOOXOIUMOCTh JIMYHOTO aBTOPUTETA, pa3perieHus] KOHPIUKTOB H
camoaHanu3a. Pe3ynpTaTel MOKa3bIBAKOT, YTO, XOTS 3HAHUS UMEIOT Ba)KHOE 3HAYCHHUE,
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OHH JOJDKHBI OBITh OTIOJHEHBI MOBEACHUEM, OPUEHTUPOBAHHBIM Ha JEUCTBUSA, IS
JOCTUKEHUS OILIYTUMBIX PE3YJIbTATOB B YIIPABICHUU OpraHU3aLMEH.

KiarueBbie caoBa: 3HaHusA, TUOKOCTh, 3(P(PEKTUBHOCTh, COBPEMEHHBIM
MEHEKMEHT, YINPABICHYECKUE HABBIKH, IICUXOJOTHYECKUE Oapbepbl, MPUHSATHE
pElIeHH, aJanTUBHOCTb, JUAEPCTBO, pelIeHue Npo0ieM, OpraHU3alUuOHHOE
MOBEJCHUE, UHHOBALIUM, IPOU3BOAUTEIBHOCTb.

ZAMONAVI1Y BOSHQARUVDA BILIM, MOSLASHUVCHANLIK VA
SAMARALILIKNING O‘RNI: BOSHQARUV KO‘NIKMALARI VA
PSIXOLOGIK TO‘SIQLAR SHARXI.

Abstrakt. Bugungi tez o‘zgaruvchan sharoitda muvaffagiyatli boshqaruv
nafagat bilim va mantiqiy garorlar gabul qilishni talab giladi. Ushbu maqola
moslashuvchanlik, sezgi va ijodkorlik kabi samarali etakchilik uchun zarur bo'lgan
muhim vakolatlarni o'rganadi. U G. Mintzbergning boshgaruv rollari doirasiga
tayanadi, intellektual imkoniyatlar va amaliy samaradorlik o'rtasidagi muvozanatni
ta’kidlaydi. Tadqiqot boshqaruv samaradorligiga to'sqinlik qiladigan umumiy
psixologik to'siglarni o'rganadi, shaxsiy hokimiyat, nizolarni hal qilish va
introspektsiya zarurligini ta'kidlaydi. Topilmalar shuni ko'rsatadiki, bilim muhim
bo'lsa-da, tashkilotni boshgarishda aniq natijalarga erishish uchun u harakatga
yo'naltirilgan xatti-harakatlar bilan to‘Idirilishi kerak.

Kalit so‘zlar: Bilim, moslashuvchanlik, samaradorlik, zamonaviy boshgaruv,
boshqaruv ko‘nikmalari, psixologik to‘siglar, garor gabul gilish, moslashuvchanlik,
etakchilik, muammolarni hal qilish, tashkiliy xatti-harakatlar, innovatsiyalar,
mahsuldorlik.

Introduction. In contemporary management, having intellectual skills alone is
not enough for success. Leaders need to blend knowledge with practical abilities, like
decision-making, adaptability, and creativity, to effectively handle the complexities
of organizational leadership. G. Mintzberg’s theory on managerial roles offers a
valuable perspective on the varied skills managers must possess, including conflict
resolution, resource management, and self-reflection. However, many managers face
psychological barriers that hinder their effectiveness. This paper will explore the
essential skills for modern managers, the psychological obstacles they encounter, and
how intellectual capacity interacts with practical effectiveness in leadership.

Experience shows that while some managers excel at leading and overcoming
challenges independently, others foster distrust among their teams and fail in similar
situations. A leader’s inability to persuade, motivate subordinates, or inspire them to
carry out decisions indicates a lack of the necessary qualities for effective
management. This raises the question: what traits should a leader have?

One of the earliest sets of leadership qualities was articulated by the Byzantine
writer Onosandro Maurice in the 6th century. He emphasized that a leader should be
pious and fair, intelligent and decisive, calm and composed, simple and modest in
behavior, and avoid selfishness, as greed alienates followers. A good leader must



protect the rights of their team, think deeply about future actions, and act quickly
when opportunities arise, maintaining a steadfast mindset in both success and failure.

The personality of a leader is crucial in the realm of management in higher
education system, as the timeliness and effectiveness of their decisions greatly rely on
it. While decisions are often developed by a team of experts, key choices are typically
initiated and finalized by the manager. Some managerial traits are inherent, but many
are shaped through education and life and professional experiences.

Management is a set of functions whose implementation results in an influence
that aligns people's activities toward a common purpose. Goals are formed during the
management process, along with various sorts of planning, regulation, coordination,
situational analysis, problem identification, and so on. At the same time, multiple
communications, information, equipment, and technologies are utilized. Resources
are being sought and implemented. It is hard to manage such a diverse workload
without specialized understanding. That is why the manager is a professionally
qualified specialist with a diverse set of professional skills.

Management's professionalization is related to its rising complexity, which is
defined not so much by its size as by the complexity of its structure and technology,
greater dynamics, higher social duty, and increased competition.

The following elements contribute to management professionalization:
1)professional training for the management himself;

2) Professionalism of managerial staff;

3) Organizational and socioeconomic factors that allow for the emergence and
practical use of professionalism;

4)encouraging the manager and management staff to reach their full creative
potential;

5) spirituality and endurance.

6)patriotism.

The need for professional management is also conditioned by the diverse roles
of the manager as a functional employee: an idea generator; a guide to the concept of
management; a defender and organizer of the implementation of innovations; a
designer of organizational structures; the main person in conflict resolution; an expert
and consultant.

It is quite obvious that the more complex the management, the greater the need
for its professional implementation.

Thus, professional leaders should have following skills:

the required amount and structure of knowledge;

|

Practical problem solving skills;



4

intuition, understanding of the situation;

4

innovative type of thinking, creative approaches, assessments;

4

the art of communication, influence, and understanding.

A manager's role should be productive, focusing on creativity and the equitable
distribution of public resources to foster social attitudes and justice. If not, it may
contribute to growing social inequality and conflict. Therefore, a manager must:

- Possess a broad understanding of enterprise management.

- Be knowledgeable about the production technology relevant to their
organization’s activities.

- Have strong entrepreneurial skills, with the ability to not only identify but
also control market situations, take initiative, and effectively allocate company
resources to the most profitable areas.

- Make informed decisions in collaboration with lower-level managers and
staff, ensuring everyone’s role in executing these decisions is clear.

- Have practical experience and insights into analyzing the economic landscape
of the primary markets or segments they operate in or plan to enter.

- Be capable of evaluating the strategies and actions of competing firms.

- Anticipate future trends in development.

In today’s environment, knowledge and logic alone are insufficient for
effective management; flexibility, intuition, and creativity are essential. This requires
the capacity to foresee changes, adapt to them, and evolve personally.

For instance, G. Mintzberg identified key skills and abilities that a leader
should possess:

- The ability to be equal: This involves establishing and maintaining
relationships with individuals on the same level.

- The art of leadership: This skill encompasses guiding subordinates and
navigating the challenges that come with authority and responsibility.

- Conflict resolution: A leader should be adept at mediating disputes and
alleviating issues arising from psychological stress.



- Information processing: This entails creating an effective communication
system within an organization to gather and evaluate reliable information.

- Making unconventional management decisions: Leaders must be able to
identify problems and develop solutions even when alternatives and objectives are
unclear.

- Resource allocation: This skill involves selecting the best option under
constraints of time and other limited resources.

- Entrepreneurial ability: A leader should be capable of taking calculated risks
and fostering innovation within the organization.

- Introspection: This involves understanding one’s position and influence
within the organization.

Mintzberg’s analysis of these roles suggests that the role methodology is
valuable only if it enhances the practical work of specific managers, rather than being
merely theoretical.

However, it’s not uncommon for higher positions to be held by individuals
who, despite their high intelligence and creativity, may lack effectiveness. While
many are knowledgeable and well-informed, there isn’t always a direct correlation
between these traits and a manager’s performance. Even exceptionally talented
individuals can sometimes underperform, failing to recognize that their abilities alone
won’t guarantee success; purposeful effort is necessary to translate talent into
effectiveness. Conversely, organizations often have highly effective employees who
may not possess standout talents. Some may appear busy, mimicking the energetic
efforts of others, while those who work steadily and methodically—Ilike the tortoise
in the classic fable—may ultimately reach their goals first.Intelligence, imagination
and awareness are certainly essential qualities, but only in combination with
efficiency will they translate into results. Taken by themselves, they only set the bar
for possible achievements.

It is necessary to point out those qualities of the manager that are psychological
contraindications to this type of activity:




never-ending tasks and endless interaction with other people. He needs
behavioral characteristics such as extraordinary patience, endurance and the ability to
think “on his feet” - to make spontaneous compromises, negotiate at the peak of the
moment and reorient thinking from subject to subject at the demand of the moment.

Conclusion.

The analysis presented in this paper underscores the importance of balancing
intellectual knowledge with practical efficiency in management. While cognitive
skills such as market analysis, competitor evaluation, and decision-making are
essential, they are not sufficient on their own. Flexibility, creativity, and the ability to
handle uncertainty are just as critical in modern leadership. Furthermore,
psychological barriers such as inconsistency, lack of personal authority, and fear of
failure can significantly undermine managerial effectiveness. Ultimately, successful
management requires a combination of knowledge, behavioral adaptability, and
continuous personal development.
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Abstract. This article discusses effective assessment methods for language
learners. Today we use different methods and tools to learn a language. Some of them
have been cited. In language learning, it is necessary to use experienced and
convenient and effective methods and methods.
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TILI O‘RGANUVCHILAR UCHUN SAMARALI BAHOLASH
STRATEGIYASI

Annotatsiya. Maqolada til o‘rganuvchilar uchun samarali baholash yo'llari
hagida so‘z boradi. Bugungi kunda til o‘rganish uchun xilma xill usul va vositalardan
foydalanamiz. Ulardan ba’zilari keltirib o‘tilgan. Til o‘rganishda tajribadan o‘tgan,
qulay va natija beradigan usul va metodlardan foydalanish lozim.

Kalit so‘zlar: baholash, til o‘rganuvchilar, formativ baholash, summativ
baholash, fikr-mulohaza, malaka, portfellar, dinamik baholash;

IOP®EKTUBHBIE CTPATEI'MU OINEHKHU /UIA N3YYAIOIIINX
A3BIK

AOcTpakTHblii. B »9T0il cTathe o00cyxnmaroTcs dS(G(PEKTUBHBIE METOIbI
OIICHUBAHUS NJIsl M3ydaromux s3blK. CerofgHs Mbl MCTOJB3yeM pa3Hble METONbI U
WHCTPYMEHTHI JUIsl U3Y4YeHHS s13bika. HekoTopble n3 HuX ObUTH ponuTHpoBaHsl. [Ipu
M3YYCHHUH $3bIKa HEOOXOJMMO HCIIOJIB30BATh OMBITHBIE, yIOOHBIE W 3P (HEKTUBHBIC
METOJIbI ¥ METO/IBI.

KioueBble ¢J10Ba: OIICHKA, $3BIKOBBIE YYCHUKH, (OpMATHBHAs OIICHKA,
CyMMaTHBHasi  OICHKa, oOpaTHas  CBs3b, KOMIIETEHTHOCTh,  MOPT(HOIHO,
JTUHAMUYECKas OIICHKA;

Introduction. Assessing language learners’ proficiency is an essential aspect
of any language learning program. Accurate and comprehensive assessments not only
provide insight into a learner’s language abilities but also guide teachers in shaping
future instruction. Effective assessments should go beyond testing grammar and
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vocabulary knowledge and consider the broader scope of language use, including
listening, speaking, reading, and writing. This paper explores various assessment
methods and tools for measuring language proficiency, compares formative and
summative assessments, and provides practical tips for offering constructive feedback
to learners.

I. Assessment Methods and Tools for Language Learners.

Effective language assessment methods should assess all four language skills-
speaking, listening, reading, and writing—while also considering learners’ ability to
communicate in real-life situations. The following assessment methods provide
valuable insights into language learners’ progress.

1. Diagnostic Assessments. Diagnostic assessments are typically conducted at
the beginning of a learning period, such as the start of a course or unit, and are
designed to evaluate learners’ existing language proficiency. These assessments help
identify strengths, weaknesses, and gaps in knowledge, enabling teachers to tailor
instruction to meet learners' needs. Examples of diagnostic assessments include:

- Pre-tests: These are used to gauge students' prior knowledge of the language
concepts that will be taught. For example, a pre-test in a grammar class might assess
students' understanding of verb tenses before beginning lessons on past tense forms.

- Informal Observations: Teachers can observe students during group work or
individual activities, taking note of areas in which they struggle or excel. This
provides immediate feedback to inform lesson planning.

2. Formative Assessments. Formative assessments are conducted throughout
the learning process and provide ongoing feedback to both learners and instructors.
The goal of formative assessment is not to judge students but to guide instruction and
enhance learning. These assessments help learners improve their language skills over
time.

- Portfolios: Portfolios are collections of a learner’s work over time, often
including drafts of essays, recorded oral presentations, and reflective journals.
Portfolios provide a comprehensive view of the learner’s progress, highlighting both
improvements and areas for further development. This approach encourages learners
to track their own growth and fosters reflective learning.

- Peer and Self-Assessment: Peer assessment allows students to evaluate each
other's work, which not only helps them develop critical thinking skills but also offers
them a chance to practice the target language in real-world contexts. Self-assessment
encourages learners to reflect on their language use, identify areas for improvement,
and set personal learning goals.

- Observational Assessments: Teachers often use informal observational
assessments to gauge learners' progress during class activities, such as group
discussions, pair work, or informal presentations. By listening to students’
interactions, teachers can assess fluency, vocabulary use, grammar accuracy, and
other aspects of language proficiency.

3. Summative Assessments. Summative assessments are generally conducted
at the end of a learning unit or course and are designed to evaluate learners' overall
performance. These assessments are often high-stakes and may contribute to final
grades. While summative assessments are important for determining a learner’s



proficiency at a particular point in time, they should be carefully designed to measure
communicative competence in addition to grammar and vocabulary knowledge.

- Standardized Tests: Standardized language proficiency tests, such as the
TOEFL, IELTS, or the CEFR exams, are used to assess learners’ language skills
across multiple areas, including reading, writing, listening, and speaking. These tests
are designed to be objective and provide a global standard for evaluating language
proficiency. While they are widely used, standardized tests often focus on academic
language skills and may not fully capture learners’ ability to use language in real-
world communication.

- Final Exams or Projects: A final exam, typically consisting of written tasks
and multiple-choice questions, is a common form of summative assessment.
Alternatively, learners may be asked to submit a final project or deliver a
presentation, in which they apply what they have learned in a practical context. This
allows learners to demonstrate their ability to use language in functional situations.

4. Dynamic Assessment. Dynamic assessment (DA) is a formative approach
that blends assessment and teaching. Unlike traditional assessments, which measure
learners' current abilities, dynamic assessment focuses on how well learners can
perform tasks with support. The goal is to assess a learner’s potential for further
development and identify areas where additional help might be needed. Dynamic
assessment typically involves providing learners with tasks that are slightly beyond
their current ability level, with the teacher offering guidance and feedback during the
task. This approach is especially effective in language learning because it focuses on
learners’ capacity to improve with appropriate scaffolding.

Il. Formative vs. Summative Assessments.

The key difference between formative and summative assessments lies in their
purpose, timing, and impact on learning. While both are essential for a
comprehensive assessment strategy, they serve different roles in the learning process.

Formative Assessment. Formative assessments are ongoing evaluations that
aim to monitor students’ progress and guide instructional decisions. These
assessments are typically conducted during the learning process and focus on the
development of language skills rather than the final outcome.

- Purpose: The primary purpose of formative assessment is to inform teaching
and support learners’ development. It allows teachers to identify gaps in students'
knowledge and adjust their teaching methods accordingly.

- Timing: Formative assessments are administered throughout the course or
unit, often after each lesson or learning activity. This allows for immediate feedback
and encourages continuous improvement.

- Impact: Because formative assessments are generally low-stakes and do not
contribute to final grades, they reduce learner anxiety and encourage a growth
mindset. Learners can make mistakes without fear of negative consequences and use
the feedback to improve.

Summative Assessment. Summative assessments, on the other hand, are
typically conducted at the end of a learning period, such as at the end of a course or
unit. They are designed to measure the cumulative knowledge and skills a learner has
acquired.



- Purpose: The primary purpose of summative assessment is to evaluate the
overall achievement of learning objectives. These assessments provide a summary of
what the learner has mastered and what still needs attention.

- Timing: Summative assessments are usually conducted at the conclusion of a
unit or course, often in the form of exams or final projects.

- Impact: Summative assessments tend to have a higher impact on grades or
advancement, which can lead to greater pressure on students. However, they provide
an objective measurement of proficiency and can help teachers evaluate the
effectiveness of their teaching.

I11. Providing Constructive Feedback. Feedback is an essential component
of the assessment process, particularly for language learners. Well-constructed
feedback helps students understand their strengths and areas for improvement,
guiding them toward higher levels of proficiency. Effective feedback is clear,
actionable, and positive, encouraging learners to keep progressing.

1. Be Specific and Targeted. Effective feedback should be specific and focus
on the areas that need improvement. For example, instead of saying “You need to
improve your speaking,” provide specific feedback such as, You had difficulty
pronouncing “th” sounds. Try practicing these sounds with minimal pairs, such as
“think” and “thank”.

2. Balance Positive and Constructive Feedback. While it is important to point
out areas of improvement, it is equally important to highlight the learner's strengths.
A balance of positive and constructive feedback motivates learners by recognizing
their achievements while encouraging them to work on weaknesses. Example: “Your
vocabulary usage in the essay was strong, but there are a few grammar errors in your
verb tenses. Let’s review the past perfect tense to ensure consistency in your writing.”

3. Encourage Self-Reflection. Feedback should also encourage students to
reflect on their own learning. Prompting learners with questions such as, "What do
you think worked well in your essay? What would you like to improve?" encourages
metacognition and self-directed learning. This reflection helps learners become more
aware of their language use and guides future efforts.

4. Offer Supportive Suggestions for Improvement. Rather than simply pointing
out errors, feedback should offer clear suggestions for how students can improve.
Instead of saying, “Your pronunciation needs work,” offer a suggestion such as, “You
can improve your pronunciation by listening to native speakers and mimicking their
intonation patterns. You might also try recording your own speech and comparing it
to audio resources.”

5. Make Feedback Timely

Timely feedback is critical for effective learning. When feedback is provided
shortly after an assessment or activity, learners are more likely to retain the
information and apply it to future tasks. Feedback should be given as soon as possible
after the task is completed, particularly for formative assessments.

Conclusion. Effective assessment strategies for language learners require a
comprehensive approach that includes both formative and summative assessments.
While formative assessments provide ongoing feedback that supports learners’
development, summative assessments offer a final evaluation of proficiency. A



combination of diagnostic tests, portfolios, peer assessments, and dynamic
assessments allows teachers to accurately measure learners’ language abilities and
provide targeted, constructive feedback. By offering clear, actionable, and timely
feedback, teachers can help learners improve their language skills and foster a growth
mindset. Ultimately, the goal of assessment is not just to measure proficiency, but to
enhance the language learning process and empower learners to become confident,
effective communicators.
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Abstract. The article talks about various interactive methods and methods
used in classrooms. It is necessary to interest and involve students in language
learning. In this, it is necessary to invite students to cooperate, to pass the lessons
with the help of games. Information about the possibility of improving students’
knowledge through the use of new technologies is provided.
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TIL O‘RGANISH UCHUN SINFLARDA FAOLIYATNI
RIVOJLANTIRISH

Annotatsiya. Maqolada sinflarda foydalaniladigan turli interaktiv usul va
metodlar haqida so‘z boradi. Til o‘rganishga talabalarni qiziqtirish va jalb qilish
kerak bo‘ladi. Bunda talabalarni hamkorlikka chorlash, darslarni o‘yinlar yordamida
o‘tish lozim. Yangi texnologiyalardan foydalanish orqali talabalar bilimini oshirish
mumkinligi haqida ma’lumotlar keltirilgan.

Kalit so‘zlar: til o‘rganish, sinf faoliyatlari, interaktiv usullar, talabalar
ishtiroki, texnologiyani integratsiya qilish, o‘yinlashtirish, hamkorlikka o‘rganish,
ta’lim o‘yinlari;

PA3BPABOTKA KJIACCHBIX 3AHSITHM MO U3YUEHUIO SI3bIKA

AOcTpakTHBIN. B cTaThe TOBOPUTCS O pa3IMYHBIX MHTEPAKTUBHBIX METOAAX U
METOJaX, UCIOJb3yeMbIX Ha 3aHsaTUsX. HeoOxoammo 3amHTEpecoBaTh U BOBJICUD
CTYICHTOB B HM3y4eHHUe si3blka. [Ipy 3TOM HEOOXOAMMO NpUIJallaTh yYalluxcs K
COTPYIHHUYECTBY, MPOXOJUTHh YPOKU ¢ momorisio urp. [IpuBeaena mudopmarms o
BO3MOXHOCTH YJIY4YLICHUs 3HAHUM CTYJIEHTOB 3a CYET MCIIOJIb30BAHUS HOBBIX
TEXHOJIOTUH.
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Introduction. Language acquisition is a complex process that requires more
than just memorizing vocabulary and grammar rules. To effectively learn a language,
students must engage with the language actively, using it in real-life situations and
developing their communicative skills. However, traditional language teaching
methods often struggle to keep students motivated and involved in the learning
process. As such, there has been a shift towards more engaging, interactive, and
enjoyable classroom activities that can make learning a language more immersive and
stimulating.

This article explores innovative and interactive classroom activities that can
significantly enhance language acquisition. It focuses on the integration of games,
technology, and group work as key methods to make language learning both effective
and enjoyable. By focusing on these elements, educators can create a classroom
environment where students are not only motivated but also gain practical language
skills that are applicable beyond the classroom.

Literature Review. The importance of engagement in language learning has been
well-documented in educational research. According to Thornbury (2006), one of the
primary goals in language learning is to create an environment in which students feel
motivated to use the language actively, and this motivation often comes from
engaging, dynamic activities. Studies show that when students are engaged in
meaningful, interactive tasks, they are more likely to retain new vocabulary, practice
their speaking and writing skills, and gain greater confidence in using the language.
The integration of technology into language classrooms has also become increasingly
prominent. Research by Warschauer (2004) emphasizes that technology can provide
students with immediate feedback and exposure to authentic language materials,
which enhances their language acquisition. Tools such as language-learning apps,
interactive whiteboards, and online platforms can facilitate an interactive and
personalized learning experience, making it easier for students to practice at their
own pace while still receiving guidance.

Similarly, the use of games in the classroom, a concept known as “gamification”, has
been explored in several studies. Games provide an enjoyable, low-pressure
environment for students to practice language skills. For example, when students play
language-related games, they practice speaking, listening, and problem-solving in a
fun and relaxed setting. According to Gee (2003), video games, in particular, can
offer rich, context-based language exposure that supports vocabulary acquisition and
narrative comprehension. Collaborative learning, another key area of interest,
emphasizes peer-to-peer interaction and group problem-solving. Studies by Johnson
& Johnson (1999) have demonstrated that when students work together to complete
tasks, they not only reinforce their own language skills but also learn from their
peers. This type of learning allows students to practice negotiation, clarification, and
communication strategies that are critical for effective language use.

Research Methodology. This research employs a qualitative approach to
investigate the impact of interactive classroom activities on language learning. The



study was conducted in three different language classrooms - English, Russian, and
Uzbek - at a secondary school level. The participants included 120 students, aged 12-
16, and six language instructors who taught each class using a variety of traditional
and interactive methods. To gather data, the researcher used a combination of
classroom observations and semi-structured interviews. Observations were conducted
over a period of three months, focusing on the types of activities used in class,
student participation levels, and engagement during lessons. The researcher also
conducted interviews with both teachers and students, asking about their perceptions
of the activities and their effectiveness in improving language skills. Data were
analyzed to identify recurring themes and patterns related to the types of activities
used, student involvement, and language progress. The analysis focused on three
main areas: the use of games, the integration of technology, and the implementation
of group work.

Analysis and Results. The findings from the study suggest that the use of
interactive activities significantly improved student engagement and language
acquisition. The results can be divided into three main categories: “games”,
“technology integration”, and “group work”.

1. Games: One of the most effective methods for engaging students was the
use of language games. Games such as “word bingo”, “crossword puzzles”, “role-
playing activities”, and “interactive quizzes” provided students with opportunities to
practice new vocabulary, pronunciation, and grammar in an enjoyable and relaxed
environment. The use of competitive games, such as team-based challenges,
motivated students to actively participate, with many reporting that they were more
willing to speak in front of their peers because of the low-stakes, fun nature of the
activities. Teachers also noted that games helped reinforce key concepts and
vocabulary, making learning more memorable.

2. Technology Integration: Technology played a pivotal role in supporting
language learning. Tools such as language-learning apps (e.g., Duolingo, Babbel) and
online platforms (e.g., Quizlet, Kahoot) were used regularly in the classroom. These
tools allowed students to practice language skills outside of class and receive
immediate feedback, which helped reinforce their learning. Students who used apps
for vocabulary building demonstrated significant improvement in retention and recall.
Additionally, interactive whiteboards and multimedia resources (such as videos and
audio clips) allowed teachers to present authentic language materials, such as
interviews, songs, and news broadcasts, providing students with real-world context
for their learning.

3. Group Work: Collaborative activities, such as group discussions, debates,
and cooperative projects, also had a positive impact on student engagement and
language skills. When students worked together in groups, they had opportunities to
practice communication and negotiation skills, which are essential for effective
language use. Students reported feeling more confident when speaking in a group
setting, and teachers observed a higher level of participation and initiative during
group-based tasks. Group work also helped students learn to clarify
misunderstandings and build their language skills through peer interaction.

Conclusion. The study highlights the importance of incorporating interactive



classroom activities to enhance language learning. Games, technology integration,
and group work were found to be highly effective in engaging students, motivating
them to participate actively, and improving their language proficiency. These methods
not only make the learning process more enjoyable but also provide students with the
opportunity to practice real-life language use in a supportive and dynamic
environment.

Based on the findings, several recommendations can be made for language
educators:

1. Incorporate More Games: Teachers should regularly include language games
in their lessons to make the learning process fun and engaging. Games can be used to
practice vocabulary, grammar, listening comprehension, and speaking skills.

2. Utilize Technology: Integrating technology, such as language-learning apps,
interactive quizzes, and multimedia resources, can significantly enhance the learning
experience. Teachers should explore different technological tools and use them to
provide personalized learning opportunities for students.

3. Encourage Group Work: Collaborative learning activities should be

encouraged in the classroom. Group work helps students develop essential
communication skills and provides a platform for peer learning.
In conclusion, interactive classroom activities have the potential to transform
language learning into an enjoyable and rewarding experience. Educators should
continue to explore innovative ways to incorporate games, technology, and group
work to make language acquisition more engaging and effective.
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